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Part I1. Description of Curricular Change
1. Syllabus of Record
I Catalog Description
MIDL 222- Reading Instruction and Assessment in Grades 4-8 3c-01-3cr
Prerequisite: Acceptance into Teacher Education (Step I)

This course is designed to provide pre-service teachers with various strategies, techniques, and
materials related to teaching reading in grades 4 through 8. Current research and practical
applications will be interwoven into this course to ensure a systematic coverage of the most recent
methods and best practice for diverse students in grades 4-8.

Prerequisite- Students must be accepted into Teacher Education. (Step I)

This course is a component of the Professional Sequence I and is open to qualifying
undergraduate majors. The content and objectives of the course address the following standards:
INTASC Standards: Principles #1 through #10

ACEI Standards: 1, 2a, 2b, 3a, 3b, 3c, 3d, 3e, 4, 5a, 5b, 5c, 5d

*PDE Standards: IA.1,1A.2,1A.6,1A.7,1B.2,IB.4,1C.2,1C4, IE.1,IE.2, IE.3, IE.5, IE.§,IE.10,
IF.1,IF.3,IF.7, IF.7, IF.8, IF.9, IF. 11, IG.1, IH.1, [H.2, IH.3, [H.4, IH. 5, IH.6

*NMSA Standards: 1,2,3,4,5,6,7

*IRA Standards: 1, 2, 3, 4, and 5

Identified in matrix.

II.Course Objectives:

Upon successful completion of this course the students will:

1. Describe the reading process and the components of a comprehensive approach to reading
instruction in grades 4-8. (PDE : IA.1, IE.1, IE.2, IE.5, IE.10, NMSA-2, 3, 5)

2. Develop, utilize, and analyze instructional methods and assessment techniques that
evaluate and support reading development for all middle level learners. (PDE- IE.1, IE.2,
IE.3, IE.8, IF.1, ITI. A, III. B:NMSA: 3,4,5)

3. Design and teach lessons for vocabulary development and reading comprehension that are
aligned with the Pennsylvania Academic Standards for Reading, Writing, Speaking and
Listening and assessment anchors. (PDE: IA.2, IA.6, IE.1, IE.3, IE.5, IE.8, IE.10 NMSA:
2,3,4,5,7)

4. Plan activities that integrate technology and enhance oral communication skills for content
presentations at the middle level. (PDE: IF.1, IF.2, IF.3, IF.8, IF.9 NMSA: 2, 3, 4, 5,7)

5. Examine instructional materials, programs, and classroom environments that support
literacy instruction and promote cultural sensitivity and multiculturalism in grades 4-8.
(PDE: IB.1,1B.2,IE.1,IE.2,IE.11,NMSA: 1,2,3,4,5,6,7

6. Select, create, and adapt materials that are appropriate for diverse learners, special need
students, and ELL students. IA.6,IC.2, IC.4, IE.1, IE.2, IF.6, IH.5, TH.6, III.C, IIL.D,
III.LE;NMSA:2,3,4,5,6,7)



7. Describe and design a literacy-rich classroom environment that creates a positive,
inclusive learning environment for reading and writing instruction in grades 4-8. (PDE:
1IA.6,IA8.1B4,1C.2,IC4,1IE.1,IE.2, IE.3,IE.7,IE.8, IF.3, IF.7, NMSA: 2, 3,4 ,5, 6, 7)

8. Demonstrate professionalism characteristic of a middle school educator, using
communication skills and collaboration to meet the demands of teaching in grades 4-8.
(PDE:1A.1,1A.2,1A.7,IH.1,IH.2, IH.3,IH.4, [H.5, IH. 6, NMSA: 1, 2, 3,4, 5,6, 7)

Key assessment: Lesson Plans for Reading Comprehension and Vocabulary

Development

Student Outcomes Matrix

College of Course NMSA IRA PDE Assignments
Education and | Objective | Standards Standards | Standards
Educational for Middle
Technology Level
Planning and 1 2,3,5 1,2 IA.11E.1, Quiz
Preparation IE.2, IE.5,
1IE.10
Planning and 2 3,4,5 1,2,3 IE.1,1IE.2, Lesson plan
Preparation IE.3, IE.8, Key
Instruction IF.1, IILA, assessment-
IIL.B Analysis paper
on assessments
Classroom 3 2,3,4,5,7 2,3,4 IA.2, IA.6, Key
Environment IE.1, IE.3, Assessment:
Instruction IE.5, 1IE.8, Lesson plan
IE.10 for reading
comprehension
Classroom 4 2,3,4,5,7 2,3,4 IF.1, IF.2, Group
Environment IF.3, IF.8, investigation
Instruction IF.9
Professionalism
Planning and 5 1,2,3,4,5, |4,5 IB.1,1B.2, Literature
Preparation 6,7 IE.L, IE.2, review
Classroom IE.11 Midterm
Environment
Professionalism
Planning and 6 2,3,4,5,6,7 | 3,4 1A.6,1C.2, Key
Preparation IC4,1E.1, assessment:
Classroom IE.2, IF.6, Lesson plan
Environment IH.5, IH.6, for vocabulary
Instruction II1.C, IIL.D, | development
IILE
Professionalism | 7 2,3,4,5,6,7 | 5 1A.6, IA.8, Group
1B.4,1C.2, discussion
IC4,1E.1,
1E.2,IE.7,
IE.8




Professionalism | 8 1,2,3,4,5, 5 IA.1,1A.2, Role play
6,7 IA.7,IH.1, | activity
IH.2,IH.3,
IH.4, IH.5,
1H.6
II1. Detailed Course Outline
Date(s) Preparation/ Course Outline Other
Reading Topic(s)- May vary to meet students’ | Assignment(s) Due
Assignment needs
Week Read Welcome and Introduction;
One Chapter 1 Review of the Syllabus
“Knowledge Requirements and Expectations for the
and Beliefs course — Review of the textbook
about e What is Reading?
Reading”
Week Read e Approaches to Reading Reflection on
Two Chapter 2- Instruction- Past and Present personal reading
“Approaches The Reading Process history
to Reading Types of Text
Instruction- e Reading Instruction-Just what is
Best Practices” it?
The Teacher of Reading
o Types of Reading Instruction
Week Read e Meeting the Literacy Needs of | 2 hours of Special
Three Chapter 3 Diverse Leamners Needs Students
Diversity- e Language Learning Theories I hour for ELL
“Meeting the and how they affect the middle
Literacy Needs level learner
of Diverse e Best Practices in inclusionary
Learners” settings
Week Chapter 4- e Productive and Independent Quiz 1
Four What has Stage of Literacy Development
come before? for middle level learners
Literacy-Birth e Value of reading aloud in the
to School” middle grades classroom
Week Read Chapter e In the middle grades- Begin the
Five 6- “Word What is a Literate Environment? development of
Identification” e Before-during-after reading lesson plan A-Seek
activities for comprehension approval of idea
Week Six | Read “Howard e Assisting struggling readers Reading
Gardner’s o Adapting instruction for special | comprehension




Multiple needs students lesson from an
Intelligences” Multiple Intelligences- The anthology
hand-out- Effect on instruction Lesson A
professor- Context Clues for Word I hour special
prepared Identification needs learners
information Spoken Context Clues
Week Read Vocabulary development
Seven Chapter 9- Generalizations for decoding Midterm Exam
“Vocabulary words Structural analysis
Knowledge Syllabication and Rules
and Concept Syllasearch
Development”
Week Comprehension Lesson Plan | Lesson Plan A
Eight Presentations Due/Presentation
on reading
comprehension
Week Read High-stakes testing Analysis paper on
Nine Chapter 8 Portfolio assessment comparing three
Assessment Assessment of literacy skills | assessments
Strategies- in grades 4-8 Investigation of
“Assessing Informal and formal various assessments
reading assessments used in middle
performance” Curriculum-based Assessment | 8rade classrooms
Screening/benchmark
assessment
Week Ten Vocabulary Development and | In-class activities of
Word Work- How to assess vocabulary
students’ understanding development- Get
Role of assessment in approval for lesson
developing vocabulary plan B
Word Recognition in the Quiz 2
content areas
Week Read Chapter 11 Modeling lessons for reading | Exam 2
Eleven Graphic comprehension Analysis paper due
representations- Use of visual aids and graphic | this week
“Making the organizers for comprehension
reading-writing Importance of making
connection” connections
Week Read Chapter Key Comprehension Vocabulary
Twelve 10-“Reading Strategies and Selection of strategies
Comprehension” graphic organizer use- rules, | Lesson Plan B Due
purpose, and guidelines Vocabulary




Presentations

Week Review various e Reading Comprehension
Thirteen | reading e Strategies and Skills- science,
comprehension social studies, and health

strategies for
content area

reading
Week ¢ Reading Comprehension
Fourteen e Strategies and Skills that
encompass science, social
studies, and health content
areas (con’t)
Week ¢ Final Exam—Culminating Final exam
Fifteen Activity

e Return Projects

IV.Evaluation Methods:

» The core assignments listed below are designed to assess students’ content knowledge and
application skills from the course content. Actual point value may vary.

» Exam 1(midterm) 50 points
» Exam 2 40 points
» Quizzes (2-worth 20 points each) 40 points
» Assessment Analysis 30 points
» Lesson Plan A(small group)/Teaching 24 points
» Lesson Plan B(large group)/Teaching 30 points
> Effective Participation/Preparation 20 points
» Final Exam 50 points
Total Points for Course 284 points

V. Example Grading Scale

Additional homework and in-class assignments may be given at the teacher’s discretion. Five-
point quizzes may be given without warning to assure students’ comprehension of the course
readings. Regular, faithful class attendance will assure continued success in this course! ©

Final grades will be determined by calculating the number of points earned divided by the total
number of points possible. This percentage equates to the following grades:
92-100% A 84-91% B  75-83% C 65-74% D Below 65% F

VI. Undergraduate Course Attendance Policy:
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The university expects all students to attend class. Two class absences are allowed, without
penalty, since it is a three-credit course. All other absences will affect one’s participation points.
Five points will be deducted for each unexcused absence from the participation portion of the
class points. In case of an emergency or illness, a medical or written excuse must be provided to
the teacher immediately following the missed absence. Contact the instructor via telephone or
e-mail in the event of an emergency or illness. Please do not send a text message.

In the event the medically-excused absence occurs on the day of an unannounced quiz, a two-page
summary of the current chapter under investigation is acceptable in lieu of the quiz points. The
quiz cannot be made up at a later date. Coming to class late is unacceptable. Three “lates” are
equal to one absence.

It is expected that students come to class having read the assigned material and prepared to
engage in classroom activities that demonstrate this preparation and willingness to learn. Please
bring your book to class. Students should exhibit behavior, and demonstrate respectfulness, for
all participants in this class, as characteristic of professionals. Professional conduct includes
refraining from using cell phones during class sessions.

VII. Required textbook:
Vacca, J.L. et al. (2009) Reading and Learning to Read, (7™.ed.) AllynBacon/Pearson Learning

VIII. Special Resource Requirements: None
IX. Bibliography:
Academic standards for reading, writing, speaking, and listening. (n.d.). Harrisburg,

PA: Pennsylvania Department of Education. Available:
http://www.pde.state.pa.us/k12/lib/k12/Reading.pdf

Afflerbach, P., Pearson, P. D., & Paris, S. G. (2008). Clarifying differences between reading skills
and reading strategies. Reading Teacher, 61(5), 364-373.

Block, C. C., & Pressley, M. (Eds.). (2002). Comprehension instruction: Research-based best
practices. New York: The Guilford Press.

Brozo, W. G., Flynt, E. S. (2007). Content literacy: Fundamental toolkit elements. Reading
Teacher, 61(2), 192-194.

*Burns, M. S., Griffin, P., & Snow, C. (Eds.). (1999). Starting out right: A guide to
promoting children’s reading success. Washington, DC: National Academy Press.

Cain, K. (2007). Deriving word meanings from context: does explanation facilitate contextual
analysis. Journal of Research in Reading, 30(4), 347-359.

Calkins, L. M. (2001). The art of teaching reading. New York: Longman.
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Carr, J. F., & Harris, D. E. (2001). Succeeding with standards: Linking curriculum, assessment,
and action planning. Alexandria, VA: Association for Supervision and Curriculum
Development.

Clay, M. M. (2000). Running records for classroom teachers. Portsmouth, NH:
Heinemann.

Cunningham, P. (2000). Phonics they use (3" ed.). New York: Longman.

Dymock, S. (2007). Comprehension strategy instruction: Teaching narrative text structure
awareness. Reading Teacher, 61(2), 161-167.

Farstrup, A. E., & Samuels, S. J. (2002). What research has to say about reading
instruction (3rd Ed.). Newark, DE: International Reading Association.

*Feagans-Vernon, L., Hammer, C. S., Miccio, A., & Manlove, E. (2001). Early
language and literacy skills in low-income African American and Hispanic
children. In S. B. Neuman & D. K. Dickinson (Eds.), Handbook of early
literacy research (pp.192-210). New York: Guilford Press.

Fitzharris, L., Jones, M. B., & Crawford, A. (2008). Teacher knowledge matters in supporting
young readers. Reading Teacher, 61(5), 384-394.

Flynt, E. S., & Brozo, W. G. (2008). Developing academic language: Got words? Reading
Teacher 61(6), 500-502.

*Fountas, I. C. & Pinnell, G. S. (1996). Guided reading: Good first teaching for all
children. Portsmouth, NH: Heinemann.

Goodyear, P., & Zenios, M. (2007). Discussion, collaborative knowledge work and epistemic
fluency. British Journal of Educational Studies, 55(4), 351-368.

Greenwood, S. C., & Flanigan, K. (2007). Overlapping vocabulary and comprehension: Contexts
clues complement semantic gradients. Reading Teacher, 61(3), 249-254.

Guthrie, J. T., McRae, A., & Lutz Klauda, S. (2007). Contributions of concept-oriented reading
instruction to knowledge about interventions for motivations in reading. Educational
Psychologist, 42(4), 237-250.

Harp, B., & Brewer, J. (2005). The informed reading teacher: Research-based practice. Upper
Saddle River, NJ: Pearson Education.

Harvey, S., & Goudvis, A. (2000). Strategies that work: Teaching comprehension to enhance
understanding. Portland, ME: Stenhouse Publishers.

Holdaway, D. (1979). The foundations of literacy. New York: Ashton Scholastic.

Hsi, S. (2007). Conceptualizing learning from the everyday activities of digital kids. International
Journal of Science Education, 29(12), 1509-1529.



Jalongo, M. R. (2004). Young children and picture books (2™ ed.). Washington, DC: National
Association for the Education of Young Children.

Kelin, D. (2007). The perspective from within: Drama and children’s literature. Early Childhood
Education Journal, 35(3), 277-284.

*Macrine, S. L., & Sabbatino, E. D. (2008). Dynamic assessment and remediation approach:
Using the DARA approach to assist struggling readers. Reading & Writing Quarterly, 24(1), 52-
76.

*Manyak, P. C. (2007). A framework for robust literacy instruction for English lanuage learners.
Reading Teacher, 61(2), 197-199.

Morrow, L. M., Gambrell, L. B., & Pressley, M. (2003). Best practices in literacy instruction (2"d
ed.). New York: The Guilford Press.

National Reading Panel (2000). Report of the National Reading Panel: Teaching
children to read: An evidence-based assessment of the scientific research

literature on reading and its implications for reading instruction.
Washington, DC: National Institutes of Health.

Nations, S., & Alonso, M. (2001). Primary literacy centers: Making reading and writing STICK!
Gainesville, FL: Maupin House.

O'connor, R. E., White, A., & Lee S. H. (2007). Repeated reading versus continuous reading:
Influences on reading fluency and comprehension. Exceptional Children, 74(1), 31-46.

Pinnell, G. S., & Fountas, 1. C. (2003). Phonics lessons: Lessons, words, and how they work.
Portsmouth, NH: Heinemann.

Rasinski, T. V., & Hoffman, J. V. (2003). Oral reading in the school literacy curriculum. Reading
Research Quarterly, 38(4), 510-522.

Reis, S. M., McCoach, D. B., Coyne, M., Schreiber, F. J., Eckert, R. D., Gubbins, E. J. (2007).
Using planned enrichment strategies with direct instruction to improve reading fluency,

comprehension, and attitude toward reading: An evidence-based study. Elementary School
Journal, 108(1), 3-23.

Rhodes, J. A., & Milby, T. M. (2007). Teacher-created electronic books: Integrating technology
to support readers with disabilities. Reading Teacher, 61(3), 255-259.

Routman, R. (2003). Reading essentials: The specifics you need to teach reading well.
Portsmouth, NH: Heinemann.

Santoro, L. E., Chard, D. J., & Howard, L. (2008). Making the “very” most of classroom read-
alouds to promote comprehension and vocabulary. Reading Teacher, 61(5), 396-408.

Snow, C. E., Bumns, M. S., & Griffin, P. (Eds.). (1998). Preventing reading difficulties
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in young children. Washington, DC: National Academy Press.

Taub, G. E., McGrew, K. S., & Keith, T. Z. (2007). Improvements in interval time tracking and
effects on reading achievement. Psychology in the Schools, 44(8), 849-863.

*Tomlinson, C. A. (1999). The differentiated classroom: Responding to the needs of all learners.
Alexandria, VA: Association for Supervision and Curriculum Development.

Trudel, H. (2007). Making data-driven decisions: Silent reading. The Reading Teacher, 61(4),
308-315.

Trussell, R. P. (2008). Classroom universals to prevent problem behaviors. Intervention in School
&Clinic, 43(3), 179-185.

Vacea, R. & Vacca, J. (2009). Reading in the Content Areas: Literacy and Learning Across the
Curriculum. Boston, MA: Pearson Education

Vadasy, P. F., Sanders, E. A., & Tudor, S. (2007). Effectiveness of paraeducator-supplemented
individual instruction: Beyond basic decoding skills. Journal of Learning Disabilities,
Woods, C. (2007). Researching and developing interdisciplinary teaching: towards a
conceptual framework for classroom communication. Higher Education, 54(6), 853-866.

Young J. L., Bain, S. K., & McCallum, R. S. (2007). Improving creative problem-solving in a
sample of third culture kids. School Psychology International, 28(4), 449-463.

*Zhihui F. (2008). Going beyond the fab five: Helping students cope with the unique linguistic
challenges of expository reading in intermediate grades. Journal of Adolescent & Adult
Literacy, 51(6), 476-487.

All bibliography items that have an asterisk refer to readings to assist pre-service teachers with
instruction of special needs students and ELL students.

Internet Resources
Academic standards for reading, writing, speaking, and listening. (n.d.). Harrisburg,
PA: Pennsylvania Department of Education. Available:
http://www.pde.state.pa.us/k12/lib/k12/Reading.pdf

International Reading Association:
http://www.reading.org
or call (800) 336-READ

Mid-continent Research for Education and Learning (McREL)
http://www.mcrel.org

Pennsylvania Department of Education:
http://www.pde.state.pa.us/

Read-Write-Think
http://www.readwritethink.org/
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Course Analysis Questionnaire
MIDL 222 Reading Instruction and Assessment in Grades 4-8

Section A: Details of the Course

Al

A3
A4
AS
A6

A7

This course is one of the Professional Core courses for the Middle Level Grade4-8 certification
program. All students in this course should be seeking certification as a middle level teacher. This
content is the only reading content/methodology course in the Middle Level Program.

This is a newly-developed course to satisfy the PDE requirements for middle level teachers who
will be teaching in grades 4-8.

MIDL 222 has never been offered on campus prior to date.

This is not a dual-level course.

MIDL 222 is a three-credit course that cannot be taken for variable credit.

Other higher education institutions in Pennsylvania may be offering a similar reading
content/methodology course to meet the newly-established PDE requirements for teacher
certification, but not this particular one.

The Pennsylvania Department of Education is changing the requirements for certification. This

course would prepare teachers to assist learners in grades 4-8 with literacy skills. The National
Middle School Association Standards are included in this proposed course

Section B: Interdisciplinary Implications

Bl

B2

B3

This course will be delivered by instructors from the Professional Studies in Education
Department.

This course does not conflict with any other reading content/methodology course offered by any
other department. Since this course is part of the Middle Level Certification with Mathematics
Specialization, collaboration between IUP’s mathematics Program has been involved in the
discussion of this course to assure alignment between our Professional Core Courses and the
content courses delivered through the Mathematics Department.

MIDL 222 will not be cross-listed with any other department. The course will only be taken by
undergraduate students pursuing a teaching certification in Middle Level Grades 4-8.

Section C: Implementation

C1
C2
C3
C4
Cs

11

Faculty resources to teach this course are adequate.

No other resources would be needed to teach this course.

There are no grant resources allocated for this course.

It is possible for at least one section of this course to be offered each semester.

Two sections of the course may be offered in one semester if one section is delivered at an off-
campus site.



C6 It is anticipated that there would be 15-20 students in one section of the course. For simulations,
role-playing, and other interactive teaching strategies, twenty is an ideal number.

C7 There is no professional society that limits the enrollment in this course.
C8 This course is not a distance-education course.
Section D: Miscellaneous

This course is one of eight methodology courses from the Middle Level Professional Core. These
courses are:

MIDL 112 Instructional Theory and Planning for Middle Level
MIDL 215 Adolescent Development, and Classroom Management
MIDL 221 Literature for the Middle Grades

MIDL 222 Reading Instruction and Assessment in Grades 4-8
MIDL 425 Language Arts Instruction and Assessment in Grades 4-8

MIDL 312 Science Instruction and Assessment in Grades 4-8
MIDL 311 Social Studies Instruction and Assessment in Grades 4-8

MATH 413 Methods of Teaching Mathematics at the Middle Level
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