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CoocT |4 1999
COURSE SYLLABUS \ ot 4

CATALOG DESCRIPTION |BERAL STUDIE
SP 451 Conversation Forum 2¢-01-2sh
Prerequisite:  SP 321 or equivalent

Extensive work on the development of speaking skills at the "Advanced" level of oral
proficiency, as defined in the Speaking Guidelines developed by the American Council
on the Teaching of Foreign Languages. Focus on paragraph-length discourse and
narration and description in present, past, and future time frames within a variety of
topics and contexts.

COURSE OBJECTIVES

8 Students will participate in informal and formal conversations using connected
paragraph-length discourse and a wide range of vocabulary.

2. Students will narrate and describe in present, past, and future time frames.
3. Students will successfully handle a variety of communicative tasks that focus on
school, home, leisure activities, work, and topics of current, public, and/or

personal interest.

4. Students will successfully handle a variety of routine communicative situations that
present a complication or unexpected turn of events.

& Students will compare and contrast people, places, and things using organization
of ideas and supporting details.

6. Students will state and support opinions on familiar topics of routine and current,
public, and/or personal interest.

7. Students will demonstrate the ability to comprehend and interpret the main ideas
and important details of oral and written authentic texts.

8. Students will describe a variety of cultural perspectives of Spanish-speaking
communities as examined through their cultural products and practices.

COURSE OUTLINE

A Describing people, places, and things in present and future time frames
(4 hours)



B. Comparing and contrasting (4 hours)
C. Narrating and describing in past time frame (6 hours)

D. Handling routine communicative siutations with a complication
(circumlocution, rephrasing, negotiating meaning) (6 hours)

E. Discussing events of current and public interest (4 hours)
F. Stating and supporting an opinion (4 hours)

Class Activities: The primary activity in this course is speaking! Students will

read authentic articles from magazines, newspapers, the Internet, and other sources

in Spanish, which will provide the content and topics for discussion. Class activities
will include group discussion, paired interviews, interviews with guest informants, and
brief oral presentations. Students will be expected to practice their speaking skills in a
variety of ways outside of class such as watching videos and interviewing native
speakers of Spanish,

*NOTE: STUDENTS WILL BE GIVEN AN UNOFFICIAL INDIVIDUAL ORAL
PROFICIENCY INTERVIEW AT THE BEGINNING AND END OF THE COURSE
TO EVALUATE PROGRESS MADE TOWARD ATTAINING ADVANCED-LEVEL
ORAL PROFICIENCY, AS DEFINED ON THE ACTFL SCALE. :
EVALUATION METHODS

The final grade for the course will be determined as follows:

40%  Class participation/oral presentations

30% Oral midterm/final exams

30%  Out-of-class assignments (including viewing of videotapes, interviews and
conversations with native informants)

Departmental grading scale:
91-100 A
82- 90 B
73 - 81 C
64- 72 D
63 and below F



REQUIRED TEXTBOOK, SUPPLEMENTAL BOOKS AND READINGS

There is no required textbook for this course. »

Students will read articles from the Internet, newspapers, and magazines from Spanish-
speaking countries. The instructor will provide some of these materials, and students
will be responsible for accessing some materials on their own. These articles will be
different each time the course is taught, as they will deal with topics and issues of
current public and personal interest.

SPECIAL RESOURCE REQUIREMENTS

The student may need one 60-minute audio cassette tape for making recordings of
interviews with native informants completed outside of class. There is no lab fee
associated with the course.

BIBLIOGRAPHY
Professional References:

American Council on the Teaching of Foreign Languages. (1999). ACTFL oral
proficiency interview tester training manual. Yonkers, NY: ACTFL.

American Council on the Teaching of Foreign Languages. (1999). ACTFL proficienc)
guidelines for speaking. Yonkers, NY: ACTFL.

Breiner-Sanders, K. E. (1991). Higher-level language abilities: The skills connection. In
J. K. Phillips (Ed.), Building bridges and making connections, Northeast
Conference Reports, pp. 57-88. Middlebury, VT: Northeast Conference on the
Teaching of Foreign Languages.

Brooks, F. B., & Donato, R. (1994). Vygotskyan approaches to understanding foreign
language learner discourse during communicative tasks. Hispania 77, 262-274.

Brooks, F. B., Donato, R., & McGlone, V. (1997). When are they going to say "it"

right? Understanding learner talk during pair-work activity. Foreign Language
Annals 30, 524-541.

Dodds, D. (1992). Using proficiency as the organizing principle in an advanced speaking
course for majors. Foreign Language Annals 25, 497-506.

Ellis, R. (1990). Instructed second language acquisition. Cambridge, MA: Blackwell.



Gutiérrez, J. R. (1990). Overcoming anarchy in the advanced language class. ADFL
Bulletin 21, 41-45.

Hadley, A. O. (1993). Teaching language in context. Boston, MA: Heinle & Heinle.

Kininger, C. (1994). Learner initiative in conversation management: An application of van
Lier's plot coding scheme. The Modern Language Journal 78, 29-40.

National Standards in Foreign Language Education Project. (1996). National standards
Jor foreign language learning: Preparing for the 21st century. Lawrence, KS:
Allen Press, Inc.

Platt, E., & Brooks, F. B. (1994). The acquisition-rich environment revisited. The
Modern Language Journal 78, 497-511.

Shrum, J. L., & Glisan, E. W. (2000). Teacher's handbook: Contextualizing language
instruction. 2nd. ed. Boston, MA: Heinle & Heinle.

Vygotsky, L. (1978). Mind in society: The development of higher psychological
processes. Cambridge, MA: Harvard University Press.

Useful Web Sites:

Major Daily Newspapers

http://www.elpais.es/ El Pais Digital (Madrid)

http://www.elperiodico.es/ El Periodico On-line, El Periddico de
Catalunya (Barcelona)

Spain: Regional Newspapers

http://www.step.es/canarias7/ Internet Canarias 7

http://www.diario-vasco.com/ El Diario Vasco (San Sabastian)

Latin American Newspapers
http://www.sccs.swarthmore.edw/-justinjornada/  La Jornada (Mexico, D.F)

http://www.nacion.co.cr/ La Nacion, Edicion Electronica de San José,
Costa Rica
http://www.el tiempo.com/ EI Tiempo (Bogota, Colombia)

http://www.clarin.con/ Clarin Digital (Buenos Aires, Argentina)



http://www.reuna.cl.laepoca/ La Epoca Internet (Santiago, Chile)

Travel/Tourism
http://wirw.iberia.es/
http://www.tuspain.com/
http://www.ole.es/
http://www .barnacio.es/



COURSE ANALYSIS QUESTIONNAIRE SP 451 CONVERSATION FORUM

" Section A: Details of the Course

Al

A4

A6

A7

This course will be a free elective for majors in Secondary Education/Spanish, majors

in the Spanish B.A. Program, and majors in Spanish for International Trade. It is open to
all students who have completed SP321 (Advanced Conversation) (or equivalent) with a
grade of C or better. This course is not proposed for inclusion in Liberal Studies.

No, this course does not require changes in the content of existing courses or
requirements for a program.

Yes, this course has been offered two times as a special topics course. In Fall 1997 it was
taught to twelve students and in Fall 1998 it was taught to eight students. Students have
provided positive feedback about the course.

No, this is not to be a dual-level course.
No, this course may not be taken for variable credit.

Yes, other institutions currently offer this type of course. See attached course
descriptions (Attachment A).

The course is being proposed in an effort to provide conversation practice for students
who have just completed study abroad programs, have taken most or all of the required
courses in Spanish, but still need further oral practice in order to achieve the "Advanced"
level of oral proficiency, as defined by the scale developed by the American

Council on the Teaching of Foreign Languages (ACTFL). Secondary Education/Spanish
majors must demonstrate Advanced speaking ability as a prerequisite for completing the
student teaching experience. This requirement has been in place since 1991 in an effort
to be certain that prospective Spanish teachers have the necessary level of oral
proficiency to be effective in the classroom. Both the American Council on the Teaching
of Foreign Languages and the American Association of Teachers of Spanish and
Portuguese suggest that prospective language teachers have a minimum oral proficiency
rating of "Advanced High" on the ACTFL scale (see Attachment B). The department

is also in the process of extending this requirement to students in our other two major
programs (B.A. in Spanish & Spanish for International Trade).

Section B: Interdisciplinary Implications

Bl

Yes, the course will be taught by one instructor.



B2

B3

There is no relationship between the content of this course and the content of courses
offered by other departments. No other department teaches courses in Spanish.

Yes, seats in this course will be made available to students in the School of Continuing
Education.

Section C: Implementation

C1

Cc2
C3

C4

C5

C6

C7

Faculty resources are adequate. We have courses that are 4 credits and 3 credits. For fall
semester, a faculty member could be assigned two 4-credit courses and the SP451 course
for 2 credits (and have a higher credit load in spring), or be assigned three 3-credit courses
and the 2-credit SP451 course, for and 11-credit teaching load.

No additional resources are required.
No, no resources are funded by a grant.

This course will be offered every fall semester. Most of our Secondary Education/
Spanish majors need the course in the fall, since it is their last semester on campus
before they complete their student teaching in the spring. The majority of all of our
majors graduate in the spring semester and thus would need this course in the fall.

One section of the course will be offered in a semester.

We will accommodate up to fifteen students, which should be sufficient for the

students who need to improve their proficiency at this level. If we exceed fifteen, we
seriously limit the opportunities for each student to receive oral practice that will enable
him/her to improve in oral proficiency.

The Association of Departments of Foreign Languages has recommended that class size
of a foreign language class not exceed twenty, but that optimal class size is fifteen. "Class
size must be small enough to enable--rather than to inhibit--the kind of effective
interaction between teacher and students necessary to developing proficiency in the
language."

Source: Association of Depts. of Foreign Languages (1994). ADFL policy statements on
the administration of foreign language departments. ADFL Bulletin 25(3), p. 119,

Section D: Miscellaneous

No additional information is included.
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3125-3126; SPANISH FOR ORAL PROFICIENCY

For scqulsition ef measured lavels of profieiency In speaking and
% understanding spoken Spanish. Content-baged Instruction in small

groupt. 3135; to achieva sn oral profialanoy rating comparable to

“Intermedlate-high” cn the American Counclt on the Teaching of

. Forelgn Langueges Onl Proficleacy Intorviow (ACTFL-OPl) or *$.1+"
on the Forsign Service lastiiute (PST} scale, 3126: 10 achlevo an oral .
proficlency rating comparable to “Advanced” on the (ACTFL-OMl) ora
3" on the FS1 scale, Puss/Tall oaly. Pre: Admission by oral exam,
(3H.IC). LI
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410. ADVANCED ORAL EXPRESSION AND COMDMUNICATION (3) Empl_lasis on achiqvipg
practical command of spoken Spanish and the comprehension of native speech. Use of journalistic
materials. Laboratory. Prerequisite: SP.AN 200.

UV?/V*&PJ/’Z’J‘Z o 7[ /Q/ﬁnhc,é?'

SPI 411: Advanced Spanish Language

A course designed to practice language skills at an advanced level,
Preparation of oral and written presentations in Spanish. Selected
readings will be treated for their language content. (Taught in Spanisl.)
Prereq: SPI210, 211. or consent of instructor. (3 hours).

L~
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American Council on the Teaching of Foreign Languages

ACTFL PROFICIENCY GUIDELINES_SPEAKINC
Revised 1999 .

The ACTFL Proficiency Guidelines — Speaking (1986) have gained widespread
application as a metric against which to measure learners’ functional competency; that
is, their ability to accomplish linguistic tasks representing a variety of levels. Based on
years of experience with oral testing in governmental institutions and on the
descriptions of language proficiency used by Interagency Language Roundtable (ILR),
the ACTFL Guidelines were an adaptation intended for use in academia (college and
university levels particularly) in the United States. For this reason, the authors of the
Provisional Guidelines (1982) conflated the top levels (ILR 3-5), expanded the
descriptions of the lower levels (ILR 0-1), and defined sublevels of competency
according to the experience of language instructors and researchers accustomed to
beginning learners. Their efforts were further modified and refined in the ACTFL
Proficiency Guidelines published in 19886.

After additional years of oral testing and of interpretation of the Guidelines, as well as
numerous research projects, scholarly articles, and debates, the time has come to
reevaluate and refine the Guidelines, initially those for Speaking, followed by those for f
the other skills. The purposes of this revision of the Froficiency Guidelines — Speaking
are to make the document more accessible to those who have not received recent
training in ACTFL oral proficiency testing, to clarify the issues that have divided testers
and teachers, and to provide a corrective to what the committee perceived to have
been paossible misinterpretations of the descriptions provided in earlier versions of the
Guidelines.

An important example is the treatment of the Superior level. The ILR descriptions
postulate a spectrum of proficiency abilities from O which signifies no functional
competence, to 5 which is competence equivalent to that of a well-educated native
speaker. Due to the language levels most often attained by adult learners, the ACTFL
Guidelines do not include descriptions of the highest ILR levels. - The ACTFL Superior
level, roughly equivalent to the ILR 3 range, is thus to be seen as a baseline level; that
is, it describes a particular set of functional abilities essential to that level, but not
necéssariiy the whole range of linguistic activities that an educated speaker with years
of experience in the target language and culture might attain. Keeping this distinction
in mind reduces the tendency to expect the Superior speaker to demonstrate abilities
defined at higher ILR levels. -

© ACTFL, Inc., 1999



For this reason, among athers, the committee has broken with tradition by presenting this version of
the Speaking Guidelines — in descending rather than ascending order. This top-down approach has
two advantages. First, it emphasizes that the High levels are more closely related to the level above |
than to the one below, and represents a considerable step towards accomplishing the functions at the
level above, not just excellence in the functions of the level itself. Second, it allows for fewer -
negatives and less redundancy in the descriptions when they refer, as they must, to the inability of a -
speaker to function consistently at a higher level. . .-

- Angther significant change to the 1986 version of the Guidelines is found in the division of the
Advanced level into the High, Mid, and Low sublevels. This decision reflects the growing need in both
the academic and commercial communities to more finely delineate a speaker’s progress through the
Advanced level of proficiency. The new descriptors for Advariced Mid and Advanced Law are based
on hundreds of Advanced-level language samples from OP! testing across-a variety of languages.

The committee has also taken a slightly different approach to the presentation of these Guidefines from
previous versions. The full prose descriptions of each level (and, when applicable, its sub-levels) are -
preceded by clearly delineated thumb-nail sketches that are intended to alert the reader to the major
features of the levels and to serve as a quick reference, but not in any way to replace the full picture
presented in the descriptions themselves. Indeed, at the lower levels they refer to the Mid rather than
to the baseline proficiency, since they would otherwise describe a very limited profile and misrepresent
the general expectations for the level.

This revision of the ACTFL Proficiency Guidelines — Speaking is presented as an additional step toward
more adequately describing speaking proficiency. Whereas this effort reflects a broad spectrum of
experience in characterizing speaker abilities and includes a wide range of insights-as a result of on--
going discussions and research within the language teaching profession, the revision committee is
aware that there remain a number of issues requiring further clarification and specification. It is the
hope of the committee that this revision. will enhance the Guidelines’ utility to the language teachirpg' :
and testing community in the years to come. ’ ‘

Acknowledgments , : v

ACTFL is indebted to the following individuals who contributed to the original ACTFL Proficiency -
Guidelines Project of 1986: Heidi Byrnes, James Child, Nina Patrizio, Pardee Lowe, Jr., Seiichi Makino,
Irene Thompson, and A. Ronald Walton. Their work was the foundation for this revision project.

We would also like to thank the following committee members and reviewers who generously gave of
their time and expertise during the current revision process: Lucia Caycedo Garner, Helen Hamlyn,
Judith Liskin-Gasparro, Arthur Mosher, Lizette Mujica Laughlin, Chantal Thompson, and Maureen
Weissenreider.

Finally, ACTFL wishes to acknowledge the work of the Guidelines’ editors, and authors of the -
Explanatory Notes that accompany the ACTFL Proficiency Guidelines—Speaking (Revised 1999).

Karen E. Breiner-Sanders
Pardee Lowe, Jr.
John Miles
Elvira Swender

The Revision of the ACTFL Proficiency Guidalines - Speaking was supported by a grant
fram the United States Department of Education International Studies and Research Programs
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SUPERIQR :

fully and effectively in conversations an a variety of top
abstract perspectives. They discuss their interests and special fields of competence, explain complex matters in 'detail,
and provide lengthy and coherent narrations, all with ease, fluency, and accuracy. They explain their opinions on a3 °
number of topics of importance to them, such as social and palitical issues, and provide structured argument to support
their opinions. They are able to construct and develop hypatheses to explore alternative passibilities. When apprébﬁate,
they use extended discourse without unnaturally lengthy hesitation to make their point, even when engaged in abstract
elaborations. Such discourse, while caherent, may still be influenced by the Superior speakers’ own language patterns, -
rather than those of the target language. : ' S

Superior speakers command a variety of interactive and discourse strategies, such as turn-taking and separating main .
ideas from supporting information through the use of syntactic and lexical devices, as well as intonational featuras such -
as pitch, stress and tone. They demonstrate virtually no pattern of error in the use of basic structures. However, they -
may make sporadic errors, particularly in low-frequency structures and in some complex'high-frequency structurss more
common to formal speech and writing. Such errors, if they do occur, do not distract the native interlocutor or interfere
with communication. . .

ADVANCED HIGH

variety of topics. They can provide a structured argument to support their opinions, and they may construct hypotheses,
but patterns of error appear. They can discuss some topics abstractly, especially those relating to their particular
interests and special fields of expertise, but in general, they are more comfaortable discussing a variety of topics
concretely. .

#

Advanced-High speakers may demonstrate a well-developed ability to compensate for an imperfect grasp of some forms
or for limitations in vocabulary by the confident use of communicative strategies, such as paraphrasing, circumlocution,
and illustration. They use precise vocabulary and intonation to express meaning and often show great fluency and ease of
speech. However, when called on to perform the complex tasks associated with the Superior level over a variety of
topics, their language will at times break down or prove inadequate, or they may avaid the task altogether, for example,

by resorting to simplification through the use of description or narration in place of argument or hypothesis.-

ADVANCED MID

Speakers at the Advanced-Mid level are able to handle with ease and confidence a large number of confmunicative tasks.
They participate actively in most informal and some formal exchanges on a variety of concrete topics relating to work,
school, home, and leisure activities, as well as to events of current, public, and personal interest or individual relevance. -

Advanced-Mid speakers demonstrate the ability ta narrate and describe in ail major time frames (past, present, and future)
by providing a full account, with good control of aspect, as they adapt flexibly to the demands of the cenversation,

paragraph-length discourse.

Advanced-Mid speakers can handle successfully and with relative ease the linguistic challenges presented by a
complication or unexpected turn of events that occurs within the context of a routine situation or communicative task
with which they are otherwise familiar. Communicative strategies such as circumlocution or rephrasing are often
employed for this purpose. The speech of Advanced-Mid speakers performing Advanced-level tasks is marked by
substantial flow. Their vocabulary is fairly extensive although primarily generic in nature, except in the case of a
particular area of specialization or interest. Dominant language discourse structures tend to recede, although discourse
may still reflect the oral paragraph structure of their own language rather than that of the target language.

Advanced-Mid speakers contribute to conversations an a variety of familiar topics, dealt with concretely, with much
accuracy, clarity and precision, and they convey their intended message without misrepresentation or confusion. They are
readily understood by native speakers unaccustomed to dealing with non-natives. When called on to perform functions or
handle topics associated with the Superior level, the quality and/or quantity of their speech will generally decline.
Advanced-Mid speakers are often able ta state an opinion or cite conditions; however, they lack the ability to consistently
provide a structured argument in extended discourse. Advanced-Mid speakers may use a number of delaying strategies, -
resort to narration, description, explanation or anecdote, or simply attempt to avoid the linguistic demands of Superior-
level tasks.

® ACTFL, Inc., 1999
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ADVANCED Low :
Speakers at the Advanced-Low level are able to handle a variety of communicative tasks, although somewhat haitingly at times
They participate actively in most informal and a limited number of formai conversations on activities related to'échool, home,
ar;d leisure activities and, to a lesser degraee, those related to avents of work, current, public, and personal interest or individual
relevance, : : . o '

Advanced-Low speakers demonstrate the ability to narrate and describe in all major time frames (past, present and future} in
paragraph length discouu:se;but control of aspect may be lacking at times. They can handle appropriately the linguistic . -
challenges presented by a complication or Unexpected turn of events that accurs within the contaxt of 3 routine situation or
communicative task with which they are otherwise familiar, though at Umes their discoursa may be minimal for the level 3nd
strained. Communicative strategies such as rephrasing and circumiocution may be employed in such instances. In their
narrations and descriptions, they combine and link sentences into connected discourse of paragraph length, When pressed for 3
fuller account, they tend to grope and rely on minimal discourse. Their utterances are typically not longer than a single

in the use of false cognates, literal‘translatioqs, or the oral

While the language of Advanced-Low speakars may be marked by substantial, albeit irregular flow, it is typically somewhat
strained and tentative, with noticeable self-corraction and a certain ‘grammatical roughness.’ The vocabulary of Advanced-Low
speakers is primarily generic in nature. ’ . .
Advanced-Low speakers contribute to the conversation with sufficient accuracy, clarity, and precision to convey their intendeq
message without misrepresentation or confusion, and it can be understoad by native Speakers unaccustomed to dealing with
non-natives, even though this may be achieved through repetition and restatement, When attempting to parform functions or
‘handle topics associated with the Superior level, the linguistic quality and quantity of their speech will deteriorate significantly,

INTERMEDIATE HIGH o

Intermediate-High speakers are able to converse with ease and confidence when dealing with most routine tasks and sacial
situations of the Intermediate level. They are able to handle Successfully many uncomplicated tasks and social situations
requiring an exchange of basic information related to work, schaol, recreation, particular interests and areas of competencs,
though hesitation and errors may be evident. ’ oL .

Intermediate-High Speakers handle the tasks pertaining to the Advanced level, but they are unabie to sustain performance at that
level over a variety of topics. With Some consistency, speakers at the Intermediate High level narrate and describe in major time
frames using connected discourse of paragraph length. However, their performance of these Advanced-leve| tasks will exhibit
one or mare features of breakdown, such as the failure to maintain the narration or description semantically or syntactically in

the appropriate major time frame, the disintegration of connected discourse, the misuse of cohesive devises, a reduction in
breadth and appropriateness of vocabulary, the failure to successfully circumlocute, or a significant amount of hesitation.

Intermediate-High speakers can generally be understood By native speakers unaccustomed to dealing with non-natives, although
the dominant language is still evident (e.g. use of code-switching, faige cognates, literal transiations, etc.), and gaps in

Speakers at the Intermediate-Mid level are able to handle successfully a variety of uncomplicated communicative tasks in
straightforward social situations. Conversation is generally limited to those predictable and concrets exchanges necessary for
survival in the target culture; these include persaonal information covering self, family, home, daily activities, interests and
personal prefarences, as well as physical and sociai needs, such as food, shopping, travel and lodging.

Intermediata-Mid speakers tend to function reactively, for example, by responding to direct questions or requests for
information. However, they are capable of asking a variety of questions when necessary to obtain simple information to satisfy
basic needs, such as directions, prices and services. When called on to perform functions or handle topics at the Advanced
level, they provide some information but have difficulty linking ideas, manipulating time and aspect, and using communicative
strategies, such as circumlocution.

Intermediats-Mid speakers are able to express personal meaning by creating with the language, in part by combining and
recombining known elements and caonversational input to make utterances of sentence length and some strings of sentences.
Their speech may contain pauses, refarmulations and self-corrections as they search for adequate vocabulary and appropriate
language forms to express themselves. Because of inaccuracies in their vocabulary and/or pronunciation and/or grammar and/or
syntax, misunderstandings can accur, but Intermediate-Mid speakers are generally understood by sympathetic intarlocutors
accustomed to dealing with non-natives.

© ACTFL, Inc, 1999



re repetition
or rephrasing, Intermediate-Low Speakers can generally ba understood by Sympathetic inter!ocutors, Particularly by

or rephrasing, Novice-High sSpeakers can generally be understood by sympathetic interlocutors ysed to non-natives,
When called on to handle simply a variety of topics and perform functions pertaining to the Intermediate level, a Novice-

NOVICE mMiD

Speakers at the Novice-Migd level communicate minimally and with difficuity by using a number of isolateq words and
memorized phrases limited by the Particular context in which the language has been learned. When responding to direct
Questions, they may utter only two or three words at 3 time or an occasional stock answer. They pause frequently as
they search for simple vocabulary or attempt to recyele thejr own and their interlocutor’s words. Because of
hesitations, lack of vacabuiary, inaccuracy, or failure to respond appropriately, Novice-Mid Speakers may he understoqd
‘with great difficulty even by sympathetic interlocutors accustomed to dealing with Non-natives. When called on to
handle topics by performing functions associated with the Intermediate level, they frequently Tesort to repetition, words
from their native language, or silence.

NOVICE Low

Speakers at the Novice-Low level have no raaj functional ability and, becausa of their pronunciation, they may be
unintelligible. Given adequate time and familiar cues, they may be able to exchange greetings, give their identity, and .
Rame a number of familiar objects from their immediate envirenment, They are unable to perform functions or handle
topics pertaining to the Intermediate level, and cannot therafore Participate in a trye conversational exchange,
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136 Developing Language Teachers for a Changing World

Achieving Proficiency: The Undergraduate Major

How do prospective teachers go about achieving the levels of profi
recommended by the various professional associations? Unfortunately, it
necessarily acquired in institutions of higher learning, since proficiency is
the area that is given the least attention by university foreign lang
departments, It is primarily the responsibility of the lower-division courscs
conversation course for oral proficiency and a composition course for pr
ciency in writing. Advanced grammar courses, on the other hand, usually %
little to advance student proficiency. Even more serious is the fact that the need (9%
teach language is forgotten once students arrive in literature courses. Accorgd
to Kalivoda (1985), the tendency to value literature at the expense of languagely'e
reflected in . :

ings in language per se; (2) the teaching of literature (and other content- T
oriented courses) in the students’ native language; (3) faculties oriented 7 ¢
-toward literature in both training and interest: and (4) faculty reward 4.
systems that favor literary research and publication. (p. 16) !

by

(1) the preponderance of college literature courses and the meager offer- ;{%

1
A good example of this train of thought is actually found in the AATF Syllabus
of Competence (AATF 1989). While discussing literature in the introductory
statement, the author laments the fact that “teacher education programs are so
overloaded that literature has to be compressed into survey courses” (p. 10). It is
ironic that the same document does not hemoan the fact that cultues is &ays\

Table 6-2
; Language Proficiency Levels
Recommended for Teacher Devel6pment
by National Associations
Using ACTFL Proficiency Guidelines

!

ACTFL AATF* AATG AATSP
(guidelines) (standards) (standards) (guidelines)
Listening advanced high advanccc:{ high advanced advanced high
superior
) s advanced i
Speaking advanced high superior advanced advanced high
; i advanced high B
Reading advanced high e —r advanced advanced high
i advanced
ed
Writing advanced superior advanced advanc

*The AATF syllabus of competence recognizes twa levels of competence: (1) basic competence
needed for teachers to function well in lower-level classrooms and (2) superior competence nccdc‘d
for teachers to function well in upper-level classrooms or in immersion classrooms. The first line in
cach box represents basic competence, while the second is for superior competence.
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Indiana University of Pennsylvania 49 -
Department of Spanish and Classical Languages 724-357-2325
Sutton Hall, Room 454 Fax: 724-357-4039
1011 South Drive Internet: hétp:/fwww. iup.edu

Indiana, Pennsylvania 15705-1087

_October 13, 1999

To:  Prof. Keith Putirka
Geoscience Dept.

From: Dr. Eileen W. Glisan{*I'
Dept. of Spanish & Classical Langs.

Re:  Proposal for SP451 course

Thank you for your comments of Oct. 5 concerning our proposal for the SP451
(Conversation Forum) course. Attached you will find the revised proposal that addresses
the following points raised in your letter:

I Students will take this course as a free elective, given that it is 2 credits. They must
take an upper-level literature or culture course as their controlled elective for 3
credits, which we do not wish to change. I have made this clear in the revised
proposal on page 1.

2 On page 2, I added the departmental grading scale with percentage ranges.

3, Page 6: There was a typo in the original proposal: Section C1 should state that
SP451 is a 2-cr. course (not SP421). The rest of the section concerning faculty
load should make sense with this correction.

I am forwarding a revised proposﬁl to Marcia McCar% as you requested. Please let me

know if you have any further qu stions. ‘

Thank you for your assistance.






