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SYLLABUS OF RECORD

L. CATALOG DESCRIPTION
HIST 204 United States History To 1877
3 class hours
0 lab hours
3 semester hours
(3¢c-01-3sh)

Prerequisites: history major or history-prelaw major or social sciences education major

An introduction to United States history from the Colonial period through Reconstruction,
covering such main currents as the founding of American society, the American Revolution, the
making of the Constitution, the market revolution, westward expansion, slavery, the Civil War,
and Reconstruction.

II. COURSE OBJECTIVES
Students will:
1) obtain a clear and coherent understanding of the major issues, trends, and historical
interpretations of United States history, with references to Pennsylvania history wherever
appropriate, from the Colonial period through Reconstruction.

2) develop reading, writing, and thinking skills as working historians.
3) gain a systematic exposure to the major features of the narrative of our national history.

4) learn how historical communities function and how historical knowledge is generated.

III. DETAILED COURSE OUTLINE

Week 1 - The Meeting of Diverse Cultures in the New World
Main subjects: The Americas before Columbus; motives and process of European
westward colonization; the Atlantic Slave Trade; and the convergence of English, African
and Native American cultures

Reading: Unfinished Nation, Chapter 1
Taking Sides, Issue 1 (pp. 2-23)

Week 2 - The English "Transplantations"
Main subjects: The founding of Chesapeake and New England colonies; early
organization of colonial politics; the English Civil War and the restoration colonies;
origins of American slavery



Reading: Unfinished Nation, Chapter 2
American Slavery, American Freedom

Week 3 - Society and Culture in Provincial America
Main subjects: Analysis of the colonial population; nature of the colonial economy;
Salem witchcraft; Colonial women and the family; race relations of Colonial America;
the Great Awakening

Reading: Unfinished Nation, Chapter 3
Taking Sides, Issues 2-3 (pp. 24-65), Issue 5 (pp. 90-114)

Week 4 - The American Revolution
Main subjects: The transformation of British imperial policy; events leading to the
Revolution; the War for Independence; war and society

Reading: Unfinished Nation, Chapter 4, Chapter 5 (pp. 122-140)
Taking Sides, Issue 6 (pp. 115-137)

*Week 5 - The Constitution and the New Republic
Main subjects: The creation of state governments; the Articles of Confederation; the
Convention of 1787 and its ratification; the Bill of Rights; post-independence diplomacy;
the "Revolution” of 1800

Reading: Unfinished Nation, Chapter 5 (pp. 141-152), Chapter 6
Taking Sides, Issue 7 (pp. 138-161)

*First exam

Week 6 - Jeffersonian Democracy
Main subjects: Educational and literary nationalism; religions and revivalism; technology
and innovations in early America; the coming of "Judicial Review"; Louisiana Purchase
of 1803; War of 1812

Reading: Unfinished Nation, Chapter 7
Taking Sides, Issue 8 (pp. 162-181)

Week 7 - Territorial Expansion and the Emergence of Various Nationalisms
Main subjects: The government and economic growth; the transportation revolution;
westward expansion and the Missouri Compromise; the end of the first party system;
Latin American Revolution and the Monroe Doctrine

Reading: Unfinished Nation, Chapter 8
Cradle of Middle-Class



Week 8 - Jacksonian America

Main subjects: "Jacksonian Democracy"; the beginning of the second party system; the
Nullification Crisis; the removal of Native Americans; the Panic of 1837.

Reading: Unfinished Nation, Chapter 9
Taking Sides, Issue 8 (pp. 182-203)

Week 9 - America's Market Revolution and Women in the Antebellum Era
Main subjects: The transportation and communications revolutions; early urbanization;

immigration during the antebellum years; working women; middle-class women and
“cult of domesticity"

Reading: Unfinished Nation, Chapter 10
Cradle of Middle Cl
Taking Sides, Issue 13 (pp. 280-306)

*Week 10 - Slavery and the Antebellum South

Main subjects: The rise of King Cotton; varieties of slavery; the planter class; life under
slavery; slave culture, religion and family

Reading: Unfinished Nation, Chapter 11
Taking Sides, Issues 11 (pp. 1232-253)

*Second exam

Week 11 - Antebellum Culture and Reform
Main subjects: Nationalism and Romanticism; the transcendentalist movement;
revivalism; antislavery and anti-abolitionism; black abolitionists

Reading: Unfinished Nation, Chapter 12
Taking Sides, Issue 10 (pp. 206-231)

Week 12 - The Westward Expansion and Coming of the Civil War
Main subjects: Manifest Destiny; the Mexican War; slavery and the territories; the

Compromise of 1850; the Kansas-Nebraska controversy; formation of the Republican
party; the Dred Scott decision; John Brown's raid

Reading:  Unfinished Nation, Chapter 13
Taking Sides, Issue 12 (pp. 254-279)
Douglass' Civil War, Chapters 1-3

Week 13 - The Civil War

Main subjects: Secession; economical nationalism; wartime leadership and politics;

politics of emancipation; Confederate government; the technology of the war; stages of
the war



Reading: Unfinished Nation, Chapter 14
Taking Sides, Issue 14 (pp. 308-327), Issue 16 (pp. 352-373)

Douglass' Civil War, Chapters 4-7

Week 14 - Reconstruction and the New South
Main subjects: Competing notions of freedom; Presidential Reconstruction; the Black
Codes; the Fourteenth Amendment; Southern reactions; African Americans' participation
in Reconstruction; Southern States “redeemed"; origins of sharecropping and Jim Crow

Reading: Unfinished Nation, Chapter 15
Taking Sides, Issue 17 (pp. 374-397)
Douglass' Civil War, Chapters 8-10

*Week 15 - Final Exam

IV. EVALUATION METHODS

Evaluation of class will be based on the students' performance in three areas: exams, in- and out-
of-class exercises, and participation.

e There shall be three exams, each counting 20% of the final grade. The exams consist of
identifications (not excluding multiple choice questions), short answers, and essay
questions.

o The exercise assignments include a number of assignments that aim at encouraging the
students' critical thinking and developing basic reading, writing, analytic and research
skills as working historians. Assignments include book reviews, analysis and
interpretation of primary sources or documents, library research, online research, and
reactions to historical events. Completion of the assignments in this category counts 30%
of the final grade.

o Class participation counts the final 10% of the final grade. Class participation includes
constructive engagement in classroom activities, preparation and informed participation
in debates and discussion, participation in other types of individual or collaborative
learning activities, and, finally, regular attendance. Failure to attend more than 3 classes
without an approved excuse will result in a 2% reduction in score for each occurrence.

Summary of class evaluations:

e 60% = Exams (3 @ 20%)
o 30% = Exercise Assignments
e 10% = Class Participation



Grade scales:

A =90% and over
B =80% - 89%
C=70%-79%
D =60% - 69%
F = below 60%

V. TEXTBOOK AND OTHER REQUIRED READINGS

There shall be one major textbook and three to five other required readings, including at least
one monograph representing the current historiography of the field.

Textbook:

Alan Brinkley, The Unfinished Nation: A Concise History of the American People,
Volume I: To 1877, 3rd ed. (Boston, McGraw Hill, 2000) (cited as Unfinished Nation)

Other Required Readings:

Larry Madaras and James M. SoRelle, eds., Taking Sides: Clashing Views on
Controversial I in American History, Volume I The Colonial Perio.

Reconstruction, 9th ed. (Guifold, Conn.: McGraw-Hill/Dushkin, 2001). A collection of
paired essays (excerpts from the monographs of working historians) that provides
opposing views on controversial issues. (cited as Taking Sides

Edmund S. Morgan, American Slavery, American Freedom (1975). An excellent

narrative of political and social development in early Virginia.

Mary Ryan, Cradle of the Middle Class: The Family in Oneida County, New York, 1790-
1865 (1981). A study that demonstrates the relationship between the market revolution
and the changing character of middle-class family structure.

David W. Blight, Frederick Douglass' Civil War: Keeping Faith in Jubilee (1989). An in-
depth examination of how Frederick Douglass's perceptions of the Civil War,
emancipation, and Reconstruction evolved as the nation experienced the political and
institutional changes of the mid-19th century.

VL SPECIAL RESOURCES REQUIREMENTS

None.
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COURSE ANALYSIS QUESTIONNAIRE

SECTION A: DETAILS OF THE COURSE

Al

A2

How does this course fit into the programs of the department? For what students is
the course designed?

This course is a requirement for history majors and social science education majors

Following the national practice, the History Department will require all history B.A.
majors to take 5 foundation courses, which consist of: HIST-200 (Introduction to
History), HIST 201-Western Civilization Before 1600 (existing), HIST 202-Western
Civilization Since 1600 (existing), HIST 204-United States History To 1877 (proposed
course), and HIST 205-United States History Since 1877 (proposed course).

HIST 204 and HIST 205 are part of the program revision for the majors that will be
forthcoming from the History Department. The revision is necessary because both the
National Council for Accreditation for Teacher Education (NCATE) and Pennsylvania
Department of Education require teacher certification candidates, who make up two-
thirds of the majors in the History Department, to complete sufficient courses in the
history of the United States. (For the requirements documentations from the NCATE and
Pennsylvania Department of Education, please see Appendix 1).

In our current program for majors, we require HIST 203-U.S. History for Historians,
which is a one-semester introductory U.S. history course that emphasizes issues instead
of providing a comprehensive survey. HIST 204 and HIST 205 will meet our majors'
needs for strong survey courses while retaining our past emphasis "on issues, methods,
and problems that currently concern professional historians" as described in the original
catalog description of HIST 203.

Does this course require changes in the content of existing courses or requirements
for a program? If catalog descriptions of other courses or department programs
must be changed as a result of the adoption of this course, please submit as separate
proposals all other changes in courses and/or program requirements.

Under the current program, the majors are required to take HIST 203. As stated in the
answer to Al, HIST 204 and HIST 205 are part of the program revision that is
forthcoming from the History Department and these two new courses, once approved,
will replace the existing HIST 203 (which will be deleted after fall 2002). All incoming
majors will take either/both HIST 204 and HIST 205 to fulfill the requirements for the
foundation courses. The Department will provide adequate guidance, advisement and
support to accommodate the needs of those students who entered the major program
before HIST 204 and HIST 205 are in place.



A3

Ad

AS

A6

A7

The History Department has informed the Geography and Economics Departments about

the replacement of HIST 203 with HIST 204 and 205. These Departments, which require
their Social Science Education majors to take HIST 203 to fulfill the major's requirement,

will be sending a letter of support for this change.

Has this course ever been offered at IUP on a trial basis (e.g. as a special topic). If so,
explain the details of the offering.

A similar course existed in the program before 1990. No such course has been offered
since 1990.

Is this course to be a dual-level course? If so, what is the approval status at the
graduate level?
No.

If this course may be taken for variable credit, what criteria will be used to relate
the credits to the learning experience of each student? Who will make this
determination and by what procedures?

N/A.

Do other higher education institutions currently offer this course? If so, please list
examples.

Yes. Examples are selected from the on-line catalogs of the following universities and
colleges (For the details of their course descriptions and websites sources, please see
Appendix 2):

1. University of Oklahoma

2. St. Louis University

3. University of New Mexico

4, University of Northern Towa

5. University of West Virginia

6. Bloomsburg University

7. University of Pennsylvania

8. Indiana University at Bloomington

Is the content, or are the skills, of the proposed course recommended or required by
a professional society, accrediting authority, law or other external agency? If so,
please provide documentation. Explain why this content or these skills cannot be
incorporated into an existing course.

Yes. The American Historical Association (AHA) in its official report of 1990, titled
"Liberal Learning and the History Major," makes a number of recommendations
regarding foundation courses for a history major. First, typically 30-33 semester hours in



history courses, “not including six hours in foundation surveys," should be required to
complete a four-year degree in a history major. Second, the history major's foundation
course should be “well-designed,” "ideally taught in small classes with diverse methods,"
center "on historiographical or thematic topics," and require use essay exams instead of
multiple choice exams. Third, course offerings in every field (including the foundation
course) should give "open and honest attention to questions of race, gender, class,
ethnicity, and worldwide interdependence." (For the citations from AHA Report, pp. 15-6,
please see Appendix 3.)

As stated in the answer to A1, U.S. history survey courses are the foundation courses that
are taught universally throughout the United States and provide the knowledge and skills

a history major needs to pursue the study of upper-level courses. The proposed HIST 204
and HIST 205 will replace HIST 203 as the foundation course requirement for our majors.

SECTION B: INTERDISCIPLINARY IMPLICATIONS

B1

B2

Will this course be taught by one instructor or will there be team teaching? If latter,
explain the teaching plan and its rationale

The course will be taught by one instructor per section.

What is the relationship between the content of this course and the content of the
courses offered by other departments? Summarize your discussions (with other
Departments) concerning the proposed changes and indicate how any conflicts have
been resolved. Please attach relevant memoranda from these departments which
clarify their attitudes toward the proposed change(s).

This course is strongly discipline-based and will not overlap with courses offered
by any other department.

The Geography and Economics Departments require their Social Science Education
majors to take HIST 203 to fulfill the major's requirement. The History Department isin
touch with these Departments for letters of support.

Will seats in this course be made available to students in the School of Continuing
Education?
Yes, if they meet the prerequisites of the course.

SECTION C: IMPLEMENTATION

C1

Are faculty resources adequate? If you are not requesting or have not been
authorized to hire additional faculty, demonstrate how this course will fit into the
schedules of current faculty. What will be taught less frequently or in fewer sections
to make this possible?



This program revision will make it no more difficult to staff these two courses than it is
to staff the existing single course. Because majors will have more 200-level courses from
which to choose, these will be put into a regular rotation; total number of 200-level
courses offered should not change from current practice.

C2  What other resources will be needed to teach this course and how adequate are the

{04

C4

Cs

Cé

C7

SE

current resources? If not adequate, what plans exist for achieving adequacy? Reply
in terms of the following:

*Space

*Equipment

*Laboratory Supplies and other Consumable Goods
*Library Materials

*Travel Funds

The offering of these two courses does not require resources other than those that have
been used in other U.S. history courses currently offered by the department.

Are any of the resources for this course funded by a grant? If so, what provisions
have been made to continue support for this course once the grant has expired
(Attach letters of support from Dean, Provost, etc.)

No.

How frequently do you expect this course to be offered? Is this course particularly
designed for or restricted to certain seasonal semesters?

We expect to offer this course every other semester, but we may offer it every semester if
there is sufficient demand.

How many sections of this course do you anticipate offering in any single semester?
We anticipate offering two sections of the course in a single semester.

How many students do you plan to accommodate in a section of this course? Is this
planned number limited by the availability of any resources? Explain.

Following the recommendations and our past practice in offering foundation courses for
majors, we plan to accommodate 25 students in a section of this course.

Does any professional society recommend enrollment limits or parameters for a
course of this nature? If they do, please quote from the appropriate documents.
No.

ON D: ELLANEO

Include any additional information valuable to those reviewing this new course proposal.

No additional information is needed.



Appendix 1: ‘

The National Council for Accreditation for Teacher Education NCATE) Guideline; National
Teaching Certification Exam Sheet; Pennsylvania Department of Education Recommendations
for Citizenship Education (see the attached)



REVIEW PROCEDURES

'

Review of Institutional Programs

The National Council for the Social Studies Program Review process at the national level

for institutions consists of the following steps:

W Institutions seeking NCSS approval of their social studies programs apply for NCATE
.accreditation according to NCATE guidelines.

B Asan early step in that national accrediting process, the institution indicates its inten-
tion to seek NCSS program approval of one or more of the six social studies licensing
areas covered by these guidelines (as itemized on the cover of this document). A form
to be used to declare this intention is available from either NCSS or NCATE.

®  Using these guidelines, the institution conducts a thorough self-study of each of its
social studies programs and responds to each standard, using the matrices that make
up this document and providing supporting documentation when appropriate.

®  The institution submits four copies of its completed matrices and its accompanying
documentation to the NCSS Program Review Coordinator at least twelve months
prior to when an NCATE Board of Examiners team is expected to visit its campus for
reaccreditation and eighteen months for initial accreditation.

B NCSS reviews the completed matrices and makes program appro;al judgments twice
each year, in November and April. That review process is as follows:

® Three assigned NCSS program reviewers, working as a team, assess each insti-
tution’s completed matrices and documentation, program-by-program and stan-
dard-by-standard, with the intention of reaching a consensus on compliance for
each program on each standard.

*  After each program has been reviewed by the assigned team of reviewers on all
standards, votes are taken by the review team to determine whether each pro-
gram of the institution is judged to be in compliance with NCSS standards.

® The results of the review are submitted to the NCSS Program Review
Coordinator, who writes a Program Review Report and sends it to NCATE,
which transmits it to the institution and to the state office responsible for state-
level program approval of teacher education programs (in the state in which the
institution is located). '

Review of State Standards and Procedures

The National Council for the Social Studies process for reviewing state standards and proce-

dures for approving social studies teacher preparation programs consists of the following steps:

m  States seeking NCSS approval of their standards and procedures for approving social
studies teacher preparation programs apply for NCATE State Partnership status accord-
ing to NCATE guidelines.

B As an early step in this process of becoming an NCATE Partnership State, the state
indicates its intention to seek NCSS state-partnership approval of one or more of the
six social studies licensing areas covered by these guidelines (as itemized on the cover
of this document).

®  Using these guidelines, the state conducts a thorough self-study of its standards and
procedures for approving each of its social studies programs.

B The state contacts the NCSS Program Review Coordinator for advice and assistance
in formatting the reports to be submitted to NCSS/NCATE. (The report items are

Program Standards for the Initial Preparation of Social Studies Teachers @
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Progrunmatic
Standards

Matrix Item 3.1 -
Programmatic Standard One: SUBSTANTIAL INSTRUCTION IN
ACADEMIC AREAS WITHIN THE SOCIAL STUDIES FiELD

Institutions preparing vocial studies teachers should provide and expect provpective social studies
tenchers to complete yubject matter content courses (bistoryloocinl science) that include United
States bistory, world bistory (including both western and non-western civelizations), political sei-

ence (including U.S. Govermment), economics, gengraphy, and hebavioral sciences.
{

Indicacors

The social studies subject matter course work for those licensed to teach either acial utud-

ies s a broad feeld or a vingle discipline of bistory or a social seience at the middle or secondary

school level should include courses in each of the content areas specified in this standard.
The social studies subject matter course work for those licensed to teach vacial stud-
tes as a broad field should include:

W At the secondary school level, no less than 40 percent of a total four-year or extended-
preparation program, with an area of concentration of at least 18 semester hours (24
quarter hours) in one academic discipline;

@ At the middle school level, no less than 30 percent of a total four-year or extended-
preparation program, with an area of'concentration of at deast 18 semester hours (24
quarter hours) in one academic discipline.

The subject matter content course work for those licensed to teach a single discipline
of bistory or a yncinl science at the secondary or middle school level should include both:

® A discipline major of no less than 30 percen; of a total four-year or extended-prepara-
tion program; and

W Additional course work outside of the major selected from each of the content fields
specified in this standard in order to assure that the key concepts from history and the
social science disciplines closely related to the major are studied and integrated with
the major.

Program Standards for the Initial Preparation of Soclal Studies Teachers @
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Citizenship Education
I. Knowing the Content

The professional education program provides evidence that each Citizenship Education certification
candidate completes a program the same as the academic content area courses and required electives of a
major in a bachelor's degree in history, geography, civics and govemnment or economics with significant
collateral course work in the three remaining content areas. The program shall require each certification
candidate to complete sufficient course work in the behavioral sciences necessary for required teacher
examinations. This program shall require the candidates to demonstrate the competencies necessary to teach
Pennsylvania Academic Standards grades 7-12 for history, geography, civics and government, and economics
and successfully execute required teacher examinations. Y sec dyas

,;eg'/lcrl wus AI-‘?(’,‘/
LA. History that shall include:
the study of human experiences including important events,
interactions of culture, race and ideas, and the nature of prejudice,
change and continuity in political systems,
effects of technology,
importance of global-international perspectives,
the integration of geography, economics, and civics studies on major developmeants in the history
of the Commonwealth, the United States, and the world

e &6 o o o O

LB. Geography that shall include:

the study of relationships among people, places and environments,
geographic tools and methods,

characteristics of places,

concept of region and physical processes

e o o o

I.C. Civics and Government that shall include:
the study of the United States constitutional democracy,
the values and principles that support our republican form of government,
the study of the Constitution of the United States and the Commonwealth including the study of
principles, operations, and documents of government, rights and responsibilities of citizenship,
¢ how governments work and intemnational relations

LD. Economics that shall include:

economic concepts and systems,

individual and societal use of resources to produce, distribute and consume goods and services,
local, state and national commerce,

international trade and global economies

¢ o o o

January 2001



Appendix 2;
U. S. History Survey Course Samples from Other U.S. Institutions of Higher Education

Note: The following are the course descriptions of U.S. history survey courses as offered at eight
U.S. universities and colleges. The websites listed below each institution or immediately before
| a course description are the official websites of these institutions. The original formats of the
x‘ web materials are retained to preserve the authenticities.

1. UNIVERSITY OF OKLAHOMA [http://www.ou.edu//cas/histoxy/bacourse.hnn]

History 1483-001,002,003, 010***, 003—-US 1492 To 1865: A
general survey of United States history from its colonial
origins to the end of the Civil War, with emphasis upon

national political, diplomatic, economic, constitutional, social
and intellectual developments. (***Must enroll in one of the
Discussion Groups--011, 012, 013, 014, 015, 016, 017, 018)
(Williams, Furr, Gilje, Anderson, ***Gilje)

History 1493-001*,002,003, 004, 900, 901, 950**--US 1865
To Present: A general survey of United States from the Civil
War to the present day, with emphasis upon national
political, diplomatic, economic, constitutional, social, and
intellectual developments. (*Honors,**Telecourse) (*Keppel,
Anderson, Reese, Griswold, Eppler, **Savage)

2. ST. LOUIS UNIVERSITY [http://www.slu.edu/departments/history/courses.htm#Lower]

HS A260: History of the U.S. to 1865

This course explores the development of the American nation from the first European
settlement of the New World through the Civil War. Topics covered include territorial expansion,
the concept of democracy, the American Revolution, the Market Revoluticn, slavery, and
sectionalism, and the American Civil War, the diverse American experience, among others.

‘ Section:

01 Dr, Thomas Curran MWF 12-12:50

HS A261: History of the U.S. since 1865
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Through a series of thirty lectures and the reading of eleven books (including a textbaok),
students will gain a broad knowledge of American history since 1865 to the present. Among the
topics that will be covered in this course are the rise of industrial America; social protest in the
late 19™ C.; racial and ethnic relations; immigration; the Spanish American War; Progressivism; the
rise of the regulatory state; the First World War; consumer culture in the 1920s; the Great
Depression; the Second World War; the early Cold War; racial relations in postwar America;
liberalism in the 1960s and 1970s; the civil rights movement; the Vietram War; the conservative
backlash and the election of Ronald Reagan; and political, social and cultural changes in
contemporary America.

Readings: Required readings include the following books: Samuel Livesay, Andrew Carnegie
and the Rise of Big Business; Edward Bellamy, Looking Backwards; John Blum, Wooedrow Wilson and
the Politics of Morality; Robert Zieger, The Great War; Alan Brinkley, Voices of Protest: Steven F.
Lawson, Running for Freedom: Civil Rights and Black Politics in America since 1941; David Frum, How
We Got Here; Critchlow, Intended Consequences.

6rading: Their will ten quizzes; five written book reviews of three pages each; and three
major exams (essay and matching), including a final, non- accumulative exam.

Format: Monday and Wednesdays will be devoted to lectures; Fridays will be reserved for
class discussion, quizzes, and exams.

Section:

01 Dr. Donald T. Critchlow MWF 1:10-2:00

3. UNIVERSITY OF NEW MEXICO
[http://www.unm.edu/~hist/Summer2001%20Courses.htm]

History 161-350 History of the U.S. 1600-1877
Instructor: Pugach MTWREF 8:10-9:30; June 4-July 14

This survey course serves as an introduction to American history through the Civil War and
Reconstruction. It covers the major themes with emphasis on political, economic, social and
diplomatic developments on a more sophisticated and deeper level than the typical high school
survey. Some of the topics covered are: the factors behind successful colonization of British
North America, the reasons for the American Revolution, the problems of the new government,
the meaning and significance of Jacksonian Democracy, the economic and territorial expansion
of the New Nation, the problem of sectionalism and slavery, and the causes and results of the
Civil War. The course is organized around formal lectures, though students will have an
opportunity to ask questions in class. Required readings include a basic text and several
supplemental books. There are three required exams, including a final, and opportunities for
optional papers.

History 162-350 History of the U.S. Since 1877

@)



Instructor: Pugach MTWRF 10:30-11:50; June 04-July 14

How was the !Jnited States in the 21st century shaped by the past? This course tries to provide
an understanding by surveying and examining the major developments and issues in American
history from 1877 to the present era. It focuses on the development of the modern industrial
system and the: problems it created, and then examines the Populist and Progressive reform
movements which tried to cope with the new conditions in American life. The second third of
the course deals largely with modern overseas expansion and United States involvement in
World War I and the Versailles Peace Settlement. The last part concentrates on the Great
Depx:esswn, New Deal reform and its extensions, United States entry into World War II and the
Origins of the Cold War. Required reading consists of a text and several paperbacks. There are
two semester exams and a final.

4. UNIVERSITY OF NORTHERN IOWA
[http:/fp.uni.edu/history/Academics/descriptions.html]

960:014. United States History to 1877 -- 3 hours.
Events, factors, and personalities which shaped social, economic, and political
development of the United States from settlement to end of Reconstruction.

960:015. United States History since 1877 -- 3 hours. '
End of Reconstruction period to present, including economic, diplomatic, intellectual,
political, and social factors.

5. HISTORY DEPARTMENT, UNIVERSITY OF WEST VIRGINIA
[http://www.as.wvu.edwhistory/ugcourses.htm]

52. Growth of the American Nation to 1865. 3 hr. (HIST 52 does not have to
precede HIST 53.) Examines the basic political, economic, and social forces in
formation and development of United States before 1865. Emphasis on
national development from independence through Civil War.

53. Making of Modem America, 1863 to the Present. 3 hr. (HIST 53 may precede HIST 52.)
Continues the examination of basic political, economic, and social forces in the development of

the United States since the Civil War.

6. BLOOMSBURG UNIVERSITY
[http://www.bloomu.edu/academic/courses/42000.shtmi]



42.121 United States History Survey: Colonial Period to 1877 (3) - Presents a
chronological history to 1877 with emphasis on foreign affairs and the evolution of
politics, economs, society and culture.

42.122 United States History Survey: 1877 to the Present (3) - Presents political, social

]

cultural, intellectual, economic and foreign affairs developments of the United States
from Reconstruction to the present.

7. UNIVERSITY OF PENNSYLVANIA

[http://www.history.upenn.edu/f01/ugrad-descriptions.html]

HIST-020 HISTORY OF THE U.S. TO 1865

R. Beeman —- TR 10:30-11:30

The introductory survey of American history through the Civil War will seek to examine the
process by which European, Indian and African cultures came to meet in the New World. It will
trace the emergence of distinctly "American” habits of thought, behavior, and political
institutions over the course of the 17th, 18th and early 19th centuries and, finally, will analyze
the contradictions within the national fabric that led to the temporary breakup of the union.
Registration for Lecture and Recitation Required. :

[http://www history.upenn.edu/sp01/ugrad-descriptions.html]

021-001 HISTORY OF THE U.S. - 1865 to the PRESENT

Walter Licht - TR 12-1:30

This course covers the social, political, and economic history of the nation from the Civil War to
the present. Topics to be discussed include the causes and course of the Civil War,
Reconstruction, politics in the Gilded Age, late nineteenth-century urbanization and immigration,
Populism, Progressivism, the sociology and politics of the twenties, the New Deal, post-World
War II America, the turbulence of the sixties, and contemporary affairs.

Registration for Lecture AND Recitation is required.

8. INDIANA UNIVERSITY AT BLOOMINGTON
[http://www.indiana.edu/~histweb/pages/courses/index.htm]

History | AMERICAN HISTORY I
H105 | 2881 | Grossberg

1:00-2215P TR BHO013
Above section open to all students

This course examines the history of what would become the United
States from initial European colonization to the Civil War. Itis



designed to introduce students to the study of American history. The

| course will be divided into three eras: colonial, revolutionary, and
’i antebellum. In each era, students will examine the interrelationship

| of social, political, economic, and cultural change. They will

; i explore such persistent issues in American history as individualism,
republicanism, and capitalism, and the human motivations, external

3 7 forces, and generational influences that affected their development.
| Students will also examine the craft of history as a way of
understanding human experience by reading various kinds of historical
texts such as a biography, fiction, documents, and articles on history
as a form of detective work. .

Reading list:

James W. Davidson, et.al., Nation of Nations

James W. Davidson and Mark H. Lytle, After the Fact, The Art of
Historical Detection

Charles Akers, Abigail Adams

Paul Finkleman, Dred Scott v. Sanford: A Brief History with Documents
A variety of articles and short stores.

Assignments:

Students will be expected to attend the twice-weekly class sessions
and to participate in periodic class and group discussions. There
will be two examinations, each worth 35% of the final grade. Exams
will include essay and short-answer identifications. In addition,
students will write a few short essays and take occaslonal quizzes.
The essays, quizzes, and class participation will account for 30% of
the final grade.

History | AMERICAN HISTORY II
H106 | 2904 | Stephan

4:00-5:15P TR SW119
Above section open to all students

In this course we will trace the transformation of the United States
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from a predominantly rural society to one of the world's most powerful

industrial and political nations. Industrialization created a

complicated web of changes that importantly reshaped American

institutional, social, and political life. It tured immigrants,

helped create large cities, transformed the workplace, and created great wealth. But it also
generated new forms of poverty, fueled political corruption, and

introduced a host of preblems to American life. We will pay close

attention to the differing ways that Americans reacted to these

profound changes and to their ongoing debates over the proper shape of

American scciety.

The course will also focus on efforts to make the United States abide
by the promises of freedom and equality enshrined in the Declaration
of Independence and the Constitution. In 1865, American women,
African Americans, and others remained excluded from full
participation as citizens in the promise of American life. Much of

the drama of the nation's history over the past century has come from
efforts by these groups to expand their civil and political rights.
Finally, we will trace the development of the United States into a
world power over the course of the twentieth century. in particular,
we will focus on the long and bitter rivalry between the United States
and the Soviet Union after World War Il and the myriad ways In which
this Cold War shaped American life.

In addition to attending class and completing the required reading,
students will also be required to take two in-class exams (midterm and
final), write a 5 page paper on one of the required books, and
complete eight brief in-class assignments. These assignments will
include both announced quizzes over the reading and unannounced,
in-class writing exercises.

Required Texts:

Alan Brinktey, The Unfinished Nation, vol. 2

Upton Sinclair, The Jungle

Robert S. McElvaine, Down and Out in the Great Depression: Letters
from The "Forgotten Man"

Anne Moody, Coming of Age in Mississippi

&



Appendix 3:
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attached) . '



by Page Putram Miller, Director of the National
Coordinating Convnitiee for the Promotion of
History

Copyright Legislation Introduced. On
March 14 Representative Robert Kastenmeier (D-WT)
introduced H.R. 4263, a bill to amend the copyright luw
10 clarify that the principle of fair use established for
published copyrighted works also applies to un-
published copyrighted matzrials. “This issue arises,”
Kastenmeier explained “because of a series of cases
decided by the U.S. Supreme Court and the U.S. Coutt
of Appeals for the Second Circuit.” Considerable con-
fusicn conceming the legality of guoting limited
amounts of unpublished lewers and diaries has resulted
frem the Supreme Ceunt's recent decision notte review
the case of New Era Publications v. Henry Holt, This
case involved the use of unpublished letters and diaries
in a critical biography of the late founder of the Church
of Scientolegy, L. Ron Hubbard, The decision of the
the second U.S. Circuit Court of Appeals in New York
stated that unpublished primary source materials “nor-
mally enjoy cemplete protection™ from any fair use
quotations and that the “copying of ‘more than minimal
amounts’ of unpublished expressive materals calls for
aninjunctien” ferbidding publication. “Whetherornot
the laws have been correctly interpreted,” Kastenmeier
ncted “the chilling effect of the Vew Era decisicn is cb-
vicus and it is real.” In introducing a brief bill which
would insert in the copyright law “whether published or
unpublished,” afier “fair use of ccr ed work,"”
Kastenmeier has placed the issue befors the Congress
and plans to hold heanings soon.

Senator Paul Simon (D-IL) intreduced a parallel
bill, 5.2370 in the Senate on March 29, "The issueina
nutshell,” Sisnon explained is “how do we talance the
interest of accurate scholarship or joumalism against
the right of authors to control the publication of their
own unpublished work?” Simon sees this essential
balancsbeing lost as “some federal eourts have adepted
a rule that would tip the scales against eritical historical
analysis,”

National Archives FY'91 Appropriation
Hearing. On April 2, John Fleckner, Presidentof the
Scciety of American Archivists, testified on behalf of
the Natienal Coordinating Committzz befors the House
Subcommitize en Treasury, Postal Service, and
General Government regarding the 1991 budyet lor the
National Historical Pubiications and Records Commis-
sion and the National Archives. Fleckner abserved that
while many Eastemn Evropeans have taken great risks o
have access to thelr historical records, Americans take
their history for granted, “The i

historical record,” he assentzd

{v the same number of employ

ago:  with more than cne-third of its re
quately accounted for; with vast backicys of clder
records in agencies lacking proper svaluaticn for
potential historical content; with growing quantitizs of
¢lecironic records reguiring specialized squipment and
t=chnical staff; with charply reduced capacity to pro-
vide reference services despite escalatng public
demand: and with insufficient funds for the grants pro-
gram of the Natiemal Historieal Putlicatons and
Records Cemmission,”  To begin to meet some of
these essential needs, Fleckner urged an FY'91 2p-
propriation for the Natenal Archives of 3130 millien
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on Integri

Resolution

Relations of

United States Documentary History Volumes

* Whereas, the Foreign Relations of the United
States, has been published by the Depantment of
State since 1861 and serves as a record of
American foreign relations, as faithful as pos-
sible, given legitimate security concems; and

* Whereas, this highly respected and prestgicus
documentary series, now numbering over 300
velumes, has been a comernstone of scholarly re-
search and writing in American foreign relations;
and

*  Whereas, until recently the scholarly community
has expressed sirong confidence in the editerial
integrity of the series which provided both
detailed coverage of major issues and guidance
forlecating unpublished State Depanment decu-
ments; and

* Whereag, the integrity of the Foreign Relations of
the Urited States series is now threatened by
changes during the last decade in the editonal
review process for handling seasitive materal;
and

* Whereas, recent volumes of the Fereign Rela.
tions of the United States, published more than
duny years fellowing the historical events
described, centain an appailing increase in the
amcunt of incompicie and deleted decuments,
which the Sute D went's Historical Decu-
ments Review Division and other govemment

$i0

* Whereas, recent Foreign Relations volumes with
significant increases in deletions and cmissicns
create an incompletenass that ia itself is a distor-
tion; and

* Whereas, the Depanment of
ing cut the fercign poiicy of the United States
needs a full and accurate record of its past

rograms and decisicns cn which its own offices

pre
can reiy: and

State itself in camy-
i

* Whereas, our deinocratic gove
orned publicdebatzand d

makers based on ace:

recerds of the past and

ds ©
ten of cur history; and

o

* Whereas, varicus agencies of the United Stares
govemment are urging foreign govemments 1o
open their archival records, it is essential that the
United States follow a standard wornthy of ernula-
tion, and ’

* \Yhereas, the role of the State Depanument's Ad-
visory Committee on Historical Diplomatic
Documentaticn, made upcf representatives of the
Amercan Histodeal Associaticn, the Organiza-
ten of American Historians, the American Politi-
cal Science Asseciation, the American Society of
Intemational Law, and the Seciety for Historians
of American Forzign Relatiens, isnow threatened
as they are no longer informed participants in the
review precess and are no longer in :;posiaion )
altesttothe intzgrity of the series;

B Resolved, the Natienal Coordinating Commitiee
for the Premotion of History urges Secretary of
State James Baker to take necessary steps to re-
store the integrity of the Foreign Relations of the
United States by establishing a procedure by
which the Adviscry Committee members, who
have “secret” clearances, may review the neces-
sary material in order 10 make mmed judg-
ments on the integ ity of the series; and

1 Reasolved, the Natenal Coordinating Commi
for the Premction of History sead cepies of this
rascletion to the President of the Senate, Sgeaker
of the House of Representatives, and the Ch
perscn and ranking minority member of the op-
prepriate Cengressicnal committees,

Adepted by the Executive Board of the Organizaden
of Amerean Historians and the Council of the
Sceiety for Histerans of Amercan Foreign Reia-
tcns on March 22, 1660, by the Policy Beard of the
Natienal Ceor g Committes for the Premet
of History cn March 23, 1990, and by the Research
Division of the American Historical Asscciation en
March 30, 1960,

ords Commission's grants
is an increase of

National Park Service Urged to Review
Its Thematic Framework of American
History. During the Organizaticn of American His-
torians meeting in Washingten in March, the NCC, and
the Naticna! Packs and Censervation Association con-
vened 1 group of American historians to discuss with
leaders of the National Park Service the thematic
framewerk, 2 comprehensive outline of American his-
lorv. Naticnal Park Service staff use the thematic
framewoerk in making judgments abeut the designa-
dons of new National Parks and Natienal Historic
Landmarks and in preparing and implementing peneral
management plans for park cnits. It has been seme

years since the National Park Service st undeneek a

S o

major reevaluaiion of the th

sants atthe Mo

framewci Joes not 2ueg
sentemporary histerical sehciar

They peintzd cut that the curent {rames ork

s 100 heavilv on elitical, mititary, and =3
nistory and fauls to highlightmany cthier aspects ot
&

the American expenence. A consensus emerged 2tthe
conciusicn of the mesting. The group recemmended
that the National Park Service cenvene a symposia
which would inciude leading schelars of American his-
tory to underake a thorcugh reexaminatica and
revisicn of the thematic framework. Beth tie Cr-
zanizaticn of American Historans Exzcutve Ec:.r_d
and the Professional Divisicn of the American Histon-
cal Association have passed resoluticns calling for a
revision of the Natonal Park Services' themalic
framework and sceking the necessary funding for such
anendeavor,
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Liberal Learning and the I-iistory JMajor

—

A Report by the American Historical Association
Taskforce in the Association of American College’s
Project on Liberal Learning, Study in Depth, and the

Arts and Sciences Major

This report was compleled in cooperation with a
national review of arts and sciences majors initiated by
the Association of American Colleges as part of its con-
linuing commitment to advance and sirengihen under-
groduate liberal learning, The AHA was one of tweive
learned socisties contributing to this review. Eachpar-
licipating learned society convened a toskforce
chared lo address a common sel of questions abowt
pwposes and practices in liberal arts majors; in-
dividual task forces firther explored issues important
ia their particular fields. Reprints of the report on the
history major are available through the AHA.

11991, the Association of American Colleges will
publich a single-volume edition of all twelve learned
Jociely reports with a companion volume containing a
separate report on Liberal Learning and Arts ard
Sciences Majors. Inquiries about these two publica-
lions ingy be sent to Reports on the Arts and Sciences
Major, Box R, Association of American Colleges, 1818
/ 5t W, Washington, DC 20009,

Generous funding for the project and dissemination
of the reports was provided by the Fund for the [m-
provenent of Postsecondary Education (FIPSE) ard
the Ford Foundation,

: istorians of the 1990s will carry the pastinto
the twenty-first century. Now is the time for

us 1o rethink our purposes and practices, to
sezk :nd accept new commitments, to give the past a
vigorcus future,

We face a formidable challenge, for contemporary
sociery, with its emphasis on new products and new
fashicns, ignores the past or reduces it to banalites for
pepulir consumption or political manipulation. The
ma1ss media portray disconnected historical figures and
disjoinied events, providing few oppormnities for ex-
plicaton and analyds.

Schools, colleges, and universities, too, have
devalued the past by compromising the place of history
in their curricula, Moreover, the history taught in class-
rooms and presented in books and anicles too often
lacks energy and imagination. As a consequencs, many
studen's not only fail to gain a sense of history, they
ceme (o dislike it

¢ educational instiuticns share responsibility for
devaluing the past, soalsodo they have itin their power
1o restore its value by educating those in their charge to
1hink istorically and to use knowledge and under-
slanding of the past to challenge the present and the fu-
1wz, This reportis a call to action.

Hi'iory is an encompassing discipline. Its essence
11 ‘o the connectedness of historical events and human
experisnces, By examining the causes, contexts, and
chenclogies of events, one gains an understanding of
the nature of continuity and change in human experien-
ces. Contemporary issues, ideas, and relationships take
on new meaning when they are explored from historical
perspeiaves.

History therefore plays an integrative role in the
quest for liberal leaming and, accordingly, in a
college's offerings. While acknowledging that our dis-
cipline does not have all the answers and that vigorous
and longsuanding disagrecments exist among us, we
nenctheless share the convicton that knowledge,
abilities, and perspectives gained through the study of
history are applicable also in other disciplines. We are
compelled, therefore, to claim a cemral place for the
stdy of history in our institutions’ programs.

The time is right for us to make such a claim. Many
in the general public can be counted wpon to support i,
for they appreciate the imponance of historical
knowledgeand display considerable interestin the past.
They read books on historical tepics and figures, visit
historical muscums, watch documentary films, and are
active in local historical sociedes and projects. Many
of them observe the status of history in schools and col-
leges and wonder why it does not enjoy more respect.
Although they might concede that some of their fellow
citizens regard history as irreievant to contsmporary
life, they care about the place of history in the curricula
of schools and calleges. They want to see its placs
strengthened and its influence enlarged.

This report presents recommendations reflecting
ideals essential to the study of history. Its purpose is to
assistcollege and university history faculties in their ef-
fons 1o offer students a coherent curriculum and 1o
strengthen their claims for a central place for history in
their institutions' programs. A brief summary of exist-
ing conditicns and practdces sets the context for the
recommendadons, and the recommendations, in wm,
prompt strategic questions for history faculties to ad-
dress as we lay plans for the future.

While focusing on the history major, the repont
also considers the larger role that history plays in col-
lege curricula and in the lives of those pursuing studics
in other fields, suggesting ways to enhance the cen-
tribution of history to the educaticn of all students. Be-
cause it recognizes that the fate of history in colleges
and universities is inscparable from its well-being in
clementary and secondary schoels, it proposes
measures (o be laken in common with those who teach
history there.

The report is addressed 1o a number of audiences,
with specific purposes:

B Individual historians, to help all of us recognize
that we must meet our responsitilities to strengthen
the history majorand improve the quality of history
cducation.

B History faculties in colleges and universities—in-
cluding those intwo-year colleges, who provide the
introductory courses for many students pursuing
history majors later and who often feel a profound
sense of isolation—to provide reasons for revising

our programs and practices,
@

B Secondaryand elementary schoolteachers and cur-
riculum planners, to provide support forcasting his-
lory in a cenwral curvicular role and coordinating
history curricula between schools and colleges.

] ‘Su_.ldcntsmajoringinlﬁstory.wmnblc them topar-
apate constructively in rethinking the major in
theirinsttutions, .

B  The American Historical Assodiation, to promptit
to increase its suppon for efforts to improve the
teaching of history at all educational levels,

H College and university administrators, 1o suggest
puidelines for assessing the design and quality of
history majors in their institutions and o strengthen
the case for providing resources essential to sound
programs.

H The Association of American Colleges, to con-
tribute to the larger effort o help colleges and
universities strengthen all liberal-arts majors,

H The higher educarion community, 1o affirm the
cenurality of history as a liberal discipline with
potential for enriching students’ lives and to
demonstrate the commitment of historians to
strengthening history's role in colleges and univer-
simes.

History and Liberal Learning

The study of history incorporates the essential ele-
ments of liberal leaming, namely, acquisition of
knowledge and understanding, cultivation of perspec-
tive, and development of communication and critical-
thinking skills; it reflects concem for human values and
appreciation of contexts and traditions.

History, in Carl Becker's phrase, is the “memory of
things said and dene." To establish historical memery
requires the reconstruction of human actons and
events, ordered chronologically or topically. This
recenstruction depends upon the acquisition of
knowledge that is both broad and desp, incorperating
facts, principles, theorics, ideas, practices, and
metheds. Historical inquiry in pursuit of knowledge
goes beyond explanations of what happened, and how,
1o investigation of the “why" from multiple perspec-
dves. Students of history analyze written, oral, visual,
and material evidence. Their analyses yield generaliza-
ticas and interpretations, properly qualified and placed
in centexts that reveal the process of change over time.
Undestanding is the extensicn of knowledge.
Analysis and synthesis contribute 1o historical under-
standing and lead to judgments and interpretations. As
cre’s understanding deepens, one moves from the con-
crete to the abstract, from particular issues orevents (o
well-reasened  generalizations.  Historical umder-
stancing is enhanced further by connectng it with
studies in other liberal disciplines—the natural scien-
ces as well as the humanities and social sciences.

An essential ingredient in knowledge and under-
standing is perspective, cultivated through sensitivity
1o culrural and geographical differences and awareness
of conflicting interpretations of the same occurrences.
Perspective is accompanied by a sense of sequence, that
is, of the chronological ordering of events, and a sense
of simultancity—of understanding relationships of
diverse events at a given moment.

History as a discipline requires that onc cgage
one's mind with the facts, ideas, and interpretations
conveyed or suggested by historical evidence, to gi.ve
contexts 1o discrete pieces of evidence, and 1o devise
plausitle explanatons and judgments based cn the
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evidence, Such engagement compels one o sift, sort,
2nd ammange what one sees in ways that help one make
sensc of it. It equips onc to extend facts, ideas, and in-
terpretations into new realms. Ons must seigh the
validity of arguments, assess the soundness of histori-
cal judgments, and otherwise practice the art of critical
thinking chamacteristic of disceming minds.

Engagement with evidence—yritten texts as well
as such things as photographs, films, sudio- and
videotspes, and artifacts—does not end there. Typical-
ly, those whoexzamine evidence donot know what they
think sbout it until they ses what it leads them to say. In
other words, written and oral discourse is essential in
geining historical insights end forming interpretations
and coaclusions.

In coming to know the past, cne becomes aware of
centrasts between peoples of different times and places
end within ons's own time and place, These contrasts
reflect differing value systems translated into action,
Similarly, onebecomes sensitive to the antistic interests
and expressicas of varicus pecples, demcastrated
through their effonts to create and cultivate beauty in
forms thathelpto define them as a people. Inadifferent
vein, for centuries, but at 2n accelerated pace in recent
deeades, science andtechnology have playedimportant
roles in the story of humankind. Through appreciation
of the sesthetic, scientific, and technological forces of
the past, onc gains a fuller understanding of the com-
plexity of humaa history.

Through engagement with the past in 2 well-
designed major, students come to0 understand and ap-
preciaste how hinorians gather and weigh evidence,
shape and test hypotheses, zand advance conclusions.
‘They recognize the contintting need 1o rethink the past,
reinterpredng it in the light of new evideace and new
concems and using newtools of analysis and interpreta-
tion, If rethinking histery is a continuing theme in un-
dergraduate smdies, as it shonld be, students will carry
thetrabiliries to inquire, anslyze, and interpretintotheir
stadies in other ficlds and into all aspects of their lives
and work. They will be equipped to spproach
knowledgeably, sensitively, and crtically whatever
careess they choose.

In sum, history is at the heart of liberal leaming, as
it equips students to:

Participate knowledgesbly in the affairs of the
world around them, drawing upon ings
shaped through reading, writing, discussicas, and
lecnzres conceming the past.

B Sec themselves and their society from different
times and places, displaying a sease of informed
perspective and a mature view of human nature.

B Read and think critically, write and speak clearly
and persuasively, and conduct research effectively.

3 Exhibit sensitivities to human values in their ovn
and other culural traditions and, in tam, establish
values of their own.

8 Appreciate theirnatural and cultural envircaments.

B Respect scientific and technological developments
and recognize theirimpact on humankind.

B Understand the connections between history and
life.

It cannct be presumed that all of the purposes for
studying history cutlined here will be elear to snidents
in college classrooms, particularly to beginning stu-
dents. History faculties strengthen course offerings
and majors by eagaging their students in discussions
conceming these purposes and leading them to under-
sund how the content and structure of the courses and
majors they pursuc relate to thern.
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Existing Conditions and
Practices

A sampling of the policies and practices of hist
fact.tlﬁu has led the task fores to conclude that :ﬁ
design gnd requirements of history majors in colleges
and universitics differ on many points. The most

"notsble points of differencs include: the purposes of

the major, the number of hours or courses required fora
degree, specific courses required and the sequence (if
any)in which they are to be taken, the balance of lower-
and upper-division courses, the fields included, and the
eogeem,orlack of it, for historical method and his-
toriography.

The programs the task force examined reflect the
variety of instirutions in which they are offered. Even
among institutions of a given type—liberal ans col-
leges, for example, or major research universities—
policies and practices vary widely. Majors in history
genenally seem to be detenmined by the mission and
traditions of esch institution; the size, special intarests,
and competencies of the faculties offering them; and
the demands of students. The majors also reflect the
convictions, whims, and prejudices of those who estab-
lith and mainwin them and, in many instances,
rewrenchments or reductions in resoarces beyond the
faculty's control. A tacit purpose of this repornt is to
provide a basis for validating a history faculty's re-
quests forsuppont for strengthening its offerings.

We recognize that the history majors in some in-
stitutions are very good, but we also believe that they
are not as sound in many as they must be if they are to
meetthe challenges facing the faculties that effer them.
The recommendations that follow reflect our judgment
that most history programs would benefit from a
thorough review of requirements, offerings, and prac-
tices, and that no institution offers a major that should
be regarded as sacred. Each recommendation addres-
ses specific aspects of the major that the task force
believes should be the subject of concem in history
faculties.

Recommendations:

1. Thecontent of the history majer should be con-
sistent with the purposes of studying history, and it
should Include these specific componeats:

— astreng foundation course (which may be waived
for those with extraordinarily strong backgrounds
inhistory);

~ a course expressly designed to acquaint sudents
withibediversity of the global seming in which they
live;

— acourseinhistorical methods:

— aresearch seminar with a writing requirement;

— anintegrating or synthesizing course.

History, in contrast 1o many other fields of study, is
a discipline in which there is no standard content, no
prescribed sequence of courses. The ccherence of a
history major thercfore depends upon the success that
students and teachers, working together, achieve in
developing clear organizing principles for their work.
Each recommended component of the major con-
tributes to the development of such prineiples.

A history msjor should include a well-dssigned
foundation course, ideally taught in small classes with
diverse methods, to establish the bases for helping su-
dents understand the historian's approach to the past.
This course—whether in American history, world his-
tory, or Westemn civilization—should use a syllabus

ep.

ceomesta pe w o . L

with principles and prictices agreed u

teach i, and i potsibla by tha i depormacs oot
ing on tho precollegiate experiences of the entering col-
lege students, the foundation course should eschew the
“one damn fact after another approach to history,
centering rathercnhistodographical or ics.
The problems pursued should bs amenable to essay-
wnting requirements, Essay exams, rather than multi-
ple choice questions, shoald be required in these cour-
ses l.?hmghom the term,

e diversity of Amerdean sodiety and rapidl
evolving global interdependence mpe{ himry';fan’:
ties to move their students beyond the history of the
United States and Westem civilization sad engage
them in the study of other culmires.. As a mater of
highest priority, the course offeringsin every field must
address this ) 8iving open and heaest attention
toquestions of race, gender, class, ethnicity, and world-
wideinterdependence.

It is not enough, of course, simply 1o establish
separate courses o achieve diversity or topical com-
pletenessin themajor. Subjects that merit treatment in
separate, specialized courses should be integrated into
more compreheasive courses, as well. Similary, if a
particularapproach to history is warrsated in a separate
course, that approsch should also be incorporated into
the more general courses.

Instruction in historicsl methods and historiog-
raphy is at the heart of cffonts to develop organizing
principles for a major. As the past grows larger and
more formidable, more and more of its content lies
beyond the resch of even the most dedicated and com-
petent histerians. Noone will everknow more than just
8 slice of the past, and caly a slics of that slice can be
known during a stedent’s cellege years. History facul-
ties are therefore cbliged to their students to go
beyond the content treated in their courses by introduc-
ing them to historical methods and historiography, ena-
bling them to understand the value and limitaticns of
various kinds of histerical writing.

Consideration of conflicting historical interpreta-
ticns provides a natural starting paint for studying
historians' methods. (For examples of controversies
that might be examined, see the AHR Forum on “The
Old History and the New,” American Historical
Revisw, June 1989, pp.654-698, and “A Round Table:
What Has Changed and Not Changed in American His-
torical Practice?,” The Journal of American History,
September 1989, pp. 393-474.) It may also be useful to
explore with smdents the evaluticn of histery as an
academic discipline. This can be done by tracing it
from the days, more than a century ago, whea it was in-
troduced in colleges and universities as a “scientific”
field of study, or by examining an idea that has been at
the center of many debates over the namre and purpose
of studying history, such as histericism.

While offering specific courses devoted exclusive-
ly to the study of historical method, history faculdes
should insist that all courses include instruction in his-
torical method and give attention to historiographical
questions, for developing thehabit of aninquiring mind
requires the habit of maintaining an cpen mind and,
legitimately, of accepting thetentativeness of historical
explanations and the necessity for on-gaing
revisions—ithe essence of the historian's craft.

The goal of the senior scminar in a history major
should be to “tum students loose™ on a research project
culminating in a senior essay of some distinetion. All
history majors, not just honors students, should be re-
quired to take the senior seminar. .

The other required senior course—a synthesizing,
orintegrating, or reflective, %m&\t; xe—!mt:
contrasting purposes t0 give oy

seck new ?nl:i‘gms by dawing together what they have
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l-amed in carlier experiences. Itis in such a course,
tpically built 2round a broad theme, that smdents are
ciallenged to relate what they have leamed in history o
U'zir studics in other fields. This course, reaching all
Uz way back to the foundation courses, demonstrating
scasitivity to global concems, applying historical
methods, and using writing skills that are given their

Snishing toaches in the senior seminar, holds promise

of being the most exciting one in the entire major.

A history major, in sum, is morc than a string of
coarses covering specified time periods, geographic
arcas, or lopical fields designed simply to transmit
kiowledge. It is more than a set of requirements fora
degree. A sound major is built cn a commitment to
helping students understand more fully the purposes,
prindples, and methodologies involved in the study of
history and grasp essential particulars and universals of
sccieties past and present. By actively engaging stu-
dents with the coatent of their courses and with each
otier, it also explores questions of judgment and inter-
pretation, of good and bad, of right and wrong, leading
0 » mature view of humankind.

The size and areas of competence of the faculty of-
fering the major obviously affect the major's content.
Small instirutions, with faculties of fewer than seven or
eight, probably find it impossible to “cover” all of the
stzndard ficlds in which their larger counterparnts offer
specializations. Such facultics have sevenl opdons.
On2 is to capitalize on their strengths by concentrating
their offerings in their fields of competence. In these
ofizrings, the faculty stress the development of re-
seqrch and writing skills that enable stdents 1o move
knowledgeably by independent smdy into the felds
thet are necessarily left uncovered by the faculty. This
carnot typically be done in large classes, but it can be
dene in colloquia that have it as a specific pwpose ac-
complished through directed reading and writing as-
signments,

Another option is to devote resources 1o the con-
tinual retraining of the faculry, enabling them through
released ime and support for advanced stdy to move
beyond the fields in which they have concentrated their
stadies into new ones that serve local needs, While this
risks extending the faculty too far, leading to superficial
tresmentof fields in which itlacks expertise, it enables
it offermore comprehensive programs. It also raises
important questicns, however, concemning the effects
of tuch retraining over a long career. The effects will
be more beneficial if the retraining is elected by the
faculty member rather than imposed by the institution
anc if itis not expected to happen repeatedly.

Regardless of the size of the faculty, every care
should be taken to ensure that the smdent-faculty “fit”
is productive. A small depantment dsks the danger of
cresting 100 close a discipleship, and departments of all
sizes face the possibility of encouraging anonymiry and
overspecialized work.

2. The structure and requirements of the history
maor should reflect the facuity’s understanding of
the purposes of studylng history.

The structure and requirements of a history major
should demonstrate first of all a faculty's awareness of
its ideals and its limits, The major should concentrate
its offerings in areas which make the most of the
facuty's strengths. Although the major may of neces-
siry neglect certain areas, it can assist stdents in
developing skills they need for independent smdy in
thess areas. If a history faculty cannot influence its col-
lzg¢ to incorponle into its general educaton or dis-
tribudon requirements what it regards as essential con-
ribtors to a liberal education—or to a professional
zducation, for that matter—it can build these require-
ments into its own major and its offerings for the non-
major, Inall that it does, 2 history faculry should recog-

nize that its goal must be a comprehensive, well-
balanced major. If it is unable to offer such a major it
must seek rescurces for doing so.

In dcsig:inﬁ;;u:lm_ujor. in addition to considering
questions that circumstances a history
faculty should address the fouomnPr:,:]?.chsﬁons. 10
which we suggest answers:

a) Whatare the purposes of the history major?

The purposes are both general and specific. The
general purposes are stated implicitly in the section cn
“History and Liberal Leaming.” In more specific
terms, the major prepares students for graduate work in
history; for swdies in law, business, medicine, and
other professions; and for careers demanding the
knowledge, understanding, perspective, skills, and sen-
sitivities one gains through studying history, The sound
majoris designed to accommodate the needs of all.

b) Howmany hours should be required?

The major should require about one-fourth of the
total hours needed to complete a four-year degree (typi-
cally 30-33 semester hours or 45-50 quarter hours,
probably not including six hours in foundadon sur-
veys). In additicn, to acquaint students with other
forms of inquiry, it should require another six totwelve
carcfully selected hours in related humanities or social
scicnces fields, Indeed, because contemporary histori-
cal scholarship draws so heavily upon other disciplines,
the undergraduate major is strengthened and enriched.
through a coherent interdisciplinary approach.

¢) Whatshould be the relationships and balance
berween lawer- and upper-division courses?

Because leaming in history is not necessarly
cumulative and does not need o be chronological, the
coatent of lower- and upper-division courses cannot be
prescribed, as it can in some disciplines. Nor are there
approaches that are appropriate at one level and inap-
propriate at another. The principal distinction between
courses at the various levels of study lies in the sophis-
tcation of the knowledge and understanding they
reflect and the abilities they require of those enrolled in
them.

More than half of the credits toward a history major
should be eamed in upper-division courses, Typically,
the foundation courses, car.ying the lowest numbers,
are followed by those with greater depth, and then by
the senior-level seminars and colloquia that provide for
studying specific topics in depth. While 1 history major
rarely requires specific courses Lo be taken in sequence
by all sudents, it can convey a sense of coherence, and
implicidy of sequence, by ensuring that courses ateach
level make increasingly more rigorous demands.

In some deparuments, it may be possible to offer a
course with two different numbers, with requirements
more demanding forhistory majors andless demanding
fornon-majors, who, although net equipped to do more
rigorous work, may find the classroem and reading ex-
periences worthwhile, If this is done, however, the dis-
tinctive experiences that each student has a right to ex-
pect must not be ccmpromised.  The same principles
apply to undergraduate courses oifercd for optional
graduate credin

d) Shouldthere be concentrations within the history
major?

Fostering depth of knowledge and understanding in
one area within the major is desirable. A concentration
aimed at developing such depth rypically requires at
least four courses. Ideally, courses taken in other dis-

_

y

ciplines should also relate to the concentration, At the
same lime, to foster breadth of knowledge and under:
standing there sheuld be limits to the concentrations,
with no more than half of the courses credited toward
the major taken in a single field,

Concentrations within history majors may be by
theme, period, geographical region, or some combina-
tion of these options. Whatever the integrating ele-
ment, it should be clearly understood by both students
and teachers, Since the concentration is more likelyto
be designed by swdents and their advisors than those
teaching the courses in which they enroll, faculty mem-
bers should seek to discover how their courses relate to
each student's particular concentration. :

€) Whatare the implications of offering an honors
option for history majors?

A history faculty offering an honors opticn must
determine such things as admission requirements, the
narure and extent of special courses offered to honors
stdents, mentoring relaticnships, thesis or major peper
requirements, and comprehensive exams.

f) What matters mostin the design and offering of a
major?

How the courses in a major are taught is more im-
portant than its stated requirements. The best designed
history major, in other words, is of little value if those
who teach the courses in it fail to bring it to life. I is of
even less value if the way it is taught reflects a lack of
commitment o excellence in teaching by the faculty of-
fering it. Striking anew balance between commitments
to teaching and the demands of research may beneces-
sary in some institutions. Conversely, of course, stu-
dents sufferif all of a faculty member's ime and energies
are devoted to teaching, at the expense of scholardy work.

Assuming excellent teaching, here are some addi-
ticnal points to be considered;

H Historians and stdents of history find meaning in
the past through discovering the connectedness of
things. The most effective majors are those that
equip students to discover connections, thereby
both satis(ying and stimulating curiosity. Dis-
covery of connecdons may be the most important
element in the shaping of a coherent major foreach
student. i

B The search for connectedness does not begin and
end with history courses. Ideally, it continues
across the disciplines in the programs of study of all
students. A purpose of history courses is to help
them leam how to search forit.

H The courses in the major, while not necessarily
taken in sequence, should cultivate in smdents a
sensc cf historical chronology, perhsps by cea-
sciously relating cach course in the major to others
and by concentrating on chronology within each
ceurse.

H Every course should require students to engage in
research and writing at a level appropriate 1o the
course's placs in the major.

H Some of the courses in the major should provide
special oppormumities for oral presentations that go
beyond classroom discussion,

The requirements of the major must be fexible
enough to allow faculties to address specific st-
dentinterests. This is particulardy true as adult st-
dents increasingly populate college classrooms.
Acknowledging this, however, and recognizing
that adult students enrolling in college after years
away from classroom experiences may require spe-
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cial assistancs in developing study practices, the
task force asserts that significant distinctions
should not be drawn between the programs of these
smudents and the ones who have traditienally pur-
sued undergraduate studies,

B The core requirements for the history major should
be satisfied by all students, including those who
might be pursuing a separate track (such as publie
orapplied bistory).

B Thehistorymajorshouldhave coherence, integrity,
rigor, focus, snd imagination, Coherenceisevident
in majors that fit together concepmally and practi-
cally. A major with integrity is ane with principles
and practices that cannot be compromi es-
timony. to rigor lies in the significance of the
demands the major places on those who offer it as
well as those who pursucit. A major with a focusis
oae with a specific, readily defined purpose. Im-
agination inamajormeans thatit is designed o cap-
ture images of the past, to make new images of the
past, toplay with the past as well as to work with it.

g) Whataretheimplications of the structure of the
major for the students pursuing it?

Just as the major offered to all students must be
carefully designed, so alto must be each student's
courseof study. Careful advising should clarify the re-
quirements of themajorapdlesd to anunderstanding of
the raticaale for the sequence of courses, beth within
and beyond themajor, in which each student will enroll.

8. The pedagogical methods and Instructional
materials used to accomplish the purposes of the
major should be appropriata to those purposes.

‘The following issues, among others, must be ad-
dressed:

2) Who should teach the foundatlon courses?

The purposes of foundstion courses are to excite as
well as to inform, to engage the minds and imaginaticn
of those who may be indifferent to history or even an-
tagoaistic to it. It takes an excellent teacher to ac-
complish these purposes. Obvicusly, then, caly the
be it tzachers should teach foundation courses. If they
happen to be senior professors in a department, who
better to teach them? If teaching these courses falls to
graduats students and part-time faculty, some of whom
may be excellent teachers, care should be taken that
high standards are always observed.

b) How should the organizing principle of a course
be conveyed?

Students need to know why the period under study
was framed as it was, why the theme of a course makes
sense, why cenain content is included and other not,
why the scope of the coverage is as broad or as narrow
asitis. The orgenizing principle will dictate perhaps
the most important decisicns in developing a course,
those that determins how the content is selected to fit
intotheinstructional time available for treating it

¢) How can classroom time be utilized most
effectively?

So vast a subject as this defics a brief answer, buta
summary response is possible. Lecnures may appearto
be cificent, but they do not accessarily accomplish
what we like to think they do, Indeed, they are efficient
onlyin the sensc that they make it possible forateacher
to deal bandily with large numbers of snidents at the
same time. Lectures create the impression that the
veice of authority is there to dispense the unchallenged
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truth. Unless there is ims for interaction between
teacher and student and among swdents, and, par-
ticularly in smaller classes, opportunity for conversa-
tions that continue beyond the classroom, lectures
simply encourage passivity and contribute Linle to
leaming. Besides, listening to one voice, uninterrupted
for stretches of 50 minutes and longer, too often

promipts one-word critiques by smadents: “boring.” The °

use of sudio and visual materiels may serve good par-
poses provided they are seen as gennine instructional
tools, and not simply as ways of breaking the routine.

I lectures must be used w accommodate larger
classes, history faculties mast balence them with
smaller classes that employ other methods of teaching.
Thesemay be seminars and colloquia that give students
opportunities for oral presentations and discussions
based on their research and writing.

d) Whatare some possible learning opportunities
beyond the classroom?

Courses in 2 history major should include substan-
tial writing requirentents related to texmual analysis.
Starting with the foundation courss, students should be
required to ideatify a position in a text and deal with it
critically, marshalling the evidencs found there to sup-
port conclusions they present in writing. This will re-
quire extensive use of the library. Traditional library
resources azd new technologies fcn-tmsfi‘ﬂr rescarch pro-
vide students with expericnces that go far beyond their
immediate application in history courses. Library re-
search of this narare, along with the requirements of ex-
tensive writing, takes for granted student competence
in using computers and word processors. If such com-
petence is lacking, history faculties are obliged 1o offer
oppormnities to develapit.

In addition to coupling library activities with writ-
ing assigaments, the bistory major can create
tunities for field research, typically as part of guided re-
search projects. Through research in archives and
museums and the use of other community resources,
stizdents lexm that traces of the past are found ina wide
variety of forms.

Advising plays an important part in the teaching of
history majors, not enly in guiding students through
program requirements but also in answering questions
about related mrstters, for example, the importance of
studying foreign languages and statistics. Central to the
advising relaticnship, however, is the commen task of
designing a sequence of courses directed toward the
achievement of well-conceived goals. Advisors of his-
tory majors need also to help students see how the
knowledge and skills gained through smidying history
apply to a wide variety of careers.

€) Whatare the principal considerations regarding
instructional materials and the history major?

Textbooks are the old standby, of ecurse, and they
may well be essential in some courses. Their use
should be limited, howeves, to reinforcing a framework
forthe course established by the professor: serving as a
handy reference for topics dealt with in elass; giving a
course continuity and sequence that its in- and out-of-
class treatment might not provide; and presenting
maps, graphs, tables and picures.

Other materials, panticularly primary documents,
play a vital role, as do monographs, joumal anicles,
book reviews, and maps. Oral histories recorded on
tape or film or accurately transcribed, along with
photographs, slides, motion picmres, artifacts, and
audio- and videotapes serve as good sources for
analysis. (A two-hour video compilation, “Image as
Artifact,” available from the American Historical As-
sociation, shows how flm and television may be used
cffectively.) Drawing upon a variety of resources is as

&
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ﬁ:}p?nam as ming.a mix of teaching methods in sus-
taining inhistory among today's smidents,

4. Theplace of history In the programs of studies
of non-majors should be clear and pursued.ap-
propriately.

Studeats not majoring in history, particulady those
in such professicnal fields uhuﬁuuﬁmginiedng.
maysemtobconlymﬁminlhcfaﬁgneomuy
cailed the past, That does not diminish the valus of his-
torical study in their academic programs, however, for
4 grasp of history will be of value 1o them no mater the
carcers they pursue. To demonstrate that probatle
value Is an opportunity history faculties should wel-
come.

. Most of what has been said so far about the sady of
history for the history major is applicable also to the
nea-major.In sddition, imaginative history professors
find ways to relate the study of the past to specificinter-
ests of the non-majors, eaticing them to ses relation-
ships between their narrower outlooks and the broader
dimensions of the past. The graphic design major, for
example, might study the history of advenising in a
given period. The engineering student might explore
technical maters as contem asnuclear power or
;s mt;adiﬁoml as u:bn:canq pmt:ymapieeu d‘ltfewages.

eats majoring in or nursing might ex-
plore the history of health care. The basiness major
might study the history of business in America orof in-
temational busigess. For all siudents, the history of
women's experiences and of ethnic and race relations
provide contexts forunderstanding the changing nature
of gender roles and issues of race and ethniciry.

B. History facultles should know and address im-
portant concerns regarding the tralning and
retralning of teachersand the conditlon of history in
theschaols,

Their commitment to history compels college his-
tory faculties t0:

B provide the best possible history courses for
prospective teachers;

B teachthe courses in exemplary ways, sinceteachers
tend to teach in the manner of their most influential
teachers;

B atempttoensure that prospective teachers majorin
history rather than education;

collaborate with the education professors who
teach instructicnal methods courses, seeking to
make the purposes of these courses consisteat with
those offered in history and drawing upen the ex-
teasive research into the effectiveness of various in-
structicnal approaches.

Tae following practicesall contribute tothe general
well-being of history as 2n academic discipline:

forming alliancss with the schools to improve his-
tory education;

B through these allisnces, determining and publiciz-
ing what high school smdents should leam prior o
their enrollment in college;

B inviting history teachers from the schools to par-
tcpate in departmental colloguia or seminars—al-
ways ensuring that relattonships that develop are
collegial rather than patronizing;

B offering continuing education and in-sw.ricc op-
portunities for teschers (possibly including late
afternoon courses to suitteachers' schedules), ena-
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