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I. CATALOG DESCRIPTION

LC 170 Strategies for Academic Success 1 credit
1 lecture hour
0 lab hours
(1c-01-1sh)

Assists studeats to develop and use effective and efficient study approaches on
a consistent basis. Studeats will examine their academic goals and implement
study strategies to help achieve those goals. Includes the topics of
goal-setting and self-monitoring, test preparatiom and test-taking, lecture and
textbook notetaking, time management and concentration, and general strategies
for learning. Students will be required to give evidence of application of the
study strategies to other courses in which they are currently enrolled. Class
attendance is required.



COURSE ANALYSIS QUESTIONNAIRE

Section A: Details of the Course

A-1: Strategies for Academic Success is proposed as a l-credit, free elective
course. The purpose of the course is to assist students to develop study skills
and attitudes conducive to success in college course work. As such, it is an
introductory course intended for college freshmen.

The course directly relates to the mission of the Learning Center; i.e., to
provide learning enhancement services. The course is directed most specifically
toward those populations which the Learning Center was directed to serve as
target populations -- students admitted through the Learning Center/Act 101
Program and the School of Countinuing Educatiom, general admissions freshmen on
academic probatiom, and students admitted through the Special Talent program.
Other students will contiaue to be included in the course as space permits.

It should be noted that the content of this course was previously included in a
3-credit, free elective course approved by the University Senate in 1972 --
Reading and Study Skills for the University Student (ED 100). The increasing
need for a remedial reading course resulted in the Learning Center submitting a
proposal to revise the focus of ED 100 such that the course centered solely on
reading skills. The current proposal is to reinstate a formal, credit-bearing
course in study skills, separate from the reading course.

A-2: This course does not require changes in the content of existing courses.
There are no other courses at IUP that are designed specifically to improve
students' study skills.

A-3: Strategies for Academic Success is a course designed specifically to
enhance students' learning in other courses. It follows the traditional type
(purpose) of course offerad through the IUP Learning Center and learning centets
nationally. Strategies for Academic Success is intended as a one-credit course
coinciding with the conventional semester, and requiring active student
involvement in their own learning.

A-4: Strategies has been offered on a trial basis since the Spring term, 1985.
During this period, over 1500 IUP students enrolled in the course, and another
approximately 150 students indicated interest, but were unable to enroll due to
space limitatiouns.

Evaluation of the success of the course consists of both "soft" and "hard" data.
Based on evaluations submitted anonymously by over 850 students (rf: Appendix
B), the course was perceived as having achieved its objectives of improving
students' competence with specific study skills (ex., developing academic goals,
effective use of time management, effective ways to analyze and adapt study
strategies). Overall, 87% of these students indicated that the course was
valuable for them, and 88% of the students would recommend it to other freshmen.

Second, in terms of "hard data," a two-year research study, coanducted by Lipsky
and Ender (1988) (rf: Appendix B), examined the impact of this course on the

academic achievement and retention of general admissions freshmen who were
placed on academic probation in their second semester. Based on the 95 students



who met this criterion and who eanrolled in Strategies in the Spring terms of
1985 and 1986, the course had a positive impact. Following instruction, the
GPA's of the course participants were significantly higher (p <.05) than those
of the control group (probationary students who chose to not enroll in the
course). Similarly, students who participated in the Strategies course earned a
significantly higher (p < .05) number of credits. After a one-year period,
there was a significantly higher (p ¢<.05) percentage of course participants than
non-participants still enrolled at IUP. Additionally, after a two-year period,
course participants still maintained a significantly higher (p <.05) GPA than
students who chose to not enroll in the course.

Another longitudinal study, conducted by Wilkie and Kuckuck (1987) (rf: Appendix
B), adds additional support for the effectiveness of this course. The study was
conducted in reference to a special topics course, Freshman Seminar: The
Student's Role in the University, taught by the two researchers at the
Punxsutawney and Kittanning branch campuses in 1984. This course was modeled
after the University of South Carolina's "University 101" course, an
internationally-recognized strategy for improving student retention,
satisfaction, and involvement. Approximately 40% of the content of this
3-credit course focused on study skills. The research study included a countrol
group matched on predicted QPA and age. Results of the two-year study
(attached) indicate that students who successfully completed this course have
achieved significantly higher (p ¢.05) GPA's tham the matched comntrol group
throughout the length of the study. Thus, at the end of one, two, and three
year periods, students who eanrolled in this course have achieved at
significantly higher levels than students predicted to achieve at equal levels.
Second, at the end of a three-—year period, 13% more of the course participants
than the control group studeunts are still enrolled at IUP (45% vs. 32%). It
should be noted that all project participants were exceptionally high-risk
students, based on the IUP admissions criteria.

These measures demonstrate, then, that the Strategies course (and similar
content offered through the Freshman Seminar course) has had a positive benefit
to students. This is not surprisiang, since the literature includes many studies
which show similar results.

A-5: This course is not proposed as a dual-level course.
A-6: This course is not proposed for variable credit.

A-7: Many other higher education institutions offer courses similar to
"Strategies for Academic Success." As a matter of fact, this course is cited as
having been the first effort natiomally (in 1894, at Wellesley College) to
assist students to achieve the higher levels of success that they were expected
(Cross, 1976). Examples of colleges and universities offering courses with the
same objectives as Strategies for Academic Success include those listed below.
(Note: In some cases, the courses are offered for 3 credits, and include a
component in critical reading):

University of Maryland
Pennsylvania State University



University of Pittsburgh

Kansas State University

University of Georgia

University of Hartford

State University New York at Cortland
Washiagton State University
University of Mississippi

Cornell University

State University of New York at Buffalo
Texas A & M

Waynesburg College

Bloouwsburg University of PA

Lock Haven University of PA

Edinboro University of PA
Shippensburg University of PA

A-8: The content/skills of this course are not required by a professional
society, accrediting authority, etc.

Section B: 1Interdisciplinary Implications

Bl: Each section of this course will be taught by one iastructor.
B2: No additional or corollary courses are needed with this course.

B3: There is no direct relationship between the content of this course and the
content of courses offered by other departments.

B4: Yes, seats will be available to students in the School of Continuing
Education.

Section C: Implementation

Cl: Assuming that requests for this course remain cousistent with the level
experienced in the past two years, no new faculty will be needed to teach this
course. Couventional classroom space is the ounly space trequired. Also, no
equipment, laboratory supplies, library materials, or travel funds are needed.

C2: A portion of the salaries for some faculty who teach the course are
dependent upon ACT 10l grant monies. Since all of these faculty are on
permanent contracts, and since the Act 101 grant funds have been received by IUP
for the past 16 years, the fact that some faculty are partially funded by an
outside grant is not counsidered to present a problem.

C3: This course will be offered Fall and Spring terms.

C4: Approximately 13 sections each Fall term will be set aside for Learning
Center freshmen students. Five or six sections will be offered for other IUP



students, both Fall and Spring semesters. This is consistent with the pattern
established within the past two years.

C5: Because this course requires a high degree of individualization aund
frequent evaluative feedback, we will limit the class size to approximately
twenty students. Research indicates that successful study skills courses
incorporate the following characteristics: 1) frequent and intrusive contact
between faculty member and students; 2) structured, directive activities with
regular feedback; and, 3) a high involvement of students in activities of
relevance to them, including much self-monitoring of achievement. Therefore,
effective instruction would necessitate an appropriate limit on the number of
students in each section. This is the typical limit imposed by other colleges
offering study skills courses.

C6: There is no individual professional society that exists specifically for
study skills; however, our professional experiences with classes ranging from 10
-~ 30 students indicate that an enrollment of approximately 20 students is
maximally feasible for positive group interaction and individualized support.

C7: This course will be a requirement only for freshwman Learning Center
students and other studeuts who are required to enroll by their deans or other

college representatives. Because the course is proposed as a free elective
offering, students' programs of major study will not be affected.

Section D: Miscellaneous
Appendix A: Course syllabus.
Appendix B: 1) Student evaluations aud comments about the course.

2) Study of academic performance and retention of
students participating in course (Lipsky & Ender, 1988).

3) Final report of special topics course taught at the
branch campuses in 1984 (Wilkie & Kuckuck, 1987; updated 1988)

Appendix C: Letters of support:
Dr. Edwina Vold (Chairperson, Professional Studies in Education)

Dr. Frances Stineman (College of Business Advisiang Center)
Ms. Catherine Dugan (Director, Advising & Testing Center)
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Appendix A

COURSE SYLLABUS

I. CATALOG DESCRIPTION

LC 170 Strategies for Academic Success 1 credit
1 lecture hour
0 lab hours
(lc-01-1sh)

Assists students to develop and use effective and efficient study approaches on
a consistent basis. Students will examine their academic goals and implement
study strategies to help achieve those goals. Includes the topics of .
goal-setting and self-monitoring, test preparation and test-taking, lecture and
textbook notetaking, time management and concentratlon, and general strategies
for learning. Students will be requlred to give evidence of application of the
study strategles to other courses in which they are curreantly eunrolled. Class
attendance is required.

II. COURSE GOALS & OBJECTIVES
Goal 1: To develop and achieve learning goals.

Objectives: Upon successful completion of this course, participants will be
able to:

a. write a realistic (attainable) academic goal statement for the term;
b. develop and implement specific strategies to achieve the goal;

c. evaluate progress toward achieving the goal;

d. evaluate positive and negative influences on goal attainment;

Goal 2: To develop effective time management and councentration strategies.

Objectives: Upon successful completion of this course, participants will be
able to:

a. analyze use of available study time;

b. identify positive and negative influences on time use and concentration;
c. allocate time needed to achieve academic goals;

d. implement effective concentratiom techniques;

e. understand the relatiouship between learning principles, time management,
and coucentratiom.

Goal 3: To develop effective strategies for study.

Objectives: Upon successful completion of this course, participants will be
able to:



a.
b.
c.
d.
e.
£.

Goal 4:

implement
implement
implement
implement
iantegrate

Objectives:
able to:

a.
b.
c.

effective
effective
effective
effective

strategies for textbook reading and study;
strategies for notetaking and use of notes;
strategies for exam preparation;

strategies for test-taking;

use of the comprehension hierarchy into the study process;
make necessary modifications in their study eanvironments.

To understand the reasons for application of specific strategies.

Upon successful completion of this course, participants will be

list and explain 10 principles of learning;
diagram and explain learning and forgetting curves;

integrate knowledge of different levels and

process.

TOPICAL OUTLINE:

An outline of the primary course topics is presented below.

types of learning into the study

Additional topics

of interest and relevance to the class may be incorporated.

Aoo

Semester Academic Goals

(1.5+ classes)

1. Definition and characteristics of a goal

2.
3.
4,

Strategies for Effective Time Management

Assessment of semester and future QPA needs
Self-assessment of study strategies needs
Process of goal-planning and implementation

(1.5+ classes)

1. Rationale for time management planning

2.
3'

Strategies for Coucentration

1.
2.
3.
4.
5.
6.

Learning Styles & Strategies for Study

1.
2'

Guidelines and principles of effective time management
Time management planning and analysis

(1+ class)

Identification of internal and extermal distractors
Development of short-term goals and objectives

Time management strategies

Diet/exercise/health considerations

Reinforcement techniques

Stress & anxiety countrol

(1+ class)

Definition and characteristics
Analysis of individual learning styles

3. Implications for study environment & strategies used



E. Strategies for Effective Textbook Study/Reading (1l+ class)

1. Textbook formats aund learning aids

2. Textbook study strategies

3. Textbook notetaking strategies

4. Reinforcement strategies for study/reading

F. Strategies for Effective Use of Learning Characteristics (2+ classes)

l. Types of learning & applications to study
2. Curves of learning and forgetting & applications to study
3. Learning principles & applications to study

G. Strategies for Effective Notetaking & Use of Notes (2+ classes)

1. Types of classroom notes
2. Types of study notes

3. Underlining/highlighting
4, Reinforcement strategies

H. Strategies for Effective Exam Preparation & Test-Taking (2+ classes)

1. Time management for exam preparation

2. Development and use of study notes

3. Use of comprehension hierarchy ia studying

4. Use of study groups and other support services
5. Guidelines for taking objective tests

6. Guidelines for taking essay tests

CLASS MEETING FORMAT:

Four types of learning formats will be used: self-study; large and
small-group problem solving discussions; written assignments involving
application and analysis of class topics; and, small-group exploration and
presentation of a course topic. It is expected that participants will identify a
reading-oriented '"target" course (in which they are currently enrolled) with
which to apply class topics. Class attendance and class participation are
integral to this course; therefore, class attendance is required.

GRADING BASIS:

The final course grade will be based on the total number of points earned. The
total number of points earned will be converted to a percentage of the total
number of points available in the course. The letter grade corresponding to the
points and percentages is given below.



Letter Grade Percentages Points
A 100 - 90% 190 - 171
B 89 - 80% 170 - 152
c 79 - 70% 151 - 133
D 69 - 60% 132 - 114
F below 607% below 114

FACTORS INCLUDED IN FINAL GRADE
A. Application Assignments (80 points)

1. Each of the 8 application assignments carries a point value of 10
points.

2. The application assignments will often form the basis for class
discussions; therefore, it is important that the assigoments be completed
thoroughly and thoughtfully, and that they be completed before class begins.
The class discussions will require defense of the responses iancluded on the
assignments.

3. Except iun unusual circumstances, assignments submitted late will not be
accepted. Zero points (0) will be earned in such cases.

4., Assignments may be revised if the student wishes to try to improve
his/her grade. If so, the revision is due in the class meeting following the
one in which the assignment was returned. Students who intend to revise
assignments are encouraged to discuss the assignment with the instructor.
(Please note that the option to revise is given only for assignments submitted
by the original deadline date.)

B. Quizzes (30 points)

At the beginning of three (3) class meetings, lO-point quizzes oun the
reading material assigned for that class will be given. These quizzes will not
be announced in advance, and they may not be made up if the studeunt is not in
attendance when the quizzes are given, unless a valid excuse is presented.

C. Participation (30 poiats)

Active and relevant small group participation, including completion of the
in-class exercises and discussion of application assignments, will coanstitute 30
points of the final grade. (Group members will complete participation rating
forms at the conclusion of each class discussion. These rating forms will form
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thg basis for awarding participation points. The total number of participation
points for each student will be pro-rated on the basis of 30 possible points.)

Choice of D or E below
D. Group Project (50 points)

If this option is selected, class participants will be expected to
participate actively in a group research project. Each group will be comprised
of 3-4 members. The group project involves exploration of a course topic and
presentation of the findings to the class in one of the last two class meetings.
Groups may choose to divide the responsibilities in any mauner they wish;
however, the major components of the project include the following: (1)
development of a questionnaire to be distributed to faculty members or students;
(2) analysis of the findings of the survey; and (3) a paper and presentation.
The paper (4-5 pages + appendix) is to include a statement of the purpose of the
project, the method(s) by which data was collected, a summary and analysis of
the findings, and a discussion of the results of the findings in relatiom to the
course readings.

The project is to be presented to the class, with this presentation limited to
30 minutes. Class members will provide one-half of the grade for this project,
based on the strength of the presentation. In addition, each group will receive
feedback on its presentation through a reaction form completed by the class
participants. The instructor will provide the other half of the project grade,
based on the strength of the paper presented.

E. Individual Research Paper (50 points)

The purpose of the individual research paper is to examine one of the course
topics in greater depth. Students will be expected to conduct a review of
literature, consisting of at least 8 sources, and to explain how they have
applied, and can better apply, the strategies and concepts preseuted im the
literature. The expected paper length is 5 typed, double-spaced pages.

CRITERIA FOR GRADING (Application Assignments)

no assigument submitted, or assignment not submitted on time;
insufficient evidence of appropriate response to assignment;
shows understanding of the principles and/or techniques, but
fails to apply these to personal experiences with other
courses this term, and/or assignment is incomplete;
exceeds minimal competencies and expectatioans; (above average)
far exceeds expectations; shows thorough understanding and
application; (well above average)

0
1
5

=
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10

V. REQUIRED TEXT: Pauk, W. (1984). How to study in college, 3/e.
Boston: Houghton-Mifflin.
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SPECIAL RESOURCE REQUIREMENTS:

None -
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Appendix B

Composite Student Evaluations
Strategies for Academic Success

(N = 805%)

This course helped me to develop:

-- more effective
-- more effective
-- more effective
-- more effective

-- more effective

-— ways to analyze & adapt study strategies
I applied course coancepts to other classes

This course was valuable

I would recommend

12

SA/A

academic goal-setting skills

time management skills

textbook reading/study strategies

ways of taking lecture notes

ways of using lecture notes

-t et e e e e e e e e

this course to others

91
92
86
84
86
90
86
88

87

* Represents the percentage of students who indicated agreement with the

statements listed.

("Strongly agree" and

agree' responses are combined.)
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Students' comments regarding Strategies for Academic Success:®

"I personally received much confidence and belp from this study skills class. I
believe this type of class should be required for students, such as myself, who
are returning to school after being absent for a long period."

"I enjoyed this class. It gave me a lot of good options for improving my study
habits."

"The course really has no weak features because everything I learned was very
important to my educatiom."

"This course should be required of all incoming freshmen in order to help them
in adjusting to college work." .

"This course. . . was very helpful in learning new and different ways for
studying for college courses."

"This course is very good and should be made a requirement for incoming
freshmen. It would prepare them for the work ahead."

"This course was valuable to me. I have improved my grades this semester by
using techniques taught in here."

"The most valuable feature is that I learned something that I can use day to
day."

"I think this course, in all aspects, is of great value. I feel it should be
required for freshmen because people aren't ready to handle all the things they
have to do in college life."

"The course was very effective. I've learned things that I'll remember for all
my courses.”

"I think this course is very effective for helping students to understand how to
get the most out of other classes.”

"The content is helpful for other classes, especially in studying for and taking
tests."

"I learned a lot, and I have better grades this semester than any other. I
would recommend this course to any freshman, sophomore, junior, or senior
because it will keep them on the right track."

"I feel that this course should be required of all students. Some of the
methods I learned made studying more enjoyable."

"This was a good learning experience which helped to motivate me for my other
classes.”
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"Many younger students way feel that courses aren't relevant to them, but there
is a trewendous amount of useful information in this one that could benefit
everyoune,"

"This was the best $67 I've ever spent!" (response from School of Continuing
Education student)

* Sample responses to the questiouns on the reverse of the Student Evaluation
Ianstrument, and to an alternate instrument used in one ianstructor's sections.
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Impact of a Study Skills Course
on Probationary Students' Academic Performance
Sally A. Lipsky, Reading/Study Skills Coordinator
Steven C. Ender, Assistant Vice President for Student Affairs

Indiana University of Pennsylvania

iéunning Head: IMPACT ON
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Abstract

The impact of a one-credit study skills course on the academic performance
and retention of second-semester freshman probationary students at a
state-supported university was examined. Statistically significant
differences; as measured by the dependent variables of grade point averages,
academic hours attempted, and academic hours earned; were found at the
conclusion of the semester the interventions occurred. Differences were also
apparent one and two years later, favoring the treatment groups. Retention

data favored the treatment group.
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Impact of a Study Skills Course
on Probationary Students' Academic Performance

With the spotlight on student retention in many post-secondary institutions,
educators have experimented with various types of academic interventions to
positively effect this critical variable (Noel et.al., 1985). Many colleges
and universities offer a variety of academic and personal support services to
aid students identified as being at risk academically (Whyte, 1985). Many high
risk students are identified through academic probation policies and procedures
established at most colleges and universities.

Research indicates that academic support programs can be successful in
improving the educational performance of academically-at-risk student
participants (Walsh, 1985). The effectiveness of these programs seem to be
attributed to a set of common characteristics incorporated in this study.

These characteristics included:

1. frequent and consistent contact with at-risk students, usually of ten
hours or more duration (Bednar & Weinberg, 1970; Newton, 1985).

2. structured treatment that includes directive, academic, and
cognitive-based activities incorporating content lessons that emphasize "how
to" techniques and strategies (Bednar & Weinberg, 1970; Newton, 1985).

3. high-involvement of students in activities of relevance to them.
Programs succeed when participants self-monitor their achievement via
attendance records, pre-assigned activities, and grade point averages (Newton,
1985).

4. '"volunteer" rather than "forced" subjects, both in the experimental

and control groups. Students who volunteer to participate in a support
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program tend to be more motivated, which contributes to the overall
effectiveness of the program. Also, a "matched" control group is of benefit
when examining program effectiveness (Bednar & Weinberg, 1970).
Purpose
The purpose of this study was to examine the impact of a one-credit study
skills course on the academic achievement and retention of second-semester
freshman probationary students at a state-supported university with a student
population of over 13,000 in western Pennsylvania. The study compared academic
performance of the treatment and non-treatment groups as measured by grade
point averages, academic hours attempted, and academic hours earned during the
semester the treatment occurred, as well as subsequent semesters of study.
Method

Intervention

The one-credit course, "Strategies for Achieving Academic Success",
focused on study techniques important to academic performance at the college
level. The course topics included: academic goal-setting; time management;
study environment; listening and notetaking; textbook reading and study;
test-taking anxiety and preparation; and memory and concentration., The course
emphasized specific behaviors and attitudes associated with academic success,
and class assignmenté required the transfer of effective study techniques to
other coursework in which participants were enrolled. The course consisted of
fourteen hours of structured class instruction spread over five, seven or
fourteen weeks, depending upon the scheduling of each section. Each section
included in this study was taught by one of three experienced reading and study

skills specialists.
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Sub jects

The target population consisted of second-semester freshmen identified as
having grade point averages below 1.5 on a 4.0 scale at the end of their first
semester at the university. All of these students had been admitted to the
university with predicted grade point averages of 2.0 or above at the end of
their freshman year of study. This prediction was based on admission criteria
for acceptance to the university. These students, who were on academic
probation, totaled 354 following the fall semesters in 1984 and 1985, and
represented a variety of academic majors. Two weeks before the beginning of
spring semesters, 1985 and 1986, the probationary students were sent a letter
inviting them to participate in the course, "Strategies for Achieving Academic

Success,"

as a means for improving their study skills techniques and habits.

Forty-one students in 1985 and 54 in 1986 responded to the letter and
enrolled in a section of the course for the respective spring semester. These
students were identified as the experimental group. The control group was
identified as those probationary students not choosing to participate in the
study skills course (1985, n= 86; 1986, n= 173).

The authors determined the initial comparability of the two groups using
the academic features of grade point averages, number of credit hours
attempted, and number of credit hours earned at the end of fall semesters 1984
and 1985, A two-tailed t-test, at the .05 level of significance, revealed no
significant differences between experimental and control groups in cumulative

grade point averages and academic hours attempted during both years of the

study, Although there were no significant differences in mean academic hours
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earned for the fall semester population in 1984 (8.48 vs. 8.65), there was a
significant difference between the two groups for fall semester, 1985, favoring
the experimental group (8.93 vs. 7.43), Overall, the experimental and control
groups for both years appeared to be quite similar before the intervention took
place.
Results

Table 1 illustrates the differences in academic performance between the

experimental and control groups during the spring semester that the students

participated in the study skills course.

Insert Table 1

about here

At the conclusion of spring semester the experimental group in each year
of the study earned a significantly higher grade point average than did the
control group. In addition, both experimental groups earned significantly more
academic hours during the spring semester of participation than did the
comparison control group. There were no significant differences between the
groups for 1985, in regard to the number of hours attempted, but the data did
reveal a significant difference for this dependent variable in 1986, favoring
the experimental group.

At the conclusion of the 1986-87 academic year, cumulative grade point
averages, academic hours attempted, academic hours earned, as well as retention
rates, were examined. Table 2 displays differences and similarities in

academic performance between the experimental and control groups two years
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after the intervention for the 1985 group and one year after the study skills

intervention for the 1986 students.

Insert Table 2

about here

The experimental group had significantly higher grade point averages than
did students in the control group two years following the 1985 intervention.
There were no statistically significant differences between the two groups in
regard to hours attempted and hours earned. The large standard deviation
indicates a wide range of hours attempted and earned for both groups.

One year following the 1986 interventon, students in the experimental
group had higher grade point averages, hours attempted, and hours earned than
did students in the control group at the end of their sophomore year of study.
However, these differences were not statistically significant.

Table 3 refers to retention rates for students in the experimental and
control groups one and two years following the intervention. For each year, a
test of the differences between proportions was calculated to determine if the

difference in retention rates was statistically significant.

Insert Table 3

about here
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Two years following the 1985 intervention, the 9% difference in retention
favored those students who had pérticipated in the study skills course;
however, this difference was not statistically significant. Likewise, one year
following the 1986 intervention, the retention rate favored students in the
experimental group. This 147 difference in retention was statistically
significant.

Discussion

The results indicate that the one-credit study skills course had a
positive impact on the retention and academic performance of the participating
probationary students. These results were not surprising, given that the study
skills course incorporated several of the characteristics proven successful
with other support programs. Avoiding Beal and Pascarelle's (1982) criticism
that too many colleges and universities start from scratch and "reinvent the
wheel" when it comes to retention programs, the intervention used in this study
relied on features associated with effective treatments for high-risk students.

The difference in academic performance between the treatment and non-
treatment groups was most significant at the conclusion of the semester the
intervention occurred. This difference in academic perfofﬁance became less
apparent one and two years later, although differences still favored students
in the treatment groups. The retention figures indicated a prominent gap
between the two groups of students. One year following the intervention, 14%
more of the students in the treatment group were still enrolled at the
university than were the non-treatment students. This difference also was
evident two years following intervention--9% more of the students in the
treatment group were still enrolled at the university than were the

non-treatment students. Of course, it is difficult to pinpoint the cause of
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this difference between treatment and non-treatment groups—-is it the study
skills éourse, or the motivation of students enrolled in the course? One could
argue that the more motivated students would choose to voluntarily participate
in the study skills course to begin with, and this motivation could result in
greater persistance in pursuing their studies. Atkinson and others (1975) have
linked motivation with academic success. However, as Maxwell (1979) has
pointed out, motivation is necessary but not sufficient for college success.
Motivated students still need the knowledge and skills for understanding
content coursework. In other words, motivation is important, but it is not
enough if students do not have direction in how to appropriately use study
techniques.

The intervention proved quite successful from a cost-effective perspective
given that, with approximately 20 students per section, a total of five
one-credit sections of this course accommodated the students for both
semesters, 1985 and 1986. The total instructional time during both semesters
that the course was offered totaled five credit hours, less than half release
time allocation to a full-time faculty member teaching 12 credit hours. This
allocation seems minimal given th;t students participating in this course
tended to be more successful at the university. Indeed, in subsequent years,
students in the treatment groups continued to remain at the university at a
higher rate, therefore generating greater full-time enrollment for the
university.

Conclusion

Many college students, even those who show evidence of past academic

achievement in high school, need to learn specific study skills and strategies

necessary for success in college. All freshman in this study were admitted
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with academic indicators (SAT, high school grade point averages, and high
school rank) that would indicate college success but, as indicated, failed to
meet their academic potential after the first semester of college study.
Colleges and universities may find that many students can begin to achieve
expected performance levels when offered appropriate and timely retention

interventions.



Impact On
11

References
Atkinson, J.W.; Lens, W.; & 0'Malley, P.M. (1975). Motivation and ability:
Interactive psychological determinants of intellectual performance,
educational achievement, and each other. In Sewell, W.H., Hauser, R.M. &

Featherman, D.L. (Eds.) Schooling and Achievement in America. New York:

Academic Press.
Beal, P., & Pascarella. E.T. (1980). Designing retention interventions and

verifying their effectiveness. In Pascarella, E.T. (Ed.) Study in Student

Attrition. San Francisco: Jossey-Bass.
Bednar, R.L. & Weinberg, S.L. (1970). Ingredients of successful treatment

programs for underachievers. Journal of Counseling Psychology, 17, 1-7.

Maxwell, M. (1979). Improving Student Learning Skills. San Francisco:

Jossey-Bass.

Newton, F.B. (1985). The Impact of Intentional Academic Support Seminars for

Students on Probation. Unpublished paper, Kansas State University.

Noel, L., et.al. (1978). Increasing Student Retention. San Francisco:

Jossey-Bass.
Walsh, R.W. (1985). Changes in college freshmen after participation in a

student development program. Journal of College Student Personnel, 310-314,

Whyte, C.B. (1985). Development education and other support programs. Journal

of College Student Personnel, 363-364.




Impact On
12

Table 1

Measures of Academic Performance: Experimental vs. Control Groups

Experimental Control
1985 {n= 41) (o= 86)
Variable m sd m sd t
GPA 1.81 .80 1.45 .85 2,23*
Credit Hours Attempted 13,73 3.16 13.22 3.25 .87
Credit Hours Earned 11.17 4,53 9.50 5.49 1.69%
Experimental Control
1986 (n= 54) (n=173)
Variable m sd m sd t
GPA 1.74 .82 1.31 .85 3.27*
Credit Hours Attempted 15.02 1.75 13.91 2.67 2,86%
Credit Hours Earned 11.20 4,10 8.66 5.17 3.31%

*p< .05



Measures of Academic Performance: Two-Year and One-Year Follow-Up

Table 2
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Two-Year Follow-Up Experimental Control

1985 (n= 22) (n= 39)

Variable m sd m sd t
CGPA 2.40 .34 2.14 .43 -2,39%
Credit Hours Attempted 93.82° 13.28 96.13 11.43 .71
Credit Hours Earned 78.64 14,51 76.22 15.78 - .59
One-Year Follow-Up Experimental Control

1986 (n= 36) (n= 91)

Variable m sd m sd t
CGPA 2.10 34 2.04 .41 - .95
Credit Hours Attempted 62.97 8.20 6l.44 11.90 - .71
Credit Hours Earned 50.75 9.62 47.16 12,92 -1.51

*p< 0S5



Retention Rates: Two-Year and One-Year Follow-Up
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Ywo-Year Follow-Up

% Retained

1985 No. Retained z
Experimental 22 547
.95

Control 39 457
One-Year Follow-Up
1986
Experimental 36 67%

1.80%
Control 91 537

*p< .05
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ABCTRACT

Research indicates that participation in comprehensive orientation
programs can increase new college stuaents’ chances of acagemic success.
There is a national trend toward incorporating much of the traditional

orientation programming into a first-semester course.

In the Fall semester 1984, a pilot orientation course, “The Student’s
Role In the University: Freshman Seminar," was offered to 90 high-risg
fresnmen at IUP‘s branch campuses. A one factor between-subjects design
was established to study the effectiveness of this course over a
two-year period. The results are positive. Students who participated
in the orientation course have consistently achieved a significantly
higher mean cumulative grade point average, a higher rate of “good
academic standing,® and a higher retention than a control group matched
on predicted QPA. In addition, a course evaluation completed at the
conclusion of the course indicates that the course achieved its
instructional objective of assisting students to deveiop the goals,

perspectives and learning skills essential to the first year of college.

Recommendations are provided for continuing an orientation course for

IUP’s branch campus students.
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Curwigtive QPR's gf “xperimental & Control {raus Stugents {Comined)

ygents Mean QPA Ms=an JPA Mean JPA M2an JPA  Megn 2PA

Trzatment  # 5 N
Fall 1984 (cl tarm) C lyr) (O 1.5yr) (¢ 2yr)y > 3 yn)

Group

Exo. Passed 74 2.12- . 2.00- . 1.85- . 1.89- . 1.96~ .

Control 23 1.66- 1.78- 1.66- 1.70- 1.69
*p <.05

Nuté: Cumulative QPA data includes all students within individuel qroups. Tnese aata are
not limited to stugents still enrolled each term.
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Tanie 3 o
Retontigr RELes 2% & tunciion of Course -xuperience
Traaument ijtal % Ret. © ret. x_Ret. L Valuz *
oroup Numner > 1 yI. > 2 yr. >3 Y.
Cxper. Passed 59 80% — —
,359 **
Control 12 77% -— S
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Exper. Passed 33 —_ _— 45%
1.485
Control 31 -— —_ 2%

* (Calculations based on a test of the difference between proportions.

* p .05 (significance obtained if Z > +/- 1.96)



Introduction

The freshman year of college requires a series of rapid and profound
adaptations, academically as well as socially and emotionally. The
inability to adapt to the new environment fregquently causes students
either to withdraw from school during the freshman year, or to perform
at a lower academic level than expected (Tinto, 1982). Research has
shown that orientation courses can be effective in reducing the freshman
attrition rate by facilitating adjustment and participation in campus

services which can assist with the transition to college (Brown, 1981;

Fidier, 1981).

Because of the historically low first and second-year retention rates of
IUP‘s branch campus students, the Branch Campus Retention Committee
recommended that an orientation course be developed for these students
(Committee, 1982). In the Fall semester 1984, an orientation course
entitled “The Student‘s Role in the University: Freshman Seminar® was
offered to 90 new Punxsutawney and Armstrong campus freshmen. The
students selected for participation in the course had the lowest
predicted QPA‘s (PQPA‘s) across colleges. The mean PQPA of the course

participants was 0.94, with a range of 0.12 - {.46.

Fresnman Seminar was designed to reduce atirition by providing students
* the opportunity to_develop the skills and attitudes needed to respond

actively and positively to the new chalienge of college. It was offered



as a three-credit speclal topics course (ED 481) by two faculty from the
Student Affairs Division. Three graduate stucents assisted with
small-group applications and discussions, which were integral to each

class session.

when the course was developed, a one factor between-subjects design was
established In which the experimental and control groups were matched on
predicted_QPA. Three hypotheses concerning academic progress, retention
and goal-orientation have been measured over a two-year period (Fall
1984 - Fall 1986). The results of thls study indicate that the project
was successful in achieving lts goals. Compared to the control group,
the students who participated in this orientation course have
significantly higher grade point averages, a lower rate of academic
probation, and a higher retention rate over the two-year period. 1In

addition, students’ evaluations of the course were positive.

This report will present the results of the course evaluation and the
two-year research study, and provide recommendations for continuing a
course-based orientation program for IUP‘s high-risk pranch campus

students.



Procedures

Course The primary purpose of the Freshman Seminar course was to assist
students to develop the goals, directions and learning skills essential
in college. In developing the course, we requested feedback from a
number of sources, including faculty and aaministrators who had worked
with branch campus students, upperclass students who had attended the
branch campuses, and faculty from other institutions who had developed
or taught orientation courses. In addition, we conducted a literature
gearch on orientation courses, and drew on the ideas presented at the
Freshman Year Experience conferences at the University of South
Carolina. (The Freshman Year Experience Conference is an outgrowth of
the USC “University 101" orientation program. This program is the model

for the majority of orientation courses nationally.)

"The Student’s Role in the University: Freshman Seminar® was a 3-credit
course that included three primary components: learning skiliss
coliege, personal and social adjustment; and career awareness and
planning. Through the subtopics included in each of these three major
divisions, the course sought to assist students in clarifying their
concepts of higher education and their roles and responsibilities as
coliege students. The subtopics included: study skills (time

management, test-taking, notetaking, learning principles); history and



changing purposes of higher education; acacemic policies, procedures,
and resources; interpersonal, decision-making and communication skills;
values and goals; and, career self-assessment and job search skills.

(The course syllabus is included in the appendix.)

The course met at each campus twice per week for 1 1/2 hours throughout
the Fall semester 1984, and combined large-group instructijon with
small-group applications and discussions. The students’ final grades
were based on assignments (40%), tests and quizzes (40%), and

participation in the small-group exercises and discussions (20%).

Research Hypotheses To determine the effectiveness of this course, a
one factor between-subjects design was establlished. Three research

hypotheses have been studied over a two-year period.

Hvpothesis #1. Students who successfully complete the orientation
course will achieve higher GQPA‘s than students who do not participate in

the course.

t ie #2. Students who successfully complete the orientation
course will have a higher retention rate than stuagents who do not

participate in the course.

is #3. Experimental group students who successfully complete

the oriemtation courses and-who subseguentiy witharaw or are



acacemically dismissed from IUP will cemonstrate a higner cegree of
goal-oriented plans (i.e., seek employment, join the military or
contlnue their eaucation elsewhere) than students who dic not

participate in the course.

To test these hypotheses, we identified a control group of branch campus

students matched on predicted QPA (PQPA).

Participants One hundred eighty-three (183) students formed the-
project’s experimental and control groups. All participants met four
criteria: traditional freshman age, new freshman status, high-risk
status as defined by PQPA, and acceptance into a four-year degree
program. The project participants were traditional-aged freshmen (17-19
years old) who had not attended college previously. Their PQPA’s were
the lowest across colleges at each campus. To obtain similar numbers of
students at each site, we drew from the pottom S0% of the predicted
QPA‘s at the Punxsutawney campus, and from the potiom 25% of tne
predicted QPA’s at the Armstrong campus. This process yieided 89
Punxsutawney students (44 experimental; 45 control) and 94 Armstrong
students (46 experimental; 48 control). The PQPA range was 0.12 - 1.46.
The mean PGPA of the control and experimental groups at the Punxsutawney

campus was 1.07, and the mean PQPA of the Armstrong camsus control and




experimental groups was 0,83. Within each campus, there was no

difference in the PQPA‘s of the experimental and control groups.

The experimental group students were not self-selected for the course;
their enrollment was determined by ranaomly assigning the 183 eligible
students to either the control or the experimental groups. Students
were registered for this course instead of another three-credit course
for which they otherwise would have been fegistered. For the

experimental group, then, the course was required.

Instructors and Facilitators The course was designed and co-taught by
two faculty members from the Division of Student Affairs, Carolyn Wilkie
and Sherrill Kuckuck, whose responsibilities involve orientation and
retention programming. Funding was provided through an intramural
Creative Teaching grant to employ two graduate students majoring in
Counselor Education and Community/Adult Education. A third graduate
stuaent from the Stuaent Personnel Services program participated in the

project as an internship experience.

As coordinators and resources for the small-group applications and
discussions, the graduate students worked with groups of 9-11 students
to perform four funciions: 1) assisting students tc appiy the learning

strategies introduced in this course to the requirements of other

classes; 2 helping stucents to analyze and improve their interpersonal



skilis; 3) reinforcing and applying probiem-solving strategies; and, 4)
expanding career awareness. While the content of this course could have
peen transmitted without the graduate stuaents, the opportunities for
personalization and immediate application and reinforcement of course

concepts would not have been possibie without their assistance.

Results and Discussion

The effectiveness of this pilot orientation course was determined
through two means: a student evaluation of the course, and a two-year

study of the research hypotheses.

Course Evaluatijon At the conclusion of the course, students completed
an evaluation of four aspects of the course: 1) the overall value and
effectiveness of the course; 2) the value of the individual course
topics and subtopics; 3) the effectiveness df the course structure; and
4) the teaching effectiveness of the two faculty members. The
evaiuation instrument, including summary responses and comments, is

included in the appendix to this report.

Overal]l value of course As mentioned previously, students were
assigned to this course. Although there was a negative reaction among
students initially, the evaluation compieted at the end of the course

showed that the majority of students considered the course to be both



valuable and appropriate for them. Ninety percent (90%) of the stuaents
indicated that the course achieved its overall objective of providing
new freshmen with information and strategies needed during the first
year. Sixty-six percent (66%) of the students expressed satisfaction
with the course, and 73% of the stugents would recommend the course to
future freshmen, 1f participation were optional. By the end of the
course, 69% of the students considered the requirement to have been

appropriate for them.

Value of individual course topics The general categories of topics
included on the evaluation were Academic Pollcies and Reguirements,
History/Purposes of Higher Education, Study/Learning Skills,
Personal/Interpersonal Development, and Career Awareness. Table 1 shows
that students gave positive ratings to all topics except the

history/purposes of higher education.
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Tabie 1
e’ ions of the V
Major Topic Mean Response
(x/5)2

Acagemic Policies and Requirements 4.2
History and Purposes of Higher Education 3.1
Study and Learning Skills 3.8
Personal/Interpersonal Development 3.8
Career Awarenegs 3.7

3 Scale = 1-5; 1=No Value; 2=Little Value; 3=Fair Value;
4= Moderate Value; S=Great Value;

The topics with the highest ratings were probably ones which the
stugents considered to be more immediately applicable, and which
therefore, had greater value to them. Cf note in this section of the
evaluation is the high rating given to the topic of university policies,
procedures and requirements -- information which heips the stugent to
interpret-the new environment. Whiie IUP does include this information
in various printed sources, this evaluation indicates that it would be

valuabie to provide this information to new stucents in a more
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structured ana directive way, such as through worksnops, a course, or

group advisory meetings.

Course structure This class differed from branch campus students’
other classes in that it was co-taugnt by two instructors, and it
inclucged guest speakers and in-class assistance by three graduate
students. Students reacted positively to this structure. Ninety-four
percent (94%) of the students rated the inclusion of the guest speakers
positively, 85% considered the inclusion of the graduate students to be

advantageous, and 82% rated the team-teaching format positively.

Research Hvpothegses: Three hypotheses concerning academic progress,
retention, and goal-orientation were studied throughoutyéhé iwo—year
period since the beginning of this course. Statistics have been
maintained for three groups of students at eaﬁh campus: 1) experimental
group students who successfully complieted tﬂe course (j.e., students who
earned A‘s, B‘s or C’s); 2) experimental group students who did not
complete the course successfully (i.e., stucents who earned D‘s or E’'s);

and, 3) control group sStudents.

Hypothesis #1 (Acagemic Progregss). The first hypothesis was that
stuaents who successfully completed the Fresnman Seminar course wouid
perform at a higher acaaemic ievel than stugents who did not participate

in the course. Table 2, listing the results for the first hypothesis,-
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snows that the stucents who successfully completed the course have

consistently maintained higner cumulative QPA‘s over a two-year period

than the control group students.

Students’ cumulative QPA‘s at the end

of each of the four terms since the conclusion of the course are

reported.
Table 2
jve OPA’s of ty
Treatment # Students Mean GPA  Mean CGPA Mean CQPA  Mean CQPA
Group Fall 1984 Fall 1984 9/84-5/85 9/84-1/86  9/84-5/86
O1 term) O 1 yr.) 0! 172 yrs) O 2 yrs.)
Punxsy Exp Passed 36 2.13 2.05 1.90 1.89
Punxsy Exp Falled 8 1.10 1.4t 1.37 1.50
Punxsy Control 45 1.64 1.81 1.67 1.65
Arms, Exp Pagsed 38 2.11 1.96 1.81 1.86
Arms. Exp Failed 8 1.08 0.94 £.91 1.03
Arms. Control 48 1.67 1.76 1.66 1.72

Note: Cumulative QPA data includes all stucents within indivigual groups.

These data are not limited to stucents still enrolled each term.

A 2-tailed t-test for independent sampies was used to anaiyze the

differences between the means of the experimental (passed) and the

control groups.

During all points in the analysis shown above, the ™ —
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averages of the experimental (passed) stuaents at each campus were
significantly higher (p <.01) than the averages of the control group.
At the conclusion of two years, the composite results for the
experimental (passed) group (N=74) and the control group (N=93) show
that the mean cumulative QPA of the total experimental group is
sianificantly hignher (p <.05) than the mean cumulative QPA of the total

control group.

Hypothesis # 2 (Retention). The second hypothesis was that the
retention rate for the stucents who passed the course wouid be higher
than the retention rate of the control group. The data on the retention
rates for both groups is very positive, given that the predicted QPA’s
were so low (0.12 - 1.46). The data is especially positive for the
experimental group, which has a two-year retention rate that is ten
percentage points higher than the retention rate of the control group
(53% vs. 43%). Interestingly, the retention rates are considerably
different for the project students from each branch campus. The
two-vear retention rates for the Punxsutawney students are relativeiy
iow; however, the retention rate of the students who successfully
compieted the orientation course is nine percentage points higher than
that of the control group (42% vs. 31%). In contast, the retention
raies of the Armstrong campus project participants were relatively hign,

again in favor of the students who successfully compieted the
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orientation course (63% vs. 52%). Table 3 shows the retention rates for

sach of the groups at specified intervals.

Tabie 3

Retention Rates as 3 Function of Cameus and Course Experjence?

Treatment Total Sp Fall Sp Fall
Group Numper ‘85 ‘85 ‘86 ‘86

O1 term) O1 yr)  O1 1/2 yrs) ()2 yrs)

Punxsy Exper Passed 36 - 97% 86% 64% 42%
Punxsy Exper Failed 8 100% 5% 38 38%
Punxsy Control 45 87% 7% 58% 31%
Armstrong Exp Pagsed 38 955 74% ' 63% 6%
Armstrong Exp Falled 8 88% S0% % %
Armstrong Control 48 90% 81% 58% S2%

2 Results list the percentage of students enrolled at IUP during the semester

— - .- .- indicated.

A second investigation relative to retention compared the gualitative

probation rates of the experimental and control group students retained

into the third year. Once again, students who successfully completed

the orientation course show a hignher ievel of academic achievement than

students who did not take the course.

group, 34 of the 40 students registered in the Fall semester 1986 were

Within the experimental (passed )
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in good acaaemic standing, using the gqualitative acaacemic stanaaras
criteria. Within the control group, 28 of the 42 students registered in
the Fall semester 1986 were ln good acaacemic standing. Thus, another
positive finding of this study is that 85% of the registered
experimental (passed) students began their third year In good academic

standing (qualitatively), compared to 67% of the control group students.

As indicated previously, none of the project participants was projected
to conclude the freshman year in good academic standing. We can infer
from this projection that few, if any, students were expected to be
retained after the second year. One variable that may have influenced
the unexpectedly high retention rates of both the experimental and the
control groups was the support services available to the students during
their sophomore year. At this point, the Learning Center tutorial and
worksnop program were avallable to all IUP stucents, and the branch
campus transfer students received invitations to enroll in "Strategies
for Acacemic Success,® a course that has peen shown to have a positive
impact on QPA (Fuget, 1985; Lipsky, 1986). Over 20 of the project
participants have completed this course and/or joined the Act 101

program.

Hvoothesis #3 (Goal! Orjentation). The third hypothesis concerned

the differences in goal-oriented activities and plans of the students
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who left IUP auring the two-year period since the project began.
Specifically, we hypothesized that because of skills developed in the
course, the course participants would cemonstrate a stronger
goal-orientation than members of the control group. Goal-oriented
behavior was aefined as involvement either in a career-oriented activity
or marrlage. Examples of the former include military service, transfer
to another institution, employment, or marriage. All data was collected
through telephone interviews. Students were last contacted during the

Spring semester 1986. Table 4 indicates the results of this

investigation.
Table 4
Diff < ip Goal-Orjentati E

jec rticipants Not Retai t

Treatment Goal-Oriented Non-Goal-Oriented MNo Information
Group Sp’/85-Sp’ 86 Sc’85-5p’86 Sc’/85-Sp/ 86
Punxsy Exper Passed 6 0 3
Punxsy Exper Failed 3 0 2
Punxsy Control 15 2 i
Arestrong Exp Passed 12 2 0
Armsirong Ex§ Failed 6 0 0
Armstrong Control 18 1 2

This data indicate that the vast majority of project participants were

engaged in goai-criented activities after ieaving IUP, Because of this
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finding, our hypothesis that course participants would cemonstrate more

goal-oriented behavior is rejected.
Summary

"The Student’s Rcle in the University: Freshman Seminar* was a pilot
orientation course offered to 90 high-risk branch campus students whose
predicted QPA’s ranged from 0.12 - 1.46. Compared to a control group
matched on PQPA, the course participants have consistently achlieved a
higher mean OPA and a higher rate of retention, and they have a lower
rate of academic probation. In addition, students percelved the course

as valuable, and would recommend it for future freshmen.
Recommendations

Based on the positive findings concerning the academic progress of the
students who participated in this orientation course, we offer six

recommendations.

1) Standard course offering. We recommend that an orientation course,
modeled in part on the one described in this report, become a standard
course offering for students attending the branch campuses. As
orientation course literature cemonstrates, and as is demonstrated in
this repori, an orientaiioﬁ course can play a significant role in

proactive retention programming. (Courses with similar objectives are
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offered at approximately 2000 postseconaary institutions througnout tne

United States: Garaner, 1987).

2) Credit. Because the primary objective of an orientatjon course is
developmental, rather than remedial, [UP‘s orientation course snould

carry free-elective graduating credit.

3) Seauence. Some of the objectives of an orientation course are
short-term and informational. However, other objectives are
developmental, and require a longer period to acccmplish. For this
reason, we recommend that the branch campus orientation course be
designed as a two-semester sequence. The design should be

process-oriented, based primarily on issues rather than content.

4) o S 1i iopn. It is critical, especially with issues
involving learning skills and interpersonal deveiopment, that students
receive immediate feedback and reinforcement (Astin, 1985). We are
configent that our design achieved its positive results in large part
because the opportunity to discuss and apply concepts immediately was an
integral part of the course. Undergraduate students trained in group
facilitation, role modeling, and study skills could be used eifectively

in this capacity.
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5) Personalijzation. Retention literature indicates the importance of a
personalized environment for new college freshmen. The small-group
structure recommenaed above can accomplish this goal. We recommend a
maximum ratio of one facilitator for every 10 students.

Given the small number of faculty assigned full-time to the branch
campuses, this structure may also be necessary to foster the development
of the type of positive student-faculty relationship that Pascarella

(1980) indicates is critical for retention.

6) Research. Last, we recommend that a research design be implemented
to measure the effectiveness of the orientation course. The design
should include stucenf evaluation of effectiveness, retention
statistics, academic progress, first and second-year support service
participation rates, and, if possible, change as measured by a
comprehensive inventory such as The Student Developmenta] Task
Inventory.
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0 481

COURSE SYLLABUS

Tne Stugent's Role in tne Unive=sitv: *“resnmar Seminar

Ciass perioas: Punxsutawney: 9:45 - 11:15 &.m., Tuesoays & Thursdays
: Armstrong: 1:15 - 2:45 p.m., Tuesaays & Thursdays

instructors: Ms. Carolyn Wilkie, Asst Director for Academic Services
ffice of Eaucational Development Services
212 Pratt Hall (357-2682)

Ms. Sherrill Kuckuck, Director of Stuaent Development Programs
Counse]wng & Stuaent Develooment (enter
119 Clark Hall (357-2621)

Graduate Teaching Assistants: Ms. Julianne Rettig (Adult & Community Education)
Ms. Lesiey Eyman (Counseior Education)
Ms. Michelle Rosenthal (Student Personnel Servict

Course Overview:

The college experience impacts many areas of life. In the first year of colieqe
especially, students are required to adapt quickly to the new intellectual and
social environment. This period of adjustment requires that the student learn not
only new concepts in various fields of study, but also that s/he develon greater
self-discipline and responsibility.

The Studen's Role ir the Universitv: Freshman Seminar is designed to 2ssist new

gtugents in Geveioping and utilizing necessary acjustment skills. The course in-
ciudes three principel comoonents: 1) Academic Skilis; 2) Personz1/Social Skiiis;
anc 3) Cereer Information and Pianning Skilis. Tnrougn the subtopics inciudec in
e2ch oF these mejor divisions, stugents are essisted in ciaritying <heir concects cf
“nigner eduzzTion” anc their roies anc reso ocnsipiiizi jege stucenzs at IUP.
Unlike most cliasses in wnich {resmmen are envolied,

pcth jerge group presenzztions anc smzl]l grous seminars. ne smeil @roud mee:ings,
heid 2s part of the reguiar ciass perioc, will provide ccoorzunities for reinforc
mert ané ciarificezion of concests, oratvice im uTiiiming stuay <echniguss, and
¢iscussion, applicetion and probiem-sclving sessions.

S-ugents' Final grages wiil be basec on assignments, Tests and cuizzes, anc smél
group participaticn. Attendance 2T each ciass meezing is reguired, AT the conciusion
6 *he semeszer, students will be asked to comoiete an eveluztion of tne couvse.



T

45-—:

Tenricet Outline:

Acagemic Skills

—

A. Acagemic Structure & History

E. Actacemic Expectations

C. Academic Policies & Procedures

D. Lezrning Skills (time management, test- -taking & preparation, notetaking, study
skills)

E. Academic Resources

I1. Personal/Social Skills

. Interpersonal Relationship Skills

. Decision-Making and Probiem-Solving Strategies
Communication Skills

Personal Values & Goals

. Nutrition and other health concerns

. Campus Resources

m O o o >

"

II. Career Informztion & Planning
. Self-Assessment

. Gozl Setting

. Job Search Skilis

. Campus Resources

O O m o> o

Secuence-of Topics:

]

Tne segquence of subtcpics will be presenzed in the orger 1isted beiow, in oraer to
provide for reinforcement ¢f tonics introduced in the eariy part of tne semester, and

tc acnieve Timeliness of informetion needed trrpugnout tne semeszer,

Series: Andproximzte deztes:
Tne Tirst series of ciass sessions TOCUSES on developing an 9/6; 9/11;
ungerstancing c¥ the University, inciuding its purposes, structure, 8/13: 9/1¢€;

personnel and primery acecemic recuirements and policies. A note-
<aking system will pe introduced concurrently, using ciass presensa-
tions as packgrounc mzterial.

The seconZ series of ciacses 1n:*ocu:es, deveions znd analvv_s €/20; S/25;

study skiiis. Inciuced wiil be information on the characteris<ics 8/27; 10/2; 10/¢4;

anc¢ principies of lezrning; levels o‘ learning; learning stvies;

€Tective reinforcement Tecimicues; textbook anc nctetaki nc syszIems,

“ne third series of ciass mee:1ncs focuses on individuals and tnewr 16/2; 10/17;
reizTionshios with cthers. Topics inciude seis -assertion, aecision- 10/71€: 10/18;

making sirziecies, geveiopmenzal stages, anc interpersonal strencths

anc¢ weaknesssas.



In the fou~th series, aoditiona ctudy anc iearninc skills are 100220 10028

presentec. Tnhese inCiuQe Time management, test prenaralior anc 1073%: 17773

test-taking, an¢ anelysis of current study proceaures,

The fi€th series inciuaes aspdects of "wellness" and values 1V/€; 1178,

ciarification essential to tne colieqe stuadent ancd adult. 11713 11/1%;
11/20;

The final series focuses on assessing personal career goals, 11/27; 11./29:

and becoming Yamiliar with nor-traditional career opportunities 1274 12/6; 12/1

and tne special educational opportunities available at IUP, 12/13;

@radine Basis:

The course grade is based on the total accumulation of points earned. The approximate
weight of each grading element is proviced below:

Special Assignments =-ec-cc-cecccea- 15%
Study Journal Assignments -ee------- 15%
Project Paper--eececccccmccmanccaaa10%
Quizzes—==ece=- meeecee- ceeme=e-===20% (includes announced & unannounced)
Midterm/final Examse-ceccccccccnanne 20%
Participation-ece—ccancceaa cecmeeeaa=20%

Texts/Readines: ~Cnlieds-Studv Skills, 2nd. ed. (Shepnerd; Houahton-"4ifflin, 16C3)
1UP Ungeraraduete Cataloa
The Eve (an IUP publication)

"0ff to Coliege” magzzine (will be provided)
Handouts

--Suppiementary reading material will be proviaged or placec on
reserve at the Punxsutawney and Arms:tronc Camous lipraries,

-

Nctes: 1) Acttendance is required 2zt &71 ciass meetinas. Pgints will be dsductec
Tor eazh zbsence in exzess OT <thres,

2) 0%%ice nours witl be announcec in ciass. Wnen the neec arises T¢ contact
<ne instructore, see us either cduming our office nours, or ConT2Clt Us &1
<ne phone numpers Droviaed on tne Tirst pege of this syviiabus. Fi
Tee] free o conzact us T Yyou nave & cuestion O & conZemn,
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Punxsutawne
TVALUATION RESPONSES - FRESHMANL SDMINAEK

SYawe s d

1. COURSE TOr1CS: lising the gcalce provides. rticast indicate

: how useiul each course
topic has peen tor vou. Scale: S=Great Veluc: a=Moderatce Value: s=Tair Valuc:
selirtdc Value: )=Ne Valuce; O=Can't Lvaluatc. Usc Column X te indicate vour
cvuluation of the current course content.  Use Columr Y to indicate vour.
recommendation for future course content. - )

l COLUME X COLIPIN Y
1
|
W [ w
- s
e < =) S < S
3 = 5 2 2 @ 2
< 13 - > [oa) > [Sh] [58] >
> = < S w = w
i ici i b= s = =& Z - = -
A. Academic Policies/Requirements e 2 o, 2 5 ! = .
~AN e 8 = = = O W = Z
“eron ¥ 8 £ % g 3| 2 £ 8 3
ZSPONSE : -
«.5 1. How to determine your QPA . . . |56 15 13 2 0 O 14 69 2 O
4.2 2. JUP's Academic Standards Policy fi43 24 21 1 1 O 23 59 4 O
L. 3. Graduation kequirements (gen.ed/ |
DEJOT) « « o = o o o s o+ -+ oli50 24 9 3 00 28 56 2 O
L.4 L. IUP structure (responmsibilities |
of Deans/Dept. Chairs/Advisors).lisy 20 14 1 0 1 22 57 4 O
4.3 5. Other policies (handout om )
course withérawal,course repeat, f
-rznsfer of credit to IUP, erc.)fias 22 16 1 0 2 16 60 & 3
L.2 6. Overall for this secziom. . . . 41 23 16 2 0 0O 16 2 4 0
- |
t. History/Purposes of Higher Education
;
:.C 1. Eigher ed. iz smericz (chazzing : '
purposes, students, curricuia). & 7 20 32 22 i1 3 51 25 5
2.8 2. Pisterr 0f IEP . . - . - - - - -F10 1 11 28 13 3 2 33 I8 3
3.1 3. Overall for this sezziscz . . . - 110 22 17 1 c 2 2 37 26 3
£. Szudy/iezrning Skills :
.0 1. Characteriszics of Mexmery/ g
Forpezzing . « - + = - -+ + + - L1l g 286 6 2 O 16 S5 & 2
3.7 2. Learning principles/technicues. . 9 52 1§ 6 1 0 b g 9 2
3.6 3. Leveis ¢f cozpreheasion &and ; |
jezrzing - .+ - + -+ = - =« - - 10 38 32 7 1 0¥ 13 55 I3 3
3.2 L. SOLR/S0AR/Cermell methods of ; N
STUEY . 4+ e e . s e e e - - .owil 30 16 19 & L 10 37 32 3
3.5 3, Time mEDEfement o . . - e o+ - e ﬁzc 3 8 & © O Ei 340 T3 oie 4
2.5 6. Study jourmais . . . - o o - - ] g 14 14 20 23 & 14 20 46 4
L£.3 <. Przczice test for mid-tewm . . . '35 14 g 6 3 1 39 &l 3 2
3.8 §&. Overali for this section . . . -Lli LéE 26 3 10 !g 22 z5 5 3
| 1 ¢
' p. Ferscossl/interpoTsomel Development E: E-
{Awzreaess) X 5
v i
:.8 1. seszriiveness (Julie Rezzip). -2z 37 I3 3 30 SR == ¢ 2
3.3 = snrit DevelspmoniSIthics .. . .30 3¢ 23 ¢ 5 0 ST L
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W
.« e
o =

W w
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~ O

w

0

Co_tMh X couime, v

L w
. - - Lond TS
e 2 . S 2
5 = 5 2 v
' < [T - - | § [T [ 3
e - < - [*S (74 -
i < - 5 -— < -
| -4 -l < [ [
< [Ty -4 = > - -4 -9 o
2 58 2 E o 28 & %
C & m m 2 O Z =2 8
3, Stress management . . . . o+ e s o+ o o o 21 39 16 8 2 0 15 56 12
4. Problem=-s0lving . « « « « o « « o o + «/j16 27 23 13 9 0 12 53 21
5. Alcohol (Chemical Specialist) « . . - 26 27 23 8 2 O 25 S0 11
6. Wellness (Michele Rosenthal/Lesley
EVIAN) « « o o o o o & o o o 0 o0 o 24 27 22 7 6 0 17 56 11
7. Practice test for final exam . . . . - 52 21 4 2 0 33 47 4
§. Overall for category . « « « « o « ¢ ¢ 18 40 22 4 2 1 18 60 6
Career Awareness
1. Career Exploration (Al Novels) . . » - {129 40 13 2 2 1 33 48 6
2. Stronpg-Campbell Interpretation
(Alice Moore) . .« « « « o o o o v 0 o 19 31 17 13 4 3 14 49 19
3. What Emplovers Expect (videotape) . . .||31 33 15 3 3 3 29 47 9
4. Career Fantasy explanation . . . « o - 25 28 17 11 6 1 27 41 20
5. Overall for category . . « « = = = ° ° 21 30 25 & 3 2 20 56 7
Special Opportunities at Indiana Campus
(handout on academic, leisure, recreation)|l36 26 17 L 6 0 28 53 9

L Za.

inéicate in Column Y the amount of emphasis (in terms of time) that should be
placed on each subtopic. Circle that number that best indicates your opinion.

COURSE DPHASIS: Please return T0 the beginning of the list provided and

Sczlie: S3=lincrease axti. of cime; 2=keep the same a=t. of time; 1=0=itr the Topic;
()=Czzno:r evaluzle OT COmMent;

i

COTRSE STRICTTR

- dear o —

1. Two primary Iaculty (Ms. Kuckuck and Ms. W2lkie) taught this course. Do Tou
consider tThe team-tealhing zpproach to have been:

70 (25 2an agvantage; 15 (IpvY @ disadvantage;
b > it n— A
2. Thnis course incliuded thTee teaching essistants (Michele, iLesley & Jrliie).

Do vou comsider this a2spect o nEve beex:
L (£3%) gn agdvaniage; -= ¢agey g disadvantage;

“"n

Threl ZUEST SPEERETS raucht segments of zhe course (Alconal & Czreers). \=
<t ue( ©F rueSt SpecherS:

g3 (440) zn szdveantaece; 5 (6%) = éisazdvantage:

&

W O CcAN'T FUALUAIFL

- O w

~

~ovo W



Tire coutse dngduded b s.(‘.f-jnycmmiv.s (list o jdeal colieve student .

wdy Babits i ckdact, and saventenie: Ol weline s . assertivenes:s and

PO

Jeg:s Y. e thiesc bodp o vew te better unacreiand tin Lopacs unact discussaoen
__:-_-__S_?_i; YK o (127) NO 10 ()& )Y O1HER

1v. OTHLR
1. The poal of this course was to provide new college freshmen with information
and strategies on 8 number of aspects of collepe life, with emphasis on the
academic, interpersonal, and career aspects. Tlease indicate the degree to
which this goal was accomplished.

22 Very well; 41  Moderately well; 17  Fairly well;

6 Not very well; 1 Not at all;

2. TPlease provide comment &/suggestions on how the course may be improved
in order to provide a better orientation to college life.

3. Students were scheduled for this course, rather than selecting it. Do
you think this course was appropriate for you this semester?

59 (68%Z)es; 24 (28 hho; 3 ( ) Undecided;

L. Now that the semester has ended, do vou wish that you had dropped this
course?  wny?

20 (23LXes; €5 (76X No; 1 (1%) Other;

—— —————"

%, Would vou reco=mend this couTse 1O sreshmen next veaT, if they bad the

opzioz o seieciing iz? war?
6L (73iXes; 1€ (18TXC; g (o%) Other:

6. Wnar is vour ovezzll jevel of sazisfaction with +his course in Telation
to the cthers you have Ihis semester?

18 Very szzisiied; 40 Moderzrely szrisfied; _26 Undecidel;
T Mogerzzely dissziisiiel: 7 Very cdissztisiied;

7. Oiher commentsl
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I TR R the characterasiae: 1ieted below,  Usc the deiiosioy
‘ RSN RS AAz Ahnve Averapc; AsAverave. BA=be low Averarcs Psloor,
S A A ba
1' The instructor is well prepared for class. 27 489 3
21 T.¢ instructor orgsnizes course material
ctiectively. 30 40 13 3
3) The instructor showe concern for individual
«tudents progress/gave help af needed. 25 29 28 4
2) The instructor makes students feel frec to
~5n Guestions and to give opinions. 27 33 23 3
4+ ~he instructor's explanations clarify
meicrial. 24 37 19 5
6} The instructor used techniques (handouts,
eaampies, applications, visual aids) to 29 34 20 2
vstahlish course material.
$1 The instructor's grading gpives an accurate 16 31 29 )
vuting of wy performance in this part of the
course.
&% %y overall rating of this instructor as a 31 40 12 3

.olicge-level teacher in this course is:

LR X A

B O
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vLOIRIIVIDUAL TACULTY EVALUATION - {Sherrii! b bae b)Y

Flease 1ot on the chatacteristices Jisted boelow,  Uso the tolloving scale:
if_}‘-_\_u‘v__l“iy_r: AN: Above Averapc: AsAverape!l BATh( Jow Averapes P=loor.

:': Lu;\ h ‘l_.’w_:} T

1) The instructor is well prepared for class. 20 45 19 1 1
2) The instructor organizes course material

effectively. 17 40 23 3 2
3) The instructor shows concern for individual

students progress/gave help as needed. 22 25 30 7 1
L) The instructor makes students feel free to

ask questions and to give opinions. 21 3% 23 7 O
5) The instructor's explanations clarify '

material. 12 24 35 12 1
6) The instructor used techniques (handouts,

examples, applications, visual aids) to 27 35 19 4 1

establish course material. .
7) The instructor's grading gives an accurate 14 28 28 7 3

rating of my performance in this part of the

course.
8) My overall rating of this instructor as & 16 39 20 7 3

college-level teacher in this course is:
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COVRSE STRUCTURI

1. 1w primary faculrty (Ms. Kuckuck & Ms. Wilikic! taught thnis course. De
vou consiger the iecam-teacning approach tc have been: (advantage or die-
advantage)?

wnyv?

-"Two different sides and opinioms." (7)

-"They both taught differently and it helped." (2)

-"They were very understanding.”

-"1f one doesn't teach the way you like, the other may."

-"Because they both have difierent ideas and are very good teachers.”

-"You get more information with sometimes two different views. The team=
teaching gives more individual help, plus each teacher helps each other.
1 enjoved that."

-"Enjoy the change once in 2 while." (2)

-"Very clear in what they are saying. Understood material.”

-"Variery."

-"You got to have the experience of two professors' ways of teaching."

-"1t was for some of the lectures, but a lot were useless.”

-"Because they seemed to be well informed on the subjects that they were
presenting."”

-"i: made the course interesting.”

-"You learn more and get a better understanding of what material you're studving.'

-"1 jearned more about college study skills."
~"They worked well together-not many teachers that work together come acCTOES
with the same strong teaching abiliries. They both combined material in
that tney both knew what they were really talking about-took cime to explain.”
-"A voice of experience."”
-"Got more dome in smallier groups."

-"] é&id learn what is expected of me at school and other things I wanted to know.'

-"Rather have just one proiessoz.”

2. This course included three teacking assistants (Michele, Lesiey & Julie).
Do vou consider this aspect IO have beexz: (advantage oT disadvancage)?
wny?

"I 3iked working in smeil groups.”

—"Too mzny peopie (teachers) Timzing zrowmi.”"  (3)

-“Thev digz't do much.”

-"Sou ha¢ z bezzer chance because oI <he Tarioc of studexts O teachers."”

-"You ge: more imicTmation -t somezimes c¢iifecent views. Gives more
individuzl heip." (3)

-'""Tney were very aice anc vere gerzing an experiesce."

-"Thev work well togethex." ]

-"s tig help in wmderstancing couTse zmé =ny other cozfusiorn there was."

~"Vzriesy."”

-"I ezjoved meeting new people and listening toe cheir ideas."

-"More opiznicms." (2)

_*<ou éidn':s have to lister rc the smae peTson every éav."

-"Widened learming capabiliry."

.. -"1- zddged to the course.”

-"Tney zlso knew the marerial well-z big advantage was ther were zll super-
friendiy, courteous, made iz & pleasure to iet them teach us."

-"Czn relzte with students beztez."

-"Zach taught in & éifferent mamnel = pr-cs group study.”

.
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-"Wc got one-ic-one pelp iTon ther and they seemec tc¢ care if we knew wnai we
were dein; or not.”

-"1c get their points of view also."”

—"becausc they were real nice ané would helr if vou needecc."

3. Three guest speakers taught segments of the course (Alcohol & Careers). Was
the use of guest speakers: (advantage or disadvantage)?
wny?

-"Heard from people who have good experience. Change of pace." (3)

-"1t helped me understand more."

-"You get & fresh new voice."

-"Kecause they knew more on the topic.-More experienced.” (5)

-"They really didn't pet into the topic.”" (2)

-"1 enjoved it."

~-"Variety."” (2)

-"They know what we have to go through to get a job."

-"1t was something different.” (&)

—"hecause these speakers appeared to have knowledge of the subject."

-"You learn a differemnt approach to the topics = they tell it to you straight.
1z is an advantage.”

-"1t was interesting to hear it from someone who really knows it from working
with it daily."

-"The added knowledge and awaremess."

-"Explained it as professionals.”

-"lWere not good speakers. Very boring!" ' .

-"Enjoved nearing Irom others."

-"Because they talkeé more apout the subjects.”

-"We got ro lieaIn about orher topics which will help us in the fuzure.”

-"More informazion was given out ~ a cnange in the regular classroom scene.”

L. The course imzluded 5 self-inventories (list ol idezl college student, Tudy
habits checiklisz, aaé invemrtories OT weliness, assertiveness amnd sTress). id
these help ¥ou to better underscané the torics uwmdeT é¢iscussion?

Tlease cotmexnt:

-"Not reszlliv. - Seemel ro be & wasieé ¢ time."

-"es. Wner I ¢ié tnese I undeT —~o0é the Tcrizss belter.

-"Yes. It gave me 2 belter backgromd."

-'""“ney helped- They¥ SOTT o= wen: izmto frezter detzll adsut the zopiz.”

-"Yes! I founé¢ ou:t where my Time was geing!"

-"Yes. because by taking the inventoTries it helpec me TO waderstand myseli aad
the ropic bectez.”

-"4ost éicd. Scme were & waste oI time. The others neipef me im IncT ing =¥
study natits, ané Increasing OF Qra."

-"Yes. because it nelps Fou raderstandé voursell mSTe.

-"{es, perzuse it helpei me pcint out what bac hadbit iz my 1ife theTe weze."

-"1r was better listexnimg than reading."

-"Tes, ther made me rezlize cnings."” - e — -

-"Yes, expizins the zatezial zere." (2)

-"In z way, but I think I could tave spent berter time in anotneT ciass.”

-"jes, bece=ie I was giad Ic leawn zbouz iz."

-"Yes thev cic¢ esxplizir what =ight have been missed in lecture.”

-"Yes, Thney neipel me be moTe crgezized in & way 2nd they ceztainly taught me
how tc stugy dezter.”

-'"Yes, buz - naé alreacy nel some ¢ these

deas Iroc the clzss lectuTe zz=é tasic-
z1iv coo=on sense - Thev z



"111. (Cent'd)

f (&.)
3 -"Yes, cleared ur oid thoughts anc myihs.'

[

-"Yes. it made me realize how important each topic is.”
-"Yes, it gave more examples te help the understanding."”
-"Yes and no. Some things we did felt childish te me.”  (2)
-"Yes, they helped me to further understand the material."”
-"Yes, they are a break from the routine."

-"No, 1 don't think they were very useful at all." (2)
-"Yes, good for test purposes.”

-"No, not much use. A little jnreresting but not much help."

Iv. OTHER

2. Please provide comments/suggestions on how the course may be improved in order
to provide a better orientation to college life.

-"Teach on a more academic basis."
-"Spend more time on omne subject instead of jumping to another."
-"Take them on & tour of the main campus."
| -"Prepare a notebook with the handouts enclosed, like 2 syllabus, so one may
ﬁ study and prepare in the future topics.”
i -"Possibly not so much material on the history of IUP, and create other more inter-
esting topics to take the place of it.”
“ralk about careers longer, drop tne stress, and those things. Also talk about
pain campus more.”
~"Mavpe discussions wich the professors oY teachers so the teachers can seé wnat
the students are apout and ii they peed help in the course."
-"Give more facts.”
-“louldn't cnenge anrthing." (&)
—"se berrer topics in some of the lectures because some were just & waste of time."
~"Give ®wCTE exampies. Have helpers +ell of their own expeTience. Cyt down on
Jectures. Tney have @ tendency To bere vou."
-"Lzve more group discussicns and less ieczure." (&)
-"Mare or czreess.” (2)
-"More guest speakeTrs." {2
-"I haver't anyv ideas because T pever expectec & couTse t<ke this iz cclilege, SO 0

me, I cthink it was the Dest = VeIy effecive!"
-"Trez: The studenis On & 3T 2su1s pasis.”" (2)

-"Drop the study journais.”

-"Help to umderstané my carees ouzliook morTe pesizively.”
-"Wnc to go see in the fucure.”

-"Don't teach abou: cther coileges. Just zbout ITe.
-“"Shorten iz. Ine class is toc iemz." (D)

-"Hzve one persor reach it. —ne course is too confusing w2s<h 3 peovle.
-"Take longer cz o1& subjecz.”

-"Get rid of ir."



5. Stusenis wer( schedulec for thRif COUTS€  rarper than selectiny it. De vou

tnink Tl

"

course was appropriate for vou tnis semesiter” Wnv?

-"N¢, for 1 hac hardlv any creéit time for more important cliasses in my major."

-"Yes, 1 got te learn mere about the policles of IUP and how we can be successful.” (&)

-"We shoulc have been able tc choose."

-"1: helped me to learnm to study better.” (6)

-"™es, it helped me see what college was going to be like." (5)

-Yes, I learned about the academic pclicies and how to figure out QPA."

-"] learnec a lot of myself and school. lssues that I have always taken for granted."

-"Yes, 1 enjoved the newness of the approach and type of course.”

-"Yes, learned about Drop/Add and credits."

~"Lasy credits.”" (3)

-"1r was & good class to have because I learned things I probably wouldn't have
learned on my own, that may help me."

-"Yes, it helped in some way - mostly in deciding the career.”

-"Yes, because 1 feel that what 1 have jearned in this course will help me throughout
and beyvonéd my college vears."

-"Yes, college was a very big step for me!"

-"Yes, because it taught me things that were really important to me and 1 didn't
ever knov them."

-"Yes, because it helped me understand what is really expected of me during my
college years - without this class I wouldn't have known. Helped me under-
stané mvself more too!" (2)

-"Ko, it was a waste of time-we could learm these things from our handbook." (2)

-"Yes, I learned z tremendous amount of cifferent chings that 1 thought 1
knew bpefore.”

-"1 don't know. I feel that I would mot have chosen it, nowever, I'm glad I

naé ic."” .

~"4 1irzie. Mostly about careers and main campus next vear. The rest 1 kmew
. s "
peiore.

-"Ves, nelpec me cope with some of the chalienges in my fresnzan vear."
-"Yes-peczuse 1 could-use improvement."

L. Tow thzt the sedmester has endes, do vou wish Tthat you haé éropped the cocurse’

wnv?

ez-ned about mew ideas.” (&)

-"Xg. ZIZasv crediz, ané I

-"%g. Heipiui." (3)

-"Nc, I useé things I ieawned iz here zll semester.” (4)

-"Nc, beczuse I thought it was interesting and 1 an doing we.

-"Yes, I was bcred and it was not Vesy imzeresming." (

-"}o, I enjoved znl lezTmed 2 lot Zrom thkis class anc g
peczuse I mav not have selected it cvsell.”

-"Xe, I kmow what is geing or at e,

~"%o Deczuse it was very infeormezive.”" (3)

-"Xo, because 1 learned TtLnIngs -hat are icpertant like credits amd graduation.”

-"No, I ezjoveé it."

-"Ke, it was an asset.” (3)

.

aé¢ I was put iIm here

ot

| . . i ain
¥ -"%Ne, I éié ir the peginning because 1T startec our pretty slow. But It éid
~pe moemepw Y
| ze: bezzer. )
-"Teel imiifierent.
-"i: helped me understand waal ccllege was all about.
-"Xe, I feel I've been izproving In study hatizs. T Tezlize the IzpcTiance oo

s o
stuéving.



\’-. )

-"No. 1 learned 2 lot more than I figurecd.”

-"No. becsuse of the neec of credits.

-"No, 1 dié learn some thing that 1 felt were reievent (useful;." (2)

-"Yes. because 1 think thie course was a waste.” (2)

-"Never wanted to....Thiev made an easy class intc & complicated one. This
could bave been taught in 2 months, maximum."”

-"Yes, the tests were much too haré for the info. gatherec."

5. would you recommend this course to freshmen next vear, if they had
the opction of selecting i:?
Wny?

-"No, because it was boring." (&)

-"Yee, for the reason I staved in. You do get some useful info. out of
the course."

-"Yes, because it is easy."

-"No, because it doesn't really help vou. It's just a credit.”

-"Yes, because it has helped me to better underszand IUP policys and helped
me to become a better student.” (2)

-"Mavbe, if he/she did not know anvthing about wha: to do when they went to
wzir, then ves..

-"] don't know because they will probably be picked out at randor also."

-"Yes, I think 2 freshman should take 2 class like this."

-"Yes, it's not too difficulr and it helps you as a person.”

-"it would depend on the person. 1 guess I would recotmend it TO everyone.

-"Yes, it helped¢ me studr."

~-'"Yes, they could learn helpful hints toward their & vears in college.”

-"Yes, iz is very helpiul." (5)

-"Yes, it teaches 2 lot about the wmiversicy.”

-"Yes, it's semi-interesting. "

-"No, I woulé just tell them to look at s=usf we ¢id iearn for additionmal info."

-"IZ chey were having prodlems wderstanéing theaselves."

-"Yes, pecause I lezrmec & ioz."

-"VYes, I think it shoulé De & reguirelexnt.

L]

-"ras, sc ther kmow wazt is geing oc.”"” (2

“M"Tzke iz. It's great. Tou'll lezTt se much.”

-"%o, it éiéz't help me —uck o Zave gavzhing to éo wizh IutuTe riaas."”

-"Yes, the thoings that wiil be zaught Te ~he= w11 surelv help thes carcugh-
out cheir ccllege vesrs anl 2is0 throughous ctheir exziTe iife.”

-"ke, only im retribution to waat I hac¢ To go thTosgh.”

-"Yes, iz is very bemeficizl in leaTming zaé gestiag tarough 2ife.’
-"Yes, it woulé help show Zow L choose & czreer.”

-"Yes, good experience.”

-"Yes, ro heip get adjusted te coolege 1ifel”



7. Liner .Lomments:

-"1y was an C.K. cliass.”

-"1 tnought this was an excellent course for freshmen and¢ should be taught
in the future. I1'm sure that the changes that You decide tc make will be
the right ones, and 1 complementtall)on a job well done."

-"None except that this was one of my better classes."

-"Thanks for all your help, it is greatly appreciated.”

-"The book did not even get the value for its momey. It was 2 waste of time."

-"This class would not be so bad if it wasn't (the info.) so borimg. An hour
and 2 half is a long time to sit and listen.”

-"Had its very good points and had its bad points. The lectures were very boring.
Couid be a good course if it was taught in a more interesting fashion."”

-"The class should only be one hour long.”

-"] have learned a lot about myself from this class."”

-"Way too much lecture used."



COURSI STRUCTURL

1. Twe primary faculty (Ms. Kuckuck & Ms. wilkie) taught this course.
De vou consider Ine team-teaching approach te have been: (advantage OT
disadvanzage)?

wny?

-"You don't have to look at the same teacher each time." (3)

-"Helped me to understand better."

-"Two different points of view." (6)

-"Never knowing who would be there and what each onme expects.” (2)

-"1t helped alleviate some of the boredow. "

-"Two heads are better than one." (2)

-"They are very nice and explain thiags thoroughly."

_"Makes it more interesting to talk with different teachers.” (2)

-"The two of them should have been here at the same time more often just to
familiarize us with themselves in the beginning."

-"Because each taught on different and interesring topics."

-"{t is a more relaxed atmosphere.”

-"Helpful."

-"Variery."

-"One imstructor is better."

-"We got the experience of both."

.-"“Class too big for one."

-"You have a different person with different ideas.”

2. This course included three teaching assistants (michele, Lesley & Julie).
Do vou consider this aspect TO have been: (advantage OT disadvantage)?
wny?

"1 1liked them." (2)

-"Somezimes one person would tell us one thing and another would tell us
differencly."”

-"Srudents can gain & lot from other studeats."” (2)

-"Weren'z 211 pur togethez."

-"Teach well as z group.”

-"Msre peoplie Tc help whe: & rroblex arises."

-"More inéividuzl atteazioz.” (2)

-"heczuse we ha¢ z chance to spiit insp 1izzle groups.” (3)

—"The more che mezrier.”

~"The work ioac was Split into maAY sescions. More time couléd be spent with
ezch studeaz.” (2)

-“Tney realily €idn't teach -has much it che class.”

-"iz a2 iarge group it is much easier to receive nelp."

N s - "

- e Gwe-

-"Ther weren't helpiul oI wortnwhile. "
-"Helpful."

-"n:£ferent pectle, change of pace.”
-"{miy beczuse Tthe tlass was SO vig."  (2)
-"Going inTto groups was duxt."



111.._ (cont'¢d)

3. Tnree guest speakers taught segments o the course (Alcohol & Clareers).
Was the use of gues: speakers: (advantage or cisadvantage)?
wnv?

-"1:t was difierent."”
-"You gain more from people in the field."
-"Wasn't same person teaching."
-"1t's good to have outside information."”
-"We saw first hané¢ what they were talking about."
-"They knew the most in that area." (3)
-"boring speeches."”
-"Interesting - change of pace." (3)
~"That is what they specialize in." (2)
~"] learned new things." (2)
-"Getting real info. is better than reading handouts." (2)
-"They have the experience." (2)
-"Professionals on given subjects - seems to be more factual."
-"It gave us a chance to experxence learning from professionals in these fields."
-"You get first-hand information."
-"People already have their minds made up.’
-"Different views, opinions and statistics."
"It really made me aware of both topics, especially careers.”" (2)

4. The course included 5 self-inventories (list of ideal college student,
study habits checklist, and inventories on wellness, assertiveness and stress).
Did these help you to better understand the topics under discussion?

- Please comment:

-"] didn't know evervthning about them (before this).” (2)
-"1: broadened my perspective on each subject."

-"They aliowed us to be lnvolved.
"It made me aware of what's going on."

—"“weliness znd assertiveness vere nmew to me ané to do the ianventcries helpec
me to understand .nem pectes." (&)

-"Loved explanzticas.” (2)
-"I gc’ more orgazized." (2)

-"Ixoizined each topic well - examples increased wderstanding.” (3)
-"Ir nelped me Tc see DoOw to iIzprove Iin some szens.”" (2
~"Jaught me more abour the college and apoul -\seli." (2)
-"211 cf these sud “*e*'s pus Fou im the pesitioz tnat 's peing ciscussed ané
it makes you thi
-"1 fel: che approa:h was very chil
-"Infcrmzrive and interesting.”
-"I used iz as & reference."”
~"] chink of mvself as well-rounded, I kzow what I wanl now.
-"No, I cign't want to chamge my habits.”

-

¢ish."



.
A T

FI

—
CTECR
LiheD

~

2. Please provid¢ commeniss/sugresiions on how the course may be improved
in order teo provide & bciter orientationm to cellepe 2ife.

-"More emphasis on career choice and expected goais."”

-"Make it interesting."”

-"1t should be more in depth.”

-"Don't be so personal with my life."

-"Just fine the way it was.”" (6)

-"1t helped (me) learn & better study process.”

-"It's supposed to help the student in coliege life. To me that's getting
along with others and giving and ‘taking a liccle.”

-"No study jourmals." (2)

-"1t should cover university policies more than it éid."”

-"Plan a trip to main to use the computers."

-"1t's too long (should be one hour/three times a week)." (3)

-"Teach on college level."

~"Don't teach history."

-"More on adjusting to college life."

-"Use the book more."

-"No student teachers."

-"Have more handouts ané guest speakers."

-"Spend less time in class, more time in smaller groups."

-"More on careers."

3. Students were scneduled for this course, rather than selecting it. Do
vou think this course was appropriate for you this semester?
Wny?

-"It taught me better studr habirs.”™ (4)

-"1 feel you shouid have been able to have 3 choice." (6)

-"It didn't count toward my major and I am almosTt & semester behind."”

-"I had the same couzse in high school.”

-"1 didn't learn anvthimg." (2)

-"It helped me with &1l mF olner classes.”" (4)

-"Didn't wazt tc be it the couTse... Degative azzitude." (2)

-"1: taught me zbour ITZ." (2)

_Mae fivgs T hzzed iz, but it really helpec." (2)

-"Would Tacher bave a class Ihat made me woerk harder aand wast't SO bering.”
-"1 gor't tiink attemdéazce sbhouid coxxz.”

-"Tresnmer mzy have & peiteI ldez of wna:z's expeczed cf them." (3)

-"I:z helipeé & lo: (Qra)." (2)

-"Waste of time."

-"Some things seem like busvwozk."

-"Helped me geT acdjustel TO college Xife.” (2)

N *
-"1t szrengthened —r cpiznions aac 2ighrened me o SOme Aew cnes."




twon:

-. hNowv that the semester has ended. d¢ vou wish that vou hac droppec the -
course’

-"1: was boring anc needec more excitement."”

-"1 ¢i¢ gpain some thinge out of it.” {3)

-"1 ¢idn't learn anvihing.” (&)

-"1t helpeé me through mv freshman vear."

-"1t was advantageous (helpful) to me." (10)

-"1t was a waste of time and emergy.” (3)

-"1 didn't know what it would be like before 1 started. I really enjoved it."
-"1t showed me wavs to improve.” (2)

-"Wanted to take another course."

-"Easy grade. Learned incteresting topics." (&)

-"Had 18 credits."”

-"Enjoved it." (2)

-"Good course."

-"Brought my QPA up and gave me moTe credits."”

5. Would you recommend this course TO freshmen next vear, if they had the
option of selecting ic?
Why?

-"Depends if they really need it or not." (3)

-"1 pelieve it should just be given."

-"It can only help them." (8)

-"They will enjoy it and learn 2 lot abou:z IUP and other subjects discussed.”
-": showed me ways to improve."

-"Is will be helpful to find out what Yyou have to do to studr.”

-"I'd tell them to take something pertaizing to their mejoT instead."

-"Easy grade.” (&)

-"Helps build confidence."”

-"Beczuse this will not be an option bur just ancther course.”

-"Mog= ireshmer don't know anyching about ITP... Beips explain z lot." (3)
-"=nig course is more IoT people It nigt school.”

-"XKeeds to pe taught g¢ifferenziy.”

-"Iz's up tc the=. I woulcéa't recommencd it.
-"Helps the= adiusI anc see wha: thev zre reguired To do neze.”
n

”

thes
-

wasze of studring time.

"= vas éiszppcinted To see it wasz't cifered Zor mext semeszer.”

-"Heips give studenis & becter OuZlOOK On careeTs 2né czn belip thec decide
where they want tc go.'

7. Other corments:
"1 1iked this class!™

-"Overzll good course. Got better as vwe wear ca." (2)

—"moanks for making me sIay in +his course-Ithelped out WiIIh TF orAa"

-"Thanks for evervthing!™

-"Tf chis course would improve 2 great dezl, it would greatly help cther

udexnts. T
ies <=zt was presented was just

izin szupié. I mus:t ad=it tTheTe were a cnings that ¢ié nelp.”
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PROFESSIONAL STUDIES IN EDUCATION

April 22, 1988

TO: University Wide Undergraduate
Curriculum Committee

FROM: Edwina B. Vold, Chairperson 4,4547(,/)

SUBJECT: Support for Course LC 170
Strategies for Academic Success

I offer my support of the LC 170 course. This is based on my belief that
such a course is needed to provide a support system for students on campus who
have been recruited and admitted, yet have developed no strategies or
inappropriate strategies to succeed in their academic work.

As a past instructor of the ED 100 course, I am cognizant of the special
needs of some students and the desire of the LAC to provide for these needs. As
a faculty member, chairperson, and advisor in the College of Educatiom, I am
aware that these strategies are not often provided for in our traditional
general education courses or in our professional sequence.

I recommend that the Committee approve this course as a part of the LC
program.

gjr

Xc: Carolyn Wilkie



DATE: April 7, 1988

TO: Carolyn Wilkie e -
Learning Center Director ) /Z"Cé;/vazt/V‘/
207 Pratt ~! '/!’
Q’ Yy ~
FROM: Frances C. Stineman /—.—,f/(’ﬁ/
COBAC Director “ 7

SUBJECT: LC 481 - Strategies for Achieving Academic Success

This is a statement in support of LC 481, Strategies for Achieving
Academic Success, as well as a request that you do everything possible
to make more sections available to College of Business students.
Enrollment in LC 481 has proven to be invaluable to the students.

I haven't had time to take a statistical look at the improved CQPA's
but, almost without exception, students report their appreciation of
the class.

In the last month (early registration), 1225 students passed through
COBAC. We advised, one-on-one, 556 students and I personally questioned
those who have taken the Strategies class. Not only do they talk about
now being able to manage their time and prioritize their study hours,
they report being able to take better lecture notes and get more out of
their reading assignments.

In addition, and in my opinion of more importance, is the marked
change in their attitudes. They are able to articulate their concerns,
ask questions, and are clearly encouraged by their improved academic
performance. These positive changes, no doubt, are attributable in
part to adjustment to campus and frequent contact with an advisor.
However, there is a difference between the students who took LC 481
and those ones with whom I've had frequent contact but couldn'’t
get into an LC 481 class. Then too, there is a difference between
this group and the Branch Campus students whom I visit only once a
semester and who do not have easy access to an academic advisor.

Is there any chance of offering LC 481 at the Brance Campuses?
And while I'm asking, do you suppose it would ever be possible to
offer a mandatory 3-credit strategies class for all freshmen? Many
of the colleges and universities represented at the last two national
conferences I attended report great success with such a class.

I should have statistical data this summer to substantiate
the above testimonial. If I can help in any way to extend the
advantages of LC 481 Strategies for Achieving Academic Success to
more of our students, just let me know.

Good Luck.



Advising & Testing Center
indiana University ci Pennsylvania
107 Pratt Hall

Indiana, Pennsylvania 15705-1G87

{412) 357-4067 (Voice/TDD)

April 14, 1988

Ms. Carolyn Wilkie, Director
Learning Center

203 Pratt Hall - IUP
Indiana, PA 15705

Dear Carolyn:

I am writing this letter in support of continuation of LC:481
Strategies for Academic Success as an IUP credit bearing
course which provides credit toward graduation. I have been
fully convinced of the benefit of the course through my work
as an advisor and have found unanimous satisfaction with this
course across the differing student populations (Fall Main
Admission, Undecided majors, students with learning
disabilities and students on academic probation) with which I
work. My advisees have stated that the course is very
valuable because it requires immediate application of the
strategies being learned in the course to their current
coursework. I believe that the strategies taught within the
course would be useful for almost any entering college
student; particularly in light of the fact that we seem to
have increased numbers of students who, despite high SAT
scores and high school grades, enter IUP ill-prepared for the
rigors of academic life. Strategies for Academic Success
benefits not only the students taking the course but also the
faculty teaching them in other courses as these students
become immediately more academically facile within the
semester.

In conclusion, my only wish is that there be enough sections
of Strategies for Academic Success each semester to meet the
demand of students who could benefit from it!

Sincerely,

Cathinerna
Catherine Dugan, Director
Advising & Testing Center

CD/bh



