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Part II, Item 1: FRENCH 102 - NEW SYLLABUS OF RECORD
L. Catalog Description.

FRNC 102 Basic French II 4¢-0l-4cr

Prerequisite: FRNC 101, or qualifying score on the WebCAPE placement
test (286-362), or permission of instructor

For beginning students. Students must achieve an appropriate placement test score to enroll
(score comprised between 286-362). Special focus on aural/oral skills. The students will learn in
a multimedia environment. Students will converse and ask questions in simple present tense.
They can now express commands and directions, and are introduced to the expression of
punctual actions in the past. They further investigate the daily lives of native speakers of French
around the world. Attendance is mandatory. Students may not register for, or take a D/F repeat
in, FRNC 102 when credit has already been received for a higher-numbered FRNC course.

II. Course Outcomes
At the completion of French 102, students will be able to...

1. identify main ideas or significant information from spoken or recorded French;
2. speak French with accurate pronunciation so as to be understood by a native speaker used
to dealing with second-language learners;
3. communicate effectively in uncomplicated everyday situations using any of the three
modes (interpersonal, interpretive, and presentational) in the following ways:
a. describe people in terms of their appearance, professions, occupations, their body
parts, physical health and health issues;
b. list present and past activities of self and others, including daily routine and leisure-
time activities;
c. ask questions to obtain specific information about persons, places, weather, and
familiar household objects;
d. describe one’s duties and obligations;
e. use appropriate pronouns to avoid the unnatural repetition of nouns;
4. communicate effectively in written form through paragraphs about events that occurred
in the past;
5. recognize the relationships among selected products, practices, and perspectives of the
cultures studied;
6. compare and contrast selected aspects of the cultures studied with their own culture.

Outcomes 1-4: Expected Undergraduate Student Learning Outcomes #1 and 2, Informed
and Empowered Learners:

Rationale for Outcomes 1-4 (language-related outcomes): As Informed Learners, students
acquire knowledge of vocabulary and grammar. As Empowered Learners in a language course,
students must solve problems of communication by determining how to convey their ideas in a



way that is appropriate and understandable within given contexts. In essence, students creatively
synthesize linguistic and cultural information into their own messages. In order to accomplish
these tasks, the students may need to access, evaluate, interpret, and use information from a
variety of sources. Class activities, assignments, and assessments will require students to apply
all of the aforementioned skills.

Qutcome 3:
Students will be able to recognize the relationships among selected products, practices, and
perspectives of the cultures studied.

Expected Undergraduate Student Learning Outcomes #1 and #3, Informed and Responsible
Learners

Rationale for Outcome S: Products include but are not limited to artifacts, objects, texts, and
films. Practices include but are not limited to everyday activities, special events, and
celebrations. Perspectives include but are not limited to values, beliefs, attitudes, and points of
view. Assignments and class activities will require students to become Informed about products,
practices, and perspectives of the culture studied, as well as their interrelationships. This
knowledge will allow students to demonstrate an understanding of the identities, histories, and
cultures of others (Responsible learners).

QOutcome 6:
Students will be able to compare and contrast selected aspects of the cultures studied with their
own culture.

Expected Undergraduate Student Learning Outcomes #1 and #3, Informed and Responsible
Learners

Rationale for Outcome 6: Assignments and class activities will require students to become
Informed about cultural customs and societal changes, as well as to recognize interrelationships,
commonalities, and differences among cultures. This knowledge will allow students to
demonstrate an understanding of the identities, histories, and cultures of others (Responsible
learners).

III.  Detailed Course Qutline.
Units will include a variety of activities such as: homework assignments, in-class activities,
teacher-graded and self-assessed oral proficiency projects, teacher-graded and peer-evaluated
projects, teacher-graded in-class participation. All outcomes may be goals for all units. This
outline notes the particular communicative skills that are specifically stressed in the units due
to their themes. Individual instructors may select from a variety of cultural topics; cultural
topics listed here are examples.

i. Preliminary Unit: (3 meetings = 150 mns)
a) Course and 101-201 Sequence Presentation (Placement test: WebCAPE, Syllabus,
Policies, Media);




b) Specific outcomes (Students will: review main curricular objectives of FRNC 101:
Narrate and describe in the present tense; specifically review present-tense conjugation
of high frequency verbs such as ETRE, AVOIR, ALLER, VENIR, FAIRE,
POUVOIR, VOULOIR, PRENDRE, METTRE, BOIRE, SORTIR);

c) Testing objectives (Oral recording project 1: teacher-graded, self-evaluated; teacher-

graded cultural topic investigation/creative project; teacher-graded in-class participation;

teacher-graded reading comprehension activity; teacher graded in-class participation)

. Unit I: (7 meetings = 350 mns)

a) Functional Objective (Interpreting and reporting information about health);

b) Specific Outcomes (students will: define and identify body parts; report about health
issues; discuss duties and obligations; express daily routine activities--health, hygiene,
etc.; learn about health care in France);

c)Testing Objectives (Written communication project: Teacher-graded, self-evaluated,

and peer-evaluated; teacher-graded listening comprehension activity; and teacher-graded

in-class participation).

iii. Unit 2: (7 meetings = 350 mns)

a) Functional Objective (Explaining urban leisure activities);

b) Specific Outcomes (students will: name and recognize leisure urban activities; order a
meal in a restaurant; identify and express the weather; express past events and when
they happened; interpret and report information about French cafes, restaurants,
brasseries; summarize WW2 from different French perspectives);

c)Testing Objectives (Oral proficiency project: teacher-graded, self-evaluated; teacher-

graded in-class participation; teacher-graded reading comprehension activity; teacher

graded in-class participation).

iv. Unit 3 (7 meetings = 350 mns)
a) Functional Objective (Narrating in the past) ;
b) Specific Outcomes (students will: name and classify occupations and professions;

- recognize French holidays, festivals, and celebrations, use ordinal numbers; narrate
simple situations in the past; read about the period of the “Great Disturbance” in the
history of the Acadians) ;

¢) Testing Objectives (Written communication project: Teacher-graded, self-evaluated,
and peer-evaluated; teacher-graded listening comprehension activity; teacher-graded
cultural topic investigation/creative project; and teacher-graded in-class participation; In-
class Midterm Examination) .

v. Unit 4: (8 meetings =400 mns)

a) Functional Objective (Interpreting and reporting about life milestones);

b) Specific Outcomes (students will: define, restate and classify life’s milestones; explain
and interpret information about popular media; describe simple situations in the past;
describe old habits) ;
¢) Testing Objectives (Oral proficiency project: teacher-graded, self-evaluated;

teacher-graded in-class participation; teacher-graded reading comprehension activity; teacher
graded in-class participation).



vi.

vii.

viii.

ix.

Unit 5: (8 meetings = 400 mns)

a) Functional Objective (Reporting about “old” and new communication technologies);

b) Specific Outcomes (students will: recognize and express completed and continued
actions in the past; recognize and express information about “old” and new
communication technologies; discover and report about university studies);

c) Testing Objectives (Written communication project: Teacher-graded, self-evaluated,

and peer-evaluated; teacher-graded listening comprehension activity; and teacher-graded

in-class participation).

Unit ¢6: (8 meetings = 400 mns)

a) Functional Objective (Understanding and describing travels by car, by train, by plane,
by subway);

b) Specific Outcomes (students will: recognize and express travels by train, by plane, by
car, by subway around Paris; recognize and express the duration and beginning time of
an action; modify the meaning of a verb with adverbs) ;

c) Testing Objectives (Oral proficiency project: teacher-graded, self-evaluated; teacher-

graded in-class participation; teacher-graded reading comprehension activity; teacher

graded in-class participation).

Unit 7: (8 meetings = 400 mns)

a) Functional Objective (Describing and recommending exotic foods) ;

b) Specific Outcomes (students will: label, distinguish and classify popular foods in
different parts of the world; name countries and nationalities; interpret and analyze
information about immigration in France in the XX™ century) ;

c¢)Testing Objectives (Written communication project: Teacher-graded, self-evaluated,

and peer-evaluated; teacher-graded listening comprehension activity; teacher-graded

cultural topic investigation/creative project; and teacher-graded in-class participation;

Final Oral Examination)

Final Exam: (120 mns)



IV. Evaluation Methods
a) Student Outcomes Assessment Matrix for French 102

COE-ET ACTFL/NCATE French Education Course Course Assessment
Conceptual Program Program Objectives | Technique Measuring
Framework Standards Competencies Objectives*
Component
l.a. l.a. 3,4,5,6,7,8,10 1 Formative Activities
Final oral interaction
l.a. l.a. 3,5 2 Formative Activities;
Final oral interaction
l.a. l.a. 3,4,5,6,7, 8 3a Formative Activities;
Final oral interaction
l.a. l.a. 3,4,5,6,7,8 3b Formative Activities;
Final oral interaction
l.a. l.a. 3,4,5,6,7,8 3¢ Formative: in-class
activities, written
coursework

Summative: Final oral
interaction ; Written
exams

1.a. l.a. 3,4,5,6,7,8,10 3d Formative: in-class
activities, written
coursework;
Summative: Written
exams

l.a. l.a. 3,4,5,6,7,8 3e Formative: in-class
activities, written
coursework
Summative: Written
exams

l.a. l.a. 3,4,5,6,7,8,9,10 4 Formative:
compositions
Summative: Written
Exams

1.a. 1.a. 9,10,11,14 5 Formative: in-class
activities, written
coursework;
Summative: Written
exams

1.a. 1.a. 9,10,11,14 6 Formative: in-class
activities, written
coursework;
Summative: Written
exams

b) Mid-term and final in-class examinations will be designed by the French faculty.
Individual faculty will structure tasks (projects/tasks) according to their emphases within the
syllabus specifications. Each unit allows the instructor to propose a task testing the Interpersonal
or Presentational Communication skills (National Standards for Foreign Language Education (5




C’s) Standards 1.1 and 1.3)) and the Interpretive Communication skills (Standard 1.2) of the
learners. In general, however, the following guidelines will be suggested. The final course grade
is based on formal evaluations (Midterm and Final, Final Oral Interaction) and task-based
activities (projects) as follows:

Ewo written exams (Midterm/Final) Eﬁdterm 10%
xams will include all language skills including written activities, an aural [Final 10%
comprehension part utilizing audio/video material, and a reading

comprehension section to demonstrate comprehension of literary/ cultural

texts.

[Final Oral Interaction 10%
Task-based Projects 50%
|Participation* 20%

* Participation will be evaluated as determined by the instructor, through graded in-class
assignments and/or a daily grade that reflects the student's level of active engagement in class.
Homework assignments, quizzes, and exams will assess students' knowledge of vocabulary,
grammar, and culture, as well as their listening and reading comprehension skills and writing
abilities. The oral interaction will assess their verbal and aural skills.

V. Example Grading Scale
A=91-100%,;
B=82-90%,;
C=73-81%;
D=64-72%;
F=0- 63% ;

VI. Attendance Policy
Attendance is required. [The instructor should specify an attendance policy that is
acceptable to the faculty of the Department of Foreign Languages, and that is in
accordance with the Undergraduate Course Attendance Policy, found in the
Undergraduate Catalog.]

VII. Required textbooks, supplemental books and readings

Required textbooks: :
We have currently adopted: Jay Siskin, Ann Williams, Thomas T. Field. (2009). Débuts: An
Introduction to French (Third Edition). McGraw-Hill.

Supplemental materials:

It is appropriate to expand course content beyond the textbook and current language teaching
pedagogy encourages doing so. In keeping with the spirit of this requirement, each faculty
member will incorporate pedagogically appropriate materials that allow student learning to
extend beyond textbook-based activities. Some sample activities may include:



e Using song lyrics, poems, newspaper and magazine articles, video-clips, and movies as part
of language proficiency activities.

e Having students research an aspect of a particular topic (i.e. immigration, civil unions, open-
air markets, current events) and bring their findings to class for a discussion or activity.

e Asking students to locate or to read background information on a well-known figure or
cultural product; students would bring the information to class for an oral communication
activity. For example: information on fashion designers for a discussion on haute couture; or
biographical information on Charles de Gaulle prior to discussing the Resistance in World
War II.

VIII. Special Resource Requirements

None.
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Part II, Item 2: Summary of proposed revisions

The course outcomes were revised from the current syllabus of record. The course outcomes
remain aligned with the proficiency guidelines developed by the American Council on the
Teaching of Foreign Languages (ACTFL), and reflect currently accepted teaching practices in
foreign languages. The outcomes are now also aligned with the Expected Undergraduate Student
Learning Outcomes (EUSLOs) so that the course can be considered as a Liberal Studies Elective
in the category of Oral Communication.

This proposal adds language with regard to non-textbook readings that are used in foreign
language courses. The inclusion of non-textbook materials must be interpreted in the broadest
sense possible for foreign language courses.

Part I1, Item 3: Justification/rationale for the revision.

This course is not currently approved as a Liberal Studies Elective and is being revised to meet
the new curriculum criteria for the Oral Communication category. Research has shown that
studying a foreign language improves communication skills, cognitive and critical thinking
abilities, and should play a key role in an undergraduate education. This course also provides the
department with an opportunity to reach potential majors and minors.

The course outcomes for FRNC 102 are based on the proficiency guidelines developed by the
American Council on the Teaching of Foreign Languages (ACTFL) and the National Standards
for Foreign Language Learning. The course outcomes are designed to build functional language
proficiency, and the revised course outcomes remain aligned with this field-specific content.

PART 11, Item 4: The old syllabus of record is on the following pages.

PART 11, Item 5: Liberal Studies course approval form and checklist are on the final pages of
the proposal.

PART III: Letters of support. None. These changes do not affect any other departments.



Part II, Item 4: Old Syllabus of Record

1. Syllabus of Record
L. Catalog Description.
FRNC 102 Basic French II 4c-0l-4cr

Prerequisite: FRNC 101, or qualifying score on the WebCAPE placement
test (286-362), or permission of instructor

For beginning students. Students must achieve an appropriate placement test score to enroll
(score comprised between 286-362). Special focus on aural/oral skills. The students will learn in
a multimedia environment. Students will converse and ask questions in simple present tense.
They can now express commands and directions, and are introduced to the expression of
punctual actions in the past. They further investigate the daily lives of native speakers of French
around the world. Attendance is mandatory. Students may not register for, or take a D/F repeat
in, FRNC 102 when credit has already been received for a higher-numbered FRNC course.

I1. New Syllabus of record

a. Goal: Foreign language courses develop students' skills in communication across ethnic,
cultural, ideological, and national boundaries, and help students develop an understanding of
other cultures and patterns of thought.

b. Course Outcomes.
The students will be able to do the following in French:
1) describe people and things in present and past time frames;
2) narrate common actions in present and past time frames;
3) identify body parts;
4) discuss health issues;
5) describe the weather;
6) express duties and obligations;
7) express locations;
8) identify occupations and professions;
9) use pronouns to avoid repetition of nouns and names;
10) use adverbs to speak more precisely about common actions;
11) use ordinal numbers;
12) identify and describe various elements of Francophone cultures.

c. Detailed Course Outline.
i. Preliminary Unit: (3 meetings = 150 mns)
a) Course and 101-201 Sequence Presentation (Placement test: WebCAPE, Syllabus,
Policies, Media); b) Specific outcomes (Students will: review main curricular objectives
of FRNC 101: Narrate and describe in the present tense; specifically review Present
conjugation of high frequency verbs such as ETRE, AVOIR, ALLER, VENIR, FAIRE,
POUVOIR, VOULOIR, PRENDRE, METTRE, BOIRE, SORTIR); c¢) Testing objectives

10



ii.

iii.

iv.

vi.

(Oral recording project 1: teacher-graded, self-evaluated; teacher-graded cultural topic
investigation/creative project; teacher-graded in-class participation; teacher-graded
reading comprehension activity; teacher graded in-class participation)

Unit 1: (7 meetings = 350 mns)

a) Functional Objective (Interpreting and reporting information about health); b) Specific
Outcomes (students will: define and identify body parts; report about health issues;
discuss duties and obligations; express daily routine activities--health, hygiene, etc.; learn
about health care in France); c)Testing Objectives (Written communication project:
Teacher-graded, self-evaluated, and peer-evaluated; teacher-graded listening
comprehension activity; and teacher-graded in-class participation).

Unit 2: (7 meetings = 350 mns)

a) Functional Objective (Explaining urban leisure activities); b) Specific Outcomes
(students will: name and recognize leisure urban activities; order a meal in a restaurant;
identify and express the weather; express past events and when they happened; interpret
and report information about French cafes, restaurants, brasseries; summarize WW2 from
different French perspectives); c¢)Testing Objectives (Oral proficiency project: teacher-
graded, self-evaluated; teacher-graded in-class participation; teacher-graded reading
comprehension activity; teacher graded in-class participation).

Unit 3 (7 meetings = 350 mns)

a) Functional Objective (Narrating in the past) ; b) Specific Outcomes (students will:
name and classify occupations and professions; recognize French holidays, festivals, and
celebrations, use ordinal numbers; narrate simple situations in the past; read about the
period of the “Great Disturbance” in the history of the Acadians) ; c)Testing Objectives
(Written communication project: Teacher-graded, self-evaluated, and peer-evaluated;
teacher-graded listening comprehension activity; teacher-graded cultural topic
investigation/creative project; and teacher-graded in-class participation; In-class
Midterm Examination) .

Unit 4: (8 meetings = 400 mns)

a) Functional Objective (Interpreting and reporting about life milestones); b) Specific
Outcomes (students will: define, restate and classify life’s milestones; explain and
interpret information about popular media; describe simple situations in the past; describe
old habits) ; ¢)Testing Objectives (Oral proficiency project: teacher-graded, self-
evaluated; teacher-graded in-class participation; teacher-graded reading comprehension
activity; teacher graded in-class participation).

Unit 5: (8 meetings = 400 mns)

a) Functional Objective (Reporting about “old” and new communication technologies); b)
Specific Outcomes (students will: recognize and express completed and continued actions
in the past; recognize and express information about “old” and new communication
technologies; discover and report about university studies); ¢) Testing Objectives
(Written communication project: Teacher-graded, self-evaluated, and peer-evaluated;
teacher-graded listening comprehension activity; and teacher-graded in-class

11



participation).

vii. Unit 6: (8 meetings = 400 mns)
a) Functional Objective (Understanding and describing travels by car, by train, by plane,
by subway); b) Specific Outcomes (students will: recognize and express travels by train,
by plane, by car, by subway around Paris; recognize and express the duration and
beginning time of an action; modify the meaning of a verb with adverbs) ; c)Testing
Objectives (Oral proficiency project: teacher-graded, self-evaluated; teacher-graded in-
class participation; teacher-graded reading comprehension activity; teacher graded in-
class participation).

viii. Unit 7: (8 meetings = 400 mns)
Functional Objective (Describing and recommending exotic foods) ; b) Specific
Outcomes (students will: label, distinguish and classify popular foods in different parts of
the world; name countries and nationalities; interpret and analyze information about
immigration in France in the po century) ; c)Testing Objectives (Written
communication project: Teacher-graded, self-evaluated, and peer-evaluated; teacher-
graded listening comprehension activity; teacher-graded cultural topic
investigation/creative project; and teacher-graded in-class participation; Final Oral
Examination)

ix. Final Exam: (120 mns)

d. Evaluation Methods.

i. Mid-term and final in-class examinations will be designed by the French faculty.
Individual faculty will structure tasks (projects/tasks) according to their emphases within the
syllabus specifications. Each unit allows the instructor to propose a task testing the Interpersonal
or Presentational Communication skills (ACTFL Standards 1.1 and 1.3) and the Interpretive
Communication skills (ACTFL Standard 1.2) of the learners. In general, however, the following
guidelines will be suggested. The final course grade is based on formal evaluations (Midterm and
Final, Final Oral Proficiency) and task-based activities (projects) as follows:

1. Two written exams (Midterm/Final) 20%

Exams will include all language skills including written activities,

an aural comprehension part utilizing audio/video material, and a
reading comprehension section to demonstrate comprehension of

literary/ cultural texts.

2. One final Oral exam 10%
3. Task-based Projects 50%
4. Participation and attendance* 20%

* Participation will be evaluated as determined by the instructor, through graded in-class
assignments and/or a daily grade that reflects the student's level of active engagement in class.

Individual instructors may change these values in the following range: +/-5%

12



ii.

iil.

Grading Scale
Grading Scale: A=91-100%; B=82-90%; C=73-81%; D=64-72%; F=0- 63% (in
line with the grading scale for the 4-credit Spanish 102.)

Proposed Matrix of Task-based projects:

Task type Unit

1. Teacher-graded writing communication  Unit 1, Unit 3, Unit 5, Unit 7

2: Teacher-graded reading activity Preliminary Unit Unit 2, Unit 4, Unit
65, Unit 8

3: Teacher-graded listening activity Unit 1, Unit 3, Unit 5, Unit 7

4: Teacher-graded speaking activity Preliminary Unit Unit 2, Unit 4, Unit
65, Unit 8

3: Peer-graded writing activity Unit 1, Unit 3, Unit 5, Unit 7

6: Self-evaluated writing activity Unit 1, Unit 3, Unit 5, Unit 7

7: Self-evaluated speaking activity Unit 1, Unit 3, Unit 5, Unit 7

8: Teacher-graded cultural activity Unit 3, Unit 7

9. Teacher-graded participation Every unit

iv. Grading of task-based assessment activities

Appropriate tasks for assessments will be designed by individual instructors. Model tasks
can be found at the Ohio Foreign Language Model Assessment Project
(http://education.ohio.gov/GD/Templates/Pages/ODE/ODEDetail.aspx?page=3 & TopicRe
lationID=1701&ContentID=13799&Content=110446). These tasks need to respond to

the

All

following general guidelines:

Listening: Students will be able to understand short utterances drawn from familiar
material, recognize types of authentic listening texts, and identify keywords and ideas
in spoken French.

Speaking: Students will be able to use (creatively by course's end) limited memorized
materials in simple statements and question forms, i.e. engage in simple face-to-face
conversations in familiar, so-called “survival” situations.

Reading: Students will be able to read and identify key words and ideas in
recombined short narratives and dialogues using familiar memorized material.
Writing: Students will be able to list, identify and label from verbal cues, supply
simple written form-style information, transcribe oral French in familiar contexts, and
write simple paragraphs using memorized material.

appropriate rubrics are based on the American Council on the Teaching of Foreign

Languages (ACTFL)’s Proficiency Guidelines
(http://www.actfl.org/i4a/pages/index.cfm?pageid=4236)

Attendance Policy

[The instructor should specify an attendance policy that is acceptable to the faculty of the
Department of Foreign Languages, and that is in accordance with the Undergraduate
Course Attendance Policy, found in the Undergraduate Catalog.]

Required textbooks:

We

have currently adopted:

13



H. Jay Siskin, Ann Williams, Thomas T. Field. (2009). Débuts: An Introduction to
French (Third Edition). McGraw-Hill.
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Sample Assignment: Final Oral Interaction

All French 102 courses include a final (cumulative) oral communication assessment, which
requires students to demonstrate their functional language ability developed throughout the
course. This assignment is worth 10% of the final course grade. The French faculty teaching
FRNC 102 use the similar role-play scenarios/situations and grading rubrics for this assignment.

In the final weeks of the semester or during the final exam period, each student meets with the
instructor for this assessment. The oral final lasts between 7 and 15 minutes. The student is
presented with a variable number of situation cards, placed faced down; the actual test situations
are not revealed ahead of time; the students selects a card, and then engages with the professor in
the role-play described on the card. In that conversation the student will have the opportunity to
demonstrate the extent to which he or she has met the course’s stated objectives.

This interaction will be graded using this rubric (on the next page):
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TARGET CCEPTABLE ACCEPTABLE NACCEPTABLE
4 = Exceeds = Meets Expectations [2 = Meets Expectations E= Does Not Meet
Expectations (High) {Low) xpectations
Task completion Completes all required  ICompletes all required  [Completes half of Does not complete any
tasks without prompting ftasks but with some required tasks without  required tasks, even with
Self-directedness and  Jor questioning by the prompting and/or prompting and/or prompting and/or
thoroughness in fulfilling [instructor. Provides the kquestioning OR questioning OR questioning.
'lshe requirements of the details essential to the  |completes the majority of [completes a few required
ituation ituation. required tasks without  ttasks with prompting
prompting and/or nd/or questioning.
IScore = questioning. r
Interpersonal articipates actively and [Participates actively and [Participates and Participation mainly
ommunicative esponds in conversation. responds in conversation.responds but may avoid [limited to responding.
trategies larifies meaning by May clarify by restating attempts at clarification. [Avoids attempts at
restating and adding nd adding details. May [Hesitates and may not [clarification.
articipation and etails. Asks for sk for clarification and [respond appropriately
sponsiveness in larification as needed frespond appropriately, nd/or hesitation
onversation; ability to nd responds Ithough with some nterrupts flow of
larify misunderstanding lappropriately. hesitation. nversation.
core=
ocabulary Uses appropriate Uses appropriate variety [Uses a limited range of [Uses a very limited

ppropriateness, variely
nd amount of
vocabulary used in
ntext

core =

land incorporates a broad
range and wide variety of
vocabulary.

vocabulary for the contextiand range of vocabulary

for the context or in order
to complete the task.

vocabulary and lacks mount of vocabulary
variety in order to acking any range or
icomplete the task. ariety and/or vocabulary|

is not appropriate for
completing the task.

rammar

atterns™ of errors in
rammatical structures
e.g., sentence/question
ormation, verb
tense/conjugation,
greement)

core=

There are no patterns of
rrors in structures

There are one or two
patterns of errors in

argeted in the course. A structures targeted in the

'ew minor errors may be
resent but they do not
ffect comprehensibility
f the message (at least
0% accuracy overall).

icourse. Some errors are
present that may affect
icomprehensibility of the
message (at least 75%
jgecuracy overall).

[There are major patterns
f errors in structures
tudied in the course.

[There are several
patterns of errors in
tructures studied in the
F;ourse. At least half of hese errors compromise
message is still he comprehensibility of
comprehensible (at least fthe message (less than
50% accuracy overall). 0% accuracy overall).

omprehensibility

egree to which the
essage is understood
y those accustomed to

Responses are
nderstood and there are
0 major pronunciation
rrors or examples of

English interference.

The majority of
responses are
understood and there are
few pronunciation

rrors and/or examples o

There are several here are many patterns
patterns of pronunciationjof pronunciation errors
rrors and/or English nd/or English
interference. A speaker |interference. A speaker
ay need to ask for ay experience difficulty
n understanding the

interacting with language English interference but fepetition. A part of the !
leamers they do not affect essage may be difficult message, even with
icomprehensibility of 0 understand. repetition.
much of the message.
Score =

Total raw score

Converted score

*Patterns of errors refer to multiple occurrences of the same type of error in various
tasks (e.g., verb tense, verb forms, noun/adjective agreement).
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_ IUP Department of Foreign Languages: FRNC 102, 201
Final Oral Interaction: Percentage & Letter Grade Conversions*

Grade Book
Raw Rubric Score or Grade Book
Score Percentage | Letter Grade
20 100- A
19 97 A
18 95 A
17 92 A
16 90 B
15 87 B
14 84 B
13 82 B
12 79 C
11 77 C
10 74 C
9 71 C
8 69 D
7 66 D
6 64 D
5 61 F

Note: A percentage of zero (0%) and a Letter Grade of F will be given if the student attends the
final oral interaction but makes no attempt to speak French, or if the student does not attend the

final oral interaction.

*These conversions are based upon this rubric formula: (Total Points x 52)/20 + 48 =

%
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Answers to Liberal Studies Questions

1. If this is a multiple-section, multiple-instructor course, there should be a basic equivalency

(though not necessarily uniformity) among the sections in such things as objectives, content,
assignments and evaluation.

What are the strategies that your department will use to assure that basic equivalency
exists? Examples might be the establishment of departmental guidelines, assignment of
responsibility to a coordinating committee, exchange and discussion of individual instructor
syllabi, periodic meetings among instructors, elc.

In order to assure basic course equivalency, all sections of FRNC 102 utilize the same
textbook, online workbook, and grading scale.

2. Liberal Studies courses must include the perspectives and contributions of ethnic and racial
minorities and of women whenever appropriate to the subject matter. By explicit reference to
specific items in the syllabus and/or by an explanation in your response to this answer,
please describe how your course will meet this criterion. The following website has
suggestions from Liberal Studies, Women's Studies, and Minority Affairs on ways to include
the perspectives and contributions of women and minorities

FRNC 102 does not lend itself to detailed discussion of gender and ethnic issues. However,
diversity is acknowledged in the textbook: men and women, and people of various racial and
ethnic backgrounds are featured in photographs, cultural selections, as well as in the
currently adopted film for the course.

3. Liberal Studies courses require the reading and use by students of at least one non-textbook
work of fiction or non-fiction or a collection of related articles. By explicit reference to
specific items in the syllabus and/or by an explanation in your response to this answer,
please describe how your course will meet this criterion.

It is appropriate to expand course content beyond the textbook and current language teaching
pedagogy encourages doing so. In keeping with the spirit of this requirement, each faculty
member will incorporate pedagogically appropriate materials that allow student learning to
extend beyond textbook-based activities. Some sample activities may include:

e Using song lyrics, poems, newspaper and magazine articles, video-clips, and movies as
part of language proficiency activities.

e Having students research an aspect of a particular topic (i.e. immigration, civil unions,
open-air markets, current events) and bring their findings to class for a discussion or
activity.

e Asking students to locate or to read background information on a well-known figure or
cultural product; students would bring the information to class for an oral communication
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activity. For example: information on fashion designers for a discussion on haute
couture; or biographical information on Charles de Gaulle prior to discussing the
Resistance in World War I1.

If this is an introductory course intended for a general student audience, it should be
designed to reflect the reality that it may well be the only formal college instruction these
students will have in that discipline, instead of being designed as the first course in a
major sequence. That is, it should introduce the discipline to students rather than
introduce students into the discipline. If this is such an introductory course, how is it
different from what is provided for beginning majors?

This is an introductory course. It is intended for a general audience. French is not
currently offered as a major. It is expected that most language minors will begin study in
a higher level language course. A student declaring a French minor at this level would be
expected to continue language study in more advanced courses in order to develop an
appropriate level of functional language ability appropriate to their careers, whether for
use as a language teacher or in another profession.
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Liberal Studies Course Approval Checklist

Instruction Sheet
Use this checklist for all Liberal Studies categories other than writing-intensive sections; a
different checklist is available for this. If you have questions, contact the Liberal Studies
Office, 103 Stabley, telephone 357-5715.

This checklist is intended to assist you in developing your course to meet IUP's Criteria for
Liberal Studies and to arrange your proposal in a standard order for consideration by the
Liberal Studies Committee (LSC) and the University-Wide Undergraduate Curriculum
Committee (UWUCC). When you have finished, your proposal will have these parts:

__X___ Standard UWUCC Course Proposal Cover Sheet, with signatures and Liberal
Studies course designation checked

__X__ Course syllabus in UWUCC format

__N/A_UWUCC course analysis questionnaire. Needed only if this is a new course not
previously approved by the University Senate. These are not considered by the LSC

but will be forwarded to the UWUCC along with the rest of the proposal after the LSC
completes its review.

__X_Assignment instructions for one of the major course assignments and a
grading rubric or grading criteria for that assignment

__X_ Answers to the four questions listed in the Liberal Studies Course Approval General
Information (one page)

Submit the original of the completed proposal to the Liberal Studies Office (103 Stabley). In
addition to the signed hard copy, email the proposal as a Word or RTF file attachment to
Liberal-Studies@iup.edu.
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[ndiana University of Pennsylvania

COLLEGE OF HUMANITIES AND SOCIAL SCIENCES

Department of Foreign Languages
Sutton Hall, Room 455

1011 South Drive

Indiana, PA 15705-1045
724-357-2325 Fax: 724-357-1268

April 19, 2013

Dr. David Pistole, Chair
Liberal Studies Committee

Dear Dr. Pistole and Members of the Liberal Studies Committee:

It has come to our attention that there is a problem with a statement in the 2012-13 Undergraduate
Catalog in the section about Liberal Studies Electives (on page 40). The problematic statement reads:
“No course prefix may be used more than once, except for intermediate-level foreign language prefixes
(FRNC, GRMN, ITAL, and SPAN), which may be used twice.” The Department of Foreign Languages
has recently made changes in its curriculum that necessitate a clarification in the Liberal Studies
requirement.

In the past two years, the Department has submitted proposals to change the CHIN, FRNC, and GRMN
course sequences from a series of four 3-credit courses to a series of three 4-credit courses, so as to align
with SPAN course sequence. The Department has also proposed the creation of three 4-credit courses
for Japanese (JAPN). In the sequences, the 102 courses are not designated as intermediate level, but
rather as Elementary II, and in the case of French, FRNC 102 Basic French II. The 201 courses are
designated as Intermediate. All of the 102 and 201 courses are being proposed as Liberal Studies
Electives in the category of Oral Communication.

The Department recommends that the statement be changed to read: “No course prefix may be used
more than once, except for foreign language prefixes (CHIN, FRNC, GRMN, JAPN and SPAN), which
may be used twice.” This wording would allow students to count both the 102 and 201 courses as
Liberal Studies courses.

Thank you for your consideration.

Sincerely,

e Gyt

Marveta Ryan-Sams, Chair
on behalf of the Foreign Languages
Department Undergraduate Curriculum Committee



