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SYLLABUS OF RECORD

I. CATALOG DESCRIPTION

HIST 205 United States History Since 1877
3 class hours

0 lab hours
3 semester hours
(3¢c-01-3sh)

Prerequisites: history major, history-prelaw major, social studies with a history concentration
An introduction to United States history 1877 to the present covering such main currents as
industrialization, Progressivism, World War I, the Great Depression and New Deal, World War
11 and the Cold War, the 1960s, the Vietnam War, and post-Vietnam political, social, and
economic developments.

II. COURSE OBJECTIVES
Students will:
1) obtain a clear and coherent understanding of the major issues, trends, and historical
interpretations of United States history, with references to Pennsylvania history wherever
appropriate, from Reconstruction to the present.

2) develop reading, writing, and thinking skills as working historians.

3) gain a systematic exposure to the major features of the narrative of our national history.
4) learn how historical communities function and how historical knowledge is generated.
II. DETAILED COURSE OUTLINE

Week 1 - The Legacies of the Civil War and Reconstruction and the Conquest of the West
Main subjects: A summary of the Civil War and Reconstruction; the ending of
Reconstruction; origins and evolution of Jim Crow; the changing of the western economy

Reading; Unfinished Nation, Chapters 15-16
Nothing but Freedom, all chapters

Week 2 - The Industrial Revolution and the Responses of the Organized Labor
Main subjects: The causes, process, and impact of industrialization; social Darwinism in
America; the concepts of "robber baron" and "industrial democracy"; the development of
organized labor in the Gilded Age; urban crises; the coming of consumer culture



Reading: Unfinished Nation, Chapters 17-18
Taking Sides, Issues 1 and 4 (pp. 2-23, 74-95)

Week 3 - The Populist Revolt in the Age of Imperialism
Main subjects: Women, family and industrialism; the rise of the Populist Movement;
outlawing the spoils system; economic panics in the late 19th century, formation of the
agrarian revolt; the coming of the American imperial republic (the Spanish-American
War and the Philippine War)

Reading: Unfinished Nation, Chapters 19-20
Taking Sides, Issues 2, 3, 5 (pp. 24-51, 52-73, 96-118)

Week 4 - Progressivism and the National Reform
Main subjects: The Setting of the Progressive era; the Social Gospel; settlement house
movement; the evolution of restricted immigration; T. Roosevelt and W. Wilson
compared; African Americans' struggle for political and social equality; Jim Crow and
black disenfranchisement

Reading: Unfinished Nation, Chapters 21-22
Taking Sides, Issues 7-8 (pp. 146-193)

*Week 5 - The United States and World War I
Main subjects: America's entry into the war; wartime mobilizations and regulations; the
Fourteen Points; Paris Peace Conference; the Red Scare; the women's suffrage movement
and the ratification of the 19th Amendment

Reading: Unfinished Nation, Chapter 23
Taking Sides, Issue 9 (pp. 194-215)

*First exam

Week 6 - The 1920s and the Coming of the Great Depression
Main subjects: Culture and economy of the 1920s; Nativism and the Klan; Prohibition;
causes of the Great Depression; the election of FDR

Reading: Unfinished Nation, Chapters 23-25
Behind the Mask of Chivalry, all chapters

Week 7 - The New Deal
Main subjects: Launching the New Deal; Crisis of the New Deal; the "Second" New Deal,
1936 "Referendum"; packing of the Court; African Americans and the New Deal

Reading: Unfinished Nation, Chapter 26
Taking Sides, Issue 10 (pp. 216-237)



Week 8 - The United States and the World War I
Main subjects: The origins of World War II; wartime diplomacy; the debate over the
isolationism and internationalism; war on two fronts (Europe and the Pacific); race and
gender in the wartime America; the defeat of the Axis powers and Japan

Reading: Unfinished Nation, Chapters 27-28
Taking Sides, Issue 11 (pp. 238-264)

Dower, War Without Mercy, Parts I and I

Week 9 - The Cold War
Main subjects: Sources of the Soviet-United States tension; "Who Lost China" debate;
The Marshall Plan; the Truman Doctrine; formation of NATO and the Warsaw Pact; the
occupation of Japan; the Korean War; McCarthyism

Reading; Unfinished Nation, Chapter 29
Taking Sides, Issue 12 (pp. 266-287)

Dower, War Without Mercy, Parts III

*Week 10 - The Affluent Society in the Postwar Period
Main subjects: Postwar economic miracle; explosion of science and technology;
suburbanization; the rise of the Civil Rights Movement (wartime protests; Brown v.
Board of Education)

Reading: Unfinished Nation, Chapter 30
Taking Sides, Issue 13 (pp. 288-311)

*Second exam

Week 11 - The 1960s
Main subjects: The Civil Rights Movement (Montgomery bus boycott, formation of
SCLC and SNCC King's leadership; important civil rights legislation); Voters'
Registration; Kennedy and Johnson administrations and the civil rights movement;
Johnson's Great Society and War on Poverty programs; domestic politics and the Cold
War

Reading: Unfinished Nation, Chapter 31
Taking Sides, Issues 13 (pp. 288-311)

Week 12 - Challenges to Authority
Main subjects: The New Left; the new feminism; the antiwar movement; the Watergate
scandal and the ending of the Vietnam War

Reading: Unfinished Nation, Chapters 32-33
Taking Sides, Issues 14 (pp. 312-333)



Week 13 - The "Age of Limits"

Main subjects: The Reagan Revolution; the end of the Cold War; the emergence of the
New Right; Religious revivalism; "supply-side" economics; human rights and national
interests

Reading: Unfinished Nation, Chapter 33
Taking Sides, Issue 15-16 (pp. 334-349, 350-373)

Week 14 - The Age of Globalization

Main subjects: the fall of the Soviet Union; the Fading of the Reagan Revolution; the
Election 1988; the Gulf War; the Clinton triumphs and tragedies; new patterns of
immigration; renewed battles over feminism, abortion and environmentalism; the “culture
wars"

Reading: Unfinished Nation, Chapter 34
Taking Sides, Issue 17 (pp. 374-401)

*Week 15 - Final Exam

IV. EVALUATION METHODS

Evaluation of class will be based on the students' performance in three areas: exams, in- and out-
class exercises, and participation.

e There shall be three exams, each counting 20% of the final grade. The exams consist of

identifications (not excluding multiple choice questions), short answers, and essay
questions.

The exercise assignments include a number of assignments that aim at encouraging the
students' critical thinking and developing basic reading, writing, analytic and research
skills as working historians. Assignments include book reviews, analysis and
interpretation of primary sources or documents, library research, online research, and
reactions to historical events. Completion of the assignments in this category counts 30%
of the final grade.

Class participation counts 10% of the final grade. Class participation includes
constructive engagement in classroom activities, preparation and informed participation
in debates and discussion, participation in other types of individual or collaborative
learning activities, and, finally, regular attendance. Failure to attend more than 3 classes
without an approved excuse will result in a 2% reduction in score for each occurrence.

Summary of the class evaluations;

[ ]

60% = Exams (3 @ 20%)
30% = Exercise Assignments
10% = Class Participation



Grade scales:

A =90% and over
B =80% - 89%
C=70% - 79%
D =60% - 69%
F = below 60%

V. TEXTBOOK AND OTHER REQUIRED READINGS

There shall be one major textbook and three to five other required readings, which include at
least one monograph representing the current historiography of the field.

Textbook:

¢ Alan Brinkley, The Unfinished Nation: A Concise History of the American People,
Volume II: From 1865, 3rd ed. (Boston, McGraw Hill, 2000) (cited as Unfinished Nation)

Other Required Reading:

¢ Larry Madaras and James M. SoRelle, eds., Taking Sides: Clashing Views on
Controversial Issues in American History, Volume II: Reconstruction to the Present, 9th
ed. (Guifold, Conn.: McGraw-Hill/Dushkin, 2001). A collection of paired essays

(excerpts from the monographs of working historians) that provides opposing views on
controversial issues. (cited as Taking Sides)

e Eric Foner, Nothing But Freedom: Emancipation and Its I.egacy (1983). A collection of
three essays respectively discussing the Freedmen's pursuit of economic independence

during the post-emancipation period and comparing emancipations in the southern United
States and the Caribbean.

o Nancy MacLean, Behind the Mask of Chivalry: The Making of the Second Ku Klux Klan
(1992). An in-depth study on the origins, organizations, ideology and activities of the rise
of second KKK movement in the 1910s and 1920s.

o John W. Dower, War Without Mercy: Race & Power in the Pacific War (1986). A study
that examines the cultural and ideological roots of the Pacific War between the United

States and Japan during the WWII.

V1. SPECIAL RESOURCES REQUIREMENTS

None.



COURSE ANALYSIS QUESTIONNAIRE

SECTION A; DETAILS OF THE COURSE

Al

A2

How does this course fit into the programs of the department? For what students is
the course designed?

This course is a requirement for history majors and social science education majors

Following the national practice, the History Department will require all history B.A.
majors to take 5 foundation courses, which consist of: HIST-200 (Introduction to
History), HIST 201-Western Civilization Before 1600 (existing), HIST 202-Western
Civilization Since 1600 (existing), HIST 204-United States History To 1877 (proposed
course), and HIST 205-United States History Since 1877 (proposed course).

HIST 204 and HIST 205 are part of the program revision for the majors that will be
forthcoming from the History Department. The revision is necessary because both the
National Council for Accreditation for Teacher Education (NCATE) and Pennsylvania
Department of Education require teacher certification candidates, who make up two-
thirds of the majors in the History Department, to complete sufficient courses in the
history of the United States. (For the requirements documentations from the NCATE and
Pennsylvania Department of Education, please see Appendix 1).

In our current program for majors, we require HIST 203-U.S. History for Historians,
which is a one-semester introductory U.S. history course that emphasizes issues instead
of providing a comprehensive survey. HIST 204 and HIST 205 will meet our majors'
needs for strong survey courses while retaining our past emphasis “on issues, methods,
and problems that currently concern professional historians” as described in the original
catalog description of HIST 203.

Does this course require changes in the content of existing courses or requirements
for a program? If catalog descriptions of other courses or department programs
must be changed as a result of the adoption of this course, please submit as separate
proposals all other changes in courses and/or program requirements.

Under the current program, the majors are required to take HIST 203. As stated in the
answer to A1, HIST 204 and HIST 205 are part of the program revision that is
forthcoming from the History Department and these two new courses, once approved,
will replace the existing HIST 203 (which will be deleted after fall 2002). All incoming
majors will take either/both HIST 204 and HIST 205 to fuifill the requirements for the
foundation courses. The Department will provide adequate guidance, advisement and
support to accommodate the needs of those students who entered the major program
before HIST 204 and HIST 205 are in place.



A3

A4

AS

A6

A7

The History Department has informed the Geography and Economics Departments about

the replacement of HIST 203 with HIST 204 and 205. These Departments, which require
their Social Science Education majors to take HIST 203 to fulfill the major’s requirement,

will be sending a letter of support for this change.

Has this course ever been offered at IUP on a trial basis (e.g. as a special topic). If so,
explain the details of the offering.

A similar course existed in the program before 1990. No such course has been offered
since 1990.

Is this course to be a dual-level course? If so, what is the approval status at the
graduate level?
No.

If this course may be taken for variable credit, what criteria will be used to relate
the credits to the learning experience of each student? Who will make this
determination and by what procedures?

N/A.

Do other higher education institutions currently offer this course? If so, please list
examples.

Yes. Examples are selected from the on-line catalogs of the following universities and
colleges (For the details of their course descriptions and websites sources, please see
Appendix 2):

1. University of Oklahoma

2. St. Louis University

3. University of New Mexico

4. University of Northern Iowa

5. University of West Virginia

6. Bloomsburg University

7. University of Pennsylvania

8. Indiana University at Bloomington

Is the content, or are the skills, of the proposed course recommended or required by
a professional society, accrediting authority, law or other external agency? If so,
please provide documentation. Explain why this content or these skills cannot be
incorporated into an existing course.

Yes. The American Historical Association (AHA) in its official report of 1990, titled
“Liberal Learning and the History Major," makes a number of recommendations
regarding foundation courses for a history major. First, typically 30-33 semester hours in



history courses, "not including six hours in foundation surveys," should be required to
complete a four-year degree in a history major. Second, the history major's foundation
course should be "well-designed,” "ideally taught in small classes with diverse methods,"
center "on historiographical or thematic topics," and require use essay exams instead of
multiple choice exams. Third, course offerings in every field (including the foundation
course) should give "open and honest attention to questions of race, gender, class,
ethnicity, and worldwide interdependence.” (For the citations from AHA Report, pp. 15-6,
please see Appendix 3.)

As stated in the answer to A1, U.S. history survey courses are the foundation courses that
are taught universally throughout the United States and provide the knowledge and skills

a history major needs to pursue the study of upper-level courses. The proposed HIST 204
and HIST 205 will replace HIST 203 as the foundation course requirement for our majors.

SECTION B: INTERDISCIPLINARY IMPLICATIONS

Bl  Will this course be taught by one instructor or will there be team teaching? If latter,
explain the teaching plan and its rationale

The course will be taught by one instructor per section.

B2  What is the relationship between the content of this course and the content of the
courses offered by other departments? Summarize your discussions (with other
Departments) concerning the proposed changes and indicate how any conflicts have
been resolved. Please attach relevant memoranda from these departments which
clarify their attitudes toward the proposed change(s).

This course is strongly discipline-based and will not overlap with courses offered
by any other department.

The Geography and Economics Departments require their Social Science Education
majors to take HIST 203 to fulfill the major's requirement. The History Department is in
touch with these Departments for letters of support.

B3  Will seats in this course be made available to students in the Scheol of Continuing
Education?
Yes, if they meet the prerequisites of the course.

SECTION C: IMPLEMENTATION

C1  Arefaculty resources adequate? If you are not requesting or have not been
authorized to hire additional faculty, demonstrate how this course will fit into the
schedules of current faculty. What will be taught less frequently or in fewer sections
to make this possible?



C2

C4

Cs

C6

This program revision will make it no more difficult to staff these two courses than it is
to staff the existing single course. Because majors will have more 200-level courses from
which to choose, these will be put into a regular rotation; total number of 200-level
courses offered should not change from current practice.

What other resources will be needed to teach this course and how adequate are the
current resources? If not adequate, what plans exist for achieving adequacy? Reply
in terms of the following:

*Space

*Equipment

*Laboratory Supplies and other Consumable Goods
*Library Materials

*Travel Funds

The offering of these two courses does not require resources other than those that have
been used in other U.S. history courses currently offered by the department.

Are any of the resources for this course funded by a grant? If so, what provisions
have been made to continue support for this course once the grant has expired
(Attach letters of support from Dean, Provost, etc.)

No.

How frequently do you expect this course to be offered? Is this course particularly
designed for or restricted to certain seasonal semesters?

We expect to offer this course every other semester, but we may offer it every semester if
there is sufficient demand.

How many sections of this course do you anticipate offering in any single semester?
We anticipate offering two sections of the course in a single semester.

How many students do you plan to accommeodate in a section of this course? Is this
planned number limited by the availability of any resources? Explain.

Following the recommendations and our past practice in offering foundation courses for
majors, we plan to accommodate 25 students in a section of this course.

Does any professional society recommend enrollment limits or parameters for a
course of this nature? If they do, please quote from the appropriate documents.
No.

SECTION D: MISCELLANEOUS

Include any additional information valuable to those reviewing this new course proposal.

No additional information is needed.



Appendix 1: '
The National Council for Accreditation for Teacher Education NCATE) Guideline; National
Teaching Certification Exam Sheet; Pennsylvania Department of Education Recommendations

for Citizenship Education (see the attached)
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REVIEW PROCEDURES

Review of Institutional Programs
The National Council for the Social Studies Program Review process at the national level
for institutions consists of the following steps:

Institutions seeking NCSS approval of their social studies programs apply for NCATE
.accreditation according to NCATE guidelines.

As an early step in that national accrediting process, the institution indicates its inten-
tion to seek NCSS program approval of one or more of the six social studies licensing
areas covered by these guidelines (as itemized on the cover of this document). A form
to be used to declare this intention is available from either NCSS or NCATE.

Using these guidelines, the institution conducts a thorough self-study of each of its
social studies programs and responds to each standard, using the matrices that make
up this document and providing supporting documentation when appropriate.

The institution submits four copies of its completed matrices and its accompanying
documentation to the NCSS Program Review Coordinator at least twelve months
prior to when an NCATE Board of Examiners team is expected to visit its campus for
reaccreditation and eighteen months for initial accreditation.

NCSS reviews the completed matrices and makes program appro;al judgments twice
each year, in November and April. That review process is as follows:

* Three assigned NCSS program reviewers, working as a team, assess each insti-
tution’s completed matrices and documentation, program-by-program and stan-
dard-by-standard, with the intention of reaching a consensus on compliance for
each program on each standard.

*  After each program has been reviewed by the assigned team of reviewers on all
standards, votes are taken by the review team to determine whether each pro-
gram of the institution is judged to be in compliance with NCSS standards.

® The results of the review are submitted to the NCSS Program Review
Coordinator, who writes a Program Review Report and sends it to NCATE,
which transmits it to the institution and to the state office responsible for state-
level program approval of teacher education programs (in the state in which the
institution is located).

Review of State Standards and Procedures
The National Council for the Social Studies process for reviewing state standards and proce-

dures for approving social studies teacher preparation programs consists of the following steps:

States seeking NCSS approval of their standards and procedures for approving social
studies teacher preparation programs apply for NCATE State Partnership status accord-
ing to NCATE guidelines.

As an early step in this process of becoming an NCATE Partnership State, the state
indicates its intention to seek NCSS state-partnership approval of one or more of the
six social studies licensing areas covered by these guidelines (as itemized on the cover
of this document).

Using these guidelines, the state conducts a thorough self-study of its standards and
procedures for approving each of its social studies programs.

The state contacts the NCSS Program Review Coordinator for advice and assistance
in formatting the reports to be submitted to NCSS/NCATE. (The report items are

Program Standards for the Initlal Preparation of Social Studies Teachers @
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Pragramumatic

Standards

~ Matrix item 3.1

Programmatic Standard One: SUBSTANTIAL INSTRUCTION IN
ACADEMIC AREAS WITHIN THE SOCIAL STUDIES FiELD

In.rtimliam preparing social studies teackers shonld provide and expect provpective vocial studies

teachery to complete subject malter content eonrses (bistoryleocial ucience) that include United
States bistory, world bistory (including both u: - wilizations), political set-

ence (including U.S. Gavernment), economics, gengraphy, and bebavioral sciences.
t

Indicacors

The social studies subject matter course work for those licensed to teach either wocitl utnd-

ies a3 a broad field or a single discipline of bistory or a social science at the middle or secondary

school level should include courses in each of the content areas specified in this standard.
The social studies subject matter course work for those licensed to teach social stud-
tes as a broad field should include: )

® At the secondary school level, no less than 40 percent of a total four-year or extended-
preparation program, with an area of concentration of at least 18 semester hours (24
quarter hours) in one academic discipline;

@ At the middle school level, no less than 30 percent of a total four-year or extended-
preparation program, with an area of‘concentration of at Jeast 18 semester hours (24
quarter hours) in one academic discipline.

The subject matter content course work lor those licensed to teach « vingle discipline
of bistory or a yncial science at the secondary or middle school level should include both: -

m A discipline major of no less than 30 percen; of a total four-year or extended-prepara-
tion program; and

®  Additional course work outside of the major selected from each of the content fields
specified in this standard in order to assure that the key concepts from history and the ~ °

social science disciplines closely related to the major are studied and integrated with
the major.

Program Standards for the Initial Preparation of Soclal Studles Teachers @




/ Social Studies: Content Knowledge EP";.%I.
(0081)

RNty

Test Name . Social Studies: Content Knowledge
Test Code 0081

] Time 2 hours
Number of Questions : 130

]__Format __ Multiple-choice questions

[ Approximarce Approximare

.

i

Content Categories Number of Percentage of |

~ - Questions Examination }

L United States History s ; 19 22% {’

[l . World History D 19 22% |

11 Gevernment/Civies/Political Science 21 16% !

) V. Geography 19 15% ;
! V. Economics 19 15% l
, VI Behavioral Sciences 13 10% |

Abeout this fesy :

The Secial Scudies: Content Knowledge cest i designed to determine whether an
examines has the knowledge and skills necessary for a beginning teacher of social
studies in a secondary school. The cest requires the examines to understand and
apply social studies knowledge, concepts. methodologies. and skills across the : :
fields of United Srages history: world history; government/civics/political science; o
geography; economics: and the behavioral science figlds of sociology, anthropology,
and psychology. ] i
A number of che Questions are interdisciplinary, reflecting the complex relationships
among the sccial studjes fields. Answering che qQuestions correctly requires kr_}d'.'ving.
interpreting, and integrating history and social science facts and concepts. i
The 130 equally weighted multiple-choice questions consist of no more than 60
percent knowledge, recall, and/or recégnition questions and no less than 40 percent

4 - Il
\ <
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v
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Citizenship Education

1. Knowing the Content

The professional education program provides evidence that each Citizenship Education certification
candidate completes a program the same as the academic content area courses and required electives of a
major in a bachelor’s degree in history, geography, civics and government or economics with significant
collateral course work in the three remaining content areas. The program shall require each certification
candidate to complete sufficient course work in the behavioral sciences necessary for required teacher
examinations. This program shall require the candidates to demonstrate the competencies necessary toteach
Pennsylvania Academic Standards grades 7-12 for history, geography, civics and government, and economics
and successfully execute required teacher examinations.™\ ¢ s & cTrras

,scedlren US huis Yoty
LA. History that shall include:
the study of human experiences including important events,
interactions of culture, race and ideas, and the nature of prejudice,
change and continuity in political systems,
effects of technology,
importance of global-international perspectives,
the integration of geography, economics, and civics studies on major developments in the history
of the Commonwealth, the United States, and the world

LB. Geography that shall include:

the study of relationships among people, places and environments,
geographic tools and methods,

characteristics of places,

concept of region and physical processes

LC. Civics and Government that shall include:
¢ the study of the United States conslitutional democracy,
the values and principles that support our republican form of government,
the study of the Constitution of the United States and the Commonwealth including the study of
principles, operations, and documents of government, rights and responsibilities of citizenship,
¢ how govemnments work and international relations

LD. Economics that shall include:

economic concepts and systems,

individual and societal use of resources to produce, distribute and consume goods and services,
local, state and national commerce,

international trade and global economies

January 2001



Appendix 2:
U. S. History Survey Course Samples from Other U.S. Institutions of Higher Education

Note: The following are the course descriptions of U.S. history survey courses as offered at eight
U.S. universities and colleges. The websites listed below each institution or immediately before
a course description are the official websites of these institutions. The original formats of the
web materials are retained to preserve the authenticities.

1. UNIVERSITY OF OKLAHOMA [http://www.ou.edw/cas/history/bacourse.htm]

History 1483-001,002,003, 010***, 003—US 1492 To 1865: A
general survey of United States history from its colonial

origins to the end of the Civil War, with emphasis upon
national political, diplomatic, economic, constitutional, social
and intellectual developments. (***Must enroll in one of the
Discussion Groups—-011, 012, 013, 014, 015, 016, 017, 018)
(Williams, Furr, Gilje, Anderson, ***Gilje)

History 1493-001*,002,003, 004, 800, 901, 950**-US 1865
To Present: A general survey of United States from the Civil

War to the present day, with emphasis upon national
political, diplomatic, economic, constitutional, social, and
intellectual developments. (*Honors,**Telecourse) (*Keppel,
Anderson, Reese, Griswold, Eppler, **Savage)

2. ST. LOUIS UNIVERSITY [http://www.slu.edw/departments/history/courses.htm#Lower]

HS A260: History of the U.S. to 1865

This course explores the development of the American nation from the first European
settlement of the New World through the Civil War. Topics covered include territorial expansion,
the concept of democracy, the American Revolution, the Market Revolution, slavery, and
sectionalism, and the American Civil War, the diverse American experience, among others.

Section:
01 Dr. Thomas Curran MWF 12-12:50
HS A261: History of the U.S. since 1865

G5



Through a series of thirty lectures and the reading of eleven books (including a textbook),
students will gain a broad knowledge of American history since 1865 to the present. Among the
topics that will be covered in this course are the rise of industrial America; social protest in the
late 19™ C.; racial and ethnic relations; immigration; the Spanish American War: Progressivism; the
rise of the regulatory state; the First World War; consumer culture in the 1920s; the Great
Depression; the Second World War; the early Cold War; racial relations in postwar America;
liberalism in the 1960s and 1970s; the civil rights movement; the Vietnam War; the conservative
backlash and the election of Ronald Reagan; and political, social and cultural changes in
contemporary America.

Readings: Required readings include the following books: Samuel Livesay, Andrew Carnegie
and the Rise of Big Business; Edward Bellamy, Looking Backwards; John Blum, Woodrow Wilsen and
the Politics of Morality; Robert Zieger, The Great War: Alan Brinkley, Voices of Protest: Steven F.

Lawson, Running for Freedam: Civil Rights and Black Politics in America since 1941; David Frum, How
We Got Here; Critchlow, Intended Consequences.

Grading: Their will ten quizzes; five written book reviews of three pages each; and three
major exams (essay and matching), including a final, non- accumulative exam.

Format: Monday and Wednesdays will be devoted to lectures; Fridays will be reserved for
class discussion, quizzes, and exams.

Section:
01 Dr, Donald T. Critchlow MWF 1:10-2:00

3. UNIVERSITY OF NEW MEXICO
[http://www.unm.edu/~hist/Summer2001%20Courses.htm]

History 161-350 History of the U.S. 1600-1877
Instructor: Pugach MTWREF 8:10-9:30; June 4-July 14

This survey course serves as an introduction to American history through the Civil War and
Reconstruction. It covers the major themes with emphasis on political, economic, social and
diplomatic developments on a more sophisticated and deeper level than the typical high school
survey. Some of the topics covered are: the factors behind successful colonization of British
North America, the reasons for the American Revolution, the problems of the new government,
the meaning and significance of Jacksonian Democracy, the economic and territorial expansion
of the New Nation, the problem of sectionalism and slavery, and the causes and results of the
Civil War. The course is organized around formal lectures, though students will have an
opportunity to ask questions in class. Required readings include a basic text and several
supplemental books. There are three required exams, including a final, and opportunities for
optional papers.

History 162-350 History of the U.S. Since 1877
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Instructor: Pugach MTWREF 10:30-11:50; June 04-July 14

How was the United States in the 21st century shaped by the past? This course tries to provide
an understanding by surveying and examining the major developments and issues in American
history from 1877 to the present era. It focuses on the development of the modern industrial
system and the problems it created, and then examines the Populist and Progressive reform
movements which tried to cope with the new conditions in American life. The second third of
the course deals largely with modern overseas expansion and United States involvement in
World War I and the Versailles Peace Settlement. The last part concentrates on the Great
Depression, New Deal reform and its extensions, United States entry into World War II and the
Origins of the Cold War. Required reading consists of a text and several paperbacks. There are
two semester exams and a final.

4. UNIVERSITY OF NORTHERN IOWA
[http://fp.uni.edw/history/Academics/descriptions.html]

960:014. United States History to 1877 -- 3 hours.
Events, factors, and personalities which shaped social, economic, and political
development of the United States from settlement to end of Reconstruction.

960:015. United States History since 1877 -- 3 hours. i
End of Reconstruction period to present, including economic, diplomatic, intellectual,
political, and social factors.

5. HISTORY DEPARTMENT, UNIVERSITY OF WEST VIRGINIA
[http://www.as.wvu.edwhistory/ugcourses.htm])

52. Growth of the American Nation to 1865. 3 hr. (HIST 52 does not have to
precede HIST 53.) Examines the basic political, economic, and social forces in
formation and development of United States before 1865. Emphasis on
national development from independence through Civil War.

53. Making of Modem America, 1865 to the Present. 3 hr. (HIST 53 may precede HIST 52.)
Continues the examination of basic political, economic, and social forces in the development of
the United States since the Civil War.

6. BLOOMSBURG UNIVERSITY
[http://www.bloomu.edw/academic/courses/42000.shtml]



42.121 United States History Survey: Colonial Period to 1877 (3) - Presents a
chronological history to 1877 with emphasis on foreign affairs and the evolution of
politics, economs, society and culture.

42.122 United States History Survey: 1877 to the Present (3) - Presents political, social,
cultural, intellectual, economic and foreign affairs developments of the United States
from Reconstruction to the present.

7. UNIVERSITY OF PENNSYLVANIA

[http://www.history.upenn.edu/f01/ugrad-descriptions.html]

HIST-020 HISTORY OF THE U.S. TO 1865

R. Beeman ~--- TR 10:30-11:30

The introductory survey of American history through the Civil War will seek to examine the
process by which European, Indian and African cultures came to meet in the New World. It will
trace the emergence of distinctly "American" habits of thought, behavior, and political
institutions over the course of the 17th, 18th and early 19th centuries and, finally, will analyze
the contradictions within the national fabric that led to the temporary breakup of the union.
Registration for Lecture and Recitation Required. :

[http://www.history.upenn.edu/sp01/ugrad-descriptions.html]

021-001 HISTORY OF THE U.S. - 1865 to the PRESENT

Walter Licht —--- TR 12-1:30

This course covers the social, political, and economic history of the nation from the Civil War to
the present. Topics to be discussed include the causes and course of the Civil War,
Reconstruction, politics in the Gilded Age, late nineteenth-century urbanization and immigration,
Populism, Progressivism, the sociology and politics of the twenties, the New Deal, post-World
War Il America, the turbulence of the sixties, and contemporary affairs.

Registration for Lecture AND Recitation is required.

8. INDIANA UNIVERSITY AT BLOOMINGTON
[http://www.indiana.edw/~histweb/pages/courses/index.htm]

History | AMERICAN HISTORY I
H105 | 2881 | Grossberg

1:00-2:15P TR BHO13
Above section open to all students

This course examines the history of what would become the United
States from initial European colonization to the Civil War. Itis



designed to introduce students to the study of American history. The
course will be divided into three eras: colonial, revolutionary, and
antebellum. In each era, students will examine the interrelationship
of social, political, economic, and cultural change. They will

explore such persistent issues in American history as Individualism,
republicanism, and capitalism, and the human motivations, external
forces, and generational influences that affected their development,
Students will also examine the craft of history as a way of
understanding human experience by reading various kinds of historical
texts such as a biography, fiction, documents, and articles on history
as a form of detective work.

Reading list:

James W. Davidson, et.al., Nation of Nations

James W. Davidson and Mark H. Lytle, After the Fact, The Art of
Historical Detection

Charles Akers, Abigail Adams

Paul Finkleman, Dred Scott v. Sanford: A Brief History with Documents
A variety of articles and short stores.

Assignments:

Students will be expected to attend the twice-weekly class sessions
and to participate in periodic class and group discussions. There
will be two examinations, each worth 35% of the final grade. Exams
will include essay and short-answer identifications. In addition,
students will write a few short essays and take cccasional quizzes.
The essays, quizzes, and class participation will account for 30% of
the final grade.

History | AMERICAN HISTORY II
H106 | 2904 | Stephan

4:00-5:15P TR Sw119

Above section open to all students

In this course we will trace the transformation of the United States

G



from a predominantly rural saciety to one of the world's most powerful

industrial and political nations. Industrialization created a

complicated web of changes that importantly reshaped American

Institutional, social, and political life. it lured immigrants,

helped create large cities, transformed the workplace, and created great wealth. But it also
generated new forms of poverty, fueled political corruption, and

introduced a host of problems to American life. We will pay close

attention to the differing ways that Americans reacted to these

profound changes and to their ongoing debates over the proper shape of

American society.

The course will also focus on efforts to make the United States abide
by the promises of freedom and equality enshrined in the Declaration
of Independence and the Constitution. In 1865, American women,
African Americans, and others remained excluded from full
participation as citizens in the promise of American life. Much of

the drama of the nation's history over the past century has come from
efforts by these groups to expand thelr civil and political rights.
Finally, we will trace the development of the United States into a
world power over the course of the twentieth century. In particular,
we will focus on the long and bitter rivalry between the United States
and the Soviet Union after World War |l and the myriad ways in which
this Cold War shaped American life.

In addition to attending class and completing the required reading,
students will also be required to take two in-class exams (midterm and
final), write a 5 page paper on one of the required books, and
complete eight brief in-class assignments. These assignments will
include both announced quizzes over the reading and unannounced,
in-class writing exercises.

Required Texts:

Alan Brinkley, The Unfinished Nation, vol. 2

Upton Sinclair, The Jungle

Rabert S. McElvaine, Down and Out in the Great Depression: Letters
from The "Forgotten Man"

Anne Moody, Coming of Age in Mississippi
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Appendix 3:

American Historical Association, “Liberal Learning and the History Major," from Perspectives
(The Official Newsletter of the American Historical Association), May/June 1990 (see the
attached) :



by Page Putnam Miller, Director of the National
Coordinating Conunittee for the Promotion of
History

Copyright Legislation Introduced. On
March 14 Representative Robert Kastenmeier (D-WI)
introduced H.2_ 4263, a billto amend the copyright law
to clarify that the principle of fair use established for
published copyrighted works also applics to un-
published copyrighted materials. “This issue arises,”
Kastenmeier explained “because of a sedes of cases
decided by the U.S. Supreme Count and the U.S. Coutt
of Appeals for the Second Circuit.” Considerable cen-
fusion conceming the legality of quoting limited
ameunts of unpublished letters and diaries has resulted
from the Supreme Cournt’s recent decisicn not to review
the case of New Era Publications v. Henry Holt. This
case involved the use of unpublished letters and diaries
in a cridcal biogrmphy of the late founder of the Church
of Scientology, L. Ron Hubbard. The decisicn of the
the second U.S. Circuit Court of Appeals in New York
stated that unpublished primary scurce materials “nor-
mally enjoy complete protectien™ frem any fair use
quotaticns and thatthe “copying of ‘mere than minimal
amounts’ of unpublished expressive materials calls for
an injuncticn fortidding publication. *Whetheror not
the laws have been correctly interpreted,” Kastenmeicr
neted “the chilling effect of the New Era decisicn is ob-
vicus and it is real.” In introducing a brief bill which
would insertinthe copyright law *whether published or
unpublished,” after “fair use of cepyrghted work,”
Kastenmeier has placed the issue befere the Congress
and plans to hoid hearings scon.

Senator Paul Simen (D-IL) intreduced a parallel
bill, 5.2370 in the Senate on March 29, “The {ssueina
autshell,” Simon exglained is *how do we balance the
interest of accurate scholarship or jeumalism against
the right of authors to control the publication of their
own unpublished work?" Simen sees this essential
balancz being lost 25 “some federal cours have adopted
a rule that weuld tp the seales against critical historical
analysis."

National Archives FY'91 Appropriation
Hearing. On Apdl 2, Jehn Fleckner, President of the
Society of American Archivists, testified on Senalf of
the Natienal Coerdinating Comemittes befors the House
Subcommittez cn Treasury, Postal Service, and
General Govemnment regarding the 1991 budpst for the
National Historical Publicatens and Recerds Commis-
sion and the Nationai Archives. Fleckner observed that
e many Eastem Evropeans have taken ;
have access 1o their historieal records, i
their history for granted, "The day-to-day threat 1o our
historical record,” he assertsd i ; but
neglect” Fleckn
irugal budgets hav
Today the Natonal Archives is lef
lv the same number of employess it had !
1go: with more than ene-third of
quatsly accounted for, with vast backlogs of clder
records in agencies lacking proper svaluatien for
potential historical content; with growing quantities of
electronic records sequiring specialized equipment and
tschnical swaff: with sharply reduced eapacuy to pro-
vide reference services despite escalating public
demand; and with insufficient funds for the grants pro-
gram of the Nauenal Histercal Publicatens and
Records Cemmission.”  To begin to mest some of
these essential neads, Fleckner urged an FY'91 ap-
propnation for the National Archives of 3150 millien
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* Whereas, the Foreign Relations of the United
States, has been published by the Depanment of
Suite since 1861 and serves as a record of
Amercan foreign relations, as faithful as pos-
sible, given legitimate security concerns; and

* Whereas, this highly respected and prestigicus
documentary series, now numberng over 300
volumes, has been 2 comerstone of scholarly re-
search and writing in Amernican {oreign relations;
and

* Whereas, until recently the scholarly community
has expressed strong confidence in the editorial
integrity of the series which provided both
detailed coverage of major issues and guidancs
for lecating unpublished State Depanment docu-
ments; and

* Vhereas, the integrity of the Fereiga Relatiors of
the United Stares senes is now threatened by
changes during the last decade in the editenal
review precess for handling sensitive material;
and .

* Wheras, recent volumes of the Foreign Rela-
tiors of the United States, zublished more than
thiny vears fellewing the historical events
deseribed, contain an sppailing increase in the

amcunt of incompiete and deleted documents,

which the St Depariment's Historical Doeu-
ments Review Division and other govemment
agencies have excised frem the volumes; an

* Whereas, recent Foreign Relations volumes with
significant increases in deletions and omissicns
ereate an incompleteness that in itself is a distor-
ticn: and

¢ Whereas, the Department of State itself in carry-
ing cut the forsign policy of the United States
needs 3 full and accumate  record of its past
programs and dec itsown offices
can rzivi and

govemment rests on in-
aticns by pelicv-

3 51 possidle
recerds of the past and on an aceurate presenta-
ticn of cur history; and

* Where
form

Resolution on Integrity of the

Relations
United States Documentary History Volumes

*  Whereas, various agencies of the United States
govemment are urging foreign governments 1o
open their archival records, it is essential that e
United States follow a standard warhy of emula-
tien, and

* Whereas, the role of the State Departmeant's Ad.
visory Commitiee on Historical Diplomatic
Documentaticn, made up of representatives of ths
American Historical Associatien, the Organiza-
ton of American Historians, the American Politi -
cal Science Association, the American Seciety of
Intematicnal Law, and the Scciety for Historians
of American Foreign Relations, isnow threatened
as they are o longzr informed participants in the
review process and are no lenger in a pesition 1o
attesttothe int2z ity of the senizs;

H Resolved, the Natienal Ceordinating Commites
for the Promoten of History urges Secretary of
State James Baker to tke necessary steps 1o re-
store the integrity of the Foreign Relations of the
United States by establishing a procedure by
which the Advisory Commiliee members, who
have “seeret” clearances, may review the neces-
sary material in order to make informed judg-

ents en the integ ity of the series; and

" Resolved, the Naticnal Coordinating Commites
for the Premetion of History send cepies of this
resolution to the President of the Senate, Speaker
of the Heuse of Representatives, and the Chair-
persen and ranking minority member of the ap-
prepriate Congressicnal committees.

Adopted by the Executive Board of the Organizatien
of American Historians and the Council of the
Scciety for Historlans of American Foreign Rela-
tens on March 22, 1580, by the Policy Beard of the
National Coordinating Commintes forthz Premeticn
of History en Mareh 23, 1990, and by the Research
Division of the American Historical Asseciation cn
March 30, 1950,

aa .

¢ 88 millicn for the National
i Records Commission’s gra
i 1L i3 1n increase of

ok

L rrraet
3TaquUestl.

National Park Service Urzed to Review
Its Thematic Framework of American
History. Dudng the Organuzaticn of American H
terians mesting in Washingten in March, the NCC, and
the Naticnal Parks and Conszrvation Asseciation ¢en-
vened a group of American historians io discuss with
leaders ©f the Naticnal Park Service the thematic
framewerk, 2 comprehensive ou of American his-
tory. Natenal Park Service s usc the thematic
framewerk in making judgments about the designa-
ticns of new National Parks and Naticnal Historic
Landmasks and in preparing and implementing general
management plans for park units, It has been seme
years since the Nationai Park Service last undenteck 2

27

watic fmamework.

rled the varietyof v

major reevaluation of et

ect the breadth of contemporar;
They wt that the cument {rumes
reiies too heavily on zelitical, military, and architee-
turai history and fails 1o highlightmany ctheraspects of
the American sxperience. A consensus emerged atthe
cenclusien of the meazing. The group recommended
that the Natdonal Park Service ecavenc a symposia
vhich would include leading schelars of Amencan his-
tory to undertake a thorcugh reexamination and
revision of the thematic framewerk., Beth the Or-
aanizaticn of Amerizan Historians Exzauuve Beard
and the Professicnal Division of the American Histoni-
cal Association have passed resoluticns calling for a
revision of the Natenal Park Services' themaulic
framewark and seeking the necessary funding for such
anendeavor.
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Liberal Learning and the I-iistory .’Major

Ll

A Report by the American Historical Association
Taskforce in the Association of American College’s
Project on Liberal Learning, Study in Depth, and the

Arts and Sciences Major

This report was completed in cooperation with a
nationalrevisw of arts and sciences majors initiated by
the Association of American Colleges as part ofits con-
tinsing commilmers to advance and strengthen under.
gredate liberal learning. Tha AHA was one of twelve
learned socisties contributing to this review. Eachpar-
licipating learned society convened a taskforce
charged to address a commaon set of questions abowt
pwposes and practices in liberal arts majors; in-
dividual task forces further explored issues important
in (Aeir particular fields. Reprints of the report on the
historymajor are available throughthe AHA.

1n 1991, the Association of American Colleges will
publish a single-volume edition of all twelve learned
sodety reports with a companion volume containing a
separate report on Liberal Learning and Arts and
Sciences Majors. Inquiries about these two publica.
licas may be sens 1o Reports on the Aris and Sciences
Major, Box R, Association of American Colleges, 1818
R 51, NW, Washington, DC 20009,

Generousfunding for the projectanddissemination
of the reports was provided by the Fund for the Im-
provement of Postsecondary Education (FIPSE) ard
the Ford F oundation,

istorians of the 1990s will carry the pastinto

the twenty-first century. Now is the time for

us (o rethink our purposes and practices, to
seek and accept new commitments, to give the past a
vigarous future.

We face a formidable challenge, for contemporary
society, with its emphasis on new products and new
fashions, ignores lheputonedueaiuobamh‘du’g:r
popalar consumption or political manipulation. The
massmedia portray disconnected historical figures and
disjuinted eveats, providing few opportunities for ex-

i and analysis,

Sehools, colleges, and universities, 100, have
devalued thepast by compromising the place of history
in their curricula, Moreover, the history taught in class-
rooms and presented in bocks and articles too often
lacks energy and imagination. Asaconsequence, many
smdaits not oaly fail to gain 3 sease of history, they
ceme to disliks it.

As educational instinuticns share responsibility for
| devaluing the past, soalsodo they have RRintheir power
| torestore its value by educating those in their charge to
|| think historically and 1o use knowledge and under-
" sunding of the past to challenge the present and the fu-
ture. This reportis acall 1o actica.
. History is sn encompassing discipline, Its essence
1 is in the connectedness of historical events and human
| experiences. By examining the cxuses, contexts, and
chronologics of events, one gains an understanding of
the natare of continuity and change in human expericn-
ces. Contemporary issues, ideas, and relationships take
cancwmeaning when they areexplored from historical
pesspestives.

His;ory therefore plays s ;u':tcgmive role in the
quest for liberal leaming an accordingly, in a
college’s offerings. While acknowledging that cur dis-
cipline does not have all the answers and that vigorous
and longstanding disagrecments exist among us, we
nonetheless share the conviction that knowledge,
sbilitics, and perspectives gained through the swedy of
history arc spplicable also in other disciplines, We arc
compelled, therefore, to claim a ceatral plsce for the
study of history in ourinstinstions”

The time is right forus to make sucha claim. Many
in the general public can be counted upon to support iz,
for they sppreciste the imponancs of historical
knowledge anddisplay considerable interestinthopast.
They read books on historical topics and figures, visit
historical muscums, watch documentary films, and are
active in local historical societies and projects. Many
of them observe the status of history in schools znd col-
leges and wonder why it does not enjoy more respect.
Although they might coucede shat some of their fellow
citizens regerd history as imrelevant to contemporary
life, they care about the place of history in the curricula
of schools and colleges. They want 1o see its place
strengthened andits influence enlarged.

This report presests recommendations reflecting
ideals essential to the study of history. Its purpose is to
assist college and university history faculties intheiref-
forts to offer students a coberent curriculum and 1
strengthen their claims for a central place for history in
their institutions* programs. A brief summary of exist-
ing conditicns and practices sets the context for the
recommendations, and the recommendations, in tum,

rompt strategic questions for history faculties 10 ad-
gre:sas we lay plans for the funsre.

While focusing ca the history major, the report
also considers the larger role that history plays in col-
lege curricula and in the lives of those pursuing studies
in other fields, suggesting ways to enhance the con-
tribution of history to the educaticn of all students. Be-
cause it recognizes that the fate of history in colleges
and universities is inseparable from its well-being in
clementary and secondary sehools, it proposes
measures (0 be taken in common with those who tesch
history there.

The report is addressed 1o a number of audiences,
with specific purposes:

Individual historians, to help all of us recognize
that we must meet our responsibilitics to strengthen
the history major and improve the quality of history
cducation.

B History faculties in colleges and universities—in-
cluding thoseintwo-yearcolleges, whoprovide the
introductory courses for many students pursuing
history majors later and who often fecl a profound
sense of isolation—to provide reasons for revising

cur programs and practices.
@

8 Sccondary end clementary schoolteachery ang e

riculum planners, toprovids :
tory in a central cu?ﬂculn n:";;"’?ﬁg
history curricula between schools and colleges,

a qudeuumjoﬁnghlﬁfwy.wmble&uumpu.

to increase its suppont for efforts to impro
wachi.ngoﬂ:inoqumeduuﬂmdlwdz. v the

B College and university administrators,
@aunu.fo: asscssing the design a:dm?f
hxstorymajonimhcirinsﬁmﬁmmdtomgthm
the case for providing fesources essential to sound
programs.

- | ‘IheA:soeialiono!AmcrimConcgu,mm.
tribute to the larger effort o help colleges and
unjversities strengthen all liberal-ans majors.

B The hisheredueuioamnni(y.tolﬂimtha
centrality of history as a liberal discipline with
potential for eariching students® lives and 10
demonstrate the commitment of historians to
streagthening history's role in colleges and univer-

sitics,

History and Liberal Learning

The study of history incorporates the essential ele-
mems of liberal leaming, namsly, scquisiion of
knowledge and understanding, cultivation of perspec-
tive, and development of communication and critical-
thinking skills; it reflects concem for human values and
sppre}mciaﬁonof contexts and traditions.

tory, in Carl Becker's phrase, is ths “memory of
things said and done.” To establish historical memory
requires the reconswruction of human actions and
events, ordered chronologically or topically. This
reconstruction  depends upen the acquisition of
knowledge that is both broad and decp, incorporating
facts, principles, theories, ideas, prcices, and
methods, Histerical inquiry in pursuit of knowledge
gocs beyond explanations of what happened, and how,
to investigation of the “why” from multiple perspec-
tives, Students of history analyze written, oral, visual,
and material evidence. Theiragalyses yield gencralize-
tions and interpretations, properly qualified and placed
in contexts that reveal the process of chamge over time.
Undersanding is the extensicn of knowledge.
Analysis and synthesis contributs 10 historical under-
standing and lead to judgments and interpretations. As
one’s understanding decpens, one moves from the con-
crete to the abstract, from particular issues or events Lo
well-reascned genenlizations.  Historical wnéer-
sanding {s enhanced further by connecting it with
stdics in other liberal disciplines—the nstral scien-
ces as well as the humanities and social sciences.

An essential ingredicnt in knowledge and under-
standing is perspective, cultivated through sensitdvity
10 cultural and geographical differences and awareness
of conflicting interpretations of the same occurrences.
Perspectiveisaccompanied by a sense of sequenco, that
is, of the chronclogical ordering of events, and a sense
of simultaneity—of understanding relaticaskips of
diverse cvents at a given moment.

History as a discipline requires that ons cngege
one’s mind with the facts, ideas, and i joas
conveyed or suggested by historical evidence, to give
contexts 1o discrete pieces of evidence, and 10
plausible explanaticns and judgments based cn the
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evidence. Such engagement compels one to sift, sort,
and arrange what one sees in ways that help one make
sense of iL. It equips one o extend facts, ideas, and in-
terpretations into new realms. One must weigh the
validity of arguments, assess the soundness of histori-
cal judgments, and otherwise practice the ant of critical
thinking characteristic of discemning minds.

Engagement with evidence—written texts as well
as such things as photographs, films, audio- and
videotapes, and artifacts—does not end there. Typical-
ly, those who examine evidence donot know what they
think about it until they see what it leads them to say. In
other words, written and cral discourse is essential in
gaining historical insights and forming interpretations
and conclusions.

In coming Lo know the past, one becomes aware of
contrasts between peoples of different times and places
and within one's own time and place. These contrasts
reflect differing value systems translated into action.
Similarly, one becomes sensitive to the artistic interests
and expressions of various peoples, demonstrated
through their efforts to create and cultivate beauty in
forms that helpto define them as a people. Inadifferent
vein, for centuries, but at an accelerated pace in recent
decades, science andtechnology have played important
roles in the story of humenkind. Through appreciation
of the zesthetic, scientific, and technological forces of
the past, one gains a fuller understanding of the com-
plexity of human history.

Through engagement with the past in a well-
designed major, stdents come to understand and ap-
preciate how historians gather and weigh evidence,
shape and test hypotheses, and advance conclusions.
They recognize the continuing need to rethink the past,
reinterpreting it in the light of new evidence and new
concems and using newtools of analysis and interpreta-
tica. If rethinking history is a continuing theme in un-
dergraduate studies, as it should be, students will carry
their abilities to inquire, analyze, and interpretinto their
smdies in other ficlds and into all aspects of their lives
and work, They will be equipped to approach
knowledgeably, sensirvely, and critically whatever
careers they choose.

In sum, history is at the heart of liberal leamning, as
it equips students to:

B Paricipate knowledgeably in the affairs of the
world around them, drawing upon understandings
shaped through reading, writing, discussions, and
lectures concerning the past.

B Sec themselves and their society from different
times and places, displaying a sense of informed
perspective and a mature view of human nature.

B Read and think critically, write and speak clearly
and persuasively, and conduct research effectively.

5 Exhihit sensitivities to human values in their own
and other cultural traditions and, in turn, establish
values of their own.

8 Appreciate theirnatural and cultural environments.

H Respect scientific and technological developments
and recognize their impact en humankind.

O Understand the connections between history and
life.

It cannot be presumed that all of the purposes for
sudying history outlined here will be clear to smdents
in college classrooms, particularly to beginning stu-
dents. History faculties strengthen course offerings
and majors by engaging their students in discussions
concemning these purposes and leading them to under-
stand how the content and structure of the courses and
majors they pursue relate to them,

Perspectives « May/June + 1990

Existing Conditions and
Practices

A sampling of the policies and practices of history
faculties has led the task force to conclude that the
design and requirements of history majors in colleges
and universities differ on many points, The most
notable points of difference include: the purposes of
themajor, the number of hours or courses required fora
degree, specific courses required and the sequence (if
any)in which they are to be taken, the balance of lower-
and upper-division courses, the fields included, and the
concem, or lack of it, for historical method and his-
toriography.

The programs the task force examined reflect the
variety of institutions in which they are offered. Even
among institutions of a given type—liberal ans col-
leges, for example, or major research universities—
policies and practices vary widely. Majors in history
generally seem to be determined by the mission and
traditions of each institution; the size, special interests,
and competencies of the faculties offering them; and
the demands of students, The majors also reflect the
convictions, whims, and prejudices of those who estab-
lish znd maintain them 2nd, in many instances,
retrenchments or reductions in resources beyond the
faculty's control. A tacit purpose of this report is to
provide a basis for validating a history faculty's re-
quests for support for strengthening its offerings.

We recognize that the history majors in some in-
stitutions are very good, but we also believe that they
are not as sound in many as they must be if they are to
meetthe challenges facing the faculties that offer them.
The recommendations that follow reflect our judgment
that most history programs would benefit from a
thorcugh review of requirements, offerings, and prac-
tces, and that no instimtion offers a major that should
be regarded as sacred. Each recommendation addres-
ses specific aspects of the major that the task force
believes should be the subject of concemn in history
faculties.

Recommendations:

1. Thecontentof the history major should be con-
sistent with the purposes of studying history, and It
should Include these specific components:

— astreag foundation course (which may be waived
for those with extraordinarily strong backgrounds
in history);

— a course expressly designed to acquaint smdents
with the diversity of the global sewing in which they
live;

— acoursein historical methods:

— aresearch seminar with a writing requirement;

— anintegrating or synthesizing course.

History, in contrast to many other felds of study, is
a discipline in which there is no standard content, ro
prescribed sequence of courses. The coherence of a
history major therefore depends upon the success that
students and teachers, working logether, achieve in
developing clear organizing principles for their work.
Each recommended component of the major cen-
tributes to the development of such principles.

A history major should include a well-designed
foundation course, ideally taught in small classes with
diverse methods, to establish the bases for helping sm-
dents understand the historian's approach to the past
This course—whether in American history, world his-
tory, or Westem divilization—shculd use a syllabus

e

with principles and practices agreed

teachif, and if posibls by the caaire depbamme ey
ing on the precolleginte experiences of the eatering col-
lege studeats, the foundation course shonld eschew the
“one d=mn fact after another” approach to history,
centering ratheron historiographical orthematictopics.
The problems pursued should be amenabls to essay-
writing requirements, Essay exams, rather than mulsi-
ple chaice questions, should be required in these cour-
ses throughout the term.

'n_m diversity of American sodiety and repidly
evolving global interdependznce compel history facul-
ties to move their smdeats beyond the history of the
United States and Westem civilization and engage
them in the study of other cultures.. As a marter of
highcnpd_orily. the course offeringsinevery field must
address this diversity, giving open and honest anention
to questions of race, geader, class, ethniciry, and world-
wideinterdependence.

It is not enough, of course, simply to establith
separate courses to achieve diversity or topical com-
pleteness in the major. Subjects that merit treatment in
separate, spedalized courses should be integrated into
more compreheasive courses, as well. Similardy, if a
particularapproach to history is warranted in & separate
course, that approach should also be incorporated into
the more general courses.

Instruction in historical methods and historiog-
raphy is at the hean of effons to develop organizing
principles for a major. As the past grows larger and
more formidable, more and more of its content lies
beyond the reach of even the most dedicated and com-
petent historians. No one will everknow more than just
a slice of the past, and caly a slice of that slice can be
known during a student's college years. History facul-
ties are therefore obliged to equip their students 10 go
beyond the content treated in their courses by introduc-
ing them to historical methods and historiography, ena-
bling them to understand the value and limitadons of
various kinds of historical writing.

Consideration of conflicting historical interpreta-
ticns provides a natural starting point for smdying
historians’ metheds. (For examples of controversies
that might be examined, see the AHR Forum on “The
Old History and the New," American Historical
Review, June 1989, pp.654-698, and “A Round Table:
What Has Changed and Not Changed in American His-
torical Practice?," The Journal of American History,
September 1989, pp. 393-474.) It may also be useful to
explore with students the evolution of history as an
academic discipline. This can be done by tracing it
from the days, more than a century ago, when it was in-
troduced in colleges and universities as a “scientific”
field of study, or by examining an idea that has been at
the center of many debates over the nature and purpose
of studying history, such as historicism.

While offering specific courses devoted exclusive-
ly to the study of historical methed, history faculdes
should insist that all courses include instruction in his-
torical method and give attention to historiographical
questions, for developing the habit of an inquiring mind
requires the habit of maintaining an open mind and,
legitimately, of accepting the tentativeness of historical
explanations and the necessity for on-going
revisions—the essence of the historian’s craft.

The goal of the senior seminar in a history major
should be to “mum students loose" on a research project
culminating in a senior essay of some distinetion. All
history majors, not just honors students, should be re-
quired to take the senior seminar. .

The other required senior course—a synthesizing,
or integrating, or reflective, or capstone wune-—{m a
contrasting purpose: to give stadents the epportunity to
seck new insights by dmwing together what they have
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-amed in carlier experiences. It is in such 2 course,

pically built around & broad theme, that smdents are
¢hallengedtorelate whatthey have leamed in history 1o
Uiedr studies in other fields. This course, reaching all
thie way back to the foundation courses, demonstrating
snsitivity to global concems, applying historical
methods, and using writing skills that are given their

nize that its goal must be a comprchensive, well-
balanced major. If it is unable to offer such a major it
must seek resources for doing so.

In designing its major, in addition to considering
questions that local circumstances prompt, a histery
faculty should address the following questions, to
which we suggest answers:

finishing touches in the senior seminar, holds promise

¢! being the most exciting one in the entire major.

A history major, in sum, is morc than a siring of
courses covering specified time periods, geographic
@reas, or lopical fields designed simply 10 transmit
Ynowledge. It is more than a set of requirements fora
cegree. A sound major is built cn a commitment to
belping students understand more fully the purposes,
principles, and methodologies involved in the smdy of
bistory and grasp essential particulars and universals of
societies past and present. By actively engaging stu-
dents with the coatent of their courses and with each
ciher, it also explores questions of judgment and inter-
pretation, of good and bad, of right and wrong, leading
1 a mature view of humankind,

The size and areas of competence of the faculty of-
fering the major obvicusly affect the major's content.
Small instirutions, with facultics of fewer than seven or
eight, probably find it impossible to “cover” all of the
siandard fields in which their larger counterpans offer
specializations. Such faculties have several options.
Cueis 1o capitalize on their sirengths by concentrating
their offerings in their Selds of competence. In these
o/ lerings, the faculty stress the development of re-
search and writing skills that enable snidents to move
krowledgeably by independent smudy into the ficlds
that are necessarily left uncovered by the faculty. This
cuanot typically be done in large classes, but it can be
doae in colloquia that have it as a specific purpose ac-
complished through directed reading and writing as-
siznments,

Another option is to devole resources o the con-
tinual retraining of the faculty, enabling them through
relzased ime and support for advanced stdy to move
beyond the fields in which they have concentrated their
studies into new ones that serve local needs, While this
rit ks extending the faculty 1oo far, leading to superficial
treatment of felds in which it lacks expertise, it enables
it 12 offer more comprehensive programs. It also raises
imponant questicns, however, conceming the effects
of such retraining over a long carcer. The effects will
be more beneficial if the retraining is elected by the
faculty member rather than imposed by the institution
and if it is not expected to happen repeatedly.

Regardless of the size of the faculty, every care
should be taken to ensure that the student-faculty “fit”
is productive. A small department risks the danger of
creating too close a discipleship, and deparmments of all
sizzs face the possibiliry of encouraging anonymity and
overspecialized work.

2. The structure and requirements of the history
major should reflect the faculty's understanding of
the purposes of studying history.

The structure and requirements of a history msjor
should demonstrate first of all a faculty's awareness of
its ideals and its limits, The major should concentrate
its offerings in areas which make the most of the
{2 ulty's strengths. Although the major may of neces-
si s neglect certain areas, it can assist smdents in
dereloping skills they need for independent study in
thse areas, If a history faculty cannot influence its col-
Iz ¢ to incorporate into its general education or dis-
tri-ution requircments what it regards as esseatial con-
tributors to a liberal education—or to a professional
education, for that mater—it can build these require-
ments into its own major and its offerings for the non-
mujor. Inall that it does, a history faculty should recog-

a) Whatare the purposes of the history major?

The purposes are both general and specific. The
general purposes are stated implicitly in the section on
“History and Liberal Leaming.” In more specific
terms, the major prepares studeats for graduate work in
history; for studies in law, business, medicine, and
other professions; and for careers demanding the
knowledge, understanding, perspective, skills, and sen-
sitivities one gains through studying history. The sound
majoris designed 1o zccommodate the needs of all,

b) How many hours should be required?

The major should require about one-fourth of the
total hours needed to complete a four-year degree (typi-
cally 30-33 semester hours or 45-50 quarter hours,
probably oot including six hours in foundaton sur-
veys). In addition, to acquaint smdents with other
forms of inquiry, it should require another six to twelve
carefully selected hours in related humanities or social
sciences fields. Indezd, because contemporary histori-
cal scholarship draws so heavily upon other disciplines,
the undergraduate major is strengthened and enriched.
through a coberent interdisciplinary approach,

c) Whatshould be the relationships and balance
between lower- and upper-division courses?

Because leaming in history is not necessarily
cumulative and does not need to be chronological, the
content of lower- and upper-division courses cannot be
prescribed, as it can in some disciplines. Nor arc there
approaches that are appropriate at one level and inap-
propriatz at another. The principal distinction between
courses at the various levels of study lies in the sophis-
tcaton of the knowledge and understanding they
reflect and the abilitics they require of those enrolled in
them.

More than half of the credits toward a history major
should be eamed in upper-division courses, Typically,
the foundation courses, carrying the lowest numbers,
are followed by those with greater depth, and then by
the senior-level seminars and colloquia that provide for
studying specific topics in depth. Whilea history major
rarely requires specific courses 1o be taken in sequence
by all smdents, it can convey a sense of coherence, and
implicitly of sequence, by ensuring that courses ateach
level make increasingly more rigorous demands.

In some deparuments, it may be possible to offera
course with two different numbers, with requirements
more demanding forhistory majors andless demanding
fornon-majors, who, although nct equipped to do more
rigorous work, may find the classrcom and reading ex-
periences worthwhile. If this is done, however, the dis-
tnctive expericaces that each student has a right 10 ex-
pect must not be compromised, The same principles
apply to undergraduate courses oifered for optional
graduate credit

d) Shouldthere be concentrations within the history
major?

Fostering depth of knowledge and understanding in
one area within the major is desirable. A concentration
aimed at develeping such depth typically requires at
least four courses. Ideally, courses aken in other dis-

ciplines should also relate to the concentrari
samc'l.i.rne. to foster breadth of l:1m'.\.vlae:|;:tx n:; uﬁ;,,
;lf.ndmg there should be limits 1o the concentration
with no more than half of the courses credited Iowu:i
thcg:jor taken in 2 single field,

nm:llmlicn: within history majors may be
qacme, peried, geographical region, or some c:uhn.t;y-
tion of these options. Whatever the integrating ele-
meat, it should be clearly understood by both students
and teachers, Since the concentration is more likely to

”

"be designed by smdents and their advisors than those

teaching the courses in which they enrolL, fa .
bers should seek to discover how lhdrmunc;h;g:fo
each student's particular concentration, :

€) Whatare the implications of offering an honors
option for history majors?

A history faculty offering an honors optien must
determine such things as admission requirements, the
nature and extent of special courses offered to honors
students, mentoring relationships, thesis ormajorpeper
requirements, and comprehensive exams,

) What matters mostin the design and offering of a
major?

How the courses in a major are taught is more im-
portant than its stated requirements. The best designed
history majer, in other words, is of litde value if those
who teach the courses in it fail to bring it to life. Ttis of
even less value if the way it is taught reflects a lack of
commitment to excellencein teaching by the faculty of-
fering it. Striking anew balance between commitments
to teaching and the demands of research may be neces-
sary in some instirudcas. Conversely, of course, sw-
dents sufferif all of a faculty member's time and energies
are devoted to teaching, at the expense of scholardy work.

Assuming excellent teaching, here are some addi-
ticnal points 1o be considered:

I Historians and students of history find meaning in
the past through discovering the coanectedness of
things. The most effective majors are those that
equip students to discover connections, thereby
both satisfying and sdmulating curiosity. Dis-
covery of connections may be the most important
element in the shaping of a cohersnt majorforeach
student. ’

H The search for connectedness does not begin and
end with history courses. Ideally, it centinues
across the disciplines in the programs of study of all
students. A purpose of history courses is to help
them leam how to search forit.

H The courses in the major, while not necessarily
taken in sequeacs, should cultivate in students a
sense cf historical chronology, perhaps by cen-
sciously relating each course in the major to others
and by concentrating on chronology within each
course.

A Every course should require students 1o engage in
research and writng at a level appropriate to the
course's place inthe major.

B Scme of the courses in the major should provide
special cppormmities for oral presentations that go
beyond classroom discussion.

H The requircments of the major must be flexible
enough to allow faculties to address specific sw-
dentinterests. This is particularly true as adult sw-
dents increasingly populats college classrooms.
Acknowledging this, however, and recognizing
that adult smdents earolling in college after years
away {rom classroom experiences may require spe-
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cial assistance in developing study practices, the
task forcs assens that significant distinctions
should not be drawn between the programs of these
students and the aaes who have traditionally par-
sued undergraduats studies,

B The core requirements for the history major should
mmﬁedb‘ byanmdmu.indudiack( g those who

pursuing a separato track (such as public
orapplied history).

‘The history major should have coherence, integrity,
rigor, focus, and imagination. Coherenceisevident
in majors that fit together conceptually and practi-
cally. A major with integrity is one with principles
and pructices that eannot be com| Tes-
timony. to rigor lies in the significmes of the
demands the major places oa those who offer it as
well asthose whopursueit. A major with a focus is
oae with a specific, readily defined purpose. Im-
agination inamajormeans thatitis designedto cap-
ture images of the past, to make new images of the
past, to play with the past as well as to work with it.

8) Whatare the implications of the structure of the
major for the students pursuing U2

Just as the major offered to all students must be
carefully designed, so also must be each smdent’s
course of study, Careful advising should clarify the re-
quirements of the majorandleed to an understanding of
the rationale for the sequencs of courses, both within
and beyond the major, in which each student will enroll.

3. The pedagogical methods and instructional
materials used to accomplish the purposes of the
major should be appropriate to those purposes.

The following issues, among others, must be ad-
ressed:

a) Who should teach the foundation courses?

‘The purposes of foundaticn courses are to excita as
well asto inform, to engage the minds and imaginstion
of those who may be indifferent to history or even an-
tagonistic to it. It takes an excellent teacher to ac-
complish thess purposes. Obviously, then, caly the
best teachers should teach foundstion courses. If they
happen to be seator professors in a depantment, who
betterto teach them? If teaching these courses falls to
graduate students and part-time faculty, some of whom
may be excellent teachers, care should be taken that
high standards are always observed,

b) How should the organizing principle of a course
be conveyed?

Students need 1o know why the period under study
was framed as it was, why the theme of a course makes
sease, why certain content is included and other not,
why the scope of the coverage is as broad or as narrow
asitis. The orgenizing principle will dictate perhaps
the most important decisions in developing a course,
those that determine how the content is selected to fit
into the instructional time available for treating it.
¢) How canclassroom time be utilized most

effectively?

Sovast a subject as this defies a brief answer, buta

what we like to think they do. Indeed, they arc efficient
cnlyinthe sense that they make it possible fora teacher
to deal bandily with large numbers of smdents at the
same time. Lectures create the impression that the
voice of authority is there to dispense the unchallenged

Perspectives » May/June + 1990

truth. Unless there is time for interaction between
teacher and swdeat and emang students, and, par-
ticularly in smaller classes, cppormumity for conversa-
tions that coatinue beyond the classroom, lectares
simply encourage passivity and contribute linde to
leaming. Besides, listening to one veice, uninterrupted
for stretches of SO minutes and longer, too often

prompts cne-word critiques by stadents: “boring.” The *

use of audio and visual materials may serve good pur-
poses provided they are seen as genuine instructional
tools, and not simply as ways of bresking the routine.,

If lectures must be used to sccommodate larger
classes, history faculties must balance them with
smaller classes that employ other methods of teaching,
These may be seminars and colloguia that give students
opportunities for oral presentetions and discussions
based on their research and writing,

d) Whatare some possible learning opportunities
beyond the classroom?

Courses in a history major should include substan-
tial waiting requirements related to textual analysis.
Starting with the foundation course, students should be
required to identify a position in a text and deal with it
critically, marshalling the evidence found there to sup-
port coaclusions they preseat in writing. This will re-
quire extensive use of the library. Traditional library
resources and new tecknologies forusein research pro-
vide students with experiences that go far beyond their
immediate application in history courses. Library re-
search of thisnature, along with the requirements of ex-
tensive writing, takes for granted student competeace
in using computers and word processors. If such com-
petence is lacking, history faculties are obliged to offer
oppornitiesto developit.

In addition to coupling library activities with writ-
ing assignments, the history major can create oppor-
tunities for field research, typically as part of guided re-
search projes. Through research in archives and
museums and the use of other community resources,
students lesm that traces of the past are found in a wide
variety of forms,

Advising plays 2n imponant part in the tezching of
history majors, not cnly in guiding smdents through
program requirements but also in answering questions
about related matters, for example, the importance of
studying foreign languages and statistics. Central tothe
advising relationship, however, is the common task of
designing a sequence of courses directed toward ths
achievement of well-conceived goals. Advisors of his-
tory majors need also 10 help students see how the
knowledge and skills gained through stuidying history
apply to a wide variety of careers.

¢) Whatare the principal considerations regarding
instructional materials and the history major?

Textbooks are the old standby, of course, and they
may well be essential in scme courses. Their use
should be limited, however, to reinforcing a framewerk
forthe course established by the professor; servingasa
handy reference for topics dealt with in class; giving a
course continuity and sequence that its in- and out-of-
class treatment might not provide; and presenting
maps, graphs, tables and pictres,

Other mﬂll!, P"miy ary dom‘m‘
play a viual role, as do monognpmmmal anticles,
book reviews, and maps. Oml histories recorded on
tape or film or accurately transcribed, along with
photographs, slides, motion pictures, antifacts, and
audio- and videotapes serve as good sources for
analysis. (A two-hour video comgilation, “Image as
Artifact.” availsble from the American Historical As-
sociation, shows how film and televisicn may be used
effeaively.) Drawing upon a variety of resources is as

=D

. L
important as using & mix of teaching methods iy sus.
mmgmaminhinorymongtodagy'smde;: e

4. Theplaceofhistory In the programs of studles

of non-majors should be clear and .ap.
propriately, purmed.p

Students not majoring in history, , particalad;
insuch profaﬁmdﬁdd:nhﬁmsndmsinze‘zr;.
myseemwbeon!ymximhlbc!meigneamuy
called the past. That does not diminish the value of his-
torical study in their academic programs, bowever, for
a grasp of history will be of value tothem no maner the
careers they pursue. To demonsirate that probable

mhmmmmiqhhmfmmuwwa.

. Mostof what has been said sofarabout the sudy of
bistary for the history major is applicable also to the
non-major.In addition, imaginative history prafessors
find ways to relate the study of the pastto specificinter-
ests of the non-majors, enticing them to see relstion-
;ih’igs belwe:lk wnmﬁeuomhmdm&madcr

ensions past graphic design major, for
egamplc. 'mighz study the history of adven;'nng ina
given period. The engineering student might explore
technical matters as contemporary as nuclear power or
as eraditional as architectural masterpicces of the ages.
Students majering in phamacy or nursing might ex-
plore the history of bealth care. The business major
might study the history of business in America orof in-
temational business. For all students, the history of
women's experiences and of ethnic and race relations
provide contexts forunderstanding the changing nature
of gender roles and issues of r2ce and ethnicity.

5. History facuitfes should know and address im-
portant concerns regarding the trainlng and
retrainingof teachersand the condition of history in
theschools.

Their commitment to history compels college his-
tory faculties to:

W provide the best possible history courses for
prospectiveteachers;

B teachthecoursesin exemplary ways, sinceteachers
tend to tesch in the manner of theirmost influential
teachers;

A atemptioeasurethat prospective teachers majorin
history ratherthan education;

collaborate with the educaton professors who
teach instructional methods courses, seeking to
make the purposes of these courses censistent with
thoss offered in history and drawing upon the ex-
tensive research into the effectiveness of variousin-
structicnal approaches.

The following practices all contribute tothe general
weil-being of history a8 an 2cademie discipline:

B forming alliances with the schools to improve his-
tory education;

® through these alliances, determining and publiciz-
ing what high school smdents should leam prior 1o
their enrollment in college;

B ioviting history teachers from the sd:oc.:ls to par-
ticipate in departmental colloquis or seminars—al-
ways ensuring that relaionships that develop are
collegial rather than patronizing;

- ] offcdngeonﬁnninge&adonmdfn-smfiuop-
portunities for teachers (possibly including late
aftemnoon courses to suitteachers’ schedules), ena-
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bling the teachers to remain cusrent with new
developmentsin history;

Il serving as guest teachers in the schocls on special -
occasions;

B participating in such activitics as local history fairs
and National History Day.

- Simply showing interest in the work of elementary
and high school teschers and students may be the most
imporstant contribation collegeteachers canmake tothe
larger cause of history education.

If collaboratica is to occur, someone, probably a
member of the college or university faculry, musttake
;ﬁ;m&m?wmmm: must pro-

ide incentives for who participate in the jointy
offered activities.

History faculties should also panticipate in writing
state curviculum documents for elementary and secca-

. dary schocl social smdies curricula, They mustbealent

tolegislative issues relating to the study of history and
wpolicies implemented by state depantments of educa-
tiog, for curriculum requirements imposed by legisla-
tures msay be treated lightly by state officials respon-
sible forenforcing them.

Teacher centification standards are of special con-
cem to history faculties, for the longstanding inclina-
den to increase requircments for education courses
whilc minimizing the importance of swmdies in the
tezching field always threatens to populate precol-
legiate history classrooms with people who are not
equipped 1o teach their young charges. Wherc trends
seem $0 be in the opposite direction at themoment, his-
tory facultics should encourage them. They might, for
exsmple, suppont efforts to require thet all social
studies teschers should have a minor in history regard-
less of their social studies specialties,

Should legisiatres, o efforts to
streagthen the place of history in social swudies cur-
ricala, mandate new history courses or proficiency
examns for swdents, they should alsoprovide support for
educating teachers 10 tesch them.

6. Thenecdsandabilities of students
should be taken into account in
designing and offering a history
major.

Most of the needs of saidents have been addressed
in the poinis made so far. Additionally, though, a his-
tnryfauﬂxymyhdpiuambybuﬂdingamgf

| community among saudents majoring in history, This

mighttakethe form of a history club or an honor society
such as Pli Alphs Theta. A student organization might
sponsoractivities thatbring majors togetherin common
eodeavors. If interaction outside the classroom con-
tribules to interacdion within it, this would serve very
good purposes. Along the same lines, special efforts o
provids a supportive environment for minoritics and
noa-traditional stedents should be encouraged.

A furtherneed relates to the value of a history major
in careers and professicas. History faculties should ad-
dress this need in their advising of smdeats and their
deparment’s publications, showing thatundergraduats
swdies in history lay a solid foundation for careers in
business, law, and govemment. Opporunites for
rewarding careers as teachers in elementary and secen-
dary schocls are increasing, and swdents should be en-
cournged to coasider them, too.

Facultics should advisc students interested in pur-
suing advanced studics in history on how to select and
gain admission to graduate programs and about career
options in college teaching (with prospects for good
positions improving), muscums, archives, historical
socictics, publishing finms, historic-preservation or-
gmixaticns, and public service,

Because historizns are not always well enough in- *

formed oa career opportunities to be able to give sm-
dents curreat information, they should work closely
with the collsge’s carcer planning center. This entails
not only directing students tothe center for information
and advice, but helping the center establish the contacts
that will enable it to have the latest information avail-
able. Professional associations in history should be
prepared toprovide carcerplanning centers with timely
information.

Conceming the cognitive abilities of siudents of
college age that equip them to leam history, our
knowledge is meager. The task force urges that re-
search on this topic be undenaken. The Andings would
contribute much to the rethinking of the history major
and the mannerin which history courscs aretsught.

7. The purpose, structure, and content of the his-
tory major should be reviewed regularly, along with
the effectiveness of those who teach [t and the
achlevesments of students pursulng it.

The majors cffered by history faculties are in fact
evaluated regulady by both the faculty and the students
they are designed to serve, but typically these evalua-
tions are informal and off-the-record, The faculry are
not well-informed on the students’ judgments, and sw-
dents are in the dark on the faculty’s thinking. Ideally,
formal evaluations, 2ddressing mutual concers of stu-
dents and faculty, should also occur regularly and for
the record.

Evaluaton of majors in colleges and universities,

.oftea called program revisw, usually focuses on the

pusposes, structure, quality, and place of the majors
under review-—paying sueation also, of course, to the
rescurces they require, the demand for them, and their
cost. Evaluaton also sccks to assess the performance
of both teachers and students—the quality of the teach-
ing and the nature and extent of the leaming that occurs
in college classrooms and beyond. This compels his-
tory faculties toidentify their criteria forgood teaching,
1o address in specific terms their plans for evaluating
the cffectiveness of the teaching in their departments,
and to measure their students’ leaming.

Excellentteaching requires, first of all, expertise in
the discipline. Beyond this, it requires abilities to
define instructional objectives, organize materials and
activities for accomplishing these objectives, present
materals clearly, and conduct classroom activities pur-
posefully. It also engages smdents’ minds, develops
their skills coasistent with course objectives, modvates
them to perform to the best of their ability, and
evaluates theirachievement.

Facultes that wke these requirements of good
teaching sericusly are obliged to establish criteria for
measuring the extent to which each of them is satisfied.
They must ask, for example, how their sbilities to
define objectives and organize materials are measured.
By review of course syllabi? If so, what criteria arc ap-
plied in reviewing them? Is there a model with which
compliance is expected? Should there be? Amr
reviewers frem other institutions invited to panicipate
in the assessment of syllzbi, reflecting the practice of
reviewing scholarly work?

What do the faculties expect of classroom ac-
tivities? How do they assess presentation of instruc-
ticoal materials? Do members of the faculty exchange
classroom visits? If so, by what criteria do they
cvaluate what they observe? How is information from
students conceming the preseaution of materials
gained? Does the faculty usc a standard instrument for
student evaluation of teaching or are multiple instru-
ments used? Who designsthem? How has the validity
of the instruments been established? If graduate smdents

teach, are they adequately trined and supervised?

@)

Conceming practices for measuring gy
achievement—reflecting  engagement of ,,;:?:
development of skills, and thefacal.
ty review course examinations for clasity, purpose, and
cfectiveness? If 50, is this donc before they ars ad-
ministered or lﬁer they are greded? Who does the
reviewing? Against what criteria arc they reviswed?

Beyond 2 pediodic and final exams;
oral end written, does the faculty zdminister com-
pmhmwmyexmﬁmwm.mgm
kmowledge of history and their organizational, anatyti-
cal, and writing abilities as well as their insights and
perspectives? Doaimqn;.r:d:euicrmchpapenh

hich expected to demonsirate
ah]mes?. Does ixeonduct onlhnetvicm,whm
same cbjectives in mind? Does it make use of
pcnfqho:.u}whkhthcsuﬁon’mkdnthgthcm
of their studics is reviewed? How docs itkeeptrack of
its graduates and their success in graduate schools and
careers?

. Some of these questions might make history facul-
ties uncasy—perhaps all the more reason fornot ignor-
ing them. To review majors honestly requires that such
questions be addressed.

8. History facultles should promote the history
major effectively within the institution and beyond it.

Historians have a story totell, a discipline to repre-
seat. History is an anractive discipline that needs better
descriptions of its character and purpose for prospec-
tve sudents, Whatmaters mostinpromoting a history
major, of course, is the quality of jts content, swucture,
and teaching, but the packaging of the major maers
100,

The purposes and requirements of history majors
aretypically described blandly in college catalogs, con-
veying litle of the excitement that the study of histery
holds. Accordingly, catalog rewriting is often a first
step in improving the presentation of the major. The
pablicstion of brochures that describe the purposes,
content, structure, requirements, methodology, and
pedagogy of the majoris also desirable. Sotooaredear
sutements reganding career and professicnal options
open to individuals with degrees in history. Although
there may be reluctance by the faculty to “market” the
history major, if markedng is necessary to sdvance it,
such reluctance must be set aside. Professicnal associs-
ticnsin history should be prepared toprovide assistance
to institutions as they seek to improve their publica-
ticas.

9. To improve and advance thelr offerings and
the place they caim la their Institutions, history
faculties should Identify and address questions of

strategy.

The task force suggests that history faculties con-
sider the following stratcgic questions as they rethink
and redesign their majors and courses in their instity-
dens:

A How can a faculty foster commitments to excel-
lence in tzaching when scholarly research is neces-
sarily a high pricrity? How can it help its members
establish connecticns between their research and
their work in the classroom?

B What changes in the reward strucrre are necded t0
encourage more auentica to the improvement of
teaching?

B Whatareinternaland extemal forces affecting what
faculties can and should do? How should they be
addressed?

@ How can the history majorbe made to reflect most
clearly the purposes of the ficld and the commite
ments of the faculty?
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: B Howunlargcrdcpmnmu best address the
problems associated with the major? Through
committees on teaching? By establishin g clearin-
ghouses of information? By sponsoring informal
gnkcdng:mupmofmching?

W How ean history faculties foster interdisciplinary
experiences, creating productive ties with other
bumanities znd social sciences disciplines?

B How can history facubiies gain allies outside the

to support such things as requiring writ.

ing in all courses and using writing assignments
more effectively?

] Wharo!eshouldhimriansphyinmhxping'm '

instirution's general education requirements?

8 How dohistorians address different constinsencies
differently?

B How do historiens deal with gquestions of citizen-
ship—their own and their students’—in their cour-
ses? What is the “civic rale” of histery courses?
What are the distineticns between citizenship and

iotism?

a Howdohhwa‘mesubﬁshhumy' moreclearly as
anintegrating discipline? i

B How are history majors 1reated differently from
non-majors?

n Howanhimtyhavcmimpmbeyond the dis-
cipline itself?

Conclusion

As noted at the beginning of this report, the his-

ians of the 1990s will canry the past into the twenty-
first century. This report provides a raticnzle, en-
Couragement, and recommendations for carrying it
well—thatis to say, forlooking closely at the condition
of historyin collegeanduniversity programs and work-
ingswiftly&owudimpmvingix. The report, then, is but
the first stepin what the members of thetask force hope
wmbeavigmnsmdhmgimﬁvcnaﬁcnwidceffonby
histary faculties to rethink, redefine, and redesign the
history major and the courses we offerto our students.

This report represents the judgments and recom-
mendations of the Task Force on the History Major in
theAAC Project on Study-in-Depth. Lt is not an official
sutement of the American Historical Association,
Members of the Task Forcs are: Edward Gosselin,
Califomia Statz University, Long Beach: Myron Marty
(Chair), Drake University; Colin Palmer, University of
North Carolina at Chapel Hill; Lynda Shaffer, Tufts
University; and Joanna Zangrando, Skidmore College.
James Gardner, Deputy Executive Director of the
American Historical Association served asliaison with
the AHA. Carol Schneider, executive vice president of
the Association of American Colleges, provided many
helpful suggesticns.

Atthe request of the AHA, the following served as
readers of this report and offered helpful comments: Al
Camarillo, Stanford University; Nadine L Hata, Bl
Camino Community College District; and Clara Sus
Kidwell, University of Califomnia, Berkeley, Written
comments on cardier drafts were also provided by: J.
Shermaa Barker, the Hotchkiss School; Peter Filene,
Miles Flescher, Lioyd Kramer, and Deon Reid, Univer-
sity of i{i:"h C-;:am D‘a,vid Kyvig, University of
Akron; Masilyn Rubchak, alpanaiso University; and
James J. Ward, Cedar Crest College. Joanne Brown,
Drake University, provided editorial assistance.
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bling the teachers to remain cument with new
developments in history;

W scrving as guest teachicrs in the schools on special -

occasions;
B participating in such activitics as local history fairs
ond Naticasl History Day.

Simply showing interest in the work of elementary
angd high school teachers and susdents may be the most
important coatribation collegateachers canmaks tothe
larger csuse of history education,

If collaboraticn is t0 occar, someone, probably a
member of the college or university faculty, must take
the initiative, and collaborating instimtions must pro-
vida incentives for those who participate in the joindy
offered activities.

History faculties should also panticipate in writing
statz curriculum docurnents for elementary and secoa-
dasy schocl social studies curricula. They mustbe alert
to legislative isses relating to the study of history snd
to palicies implemented by state deparuments of educa-
ticn, for curiculum requirements irmposed by legisla-
tures may be treated lightly by state cfficials respon-
sibls for enforcing them.

Teacher certification standards are of special con-
cera to history faculties, for the longstanding inclina-
tica to increase requirements for education courses
while minimizing the imponance of smdies in the
teaching field always threatcns to populate precol-
leginte history classrooms with people who are not
equipped to teach their young charges. Where trends
seem to be in the opposite direction at themoment, his-
tory faculties should encourage them. They might, for
cumple, support effonts to require that all social
studies teschers should have a minor in history regard-

less of their social stodies

Should legislatres, responding to cfforts to
srengthen the place of history in social studies cur-
riculs, mandate new history courses or proficiency
exams for studeats, they should alsoprovide support for
cducating teachers toteach them.

8. Theneedsand abilities of students
should be taken into account in
designing and offering a history
msjor.

Most of the needs of students have been addressed
in the points mads so far. Additionally, though, 3 his-
tory faculty may help its cause by building a sensc of
conznnity among stedents majoring in history. This
mighttakethe form of a history club oran hoaor society
such as Phi Alpha Theta. A student organization might
sponsoractivities thatbring majors togetherin common
endeavors. If interaction outside the classroom con-
tribetes to interaction within it, this would serve very
good purposes. Along the same lines, special efforts o
provide & supportive environment for minorities and
ncu-traditional stedents should be encouraged.

A funtherneed relates to the value of 3 kistory major
in carcers and professicas. History faculties should 2d-
dress this need in their advising of students and their
depurument’s publications, showing thatundergraduaic
swdies in history lay a solid foundation for carcers in
business, law, and govemment. Opporwnites for
rewarding careers as ieschers in and secen-
dary schocls ars increasing, and students should be en-

couraged to consider them, too.

Faculties should advise studeats interested in pur-
suing advanced studics in history on how to select and
gxin admission W graduatc programs and about career
opticns in college teaching (with prospects for good
positions improving), museums, archives, historical
societics, publishing firms, historic-preservation or-
gnizations, and public service.

Because historians are not always well enough in- °

formed on career opportunities to be ablc 1o give st
dents current information, they should work closely
with the college’s career planning cemter. This entails
notouly directing studentstothe center for information
and advice, but helping the center establish the contacts
that will enable it to have the latest information avail:
able. Professional associations in history should be
preparcd to provide career planning centers with timely
information.

Coaceming the cognitive abilities of swdents of
college age that equip them to leam history, our
knowledge is meager. The task force urges that re-
search on this topic be undentaken. The findings would
conuibute much to the rethinking of the history major
and the mannerin which history courses are taught.

7. Thepurpose, structure, and content of the hls-
tory major should be reviewed regularly, along with
the effectiveness of those who teach It and the
achlevements of students pursulng it.

The majors offered by history faculties are in fact
cvaluated regularly by both the faculty and the sdents
they are designed to serve, but typically these evalua-
tions e informal and off-the-record. The faculty are
aot well-informed on the students' judgments, and sm-
dents are in the dask on the facalty's thinking. Ideally,
formal evalustions, addressing mutual concems of sw-
dents and faculty, should also occur regularly and for
the record.

Evalusdcn of majors in colleges and universities,

.often called program review, usually focuses on the

purposes, suucture, quality, and place of the majors
under review—paying auention also, of course, to the
resources they require, the demand for them, and their
cost. Evaluation also secks to assess the performance
of both teachers and students—the quality of the teach-
ing and the nature and extent of the leaming that occurs
in college classrooms and beyond. This compels his-
tory fxculties toidentify their criteria for good teaching,
10 address in specific terms their plans for evaluating
the effectiveness of the teaching in their deparuments,
and to measure their students’ leaming.

Excellent teaching requires, first of all, expentise in
the discipline. Beyond this, it requires abilitics to
define instructional objectives, organize materials and
activities for accomplishing these objectives, present
materials clearly, and conduct classroom activities pur-
posefully. It also engages students’ minds, develops
their skills consistent withcourse objectives, motivates
them to perfonm to the best of their ability, and
evaluates theirachievement.

Faculdes that take these requirements of good
teaching seriously are obliged to establish criteria for
measuring the extent to which each of them is satisfied.
They must ask, for example, how their abilitics to
define objectives and organize materials are measured.
By review of course syllabi? If so, what criteria are ap-
plicd in reviewing them? Is there 3 model with which
compliance is expected? Should there be? Are
reviewers frem other institutions invited to participats
in the assessment of syllabi, reflecting the practice of
reviewing scholarly work?

What do the faculties expect of classroom ac-
tivities? How do they assess presentation of instruc-
tional materials? Do members of the faculty exchange
classroom visits? If so, by what criteria do they
evaluate what they observe? How is information from
students conceming the presentation of materials
gained? Does the faculty use a standasd instrument for
student evaluation of teaching or are multiple instru-
ments used? Whodesigns them? How has the validity
of the instruments been established? If graduats swdents
texch, are they adequately trained and supervised?

@)
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Conceming prctices for measuring smdent
schievement—reliccting  engagement of minds,
developmeat of skills, and motivatioa~—does the facul.
ty review courss examinations for clarity, purpose, and
cffectiveness? If so, is this done before they are ad-
minisiered or after they are graded? Who does ths
reviewing? Against what criteria are they reviswed?

Beyond .admmmc:ing pedodic and final exams;
oral and written, does the faculty administer com-
prehensive essay examinations to seniors, testing their
Ikmowledge of history and their organizational, analyti-
cal, end writing sbilities as well as their insights and
perspectives? Does it require senior rescarch papersin
which swdents are to demonstrate these
abilites? Does it conduct oral interviews, with the
same objectives in mind? Does it mzke use of
pordfolios, in whichthe seniors’ work during the course
of their studies is reviewed? How does it keeptrack of
fts graduates and their success in graduate schools and
careers?

Soms of these questions might make history facul-
tics uncasy—perhaps all the more reason foraot ignor-
ing them. To review majors honestly requires that such
questions be addressed.

8. History facullies should promote the history
major effcctively within the Institution and beyond it.

Historians have a story totell, a discipline to repre-
sent. History is an attractive discipline that needs beger
descriptions of its character and purpose for prospece
tive sudents. What maters mostin promoting a history
major, of course, is the quality of its content, structure,
and teaching, but the packaging of the major matters
00

The purposes and requirements of history majors
aretypically described blandly in college catalogs, con-
veying litde of the excitement that the study of history
holds. Accordingly, catalog rewriting is often a first
step in improving the presentation of the major. The
publication of brochures that describe the purposes,
content, siructure, requirements, methodology, and
pedagogy of the majoris also desirable. Sotooareclear
sutements regarding career and professional options
open 1o individuals with degrees in history, Although
thers may be reluctance by the faculty to “market” ths
history major, if marketing is necessary to advance it,
such reluctance must be sctaside, Professicnal associs-
ticns inhistory should be prepared toprovide assistance
10 instirutions as they seek to improve their publica-
tions.

9. To improve and advance thelr offerings and
the place they dlaim In their Institutlons, history
facultles should Identify and address questlons of
strategy.

The task force suggests that history fsculties con-
sider :he following strategic questions as they rethink
and redesign their majors and courses in their instini-
tons:

3 How can 2 faculty foster commiuncats to excel-
lence in teaching when scholarly research isneces-
sarily a high pricrity? How cxn it help its members
establish connecsions between their rescarch and
their work in the classroom?

I What changes in the reward structure sre needed to
eacounge mose anention to the improvement of
teaching?

@ Whatareintzmaland extemal forces affecting what
faculties can and should do? How should they be
addressed?

@ How can the history majorbe made to reflect most
clearly the purposes of the ficld znd the comumit-
ments of the faculty?
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P Howmﬁ:go';depnmu best address the

problems associated with the major?
commiliees ca tezching? By establishing clearin-
ghouses of information? By sponsoring informal
gaberings on aspects of teaching?

B How cxn history faculties foster interdisciplinary
expetieaces, creating productive ties with other
bumsnities end social sciences disciplines?

B How can history faculties gain allies outside the
classroom to support such things as requiring writ-
ing in all courses and using writing assignments
moreeffectively?

a Whucdoshaddhktoﬁmphyinmhspingm _

institution"s general education requirements?

B How dohistorizns address different constituencies
differently?

W How do historizas deal with questicas of citizen-
ship—their own and their students'-in their cons-
ses? What is the “civic role” of history courses?
What are the distinetions between citizenship and

iotism?

B How dohistorians establish history more clearly as
anintegrating discipline?

B How are history majors 1reated differently from
non-majors?

-} Howcmhistcryhaveanimpaczbeyondthcdis-
cipline itself?

Conclusion

As noted at the beginning of this report, the his-
torians of the l%winanymepaninwmemmty-
couragement, and recommendations for cantying it
well—thatis tosay, for looking closely at the condition
ofhimryineonegemdunivmity programsand work-
ﬁ:gswiftlylowudimpmvhgit. The report, them, is but
the firststepin whar the members of the task force hopo
willbe a vigorous and imaginative nationwide effort by
history faculties to rathink, redefine, and redesign the
history major and the courses we offer to our students.

is repont represents the Jjudgments and recom-
mendations of the Task Force on the History Major in
the AACProject on Study-in-Depth. Itis not anofficial
sitement of the American Historical Association,
Members of the Task Force are: Edward Gosselin,
Califernia State University, LongBeach:MymMany
(Chair), Drake University; Colin Palmer, University of
North Carolina at Chapel Hill; Lynda Shaffer, Tufts
University; and Joznna Zangrando, Skidmore College.
James Gardner, Deputy Executive Director of the
American Historical Association served as liaison with
the AHA. Carol Schneider, executive vice president of
the Association of American Colleges, provided many
helpful suggestions.

Atthe request of the AHA, the following served as
readers of this report and offered helpfil comments: Al
Camarillo, Stanford University; Nadine L Hata, E}
Camino Community College District; and Clara Sue
Kidwell, University of Califoria, Berkeley. Written
comments on eardier drafts were also provided by: J.
Sherman Barker, the Hotchkiss School; Peter Filene,
Miles Flacher, Lloyd Kramer, and Doa Reid, Univer-
sity of North Carolina: David Kyvig, University of
Akron; Marilyn Rubchak, Valpaniso University; and
James J. Ward, Cedar Crest College. Joanne Brown,
Drake University, provided editerial assistance,
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