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l. Catalog Description:

AD342: Intercultural Business Communication 3 credits
Prerequisite: Junior Standing 3 lecture hours
(3 c-3 sh)

The course provides an in-depth study and theoretical understanding of intercultural
business communication, including international, national, ethnic, racial, and socio-
economic cultures. Students will explore practices, trends, and difficulties of people
primarily identified with one culture, attempting to interact with people of another culture
through speaking, listening, writing, and nonverbal means. Problems of intercultural
communication situations for business will be pinpointed, elements of the problems
clarified, and guidelines projected for problem mitigation.

Il. Course Objectives: Students will:

1. Gain an understanding of the cyclical processes and connectiveness of
five cultural value orientations as they relate to communication: namely,
doing and achieving, the self, thinking and knowing, organization of
society, and perceptions of the universe.

2. Recognize and understand the basic theories of intercultural
communication relevant to business.

3. Develop intercultural sensitivity pertinent to understanding and interacting
with people of other cultures, whether in the work place or-an international
context.

4, Develop intercultural competencies needed to become independently

effective in a multicultural context.

5. Understand cultural differences which affect business communication,
such as immediate versus delayed gratification and specific versus
diffused responses to people and events.

6. Gain new multicultural understanding by examining and analyzing
episodes (mini cases) of successful and failed intercultural business
communication.
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lll. Course Outline:
Lecture Hrs.

A. Introduction 2
1. Background and development of intercultural
business communication as an area of study
2. Terms and definitions of intercultural business

communication

B. General cyclical processes and connectiveness of 8
cultural value orientations

1. Orientation to doing and achieving
2. Orientation to the self
3. Orientation to thinking and knowing
4. Orientation to organizing society
5. Orientation to the universe
C. Basic theories of intercultural business communication
8
1. Low/high context cultures (with mini case)
2. TORI theory of nonverbal behavior communication
and the experience of community
3. Theory of intercultural and international communication
(Rich & Ogawa)
4, Cross-cultural adaptation theory (Brislin)
D.  Socio-business dimensions of communication 4
1. Business ethics and communication
2. Business etiquette
Business cards
Greetings and mean processes
E. Authority structures and communication 2
1. Legal parameters influencing intercultural business communication
for business
2. Government regulations controlling intercultural business

communication
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F. Language 6
1. Translation/back translations
2. Trade names, signs, and symbol use
3 Negotiation strategies and communication
effectiveness
4, Communication encounters and language barriers

(a simulation)

G. Role of technology in intercultural business communication and 3

competence
1. Relational bridges and support structures
2. Barriers to competitiveness and progress
H. Cultural specific analyses 9
1. Least and less developed countries
2. Developing countries
3. Developed countries
I Culminating activity (final examination/application) 2

Total course hours 44
IV. Evaluation Methods: The final grade for the course will be determined
as follows:
Writing assignments and mini case analyses 45%
One long, formal report--research paper (10-12 pages)

One short report --Communication etiquette, country
specific(5-6 pages)

Three case analyses (10-12 total pages)

Three business messages (3 total pages)
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20%

Tests and quizzes LIBERAL STUDIES

Two tests (mid-term and final tests) consisting
of essay and multiple-choice items

Quizzes (4 to 6) consisting of multiple choice,
matching, and true/false items

Oral presentations 20%
One group case presentation (analytical, informal report)

One country-specific presentation (informational,
informal report)

One intercultural business presentation (formal,
persuasive report)

Participation and other 15%

Quality of team work, in-class projects, and
participation

Semester grades are based on total points earned compared to total points possible
in the course, as explained below:

Points Earned Grade Earned

90% - 100% of total possible points
80% - 89% of total possible points
70% - 79% of total possible points
60% - 69% of total possible points
59% - Below of total possible points

mMoOow>r

Make up work is permissible only if arrangements are made with the professor on, or
prior to, the due date of the assignment. The penalty for late or incomplete
assignments is 20% of the grade points for each class day beyond the assignment
due date.

V. Required Textbooks, Supplemental Books, and Readings:

Beamer, L. & Varner, |. (1995) Intercultural communication in the global work
place. Chicago: Irwin.

Readings collection (as compiled by instructor), available from local printing
service.
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V. Special Resource Requirements None
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A. Details of the Course:

A1

A2

A3

Ad

A5

A6

A7

The course will be an elective for students pursuing a major or minor in
the College of Business.

This course does not require changes in any other course or program
in the department.

The course has not been offered at IUP on a trial basis.
The course is not a dual-level course.
The course will not be taken for variable credit.

Similar courses are offered at schools accredited by the American
Assembly of Collegiate Schools of Business (AACSB). (See attached
article, cited in A6 above.)

Similar courses are offered at various other universities, such as Ohio
University and Southwest Missouri State University. Course syllabi for
these courses are attached to this proposal. Also attached is an article
titled “The status of international business communication courses in
schools accredited by the American Assembly of Collegiate Schools of
Business, (Green, D. J. & Scott, J. C., 1996, The Delta Pi Epsilon
Journal, XXXVII, No. 1.)

The content and skills are recommended by the AACSB, which
recommends that Colleges of Business internationalize the business
curriculum. (See attached article, as cited in A6 above). The present
course contributes to an internationalized curriculum by providing
content and applications which build intercultural competencies.

Because of the specific theories and breadth of content for
international communication, the content cannot be adequately
covered in existing courses.
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WUBERAL STUDIES
Ty Tmplications:—— —

Section B: Interdisciplina

B1 The course will be taught by one instructor.

B2  No other department offers a course in intercultural communication
and business effects. The course contributes to the newly approved
International business program and provides a relevant elective for
students of the major.

B3 One seat in each section of the course will be reserved for students in
the School of Continuing Education.

Section C: Implications

C1 No new faculty are needed to teach the course. One section of this
course can be accommodated in Dr. Brandenburg's fall teaching
schedule each year. To make room for the course, she will teach
synthesis (LS 499) in alternate semesters.

C2 Other resources

a. Current space allocations are adequate to offer this course.

b. Current equipment in the Eberly College of Business is
adequate.

C. Lab supplies and other consumable goods are not required.

d. Library resources and services at Stapleton Library are
adequate.

e. Travel funds are not required.

C3  No grant funds are associated with the course.

C4 This course will be offered each fall semester, but is not restricted to
fall.

C5 One section of the course will be offered at a time.

C6  Twenty-five students can be accommodated at a time. The writing-
intensive nature of the course restricts enrollment.

C7  The course limitation of 25 is consistent with limitations set for other
courses taught at IUP having considerable emphasis on writing.

Section D: Miscellaneous

No additional information is necessary.
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OHIO UNIVERSITY
Athens, Ohio

CROSS CULTURAL COMMUNICATION
InCo 410/510
Dr. M. Gyi

Course Outline

—— ————— o e ey wa T—

i —— 4

A. COURSE OBJECTIVE:

I ——
sm= T ]

1. InCo 410/510 is a broad overview of theories and concepts
relating to cross cultural studies drawn from
communication, psychology, sociology, anthropology,
linguistics, political science, business, and management
and other disciplines.

2. The course attempts to provide an interdisciplinary
approach to the study of communication and culture and
to develop awareness of some major cross cultural issues.

3. The course will be based on lectures by the instructor,
guest speakers and members of the class, and also on
readings from the texts and other related materials,

QQQQQ D.v.ov.uol.v.oootv.0...-00.00.'0'v.000uv'ov...voco.....uooo-

B. TEXTBOOK AND ARTICLES:

1. TEXTS: a). L. Samovar & R. Porter, INTERCULTURAL
COMMUNICATION: A READER, {6th Ed.},
Wadsworth Publishing Co., Belmont,
california, 1991.

b}. M. Gyi, CROSS CULTURAL COMMUNICATION: GLOBAL
PERSPECTIVE - A READER, Professor Pub.,
Athens, Ohio, 1990

2. ARTICLES: [Xeroxed articles in Reserve Room, Alden
Library.) The list of required readings will
be provided by the instructor.

..... O.'....'v.’.‘.'..0....!00...'.l.'.'0..'.'......'..0.....'..

Cc. INSTRUCTOR: Dr. M. Gyi Ooffice No. 113 Lasher Hall
[614] 593-4837
Home Address 23 Strathmore Blvd.
Athens, Ohio 45701
[614] 592-2027

ooo-lov.oODotc-ov-0000.00.0... ooooo .‘.l’.."'......"'..’...'C".

D. OFFICE HOURS:

Monday  Tuesday Wednesday Thursday Friday

- - - - W P WD WP S T e W D D G S - -
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CLASS ACTIVITIES:

1] READINGS: There is a fairly extensive anmocunt of reading
in this class. Students are expected to keep
up with their daily reading assignments.
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2] LECTURES: Lectures and discussion on related topics will
be given by the instructor and guest speakers.
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3] ORAL PRESENTATIONS and discussion on assigned articles by
selected graduate and undergraduate students.
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4] GRADUATE STUDENTS [4th Week)

Graduate students are regquired to submit 3 to 5
page critical review of any journal article
published from 1988 -1993. The selected
article must be related to a cross cultural
topic.

The report is due on the last class day of the
4th week.
5] MIDTERM PROJECT: [5th Week]
3 options are provided.
Class members may select one of the following:
a. Midterm Oral Exam or
b. Midterm Written Exam or
c. Midterm 12+ Page Research Paper
6] EXAM STUDY GUIDE will be provided a week before the exam
for your review.

® ® 06 9 >® PO v oo 6 ¢ 9 09 PV POB TV OO OO SO P U OO SO OPCEIESVTTYTSOITOTS e e veoe

7] 5 PAGE MINI-RESEARCH PAPER [9th WEEK])
This paper may be -

1. Research using INTERVIEW METHOD.
[Should interview at least 5 people
from different cultures on a specific
approved topic.] or

2. Research using SURVEY METHOD.
(Should develop at least 10-15 survey
questions on a specific approved topic.
The questionnaire should be administered
formally to at least 30 or more people
of different cultures.])

3. Analysis of your personal cross cultural
EXPERIENCE.

This paper is due on the last class day of the 9th week .
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8. FINAL PROJECT: [10th Week of Classes)
3 options are provided.
Class members may select one of the following:
a. Final Oral Examination /or
b. Final Written Examination /or
c. Indepth Research Paper.
9. ATTENDANCE: Students are expected to attend all classes

at the regularly scheduled time and
place.

a. Legitimate excuses for missing classes will be
medical reasons, job interview, and death in
family.

b. 5 points will be deducted for every class missed
without a legitimate excuse.

c. If you are going to miss the class,

1. please leave message with InCo Secretary at
593-4829 or

2. please ask your friend or room-mate to deliver
a written excuse to my office or
to my mail box in Lasher Hall.

c-covooiolvvbc.o.ov&.o‘..o'otvovv0'v-oo.0.0olcovo'v-co.oo.'.

F. SUMMARY OF CLASS ACTIVITIES
P g e —— = . ==_-'====_——_====='——:__.——===——_._—-_.-——
GRADUATE . UNDERGRADUATE
m‘:—-———-—.—_-z_ e — e
1. Journal Article Review None
{due Thursday, 4th wK.]
2. Oral Presentations None

[selected students]

3. MIDTERM PROJECT (3 options]
[due Thursday, S5th wk.]
1. Written exam or 1. Written exam or
2. Oral exam oOr 2. Oral exam or
3. 12+ page research paper. 3. 12+ page research paper

MIDTERM PROJECT (3 options]
[due Thursday, 5th wk.]

L] 4 L] L] L] L L] L] e L] -

4. MINI RESEARCH PAPER
(due Thursday, 9th wKk.]

MINI RESEARCH PAPER
[due Thursday, 9th wk.]

5. FINAL PROJECT [Exam Wk.]
3 options are provided
1. written exam or
2. oral exam or
3. indepth research
20+ page paper

FINAL PROJECT [Exam WK.]
3 options are provided
1. written exam or
2. oral exam Or
3. indepth research
20+ page paper

e o6 o & o o e o .
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G. WRITTEN EXAMINATION FORMAT:

1. You may choose to take a closed book or an open book

exam. The grading scale will be different for each
exam.

2. Test Items: a. Definition of concepts,
b. Identification of concepts,

c. Fill-in-the-blank test questions,
d. Short essays

.-a'o'o..C!v'..'ol.'Ovo.vcvvotovvu'looooo000000.00000.00‘....

H. RESEARCH PAPER FORMAT:

1. You may use MLA, APA or Turabian Style for your paper.
2. Paper/s should be formally typed. Should include -

a. Title page

b. Table of contents

c., Proper titles for sections

d. Proper spacing

e. Footnotes/backnotes

f. References/bibliography

3. DEDUCTION OF POINTS:

a. 10 points will be deducted for lateness.

b 80 cevrvevrnerecnnnnnnnnn +s+++. plagiarism.

€. 20 cieieevttertscresraesa.. disorganization.

d. 3 csiieiiieiiciitieersseese.. each misspelled
word.

€. 3 eceetceriietcttiiteressess.. improper spacing.

oooccocconcvivootvu--o'ooo-oaiooooocooo..voooooooooooqoocv.o

H. DISTRIBUTION OF POINTS:

Graduate Undergraduate
e e e e e e TSR
1. Journal Reveiw ..... 50 points XX XXX
2. Oral Presentation... S50 points XX XXX
2. Mini-research paper 50 - 50 points
3. Midterm Project.....100 - 100 -
4- Final PIOject v e o o0 0150 - 150 -
400 points 300 points
—_—— —t—— —— =t L, . --- :._- - -3

I. MIDTERM EXAMINATION WILL BE ON......

FINAL WRITTEN EXAMINATION WILL BE ON




SOUTHWEST MISSOURI STATE UNIVERSITY S
Springfield, Missouri
COM 360 INTERCULTURAL COMMUNICATION

Fall 1995, MWF 2:00-2:50, CRA
Instructor: Dr. R. K. Dillon

Office: 371 Craig, 836-4986; 836-5218
Office hours:

In this course of study we shall investigate speech
communication from an intercultural perspective, in contrast with
an intracultural perspective. More specifically, the purpose of
this course is to explore practices, trends, and difficulties of
people primarily identified with one culture attempting to

interrelate through speaking and listening with people primarily
identified with another culture.

Through our study, problems in intercultural communication
situations can be pinpointed, elements of these problems can be
clarified, and guidelines projected for the mitigation of these
problems. We shall proceed in our study by recognizing that
problems of communication presents notable challenges;
difficulties in human relationships mount as people try to talk

with and to listen to other people across barriers imposed by
cultural boundaries.

" While the following units of study will not be covered in
the order listed, these units essentially comprise our study.

Thinking and Communicating Pluralistically
Introduction to Intercultural Communication Competence
Why Cultures Differ? Cultural Diversity

Cultural Patterns and Communication: Taxonomies
Verbal Intercultural Communication

Nonverbal Intercultural Communication

Obstacles to Intercultural Competence

The Potential for Intercultural Competence
Intercultural Communication Today and in the Future

Throughout the semester, students will be involved in class
projects pertaining to various aspects of the study of
intercultural communication.

---Assignments in simulated role playing will be made;

- students will have opportunities to serve as episode participants
and as episode observers.

---Faithful and consistently thoughtful class participation
on the part of each student and the instructor is anticipated.
Daily class attendance will be recorded.

---Along with participation in this course, two written
assignments will be made. These written assignments will deal
with subject material discussed in this course.

---Each student will be asked to bring an item, object,
keepsake, etc. that represents a particular aspect of his or her
own cultural/ethnic/racial heritage. Students will make an oral
presentation where they will be asked to explain/explore their
cultural background. '
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---In the final two weeks of classes, oral reports will pe
made.on term projects, the subjects for which will be decided by
the.lnstructor; written reports on these projects will be due
during the week BEFORE final examinations. Criteria for grading
will be provided at the time of assignment.

---A midterm as well as a final examination will be
administered. Questions on both exams will pertain to class
lectures and discussions and to our textbook: Lustig, M. W., &
Koester, J. (1993).:Inheraulturaluggmgg;ence;,aInterpersonal
communication acress.cultures.-New York, NY: HarperCollins

College Publishers. All chapters in our textbook will be
assigned.

Semester evaluations will be computed on the following

basis:
Written Assignments (50 points each) 100 pts.
Midterm Exam 100 pts.
Final written term project/oral report 125 pts.
Self-Culture report ’ 25 pts.
Class participation and attendance 50 pts.
Final Exam 100 pts.
TOTAL POINTS 500 pts.

The following grade scale is used:
90-100 = A; 80-89 = B; 70-79 = C; 60-69 = D; Below 60 = F.

COURSE POLICIES:

ATTENDANCE: Discussion of ideas and illustration of .
concepts through structured interaction will constitute much of
class time. Your attendance and participation is necessary to
your learning and to the learning of your peers. You are fully
responsible for materials missed during your absence. Quizzes
will be given throughout the course and reflect on the
participation grade. Quizzes which are missed cannot be made up.

LATE WRITTEN ASSIGNMENTS: Late written/oral assignmenfs
will receive a grade reduction of 10% per day. Late assignments

will not be accepted after graded assignments have been returned
to class.

ACADEMIC DISHONESTY: Students are expected to familiarize

themselves with and adhere to the university's policy regarding
academic dishonesty. - s

R
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Appendix A (continued)
SANO Office Skill Course Objectives

Course

Upon completion of the course, students should be able to:

Business Letter
Writing

Describe the impact of technology on written communications and
writing style.

Determine the appropriate writing style [or the various types of written
communications.

Provide guidelines for effective letter writing,

Analyze problems to anticipate reader reaction, and use a direct style in
writing good news and neutral message letters.

Display an understanding of the importance on tone and tactfulness, and
use an indirect style in writing bad news message letters,

Analyze various techniques {or convincing a reader o take action when
writing persuasive message letters.

Write employment communications, including resumes, letters of
application, application forms, {ollow-up leters, and request for

relerences.

Secretarial
Procedures

Explain the role of the American scerctary in the changing office of wday.
Identily the qualifications needed 1o be a good American secretary in
comparison to host country standards.

Set priorities of work.

Describe the significance of functional divisions and mganizational charts
as they relate to the job.

Recognize the importance of the contribution of the secretary to good
public relations internationally.

. Demonstrate the use of effective human relations skills in handling

appointments, visitors, and co-workers.
Perform basic skills and handling incoming and omgoing telephone

calls.
Demonstrate the use of alphabetic indexing according to basic rules.

Describe various [iling methads, equipment, supplics, and procedures for
both paper and paperless offices.

‘42

The Delta Pt Epsilon Journal

I

The Status of International Business-

Communication Courses in Schools
Accredited by the American Assembly of
Collegiate Schools of Business

Diana J. Green and James Calvert Scott

Abstract

An exploratory status study was conducted In schools acc
American Assembly of Collegiate Schools of Business (AACSB) ':,dgz::: ’:;'ZZ
the vold in the lterature regarding natlonwide data ebout the characteristics of
emerging International business-communication courses. In 1994 dats were
- collected from 164 of the 294 accredited colleges and schools of business,
resulting In a representative sampling. The gathered data provided neodoé
detalled Information about the Institutions and thelr courses In International
business communlcation. Intemational business-communication courses appear
to have both a place and e structure in AACSB-accredited Institutions. pRe

I NTERNATIONAL BUSINESS-COMMUNICATION courses have ex-
perienced a meteoric rise during the past decade. Their sudden emergence
has been prompted not only by calls from the business community for
graduates with better international perspectives (Deutschman 1991) but
also. by pressures from the American Assembly of Collegiate ’Schools of
Business (AACSB) upon its members to internationalize their curricula
ful!y (Martin & Chaney, 1992). In response writers began to publish
articles about various aspects of international business communication
uluma(.ely resulting in a body of literature. '
_While some writers advocated infusing international content into
existing business-communication courses (e.g., Murray, 1994), others in-
creasingly argued for developing specialized international business-com-
munication courses (e.g., Scott, 1994). Although a distinct minority of
writers devoted their attentions to underlying theory and models (e.g
Beamer, 1992), the vast majority of writers focused their attentions on tl;ei;
p}:rsonal' vxewpoiqts about anld/or their practical experiences with im-
plementing an international business- icati
D Rier oo siness-communication course (e.g.,
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Like the literature for other developing arecas of study, the interna-
tional business-communication literature is fragmented and incomplete.
One notable void is information about the characteristics of international
business-communication courses from a broad perspective. While the
literature contains the perspectives of a number of writers who describe
one particular course (e.g., Scott, 1994), no known literature describes in
detail a number of courses from either a regional or national perspective.
Consequently, readers of the existing literature are forced to wonder about
not only how much the viewpoints and recommendations of various
writers reflect idiosyncratic perceptions about international business-
communication courses but also the national prolile of such courses.

Simply stated, the research problem was the absence of valid and
reliable data from a broad perspective about the characteristics ol emerg-
ing international business-communication courses. The primary rescarch
question was what are the characteristics of the international business-
communication courses offered in colleges and schools ol business accred-
ited by the AACSB. The purpose of the investigation was to elucidate
multiple characteristics that create a descriptive national profile ol inter-
national business-communication courses in institutions with AACSB
accreditation.

If people had access to nationwide data about the characteristics of a
number of international business-communication courses, then they could
make better value judgments about the degree to which advice offered in
the existing literature reflects mainstream thinking and practice. Further,
those developing new courses or modilying established courses could
compare and contrast their courses with nationwide data about inter-
national business-communication courses, providing them with a sense of
the degree to which their courses are like and unlike comparable courses
throughout the country.

An exploratory study of emerging international business-communi-
cation courses was conducted to begin the process of filling one major gap
in the international business-communication literature. This type ol
study, sometimes called a status study within communication-related
disciplines because it reflects the status or current state of affairs of a
course (sec Beebe & Biggers, 1984, and Ober & Wunsch, 1991), yiclds
detailed institution- and course-related profile data in terms of selected
characteristics from a broad perspective at a specilied point of time. This
study reveals factual information that would allow others to better under-
stand the characteristics — and hence the status — of international
business-communication courses in institutions accredited by the AACSB.

Literature Summary

The literature search uncovered 91 articles since a separate communi-
cation or business communication subheading labeled multicultural or
international/intercultural was added to the Business Education Index in
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1992. Some studies address international business communication directly
(e.g., O’Rourke, 1993), and others address it tangentially (e.g., Hart
Tucker, & Muchsam, 1994) or involve allied fields (e.g., Beebe & Iiiggcrs,
1984). '

Much of the international business-education literature provides back-
ground .infurmmion (e.g., Greene, 1990), establishes the importance of
international business communication (e.g., Zhao & Ober, 1991), identifies
suggested content via intuitive approaches (e.g., Zimpler, 1989) or via
survey approaches (e.g., Martin, 1991), describes teaching resources (e.g.
S('on: 1991), suggests teaching methodology (e.g., Hulbert, 1994) or’
d(‘S(:l'll)(’S existing courses (e.g., Harcourt, 1988). Only a few imemali(')nal
husxn_css-('ommunira!ion studies address either supporting theory or in-
structional models (e.g., Beamer, 1990).
~ Since the broader communication literature includes status studies for
its general courses such as business communication (e.g., Ober, 1987, and
Ober & Wunsch, 1991) and more specialized courses such as intercultural
communication (c.g., Beebe & Biggers, 1984) and organizational com-
munication (c.g., Pace, Michal-Johnson, & Mills, 1990), the fact that the
specialized international business-communication literature does not in-
clude one or more status studies is noteworthy. Although comparative
longitudinal studies documenting changes in course characteristics over
time exist in the business-communication literature (e.g., Ober & Wunsch
1991), they are nonexistent in the international business-communicalion,
literature.,

Existing communication-related literature provided useful guidance
about conducting a status study. Status studies in general business com-
munic';uif)n .(('.g., Ober, 1987, and Ober & Wunsch, 1991), intercultural Q-_)‘:—\
communication (e.g., Beebe & Biggers, 1984), and organizational com- . |
municaton (e.g., Pace, Michal-Johnson, & Mills, 1990), influenced the ‘
study methodology, the investigated matters, the survey-instrument
design, and the survey-instrument verbiage.

A variety of types ol international business-communication literature
influenced the detailed items appearing as survey-response options. These
included theoretical opinion-based writing (e.g., Beamer, 1990), applied
research-based writing (e.g., Martin, 1991), and experiential- and librar,"-
based textbook writing (e.g., Victor, 1992).

Research Methodology

For the purposes of the reported study, an international bus
communication course was assumed to be one whose purpose i
prepare prospective and/or practicing businesspersons through theoretical;
and applied means for the complex communication tasks theys
encounter in the increasingly important but culturally diverse. wo
international business. With this definition in mind in late 1993, a
study survey instrument was developed based upon relevant litera
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That instrument was validated by six nationally known experts, who
provided ideas for refinements. The revised survey instrument was then
used in a pilot study with six respondents, and further minor enhance-
ments to both the instrument and research procedures were made.

In early January of 1994 the research materials, which consisted of
cover letters, instruction sheets, survey instruments, and return envelopes,
were mailed to the deans of the 294 AACSB-acaedited colleges and
schools of business for completion by their most-knowledgeable em-
ployees. This was necessary since no comprehensive list of institutions or
teachers offering international business-communication courses existed.
AACSB-acaedited colleges and schools of business were targeted for study
because it was thought that their influential practices would reflect the
current state of international business-communication courses better than

the practices of any other known group.

Deans of nonresponding colleges and schools of business received
replacement research materials in early February and again in early
March. By the April 15, 1994, cutoff deadline for receiving and then
processing responses from the second followup effort, 164 or 56 percent of
the acaedited colleges and schools of business had provided usable data.

Responses on selected key items from early and late respondents were
statistically compared following procedures recommended by West (1963;
1977), and no significant differences were found at the .05 level. This
suggests that if the nonrespondents had actually responded, they would
have done so similarly to the respondents. Additional followup com-
munication with officials of the nonresponding colleges and schools of
business indicated that their reasons for not participating in the study
were unrelated to the focus of the research, international business-com-
munication courses. Most of the nonresponding colleges and universities
indicated that they do not participate in studies unless they come directly

from AACSB.

Since a single administration of the survey instrument was given and
since the survey instrument contained a number ol multiple-item scales,
Cronbach’s alpha was used to measure the internal consistency of the
scales (Carmines and Zeller, 1979). Alpha provildes a conservative estimate
of the reliability of a measure (Novick and Lewis, 1967). The reliability of
the subscales of the survey instrument was calculated, resulting in the
following alphas: degree of exposure = .73, subject-matter topics = 91,
instructional activities = .89, instructional assignments = 91, and instruc-
tional media = .70. This suggests that the responses given by the respond-
ents were fairly consistent for the various subscales and that the survey
instrument used to gather the reported data is highly reliable for subject-
matter topics, instructional activities, and instructional assignments and
moderately reliable for degree of exposure and instructional media.
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QOverall, the evidence suggests that the gathered data are relatively
accurate, realistically complete, reasonably consistent, and, consequently,
representative of the population from which they were drawn.

Findings
The study findings are presented in two groupings, institutional
information and course information.

Institutional Information

‘This subsection provides institutional-related information about the
highest degree offered, the enrollment, the minority and international
students, the multicultural-diversity mission statement or strategic plan,
the primary approach to teaching international business-communication
content, the offering of international business-communication courses,
and the academic units offering international business-communication
Courses.

Highest degree offered. The highest level of degree olfered at the
responding institutions and the percentages of institutions were distrib-
uted as follows: bachelor's degree, 1 percent; master's degree, 31 percent;
doctor’s degree, 63 percent; other degree, 3 percent; and no response,
2 percent.

Institutional enrollment. The number of students enrolled at these
institutions and the percentages of institutions were distributed as follows:
2,000 or fewer students, 6 percent; 2,001 through 5,000 students, 11
perceng; 5,001 through 10,000 students, 21 percent; 10,001 through 15,000
students, 21 percent; 15,001 through 20,000 students, 12 percent; 20,001 or
more students, 25 percent; and no response, 4 percent.

Minority and international students. Table 1 shows the percentages of _Q
students at the responding institutions classified as minority and as
international students.

Table 1
Minority and International Students at Responding Institutions :
Percentage of Institutions Percentage of Institutions
that have the indicated number that have the indicated number
of minority students Number of students of international students

1 less than 1 percent
2] 1 through 5 percent
30 6 through 10 percent
19 11 through 15 percent
9 16 through 20 percent
13 21 percent or higher
7 No response
Vol. XXXVill No.l Winter, 1996 -
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, Multicultural-diversity mission statement or strategic plan. When
asked if the institution has a mission statement or strategic plan that
incorporated multicultural diversity, 81 percent responded yes, 10 percent
responded no, 3 percent responded don’t know, and 6 percent provided no
response.

Approach to teaching international business-communication content.
Table 2 shows that although the responding institutions use a wide
variety of primary approaches to teaching international business-com-
munication content, using no systematic approach is the most-common

practice.

Table 2
Approach to Teaching International Business-Communication Content
Approach Percentage

Not taught in any syslcmatic ManMer ....eeeeeeeeserraareserenennnnernes ves 38
Taught within some but not all business coOMmMUNICALION COMISES «ovovventorons 13
Taught throughout all business communicalion courses. ...... RN 17
Taught primarily in onc or more specialized intereuhturalZinternational

business COMMUNICALION COUTSES . .voessresrecasecarssssssnasarecrcasces 10
Taught in another buSiness COUTSE. ..o oaenreurrernnannnmesrnrenrreeeenens 10
Taught in 2 NONDUSINESS COUTSE . cvvvuuanoeseestretanruennnenonnereeneses 4
Other..covieeessssosesscanes teetessaresennastanons Cereresesarienaeaes . 6
INO TESPONSE « o v v vvseesaoeeesessessnasenonsunrenevestrerstrtt it ot iiin? 2

Note. Other includes College of Arts & Science courses, Communication Studies Department
courses, international business courses, international management courses, and various

business courses.

Course availability. Only 26 of the 164 responding institutions or 16
percent offered one or more courses in international business communi-
cation. The [ollowing percentages of respondents from those institutions
without such courses indicated the perceived likelihood of offering inter-
national business-communication courses within the next five years as
follows: highly unlikely, 25 percent; somewhat unlikely, 20 percent;

possible, 22 percent; somewhat likely, 10 percent; highly likely, 4 percent;’

and no response, 19 percent.

Academic unit offering courses. Table 3’ shows that Business
Administration is the academic unit that ‘most frequently offers the
existing international business-communication courses at the responding

institutions.

Course Information

This subsection provides course-related information about the title, the
prerequisites, the required or elective status at various degree levels, the
course level, the length, the offering frequency, the sections offered, the
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Table 3
Academic Unit Offering International Business-Communication Courses
Academic Unit Percentage

Business Administration ... .. cecseseneananse esees sveesescases ceeans 1
Business Fucation . cooooiiiiiiiiiiiiiiiiiiriatasaane eeeenessansasene AN 15
Business INformation Systems. . cvveeeeeseresrerceionascncetsosesssonnecns 4
Business Management «.....00 vesesnevarnrene eeesresanasenaness eraees e 19
Other business academic unit «oooveievennen secesscssssenvesans ceeeesesenes 23
Communication ..... Ceeeeen eteeacanene eeseseeas eeocaressassensy ceseres 8

Note. Other business academic unit includes Business Administration, Business Education,
and Office Systems Department; Business Information Systems and Education Department;
Business Education and Speech and Theater Department; Business Administration and

Communication; and Management Science Department.

years international business-communication courses have been taught, the
enrollments, the primary and secondary textbooks, the general course
orientation, the subject-matter emphasis, the instructional-activity empha-
sis, the assignment emphasis, the instructional-media emphasis, the mul-
tiple-course offerings, and the related titles.

Course title. Table 4 shows that the responding institutions with
international business-communication courses use a variety of course
titles, with International Business Communication being the most-fre-

quent course title.

Table 4
Title of International Business-Communication Courses
Course Title Percentage

Cross-cultural Business Communication ...c.oevieeeniiisneciceraneaess cens 14
Global Business Communication..coc.ooeees eraee Ceereanenane Ceteerratone . 3
Intercultural Business Communication. ... ceessssecrrasesssssenes veanen e 17
Inteinational Business Communication «.ooveeeeeeeees Cesrencesanenes cesee 28
Other...... fereevecererasseranes teeseasssesstsencscssessesansinn veeaans 38

Note. The respondents marked all titles that applied. N = 29,
Note. Other includes Asian Business Practices, Business Communication, Business and
Socicty in Europe, Business and Society in Japan, Communicating in the Intemational
Business Environment, Cross Cultural Management, European Management Practices,
Global Market Place, International Marketing and Global Business, Multicultural Com-
munication, and Theories of Intercultural Communication.

Course prerequisites. Thirteen of the 26 institutions with interna-
tional business-communication courses have course prerequisites. Exactly
50 percent of the responding institutions have prerequisite courses, most
often the basic undergraduate business-communication course.

Required or elective status. Table 5 shows the required or elective
status of the international business-communication courses for bachelor’s,
master’s, and doctor’s degrees available from the responding institutions. -
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Table 5
Required or Elective Status of International Business-Communication
Courses at Various Degree Levels

Bachelor's- Master’s- Doctor’s-

Required or elective degree level degree level degree level

course status percentage percentage percentage
Required for all majors .. .ccoovvennnne 27 15 4
Elective forall majors ......covecnuene 63 39 4

Required for some majors ’

and elective for some majors......... 7 8 4
Not offered . .......... cessessssenenne 3 27 39
NO IESPONSE « o eevennastsanacesaanaes 0 1 19

Course level. The international business-communication courses
offered were distributed at a variety of instructional levels at the respond-
ing institutions. Those levels and their respective percentages [ollow:
lower-division level, 10 percent; upper-division level, 52 percent; upper
division and graduate level (dual level), 19 percent; graduate level, 16
percent; and other level, 3 percent.

Course length. Table 6 shows the course length in terms of both the
instructional system and the number of 50-minute instructional periods or
their equivalent a week, with the semester system and three instructional
periods a week predominating.

Table 6
Length and Number of Instructional Periods
Length Percentage
Course length:
One SemeESLEr ovvvvessanoas teseannes veraes Cieseerrsrsseseasstnarcoens 89
One QUANEr «.oevvserscossasscncss terenennnn Cedeenes ettetarectenienns 8
Ol e e vieveseessnarassessaseserossassassasesnassasans Ceresaeraaes . 3
Instructional periods per week:
ONC vveeeeeeassasassesssssoncsasssssssssassns Cereererseessessannenas 0
TWO covevenensnes teeeeesene teesesenareeestacrssrssarrasasssrsranans 15
THICE vveeveeesannnecnnns e tetaeenecensietsatentrrasiaerrenasans 77
FOur cvveeevevecancnnanss Ceressesarenan aessesesancerane Cresresess 1
4

FIVE v veeveaseennsenncosasosassnsasosnsssavasesasisonssssasasecs

Note. Other includes a unit in a secmester course.
Note. Instructional periods per week is reported in terms ol 50-minute units or their

equivalent.

Course frequency. The percentages of responding institutions with
international business-communication courses indicated that these courses
are offered with the following frequencies: one time every other ycar, 8
percent; one time every year, 27 percent; (wo times every year, 42 percent;
three times every year, 19 percent; and four times every year, 4 percent.
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Sections offered. The percentages of responding institutions with in-
ternational business-communication courses indicated that when their
courses are taught, they offered sections with the following frequencies:
one section, 65 percent; two sections, 15 percent; three sections, 12 percent;
four sections, 0 percent; five sections, 0 percent; and six or more sections, 8

percent.

Offering years’ experience. The responding institutions reported that
they have been offering international business-communication courses for
the following time periods: less than 1 year, 15 percent; 1 year, 8 percent; 2
years, 12 percent; 3 through 5 years, 38 percent; 6 through 10 years, 23
percent; and 11 or more years, 4 percent.

Course enrollment. Table 7 shows course-enrollment data from the
responding institutions with international business-communication
courses in terms of number of students in a section and number of
students completing courses in a year, with 20 through 29 students a
section and fewer than 50 students a year predominating.

Table 7

Enrollments by Section and by Year

Number of enrolled students Percentage

In a section:
J9orfewer coooevennnncecnnnes cessaees tetesesasasaans trsessanans ceens 19
20 through29 ........... ... Ceeeeneas [ ceseosrecons 42
80 through39 .....cceoveiinianans tesessssssssestrscrannas cevesserene 27
400rmMOre c.cvvvenceeccoocacane eeecsesesrensssnesensevacesesrccnren .. 12

In a year: '
50orfewer cooovunnens [ eeseessens [ veesacsanes ceeee 46
51 through 100........ cessesecsnasnaccres cetsscasncssnsceannas cesreee 12 -
101 through 150..... esesecsaresenonussans Ceeesesraeresacerrnnesasanas 19
151 through 200........... et eeeteneeteieinaneeeranaa ereraaees 8
201 through 250......c00veeenanns teeseeanes [ teseessasennsane 3
251 OY MOTE cevvvevnonncncnnnnns eesaseas tecssecaresereseanssosanes .. 12

Primary and secondary textbooks. Table 8 shows the titles and authors
for the primary textbooks used for the offered international business-
communication courses at the responding institutions, with International
Business Communication by Victor being the most frequently used
textbook.

Respondents indicated that a wide variety of secondary textbooks were
used in the offered international business-communication courses, but not
one of the titles was listed more than once by the respondents. Several
respondents indicated that they used supplementary readings from various
sources to complement the primary textbook.
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Table 8
Titles and Authors of Primary Textbooks
Textbook and author(s) Percentage

Communication Between Cultures by Samovarand Porter ......oovvvuuenaen.. 6
Cultural Dimension of International Business by Ferraro ...........c..ouuu... 6
The Cultural Environment of International Business by Terpstr and David . ... 11
Global Communication and International Relations by Fredevick. o oovvonn.... 3
Intercultural Communication: A Reader by Samovar and Porter .......v....... 3
International Business Communication by Victor. ....... ceve.s teressesenanes 20
Managing Cultural Differences by Harris and Moran ............ reeeciananse 14
Other............ ceererressanan Ceresresiiassieneas Ceeean Cerenreseianes 34
No primary textbook is used v eveenineneeinnnnn.n STTITIITITT 3

Note. Other includes Beyond Culture by Hall, Bridging Cultural Differences by Thieder-
man, Business and Administrative Communication by Locker, Cross-Cultural Management
Communication by Mcad, Global Communication in the Twenty-First Century by Sweven-
son, International Business Communication by Chaney and Martin, International Dimen-
sions of Organizational Behavior by Adler, Multi-Cultural Management: New Skills for
Global Success by Elashmawi and Harris, World News Prism: Changing Media of Inter-
national Communication by Hachten, and Worldviews: Crosscultural Explorations of

Human Beliefs by Smart.

Table 9
Subject-Matter Topics Addressed in Rank Order by Emphasis Means
Subject-matter topic Mean

Accepting cultural differences and appreciating cultural similarities................ 3.39
Communication patterns — verbal and nonverbal ........cccveviiiiiieinninnn.n.. 3.35
Comparative cultural perspectives ........ Ceereieasesesianas eeesseiesiraenans 3.12
Culture- or country-specific information .....ovviviiiiiiriiereiernenrecnenenens 3.00
Functioning effectively in multiple cultures...... Ceteteaassiseteeiiaesetaas veen. 285
Communication strategies and systems ....... cesnnes Creeresetesciasesienssanens 2.77
Understanding cultural constructs.......... e teeesesesseacttetraaracantsetenans 2.69
Language(s) and communication................. Ceerereressretttetennnans R X 74
Negotiation ....veveeiiirirerieencencncaass Ceereesesisiesens Cereraeas ceeees 262
Undersianding the global business environment ..o vovenennnn.. e eetesereeeraanan 2.58
Differences within one cullufe «..vevvieiiiiiiiririerirenenenenenenenanns crenes 239
Managing global business communication ............. Ceeteterietererarannsess 227
Worldwide social organization and systems ...vvvveeieiennnnn. Cereresestienanes 2.19
Communication ethics.....c.coevee Ceeereersenaieaes N 2,08
Technology ............ Cetietecnanrastanntananns PN cereeese.. 208
Lawseeovnvvennnnnns Cesetseatesesatteasanas Cetaeareerteenesanntennans ceraes 1.89
Other. ovveiiniariensersisssneseneansoncansans Ceeesisennraniiens ceveseeses 037

Note. Other includes cross-culiural communication, written communication, self-awareness

as a culture member, and business etiquette.
Note. The degree of emphasis means are based on the following scale: nonc = 1, light = 2,

medium = 3, and heavy = 4.

Course orientation. Of the respondents from institutions with inter-
national business-communication courses, 15 percent reported that the
offered course(s) had a theoretical/conceptual orientation, 4 percent re-

ported that the offered course(s) had a practical/applied orientation, and
81 percent reported that the offered course(s) had a balanced orientation
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comprised of both the theoretical/conceptual and practical/applied
orientations. _

Subject-matter emphasis. Study respondents indicated the degree of
emphasis typically given to various subject-matter topics in the course(s)
offered at their institutions. The degree of emphasis scale had the follow-
ing degrees and values, which were used to compute a weighted average
for each topic: none = 1, light = 2, medium = 3, and heavy = 4. Table 9
shows that respondents from institutions with international business-
communication courses reported addressing a variety of subject-matter
topics with varying emphasis, with accepting cultural differences and
appreciating cultural similarities receiving the most emphasis.

Instructional-activities emphasis. Using the same degree of emphasis
scale and values as for the subject-matter emphasis, the respondents
reported their instructional-activities emphasis. Table 10 shows that re-
spondents from institutions with international business-communication
courses reported using a varicty of instructional activities with varying
empbhasis, with assigned readings receiving the most emphasis.

Table 10
Instructional Activities Employed in Rank Order by Emphasis Means
Activity Mean

Assigned readings ..ottt ittt i ittt trsecea et etteeretentanaanennn 3.19
Case problems/case studies oo ooviiiiiiiiiiiiiiiiireiaa. Cecrrracereriacenes 2.96
LoCIUres coevvviieiiioreienenserosesonnnnescsasernnnasees seetesrasares veeene 285
Videos o vviviiierniiesnsrannans Cereeesseansesenseeteannsanse cresessnransses 246
Small-group activities ...ooveiiiiiieiiiiiiaaas. Ceeererresrraisane cevsecaseens 2.39
Guided independent rescarch/study. ........ Ceaeeeriereetterietaes crereesnsees. 2355
Role playing/simulation activities. ......c.vieieeiriienineneasn. T 2.1
Scll-assessinent activitics ..... verienes Ceesaererateaserareans P -
Acculturation activitics/games . oovveeiereienenass Ceseessesserresiananne veeeees 228
Guest speakers........ N teeseriicneterssesinanne veseseess 228
Performances and critiques .o oovovveiiennans seesestirenanressrrnanne veseeseees 212
Large-group activities ............ Cerseesiensaeenians Cetirerientenaraans veess 200
Coaching covvvveeeiiiieiieinieenreniiesassnssesnas Ctecetectrreneraesasenae 1.69
In-basket exercises....ooeiiiiiiiireninnonrerssesssesssancen Cereeesssannans vee. 135
Other.ooneenn... eeeees Cbseesestasisaneasoans sesoveeansssnessensrsssssnsses 087

Note. Other includes projects and field trips to local offices of international organizations.
Note. The degree of emphasis means are based on the following scale: none = 1, light = 2,

medium = 3, and heavy = 4.

Assignment emphasis. Using the same degree of emphasis scale and
values as for the subject-matter emphasis, the respondents reported their
assignment emphasis. Table 11 shows that respondents from institutions
with international business-communication courses reported implement-
ing a varicty of assignment types with varying emphasis, again with
assigned readings receiving the most emphasis.
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Table 11
Assignments Used in Rank Order by Emphasis Means
Assignment Mcan
Assigned reading(s).........co00annnn. creenes treseseans Ceseretesantatisttenns 3.15
Case problem(s)/case study(ies). « oo vrsrreecrenseresorsennsascssacosasoasssanss 2:85
’I‘ermpapc_r(s)............ ............ Ceeesrrrerersasaras tetsrsiaseneaiannne 2.62
Group projeci(s) «oeceevvsenenanns cesresssanes cesssenan N N 2.50
Oral report(s) e o coovecereerssesecacsonssscons Cesecesrerereetenaereenrenarann 2.46
Written report(s) «......ccvae e eeseaneetesaatittesanetasettaretastetnanasnan 2:42
Examination(s) / quiz(zes)..... teeecieencesatranettasenetanceseattettbetacanis 2.35
Guided independent research ........c0vvvannen. Ceeetereeeterantitttsasnsaans 2.23
lndepcndcmrcscarch 2:19
Annotated bibliography(ies) / reference(s) ......ooeeeeeecicseressnnscssssocreans 2.15
INIErvIEw(S) veevnearossoasssosssvrnssssssoceranssassses teaseessreransans .. 208
Self-analysis activity(ies) .....ccocieeiieinnenciiniasenans Ceeeesetesananaans 2‘08
SEU-EVAIUALION(S). +« + 22 e v v svnsensnssnssnssnssnsensesss s, 204
Role playing(s) / simulation(s)..........ouuee. e 192
Video(S)e s veenatsuonseserenneonrasensanaseassasssoasascsnanes eeresane teeaaee 1.85
Peer evaluation{s) . cocooevecersessrsecsosansons eeeasssetasetananans eveseanas 1.73
BOOK IEVIEW(S) « v+ v vvvnenneneross et TR 1.69
Journal writing(s) e ceoeeviiienans S eseseesisireseitsassetetbeaairennne Ceerees I"')O
In-basket exercise(s) «v..ovveveroeneanrorearnanss e rerseerastatetetotataertane 1.23
0.12

OLher. v veeeenaannnnsasssssasssssssosesassans M etseseveninannas eeeeseaneseas

Note. Other includes summarics of current articles.
Note. The degree of emphasis means are based on the following scale: none = 1, light = 2,

medium = 8, and heavy = 4.

lqstruc(ional-media emphasis. Again using the same degree of em-
phasis scale and values as [or the subject-matter emphasis, the respondents
reported their instructional-media emphasis. Table 12 shows that
respondents from institutions with international business-communication
courses reported employing a variety of instructional media with varying
emphasis, with handouts receiving the most emphasis.

Table 12
Instructional Media Used in Rank Order by Emphasis Means

Medium Mean
Handouts coveerievessesoscassersscsssssosressasoarsnses Ceresteeaciaaneanas . 289
Films/videotapes (moving images) ............ Ceseaserereretereietaneane ceeane 2.73
Transparencies ..oovveveesescassenscsesssennns Cerereaes N verees 265
Blackboard/whiteboard/chalkboard .........ccouvutens Cresereneeenstaesernnnta 2.39
Pictures/posters/slides (lixed images) .................. ettt ereeerre e, 1.81
Computer-assisted media.o.ooovieniiierieiierenneinnean Cieeecisasarsietnenann 1.78
Chants/flipcharts. cvveeeereeeeiiieeaaseeescneasecososnnnas Crteeciressenan e 1.58
Teleconlerencing/distance leaming......ccevvieeineannn. treeasaseiaianeas ceess 142
T o 00t enesanoenosoaonseesssnossssonsssesssssasasssssansssssss Cereenaane 0.27

Note. Other includes cases and music.
Note. The degree of emphasis means are based on the following scale: none = 1, light = 2,

medium = 3, and heavy = 4.
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Muldiple-course offerings. Of the 26 institutions offering international
business-communication courses, 31 percent offered multiple courses in
international business communication, 65 percent did not offer multiple
courses in international business communication, and 4 percent provided

no response.

Related course titles. The respondents from the eight institutions with
multiple international business-communication course titles, The Ameri-
can University, Bentley College, Duquesne University, Loyola University,
Middle Tennessee State University, University of Akron, University of
North Florida, and University of Notre Dame, provided course titles for
their second courses in international business communication. These

divergent course titles defied meaningful classification.

Discussion
The discussion is presented in two sections, institutional and course
discussion and summary and recommendations.

Institutional and Course Discussion
‘The typical AACSB-acaedited institution that participated in the

study offered doctor’s degrees, enrolled more than 20,000 students of
whom between 6 and 10 percent were classified as minority students and 1
and 5 percent were classified as international students, and had a mission
statement or strategic plan that incorporated multicultural diversity. This
information appears to be consonant with what is known about AACSB-
aceredited institutions.

Although about four out of ten of the surveyed institutions do not
teach international business-communication content in any systematic
manner, about five out of ten do incorporate international business-
communication content into the offered business-related instruction,
albeit in a variety of configurations. In about four out of ten cases, those
configurations involve one or more business-communication courses.

About one in six of the respondings institutions offered one or more
courses in international business communication, most often by the
business administration or equivalent academic unit. Based on the ratio of
about one 1o six, it scems reasonable to estimate that in the 294 AACSB-
accredited institutions there are between 45 and 50 institutions that offer
one or more international business-communication courses. In spite of a
19 percent nonresponse rate, respondents [rom 36 percent of the institu-
tions without international business-communication courses indicated
possible or higher likelihood that such courses would be offered at their
institutions within the next five years, suggesting some [uture growth in
course availability.

When a specialized course

International Business Communi
clude Intercultural Business Communication and Cross-cultural Business

is offered, the most common course title is
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Communication. The prevalence of the latter course titles suggests that
many people do not clearly differentiate between business communication
that crosses national boundaries or that involves people from diflerent
countries and business communication that involves people from different
cultures but not necessarily different countries. Given the fact that the
related arca of study is a new, emerging one, the absence ol clear
delineation between the related terms is at least partially understandable.

Although half of the institutions with international business-com-
munication courses have prerequisites for those courses, the prerequisites
vary from institution to institution. The most common course prerequi-
site is the basic undergraduate business-communication course, which is
logical and predictable.

Almost all of the responding institutions with international business-
communication courses offer required, elective, or required and clective
international business-communication courses at the bachclor's-degree
level. Nearly seven out of ten of these institutions offer required, elective,
or required and elective international business-communication courses at
the master’s-degree level. Only about one out of ten of these institutions
offer required, elective, or required and elective international business-
communication courses at the doctor’s-degree level. Why such specialized
courses are commonly associated with bachelor’s and master’s degrees but
not commonly associated with doctor's degrees is puzzling and warrants
further investigation, as does the reason for the high nonresponse rate at

the doctor’s-degree level.

International business-communication courses tend to be offered at the
upper-division level, although a number of courses are offered at the dual
level (combined upper-division and graduate-level courses) and at the
graduate level. Given the specialized nature of most international busi-
ness-communication courses, the instructional-level placement of the
courses scems skewed in favor of upper-division status. ‘This surprising
finding may be partially attributable to the fact that many business majors
do not pursue graduate degrees and must out of necessity have exposure to
international business-communication content at the upper-division level,
the highest level of their educational attainment. Given the increasing
importance of international business and, consequently, international
business communication, most would argue that it would be better to
expose students to that content earlier than desirable than not 10 expose

them to it at all.

The findings that the typical international business-communication
course is one semester in length and has three 50-minute instructional
periods or their equivalent a week is not surprising. These findings
parallel those for other business-communication courses.
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While the typical institution with international business-communica-
tion courses offers such courses two times a year, some institutions offer
such courses as infrequently as one time every other year, and other
institutions offer such courses as frequently as four times every year. The
reported pattern seems predictable given the specialized nature of the
course.

The facts that the typical responding institution with international
business-communication courses offered only one section of such courses
at a time and that an inverse relationship existed between the number of
concurrently offered sections and the percentage of institutions offering
that number of sections scems logical given the specialized nature of
international business-communication courses.

Although the typical responding institution with international busi-
ness-communication courses has offered such courses between three and
five years, a surprising number of institutions—nearly three out of ten—
reported having six or more years of experience in offering international
business-communication courses. This suggests that a number of AACSB-
acaedited colleges and school of business were on the forefront of the
international business-communication movement and among the first to
offer international business-communication courses.

The finding that at the responding institutions with international
business-communication courses, those courses typically have enrollments
between 20 and 29 students parallels enrollments for other business-
communication courses at colleges and universities. The [inding about
the number of students completing courses in a year diverges from that for
most other business-communication courses since international business-
communication courses tend to be elective courses while most other
business-communication courses tend to be required courses. The typical
yearly number of students who complete offered international business-
communication courses is fewer than 50 students at each institution. This
finding is compatible with the typical institution’s offering two sections a
year with typical enrollments of between 20 and 29 students so long as the
average enrollment is in the lower halfl of the grouping; when it is in the
upper half of the grouping, then the yearly number of students who
complete international business-communication courses is between 51

and 100.

Three types of primary textbooks are used for international business-
communication courses at the responding institutions; (a) international
business-communication textbooks (e.g., International Business Commu-
nication by Victor), (b) international-business textbooks (e.g., Managing
Cultural Differences by Harris and Moran), and (c) intercultural-com-
munication textbooks (e.g., Communication Between Cultures by Samo-
var and Porter). Although more than two out of ten courses have 2
secondary textbook, no single title was cited more than once. Articles from

various sources are also sometimes used to supplement the primary
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textbook. These data suggest that limited availability of relevant in-
structional materials is no longer a valid reason for not offering interna-
tional business-communication courses.

More than eight out of ten international business-communication
courses at the responding institutions balance theoretical and conceptual
orientations with practical and applicd orientations. This suggests that
most courses and presumably their teachers acknowledge the value of both
knowledge about and utilization of international business-communication

content.

Of the 16 identified subject-matter topics, 10 topics fell within the
boundaries for medium emphasis with values of 3 and means between
2.51 and 3.50 and 6 topics fell within the boundaries for light emphasis
with values of 2 and means between 1.51 and 2.50. Groupings of topics
can be further divided into upper-, middle-, and lower-range topics,
suggesting their relative importance within that classification. Accepting
cultural differences and appreciating cultural similarities was the highest-
rated subject-matter topic, while laws was the lowest-rated subject-matter
topic. Respondents typically rated culture-related topics higher than most
other types of topics, suggesting that cultural understanding is critical to
successful international business communication. By incorporating a
similar subject-matter mix to that reported in Table 9, teachers can be
reasonably confident that they are selecting content that mirrors the
nationwide pattern for international business-communication courses.
Readers are cautioned that while knowing what the nationwide pattern is
can be helpful, they should not necessarily feel compelled to emulate it
exactly; if everyone replicated the pattern without deviation, international
business-communication courses would soon stagnate, and the emerging
discipline would not advance.

Of the 14 identified instructional activities, 3 activities fell within the
boundaries for medium emphasis with values of 3 and mcans between
2,51 and 3.50 and 10 activities fell within the boundaries for light
emphasis with values of 2 and means between 1.51 and 2.50. Each
classification of activities can be further divided into upper-, middle-, and
lower-range activities, suggesting their relative importance within that
classilication. Assigned readings was the highest-rated instructional
activity, while in-basket exercises was the lowest-rated instructional activ-
ity. In general, instructional activities that are traditional and conven-
tional tend to be employed in international business-communication
courses. By using an instructional-activity mix similar 1o that reported in
Table 10, teachers can be assured that they are sclecting instructional
activities that are typically used in international business-communication
courses across the nation. Readers are again cautioned to be discriminat-
ing users of this information, realizing the limitations of unanimity of
instructional activities.
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Of the 19 identified assignment types, 3 types fell within the bounda-
ries for medium emphasis with values of 3 and means between 2.51 and
3.50 and 14 types fell within the boundaries for light emphasis with values
of 2 and means between 1.51 and 2.50. Groupings of assignment types can
be further divided into upper-, middle-, and lower-range types, suggesting
their relative importance within that classification. Assigned readings was
the highest-rated assignment type, while in-basket exercises was the
lowest-rated assignment type. In general, instructional assignments that
are well established tend to be used in international business-communica-
tion courses. By incorporating a similar assignment-type mix to that
reported in Table 11, teachers can be reasonably confident that they are
selecting types of assignments that reflect nationwide practices for inter-
national business-communication courses. Again, readers are cautioned to
use this information prudently, realizing the limitations when conformity
is taken to the extreme.

Of the 8 identified instructional-media types, 3 types [ell within the
boundaries for medium emphasis with values of 3 and means between
2.51 and 3.50 and 4 types fell within the boundaries for light emphasis
with values of 2 and means between 1.51 and 2.50. Each classification of
media types can be further divided into upper-, middle-, and Iovge.r-ra.nge
types, suggesting their relative importance within that classification.
Handouts were the highest-rated instructional medium, while teleconfer-
encing/distance learning was the lowest-rated instructional medium. In
general, instructional media that are well established and easy to use tend
to be used in international business-communication courses. By using an
instructional-media mix similar to that reported in Table 12, teachers can
be assured that they are conforming to national instructional-media
practices for international business-communicgtiqn courses. Readers are
again cautioned to use this information in a discriminating manner that
balances the strengths and weaknesses of conformity.

About three out of ten of the responding institutions with interna-
tional business-communication courses offer more than one international
business-communication course. Given the recent emergence of the in-
ternational business-communication subject area, this suggests that some
AACSB-acaedited colleges and schools of business are strongly committed
to international business communication as an increasingly important

area of study.

The reported profile data serve as useful nationwide dt'scriptor.s for
those questioning advice offered in the literature about international
business-communication courses and for those developing or refining
international business-communication courses. The reported data repre-
sent circa 1994 composite characteristics of international business-com-
munication courses at institutions accredited by AACSB. While hav@ng
access to national profile data can be helpful, especially for an emerging
course that is neither well understood nor built upon a strong literature
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base, readers should realize that there are a number of legitimate reasons
why some characteristics of an international business-communication
course could deviate somewhat from the reported national patterns.

Summary

The reported exploratory status has shed light on the characteristics of
emerging international business-communication courses in schools ac-
credited by the AACSB. This study has provided needed information on a
nationwide basis about international business-communication courses,
beginning the process of filling one of the voids in the developing
international business-communication literature. The reported study pro-
vides valuable information about not only the institutions that offer
international business-communication courses but also the characteristics
of the offered courses. Data {rom the study serve as useful comparison
points for both those questioning course-related positions in the evolving
literature and those interested in developing or refining international
business-communication courses.

Overall, the data suggest that there are both a place and a structure for
international business-communication courses in AACSB-acaedited insti-
tutions. The number of existing international business-communication
courses in influential AACSB-accredited institutions, as well as the re-
ported likelihood of other institutions offering such courses, suggest that
the number of international business-communication courses may con-
tinue to grow, resulting in some increase in professional opportunities for
those teachers who specialize in international business communication.

Recommendations For Further Research

Although the reported study data reflect the status of international
business-communication courses circa 1994, the reported characteristics
will change within AACSB-accredited institutions over time; con-
sequently, it is recommended that the reported status study be replicated
periodically with refinements as necessary to focus atiention on recent
changes and evolving trends. Data from the past study or studies and the
most-recent study can then be compared and contrasted, resulting in a
needed longitudinal study of international business-communication
courses. Now that the broad nationwide patterns:for subject-matter topics
and usage of instructional activities, assignments, and instructional media
are known for international business-communication courses, additional
studies should be conducted to find out the specific applications. For
example, with which specific subject-matter topics are assigned readings
typically used? If international business-communication courses evolve
into two or more distinct courses sometime in the future, then separate
status and longitudinal studies should be conducted for each emerging

course.
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