Enhancing Scholarly Work on Teaching and Learning
Exemplars Referenced in the Book

Wisdom of Practice:  Personal Accounts of Change
Green, D. H.  “Student-Generated Exams:  Testing and Learning.”  Journal of Marketing Education, 1997, 19 (2), 43-53.

--Reports on a process that incorporates student-generated questions on exams used in an undergraduate retailing course.  Exemplary in it’s justification of the technique based on a literature review, and assessment of advantages and disadvantages from both the students’ and instructor’s perspectives.

Hiller, T. H., and Hietapelto, A. B.  “Contract Grading:  Encouraging Commitment to the Learning Process Through Voice in the Evaluation Process.”  Journal of Management Education, 2001, 25 (6), 660-684.

--Tracks the evolution of a contract grading scheme across a four-year period with 473 students in 22 classes and at three different universities.  Exemplary in its description of the adaptations made and in its assessments of limitations and challenges a part of contract grading.  Includes excerpts from syllabi illustrating different ways contracts were used.
Maharaj, S. and Banta, L.  “Using Log Assignments to Foster Learning:  Writing Across the Curriculum.”  Journal of Engineering Education, 2000, 89 (1), 73-77.

--Details the design of log assignments used in a sophomore level, engineering statics course.  Exemplary in illustrating how a generic writing-across the curriculum strategy can be adapted so that it “fits” content being taught and student learning needs.

Paulson, D. R.  “Active Learning and Cooperative Learning in the Organic Chemistry Lecture Class.”  Journal of Chemical Education, 1999, 76 (8), 1136-1140.

--Describes experiences incorporating a variety of active and cooperative learning strategies in an organic chemistry course.  Illustrates how a collection of strategies can be applied in a particular course. Exemplary for the simple, yet rigorous ways the impact of these new strategies was assessed.

Varner, D. and Peck, S. R.  “Learning from Learning Journals:  The Benefits and Challenges of Using Learning Journal Assignments.”  Journal of Management Education, 2003, 27 (1), 52-77.

--Focuses on the use of learning journals in MBA courses where they are used in lieu of exams.  Includes excellent discussions of the theoretical grounding for journals, the objectives they are used to accomplish and the challenges addressed during the authors’ seven years worth of experience using them.  Appendices provide samples of instructional materials developed in the process.
Woods, D. R.  “Participation is More than Attendance.”  Journal of Engineering Education, 1996, 85 (3), 177-181.

--Describes a method that involved students in the creation of an instrument used to assess involvement in class discussion and in the peer assessment of participation.  Exemplary in its discussion of how faculty teaching in other contexts could use the approach.

Personal Accounts of Change:  Recommended Practices Reports

Eison, J.  “Confidence in the Classroom:  Ten Maxims for New Teachers.”  College Teaching, 1990, 38 (1), 21-24.

--In less than four pages, offers sensible, research-based advice for new faculty.  Exemplary for the especially clear way both experiential and empirical knowledge about teaching is condensed, integrated and presented constructively.

Frederick, P.  “Walking on Eggs:  Mastering the Dreaded Diversity Discussion.”  College Teaching, 1995, 43 (3), 83-92.

--Based on experiences teaching American studies and history courses, the author offers nine specific and adaptable strategies that respond to the “challenges of implementing. . .diversity discussions with students.”  Illustrates how individual experience buttressed with an array of literature can be the bases for sanguine, helpful advice.
Herreid, C. F.  “Case Studies in Science—A Novel Method of Science Education.”  Journal of College Science Teaching, 1994, 23 (4) 221-229.

--Takes an instructional method not commonly used in science and builds a case for its application there.  Supports information on various kinds of cases with lots of examples adapted for science programs.

Korobkin, D.  “Humor in the Classroom:  Considerations and Strategies.”  College Teaching, 1988, 36 (4), 154-158.

--Considers a wide collection of research on the role of humor in classrooms and learning.  Identifies ways of using humor with the potential to enhance learning and kinds of humor to avoid.  Exemplary for the way implications are drawn from research.
McKinney, K., Saxe, D., and Cobb, L.  “Are We Really Doing All We can For our Undergraduates?  Professional Socialization via Out-of-Class Experiences.”  Teaching Sociology, January 1998, 26, 1-13.

--Takes the field of sociology to task for its failure to realize the learning potential of out-of-class experiences.  Builds a strong case for out-of-class-experiences with a concise sum of the literature.  Concludes with a viable set of recommendations.
Sharp, J. E., Harb, J. N., and Terry, R. E.  “Combining Kolb Learning Styles and Writing to Learn in Engineering Classes.”  Journal of Engineering Education, 1997, 86 (2), 93-101.

--Using Kolb’s four learning styles, generates multiple writing tasks and assignments for engineering students.  Another exemplar that impressively adapts and applies generic strategies to the content configurations of this problem-solving discipline.

Svinicki, M. D.  “Helping Students Understand Grades.”  College Teaching, 1998, 46 (3), 101-105.

--Distills the enormously complex work on measurement theory into four pragmatic principles that faculty can use to create fair and sensible grading systems.  Illustrates each principle and concludes with advice on communicating constructively with students about grades.

Wisdom or Practice:  Personal Narratives

Bailey, J.  “Students as Clients in a Professional/Client Relationship.”  Journal of Management Education, 2000, 24 (3), 353-365.
--Writes in response to a previously published article critical of the student-as-customer metaphor.  This piece proposes a new comparison, the student as client.  Exemplary for the way it builds on previous work and constructively argues the viability of the client metaphor.

Gregory, M.  “If Education is a Feast, Why Do We Restrict the Menu?  A Critique of Pedagogical Metaphors.”  College Teaching, 1987, 35 (3), 101-106.
--A position piece that argues against learning-as-storage and three corollary metaphors.  Exemplary for its level of thoughtful critique.  The arguments are carefully crafted; the insights are rich and provocative.

Husted, B. L.  “Hope, for the Dry Side.”  College English, 2001, 64 (2), 243-249.
--A poignant exploration that delves into the role of teachers in changing attitudes about race and discrimination.  Exemplary in the way personal experience is used to explore a set of much larger issues.  An account that moves, intrigues, depresses and inspires.

Starling, R.  “Professor as Student:  The View from the Other Side.”  College Teaching, 1987, 35 (1), 3-7.
--A sometimes humorous report of the author’s experiences taking three courses not in his content area with a group of students.  A powerful model illustrating what can be learned through reflective analysis of experience.  

Tompkins, J.  “Pedagogy of the Distressed.”  College English, 1990, 52 (6), 653-660.
--A narrative of personal growth that tracks a significant change in teaching philosophy.  Exemplary for its level of insight and analysis.  Buttressed throughout with personal examples and experiences.  Extremely well written.

Walck, C. L.  “A Teaching Life.”  Journal of Management Education, 1997, 21 (4), 473-482.
--Uses the life of a writer (as described by Annie Dillard) as a template for analyzing the life of a teacher, specifically her vision of the teaching life.  Exemplary for its honest exploration of teaching’s disappointments but ever present promise.  
Research Scholarship:  Quantitative Investigations
Bacon, D. R., Stewart, K. A., and Stewart-Belle, S.  “Exploring Predictors of Student Team Project Performance.”  Journal of Marketing Education, 1998, 20 (1), 63-71.

--The study’s major findings:  “that team performance is predicted by the average of the individual abilities on the team, that a slight level of nationality diversity is helpful to a team, that gender diversity is unrelated to team performance, and that larger teams are not more productive.” (p. 69)
Balch, W. R.  “Practice Versus Review Exams and Final Exam Performance.”  Teaching of Psychology, 1998, 25 (3), 181-4

--Undertaken in an introductory psychology course to ascertain whether taking a practice exam or seeing a scored test more positively affected scores on the final exam.  Results show that students who took and then scored a practice exam received significantly higher scores on the final.

Kennedy, E. J., Lawton, L., and Plumlee, E. L.  “Blissful Ignorance:  The Problem of Unrecognized Incompetence and Academic Performance.”  Journal of Marketing Education, 2002, 24 (3), 245-252.

--Looks at the ability of students to estimate grades on exams immediately after taking those exams.  Results:  poorer students significantly overestimated their performance, although they improve over time, and better students underestimated theirs.  

Mottet, T. P., Beebe, S. A., Raffeld, P. C., and Medlock, A. L.  “The Effects of Student Verbal and Nonverbal Responsiveness of Teacher Self-Efficacy and Job Satisfaction.”  Communication Education, 2004, 53 (2), 150-163.

--Considers how students influence teachers and their teaching.  Found that 26 percent of the variance in teacher self-efficacy (perception of ability to affect student performance) and 53 percent of the variance in job satisfaction were attributable to student verbal and nonverbal responsiveness.

Research Scholarship:  Qualitative Studies

Haller, C. R., Gallagher, V. J., Weldon, T. L., and Felder, R. M.  “Dynamics of Peer Education in Cooperative Learning Workgroups.”  Journal of Engineering Education, 2000, 89 (3), 285-293.

--Uses conversation analysis to understand how students in a chemical engineering course taught and learned from each other in a cooperative learning group.  Group members engaged in two types of teaching-learning interactions; they assumed the distinct roles of teacher and students, or they worked together with no clear role differentiation.  A strong implications section extrapolates guidelines for instructors.

Stenberg, S. and Lee, A.  “Developing Pedagogies:  Learning the Teaching of English.”  College English, 2002, 64 (3), 326-347.

--Challenges how teachers are trained and how teaching skills develop, and proposes pedagogical inquiry as an alternative approach.  Authors demonstrate by analyzing their interactions--a director of writing (author Lee) and a first-time teacher (author Stenberg)--over events like syllabus construction and classroom observations.

Young, P., and Diekelmann, N.  “Learning to Lecture:  Exploring the Skills, Stategies, and Practices of New Teachers in Nursing Education.  Journal of Nursing Education, 2002, 41 (9), 205-212.

--Seventeen new teachers tell a story about an early teaching experience.  Transcripts of audio tapes are analyzed hermeneutically to identify the relational themes and patterns interpreted from the new teachers’ experiences.  
Research Scholarship:  Descriptive Research

Allen, J., Fuller, D., and Luckett, M.  “Academic Integrity:  Behaviors, Rates, and Attitudes of Business Students toward Cheating.”  Journal of Marketing Education, 1998, 20 (1), 41-52.

--Uses a sample of 1,063 students enrolled in an undergraduate marketing course to explore a variety of cheating issues including a comparison of self-reports of cheating behavior with simulated behavior described via scenarios.  That comparison suggests that self-reports of cheating may underestimate actual rates of cheating.  Exemplary for creative design and readable discussion section.

Auster, C. J., and MacRone, M.  “The Classroom as a Negotiated Social Setting:  An Empirical Study of the Effects of Faculty Members’ Behavior on Students’ Participation.”  Teaching Sociology, October 1994, 22, 289-300.

--Asks a random sample of 132 students to think of a class where they participated most and where they participated least.  For each class, students assess the frequency of certain faculty behaviors.  Based on the findings, researchers recommend that to increase student participation, faculty should; 1)call on students by name when they volunteer; 2) provide positive reinforcement and encouragement; 3) ask analytical as opposed to factual questions; and 4) solicit student opinions even when they don’t volunteer.

Bacon, D. R., Stewart, K. A., and Silver, W. S.  “Lessons from the Best and Worst Student Team Experiences:  How a Teacher Can Make a Difference.”  Journal of Management Education, 1999, 23 (5), 467-488.

--Goal:  “to provide teachers with actionable, empirically supported recommendations for effectively creating and administering student teams.” (p. 468) Uses the responses of 116 MBA students about their best and worst experiences in student teams to test seven hypothesis identifying teacher-controlled factors that contribute to effective group experiences.  Results confirm some of the hypotheses but not all of them.  Example:  completion of basic management courses was not a factor in best team experiences.  

Deeter-Schmelz, D. R., Kennedy, K. N., and Ramsey, R. P.  “Enriching our Understanding of Team Effectiveness.”  Journal of Marketing Education, 2002, 24 (2), 114-124.

--Uses the literature to develop an input-process-output model of team effectiveness which is tested using survey data from 85 teams from marketing classes.  Results document the positive and direct role of cohesion as input variable.  Exemplary in its inclusion of a variety of exercises that can be used to develop cohesion within student teams.

Miller, B., and Gentile, B. F.  “Introductory Course Content and Goals.”  Teaching of Psychology, 1998, 25 (2), 89-96.

--Conducted a nationwide survey of faculty to establish content included in the introductory psychology course and to identify goals instructors most want to accomplish in those courses.  Then surveyed students at four different colleges about goals and experiences in their introductory psychology courses.  Results document significant differences between faculty and student expectations for the course.  

Wagenaar, T. C.  “Outcomes Assessment in Sociology:  Prevalence and Impact.”  Teaching Sociology, October 2002, 30, 403-413.

--Surveyed several hundred faculty sociologists regarding the use and impact of different assessment strategies.  “As for degree of impact. . .only about one-fifth of the respondents indicated a substantial impact from outcomes assessment on the curriculum and on teaching.” (p. 410)
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