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To: Gail Sechrist

From: Tom Pressly /(P

Subject: Accounting Curriculum Revision Changes
Date: February 7, 2002

We have changed the prerequisite requirement for ACCT303 Financial System Analysis
from “C” or better in ACCT201 — Accounting Principles I to “C” or better in ACCT202
Accounting Principles II. This change is designed to address concerns expressed at the
January 2002 Senate meeting regarding proper sequencing of junior standing courses
required for all business majors prior to taking junior-level coursework. The appropriate
changes have been incorporated into both program revision and ACCT303 proposals.
You can find these changes marked by post-its in the attached hard copies of the program
revision and ACCT303 proposals. I have also included a disk copy of the program
revision and ACCT303 proposals on the accompanying disk for use in preparing
documentation for Senate consideration.

I have also included a copy of the College of Business junior standing policy and
coursework requirements for your reference in determining whether the above-mentioned
change will satisfy previous Senate concerns regarding ACCT 201, 202, and 303
sequencing.

We hope that the UWUCC will expedite these changes as quickly as possible for further
consideration of the entire program package by the University Senate in the near future.
Thank you once again for your work in moving this accounting program change forward.
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Eberly College Academic Rules

PLEASE FOLLOW

Junior §' tanding

To be accepted for Junior Standing a business major must have;

1. Accumulated 57 semester hours or more of academic credit;
2, Achieved a 2.0 or higher cumulative GPA; and
3. completed the following courses:
ACCT 201 ACCT 20 . BEDUI01/COSCI01/IFMGI01 ___,

BLAW235 , ECON12] . ECON122 , ENGL101 ,
ENGL202 » MATHi31 )15 | MATH214 , PSYC101 . and

QBUS21S___ \m AT g

Business majors (except those majoring in Business Education) who have not achieved Junior
Standing are normally not permitted to enroll in 300 or 400-level courses in the ECOBIT. Those

completed one or more of the required courses listed above may, with permission, enroll on a
one-time-only basis in up to nine hours of 300-level ECOBIT courses,

Distribution Requirement

All ECOBIT majors (except those majoring in Business Education) must take a minimum of 50

percent of their degree requirements (i.e., at least 62 semester hours) in non-business*
coursework.

Prerequisites

Students will not be permitted to register for any business core courses for which they do not
have the prerequisites, '

Curriculun! Sheets

Please refer to the curriculum sheets for curriculum requirements and course sequencing. You
may also refer to the Undergraduate Catalog.

*For purposes of all policies above, “business” coursework consists of all ECOBIT courses
except IFMG101, QBUS215, and courses in Business Education (BEDU). ECOB334 is also
treated as a “business” course, “Non-business” coursework consists of all BEDU courses,
IFMG101, QBUS215, and all non-ECOBIT courses except ECON334.



Part II. Description of Curriculum Change

1. Catalog Description for the Revised Program

Current Catalog Description (Old)
The Accounting Department provides the training necessary for one to enter

the fields of public accounting, managerial accounting, and government
accounting.

Revised Catalog Description (New)

Accounting majors receive instruction in financial reporting system design
and analysis, managerial accounting, taxation and nonprofit accounting
leading to career opportunities in public, industry and government accounting.

2. Summary of Changes

A. Table Comparing Old and New Programs

Old Program New Program

Bachelor of Science — Accounting Bachelor of Science — Accounting

Liberal Studies: As outlined in the Liberal Studies 54-56 Liberal Studies: As outlined in the Liberal Studies  54-56
section with the following specifications: section with the following specifications:
Mathematics: MATHI 15 Mathematics: MATHI1 15

Social Science: ECON121, PSYCI101 Social Science: ECON121, PSYC101
Liberal Studies Electives: BTED/COSC/IFMG101, Liberal Studies Electives: BTED/COSC/IFMG101,
ECONI122, MATH214, no courses with ACCT ECON122, MATH214, no courses with ACCT prefix

prefix

College: Business Administration Core 33 College: Business Administration Core 33
Required Courses: Required Courses:

ACCT201 Accounting Principles I........... 3sh ACCT201 Accounting Principles I............ 3sh
ACCT202 Accounting Principles Il.......... 3sh ACCT202 Accounting Principles1I............ 3sh

BLAW235 Legal Environment of Business 3sh
BTST321 Business and Interpersonal

BLAW?235 Legal Environment of Business 3sh
BTST321 Business and Interpersonal

Communications..........ccoeerennne 3sh Communications..........ccceververer 3sh
FIN310 Finance L.......c..ccvcvmevrenncronnnes 3sh FIN310 Finance L.........c.ccvvvmnieeninnninnnnns 3sh
IFMG300 Information Systems: IFMG300 Information Systems:

Theory and Practice.................. 3sh Theory and Practice.................... 3sh
MGMT310 Principles of Management......3sh MGMT310 Principles of Management.........3sh
MGMT330 Production and Operations MGMT330 Production and Operations

Management.............c.coeeverenenne 3sh Management.........c.ccoeeinrnnennnn 3sh
MGMT495 Business Policy................... 3sh MGMT495 Business Policy........ccccc..o..... 3sh
MKTG320 Principles of Marketing.......... 3sh MKTG320 Principles of Marketing ............ 3sh
QBUS215 Business Statistics..................3sh QBUS215 Business Statistics................... 3sh



Major: Accounting (1)

27 Major: Accounting (1) 27
Required Courses: Required Courses:
ACCT301 Intermediate Accounting I............... 3sh ACCT303 Financial System Analysis......... 3sh
ACCT302 Intermediate Accounting Il............... 3sh ACCT304 Intermediate Accounting 1......... .3sh
ACCT311 Cost Accounting.......eeuveeeerererennnen 3sh ACCT305 Intermediate Accounting Il......... 3sh
ACCT321 Federal TXES...euueeererriarersiancnssonnes 3sh ACCT311 Cost Accounting........ceervrerennes 3sh
ACCT401 Advanced Accounting..............coveee 3sh ACCT321 Federal Taxes......ceeorerrernnneesee 3sh
ACCT412 Advanced Cost Accounting.............. 3sh ACCT401 Advanced Accounting............... 3sh
ACCTA31 Auditing.......ccoeeunnrnirnmiiiencenennnnnne 3sh ACCT431 Auditing.......ocveeeieisrnninrnneanens 3sh
Controlled Electives: Controlled Electives:
Two courses from this list: 6sh Two courses from this list: 6sh
ACCT422, ACCT435, ACCT441, ACCT451, ACCT412, ACCT422, ACCT432, ACCT441, ACCT451,
ACCT461, ACCT47], BLAW336 ACCT461, ACCT47], BLAW336
Other Requirements: 0 Other Requirements: 0
Free Electives: 8-10  FreeElectives: 8-10
Total Degree Requirements: 124  Total Degree Requirements: 124

(1) Students must meet the grade prerequisite(s) listed in the course description section of the Undergraduate Catalog

prior to advancing to the next course

B. List of Course Changes

Old Program

ACCT301 Intermediate Accounting I

ACCT302 Intermediate Accounting II

ACCT311 Cost Accounting

ACCT412 Advanced Cost Accounting

ACCT435 Internal Auditing

New Program

ACCT303 Financial System Analysis (new

required course)

ACCT304 Intermediate Accounting I
(number change and revised required
course)

ACCT305 Intermediate Accounting II
(number change and revised required
course)

ACCT311 Cost Accounting

(revised required course)

ACCT412 Advanced Cost Accounting
(program reclassification from required
course to controlled major elective)
ACCT432 Forensic and Internal Auditing
(new major elective course)

(major elective course deletion)



3. Rationale for Change

The primary change in the accounting core curriculum will result from the creation of a
new required course in financial system analysis (ACCT303) and the reclassification of
ACCT412 Advanced Cost Accounting from a required to a controlled elective course
offering. This change will result in a direct substitution from requiring the old ACCT412
course and replacing it with the new ACCT303 Financial System Analysis course. No
change in total required hours within any component of the accounting major curriculum
will result from this requirement substitution.

ACCT303 - Financial System Analysis (NEW REQUIRED COURSE - 3 hours)

One part of this course would be devoted to expansion of fundamental financial statement
preparation techniques introduced in ACCT201 Accounting Principles I, along with
introduction of more complex financial reporting areas such as leases; pensions; deferred
income taxes; purchase commitments; research and development costs; discontinued

operations; and extraordinary events. Also, construction of the statement of cash flows
will be introduced.

Another section of this course will focus on financial statement analysis and interpretation.
Financial measurements of short-term liquidity, earnings coverage, long-term solvency, return on
invested capital, and profit performance will be emphasized. The purpose of this section will be
to introduce the usefulness of financial statements for a variety of economic and operational
decisions to a diverse group of business students, rather than emphasizing particular applications
for specific disciplines. Specific applications would be reserved for upper-level core courses
within each business major.

A third major instructional area contained in this course will be the integration of financial
accounting software packages throughout the course to demonstrate the functions and usefulness
of such software in financial statement preparation, along with business analysis and decision-
making. Familiarity with common financial reporting software systems presented in this course
will help students to become more familiar with similar programs that are currently utilized in
many business environments.

The combination of these three curricular approaches will simultaneously allow for better
preparation of accounting majors for more rigorous upper-division accounting coursework, along
with providing incremental instructional coverage in financial analysis and technological
applications currently demanded by the academic and business communities.

" This course will become a required course for accounting majors and minors. The prerequisite

for this new course for accounting majors and minors would be achievement of a “C” or better in
ACCT202 - Accounting Principles II. A similar prerequisite standard (“C” or better in
ACCT202) would also be considered an appropriate prerequisite for outside majors enrolled in
ACCT303.



It is believed that the new ACCT303 course would fulfill an assortment of needs within the
College of Business.

1. Accounting majors would receive critical reinforcement of fundamental accounting

techniques introduced in Accounting Principles 1 while also presenting new financial
ing topics that will be elaborated further in intermediate accounting courses.
“mat would produce students who would be better prepared for the rigor of
! financial reporting topics covered in intermediate accounting. It would also
( P wuctors to devote more time to these complex accounting areas by shifting
‘ “basic financial statement fundamentals to the new financial statement
e.

sucal skills anticipated to be emphasized in this course correspond directly to
_.cadvocated for entry-level accounting graduates by the American Institute of

. Certified Public Accountants (AICPA Core Competency Framework for Entry into

the Accounting Profession, 1999), the American Accounting Association (Objectives
of Education for Accountants: Position Statement No. 1, 1990) and the Institute of
Management Accountants (Counting More, Counting Less: Transformations in the
Management Accounting Profession, Management Accounting Quarterly, Fall 1999,
pp. 29-34). Copies of these seminal accounting education articles can be found at the
conclusion of this program revision section.

Accounting minors and other students within the Eberly College of Business (such as
business education majors) who currently must take Intermediate Accounting [ would
be allowed to substitute the new ACCT303 course to fulfill their accounting
requirements. Most of these students are not required to complete the intermediate
accounting series (I and I1) and thereforc may be exposed to only a fragment of
advanced financial reporting issues. The proposed financial system analysis course
would provide a much more balanced overview of financial reporting topics along
with practical applications for business decision-making. The new ACCT303 course
would also significantly reduce the necessity of these students to master complex
journal entries and calculations traditionally taught in intermediate accounting
courses.

. ALL Eberly College of Business (ECOB) majors would benefit from taking this new

ACCT303 course. Future business professionals should possess the fundamental
ability to read and interpret financial statements for internal review and operational
decision-making. These future managers should also understand how their decisions
are reflected in financial statements that are constantly scrutinized by the investment
community. These financial analytical skills become especially relevant for students
enrolled in the MGMT495 — Business Policy capstone required for all senior IUP
business majors.

Furthermore. finance majors should become more comfortable working with financial
statement data that they will often be asked to evaluate throughout their professional
careers.



This course would also prove beneficial to criminology majors who may consider

specializing in white-collar criminal investigations (e.g., fraud, embezzlement, money
laundering).

In short, every ECOB graduate should graduate from IUP with some basic knowledge
of financial statement reporting and its usefulness as they pursue their business
careers.

ACCT304 - Intermediate Accounting I (NUMBER CHANGE AND REVISED
REQUIRED COURSE - 3 hours)
ACCT305 - Intermediate Accounting Il (NUMBER CHANGE AND REVISED
REQUIRED COURSE - 3 hours)
The intermediate accounting series would include accounting majors and minors who had
previously completed the new ACCT303 course as a prerequisite. Technical analysis of
specific transactions associated with complex financial statement topics previously

introduced in the new financial statement analysis course would dominate the contents of
these courses.

ACCT311 - Cost Accounting (REVISED REQUIRED COURSE - 3 hours)
This course for accounting majors and minors will be redesigned to better coordinate
with topics that are initially covered in ACCT202 — Accounting Principles II. In
addition, new subjects such as accounting for quality costs, value-added efficiency
analysis, transfer-pricing procedures, internal performance measurement, benchmarking,
target costing, and variance analysis will be included in the revised course proposal.

ACCT412 - Advanced Cost Accounting (PROGRAM RECLASSIFICATION FROM
REQUIRED COURSE TO CONTROLLED ELECTIVE - 3 hours)
This course will be reclassified from a required to controlled elective course within the
accounting major core in order to accommodate the introduction of the new ACCT303
Financial System Analysis curriculum as a required major course without increasing total
hours necessary for completion of the accounting degree.

Recent departmental-approved textbooks have placed greater prominence on fundamental
cost accounting topics in ACCT202 — Principles of Accounting. The combination of
ACCT202 cost accounting fundamentals and revised ACCT311 Cost Accounting
curriculum will maintain the one-year exposure of cost accounting instruction previously
given to all accounting majors under ACCT311 and ACCT412.

This change will balance coverage of accounting practice issues within the accounting
core curriculum while providing accounting majors interested in pursuing corporate
accounting employment with in-depth coverage of advanced cost (corporate) accounting
areas by completing the elective ACCT412 course expected to be offered once per
academic year.



As further evidence of the appropriateness of this approach, please refer to Tables 1 and 2
(pages 22-23) of the attached article entitled “Reforming an Accounting Program: Sailing
the Ship Through the Academic Doldrums” by Long and McGuire for illustrations of the
course content of traditional and alternative accounting programs. Under both
circumstances, a single cost accounting is required for accounting majors, with an
advanced cost accounting elective included in a traditional undergraduate accounting
program. After senate approval of these program revisions, the IUP undergraduate
accounting program will closely mirror the traditional accounting program displayed in
Table 1, including the substitution of a required ACCT303 Financial System Analysis
course for the ACCT412 Advanced Cost Accounting elective.

ACCT432 - Forensic and Internal Auditing (NEW MAJOR ELECTIVE COURSE -3
hours)

This course will include extensive coverage of forensic audit procedures for controlling
and investigating fraudulent activities within business organizations. Also, operational
audits for adherence to organizational policies are also introduced in this course revision.
Along with accounting majors, this course could prove to be particularly beneficial to
criminology majors desiring additional accounting training for investigating white-collar
criminal activities.

ACCT435 - Internal Auditing (MAJOR ELECTIVE COURSE DELETION)
This course will be eliminated to reflect updated emphasis on internal auditor
responsibilities regarding fraud prevention, detection, and prevention presented in
ACCT432 — Forensic and Internal Auditing.

SUMMARY

Accounting majors in this modified curricular framework will be required to complete the
SAME number and total hours of required core courses as under the present curricular format.
Liberal Studies and business core requirements will not change with this revision. Total
semester hours required for earning a bachelor of science in accounting will not change.
Accounting majors will still receive at least one year of managerial/cost accounting instruction
after the implementation of the revision. Most importantly, accounting majors and minors, along
with other ECOB graduates, will be exposed to a significant analytical function (financial system
interpretation and analysis) and technological business applications commonly included in

traditional undergraduate accounting programs but previously not directly addressed within the
TUP accounting curriculum.



I11. Implementation

1.

After university approval of the attached program changes, incoming accounting majors will
be required to follow the revised curricular format, including completion of the new
ACCT303 as part of the accounting major core curriculum. Accounting majors already
enrolled in the program prior to this revision approval will be permitted to continue to follow
previous curricular requirements effective in their year of acceptance into the program by
taking ACCT412 Advanced Cost Accounting and completing six hours of additional
accounting elective coursework. However, these transition accounting majors will also be
permitted to participate in the revised curricular format by taking the new ACCT303 course
to substitute for ACCT412 as major elective. As previously mentioned and illustrated, total
program courses and hours will remain the same under the old and new curricular
requirements for all undergraduate accounting majors.

Because total course and hour requirements will remain identical under the old and new

accounting curricular programs, teaching loads are not expected to be affected by these
changes.

Resources are expected to be adequate within the Eberly College of Business. However, it is
expected that increased computer lab access will be necessitated by the integration of
financial accounting software applications throughout the ACCT303 Financial System
Analysis course.

As previously mentioned, the department expects some increment in total student and major
enrollments from the revival of the associate degree in business with accounting
concentration program during the 1999-2000 academic year. However, this increment is
independent of this curricular changes presented in this proposal. Because of the’ overall
consistency in total course and hour requirements under the old and new accounting program
formats, little change in accounting enrollments is expected directly from.pr.oposed program
changes. Any minor incremental increases should be covered through existing faculty
complement.

IV. Course Proposals

Course proposals detailing the accounting curriculum changes follow this program revision
summary.



Indiana University of Pennsylvania

Department of Finance and Legal Services

724-357-4818
Eberll,\m College of Business Fax: 724-357.7520
&= A 66+ Pratt Drive Intemet: http:/fuwnw.iup.edu

‘} 4125 years Indiana. Pennsylvania 157051087 g g
' Honaring Yesterday
|Creattug Tomorrow

Date: October 19, 1999
\ To:

Thomas Pressly, Chair
Department of Accounting

From: Karen Duhala, Chair

Department of Finance and Legal Studies
Curriculum/Program Committee

Subject: Curriculum Revision for Bachelor of Science -

Accounting Major

proposed program revision for the Bachelor of Science in
Accounting. In particular, we welcome the introduction of
AG301 Financial System Analysis. This course will be
especially useful to Finance majors who are in need of a more
solid background in wunderstanding and using financial

statements, and we plan to include it in our 1list of
controlled electives.

|
|
\ The Department of Finance and Legal Studies supports the
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Indiana University of Pennsylvania

Department of Techuology Support and Training 724-357-3003
Eberly College of Business Fax: 724-357-3013
64 Pratt Drive

] Internet: Aitps/fumenc.inp.edu
Indiana, Pennsylvania 15705- 1087

TO: Thomas Pressly
Chair of Accountinﬁepartmem

FROM: K. Virginia Hemby
Dawn E. Woodland V2
Co-Chairs, Technology Support and Training Curriculum Committee

SUBJ: Support for Accounting Curriculum Meodifications

DATE: September 13, 1999

Please be advised that the Department of Technology Support and Training
wholeheartedly supports the modifications of the Accounting curriculum.

The Program will continue to support these courses as fulfilling part of the Business
Education major.

If there is any further infofmation that you would like to have from the Curriculum
Committee, please let us know.

cc: Robert Camp, Dean
members of TST Curriculum Committee
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he four major accounting groups (IMAL AAA,
AICPA, and Big 5 professional services
firms) recently undertook a project tha pro-
duced a report tided Acconnting lducation:
Charting the Course through a Perilons Furure.)
“I'his reporc is the latest in a number of calls for
reform of accounting curricula. A summry of this
report was presented in the Fall 2000 issue of Man-
agement Acconnting Quarterly, and the entire report is
available on IMA's website ar wwwimaneorg.?

1ts title visualizes the accounting profession as
fleet of ships on the high scas, sailing inw uncharted
territorics ripe with dangers of shipwreek and cap-
size. The winds of technological change blow at gale
foree, and novice sailors need new and different
skills to stay afloat and on course.

Just as the merchant marine must have struggled
with the advent of the steam and internal combus-
tion engines, the accounting profession is struggling
in the age of information technology. Like those
sailors who had to learn to pilot ships without sails,
accouneants increasingly have to learn to provide
professional scrvices without examining accounts.

AccounTinG Epucarons Have Heano
THE CALLS FOR REFORM
“Ihis latest eall for drastic change to the content and
weaching methods typically found in aceounting pio-
4RINS COMES 4S N0 SUFPFSC 10 Most accounting cdu-
cators. 1t has been 15 years since the AAAS Bedfond
Committee first reporeed that the profession was
changing drastically and that accounting progems
would have to change drastically to remain
effective.d Since the Bedford Committee report was
published, there have been multiple accounting
cducation reform initiatives. In addition, most
accounting departments have faculty members who
have read the *Big 8 White Paper™ and remember
¢he creation of the Accounting Fducation Change
Commission (AECC)4

I'he position statements of the AEGC and the
resules of the AECC grants are routinely given out
for free at American Accotnting Association (AAA)
conferenves.® The 150-hour requirement has been
adopted and implemented in most states, resulting
in faculty review of the content and design of exXist-
ing accounting programs. With so many initiatives
pushing for change, the question arises, “Why hasn’t
mure change occurred?” Accounting cducators are
sailing in the academic doldrums. The winds of
change blow without much foree in the harbors

where cducators sail. Here we will diseuss why the
faculty in many university accounting programs have
resisted change and offer steps necessary to char a
course toward meaningful accounting education
rcform.

THE TRADITIONAL ACCOUNTING
PROGRAM

I'he Bedford Committee found thac a typical under-
graduate accounting, program in 1986 required
approximately 30 semester hours of accounting.”
*I'is model included @ sequence of clementary,
intermediate, cost, auditing, and wx courses. Infur-
mation systems courses were identified as recent
additions in many programs at the ume.

Master of accountancy programs typically required
30 graduate semester hours, with 50% of those hours
required to be in accounting courses. Most graduate
programs cicher offered specialization in specific
accounting arcas or provided a generalized track
based primarily on the undergraduate core. The
Commiteee described the teaching process as one
hased on lecture with routine problem solving, Class
discussion took the form of teachers asking the sw-
dents questions. ‘The primary focus of the teaching
process was the acquisition of the knowledge needed
to pass professional cxaminations.

Many of today™s accounting programs arc still sim-
itar t thise described by the Bedlord Commitee
report. There are several reasons why faculty mem-
hers have resisted change or have renuined uncon-
vineed that change is really necessary.

pancer THAT Can SHIPWRECK CHANGE
Faculty members’ opinions on curriculi are often
shaped by their academic and professional experi-
ences. Faculty have liwde, if any, formal training in
the field of education, For the most part, they learm
to teach by trial and error and from the example of
their professors during their own academic training,
In addition. accounting Fculty have very speciallzed
cdueation and waork expericnees, so it is only natural
that many accounting cducators view their discipline
as one requiring the dissemination of specialized
knowledge. Many faculty members have continued
their narrow focus by choosing continuing cducation
on those same technical accounting issues.

Similarly, their rescarch nyay also be very complex
and narrow in scope. An accounting educator’s work
expericnce may go back to an carlier management
style that relied less on team decisions, When the

IAANAGEMENT accounting quaterly
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cducator was an accountant, he or she may have
scrved as an expert on financial reporting but not on
general business decisions. In addition, some faculty
work cxperience may go back many ycars before the
Bedford Committee report. All of thesc factors make
it harder for some faculty members to accept the
fact that the role of the accountant is changing.
Here are several other barriers to change.

Compensation and Roward Structuros

At research institutions, the focus has traditionally
been on scholarship, not teaching. Furthermore,
cducators focusing on research often do not sce the
importance of curricular reform. Their primary
reward structure may be built around the old adage
“publish or perish.”

Even at teaching institutions, the reward structure
may be weighted toward the deffvery of curricula
rather than the development of curricula, If professors
are rewarded for their teaching (in the form of high
cvaluations), there is little motivation for thcm to
change. Also, traditional students arc notina posi-
tion to judge whether course content will be rele-
vant after they graduate, and department chairs and
personnel committces may not be qualificd or will-
ing to make that judgment either.

Professors may not be willing to take sisks with
courses that appear to be functioning well. If they
do not think the course is “broken,” then educators
are not going to fix it. Furthermore, if those profes-
sors are tenured, it may be even harder to convince
them of the need to change. Their decpartment chair
and dean may have litte actual power over their
tcaching methods and course content decisions.
Faculty may sce reforming their accounting pro-
grams as all risk and virtually no rewards.

Facuity Satisfaction with the Traditional
Modeal
A curriculum is very important to most cducators,
and they feel uniguely qualificd to dccide what con-
tent and methods are incorporated in their courses.
“The faculty members that create courscs have very
strong opinions about what makes for an excellent
course, and the cumiculum is intricatcly tied to their
job satisfaction. Educators put a lot of themselves
into their courses, and a change in teaching methods
or content has the potential to change how students
react to their courses.

Faculty members who teach courscs that make
students fecl uncomfortable have to cope with stu-

20  somuEs 200

dene dissatisfaction. At many teaching institutions,
student dissatisfaction, as voiced through student
cvaluations, results in lower raises and slower pro-
motions. Therefore, given the importance of curric-
ula to faculty members, it becomes clearer why
faculty members prefer to proceed cautiously with
curricular reform.

Faculty Opinion that Roform Is Not Noecessary
Defining “cffective teaching” is a difficult task,
and determining what constitutes the best account-
ing curriculum is a mateer of judgment. While it
may appear obvious to accounting practitioners that
today’s entry-level accountant needs to possess cer-
tain skills (such as communication, technology,
tcam, leadership, and critical-thinking skills), facul-
ty opinion can be divided on the importance of
skill building in an accounting curmriculum.
Whether skills are more appropriately and effec-
tively taught after graduation by cmployers or
before graduation by educators is still a subject of
debate. Some faculty members argue that students
are not ready to develop certain skills until they
have maturcd through their work expericnces. In
addition, sume accounting cducators belicve that
practical skills can be accomplished through
employee training and that accounting theory and
concepts arc more appropriately taught in accoun-
ing programs.

The secommendations of the various committees,
task forces, and commissions that call for curricular
reform are all based on educated opinions, Some
faculty members are quick to discount those opin-
jons as not being applicable to their specific
accounting programs and thosc constituencies
served by their accounting programs. The argument
quickly becomes one of “large employers” versus
“small cmployers” and “national employers” versus
“local employers.” Many faculty members are
unwilling to change without proof that reform is bet-
ter for their specific cducational stakeholders.

Accounting Faculty Recolve #iinod Messagos
In some cases, the call for reform has been onc of
mixed or conflicting messages. The recommenda-
tions of AECC have generally called for a broader
undergraduate accounting education with an
cmphasis on the development of skills that allow
lifelong learning. However, the AECC did not call
for a modification of the content of the profes-
sional cxaminations to reflect this change in val-



ues. Instead, the ALCC recommended 2 “decou-
pling” of academic studies from prnl'css'mnul
examinations.

“Ihis situation is perplesing for some accounting
faculty beeause aecounting undergrduate students
rypically assume their accounting progrim will pre-
pare them to have the skills and knowledge neees-
sary for their entry-level positions in the profession.
Good students ulso routinely expect that they are
prepared 1o pass the leading professional examini-
dons (such as the GMA and CPA examinations) after
completing an appropriace review course. Given that
companies often condition continued cmployment
on the successiul completion of professional exami-
pations, these are reasonable assumptions.

The adoption of 2 150-hour requirement by the
ALCPA and not by the IMA adds to the complexity
ol curricular review. Ihis raises several (uestons.
Do public accountants and industry accountants
have the same cducational necds? What should the
{irst four years of an accounting, curriculun acconm-
plish. and what should the fifth year accomplish (i
anvthing at all)?

The AECC issue statement recommends thitt
students review and sit for prnl'c:isinn:ll examin-
tions only after chey complete all their degree
rcquirumcms.'l'hi:; statement can be interpreted
broadly as 2 recommendation hat accounting pro-
grms should be designed withoutany thought con-
cerning professional examinations. 1n practice, the
ALCO :\pp:‘u-.lch only “decouples” prui'cwsinnnl
examinations from the last semester of the students’
qecounting Progrms.

“T'his approach does not remove the scudents’
expectations thiat ACCOUNTING PIOREINS will ade-
quatcly prepare them for thetr prn!‘cssiunul examini-
tons, but it does create dissension among
accounting faculty as to the appropriatencss of trying
1o accomplish thit goul. Sunme faculty conclude that
4 UBIVETSitY's ACCOUNTING PIOZEITE should be
designed to reflect the differences in the carcers and
prni'cssimml certifications of accountints in public
practice and industry. Other fuculty argue that
ACCOUNTINE Programs should prepare all aceounting
students with one general accounting cdugation that
will serve students in cither public or industry

CATLCrs.

INTERNAL DiVISIONAL PoOLITICS
Fyven whenit majority of accounting faculty is con-
vineed that a program should he reformed, there are

seill institutional barriers (o overcone. Dilterent
departments compete for students and resources. AL
many business sehools, cach department has liule
aceountability to the overall suceess of their schoal.
“The finance and infurmation rechnology depart-
ments may find the accounting department’s enroll-
ment losses are their cnrollment gains, Faculty
members ol one depariment nay have lide incen-
tive o agree to chunges that will improve another
department.

Under the faculty povemanee structure at most
URIvErSITies, course modification and progrant o wli-
fications have to be approved by university faculey at
ceveral levels ol conmittecs. [Lven a business school
dean may have litde reason Lo care whether students
chuose aveounting over another bhusiness discipline
because the enroliment for the business schuool
remains the same. I addition, attempts 10 METEe
accounting with other departments may GHise per-
sonality conflicts and disruption of faculty relation-
ships in other departments. Curricular proposals may
rekindle past conflicts beoween individual faculty
and various depiartments. Therefore, faculty pursuing
curricular change must rely on the pml'c.-ision-.l'l'lmn
and goodwill ol their business school colleagues o

pet their new progrums approved.

SETTING SAIL Towanp REFORM

Given all the reasuns that acconnting faculty have o
resist accounting cducation reform, itis important to
identify the areas that will make meaningful reform
possible. Ihese areas include developing provesses
fur continuions improvement, following processes lor
reform, and obraining sulficient buy-in from stake-
holders o proceed. Other arcas include creating
muodels of the pre iposed Programs, petng stkehuold-
or feedback concerning the best program for your
institution, and convincing other faculty o support

the new progrant

peveloping Processes for Continuous
Improvement

It is helptul 1o the ceform eitort when a business
sehool and avcounting department have already put
processes 1 place Tor continuuns improvement. In
is aceredittion standards, the AACSH requires that
conginuuus Improvement Processes be in place 10
ensure faculty development, high-quality curriculiy
intellectual contributions, and appropriate nsErue-
tional resouices. 1hese processes require that fa ul-
Ly ASSLSS their Programs and pcriudiuu'ﬂy nutke

1 ANAGEMENT Beeoanting quantetly

n



Table 1: ‘Traditional Accounting Program

Business Core
ACCT201 Principles of Accounting | Acereo 3
ACCLZOZ _fﬁnnip!as of Accounting Il Acer oz 3
Accounting Courses in Businass Core 8

Accounting Core
ACCT303 Intermediate Accounting |
ACCT304 Intermadiate Accounting Il

ACLTI0Y 3
ALECT 205 3

ACCT3N  Federa) Taxstion of Individuals A ¢ cT 221 3

ACCT315 Cost Accounting |
ACCT401  Advenced Accounting

AceT 3 11
Acer 0!

3
3

ACCT413  Accounting Information Systemsacer 203 3
ACCT415  Auditing Theory and Practice g e T V37 3

BLAW4B4 Businass Law BLaw 237 3
Accounting Core Total 2%
Accounting Major Electives {Choose cne course) gL
ACCTA12 Incoms Taxation of Business Entiies A<CT ~ 3
ACCT416 Advanced CostAccounting AceT Y2 3
ACCT417 _ Intemnational Accounting AlerV1 3
Accounting Elective Total Hours 3
Tota) Undergraduate Accounting ProgremHourss 33
MSA grogram
Accounting Care Courses
ACCTE01 Management Accounting 3
ACCT802 Seminar in Financial Accounting 3
ACCT603 Seminar in Taxation 3
ACCT604 Seminar in Accounting Information Systems 3
ACCT605 Seminar in Auditing 3
Total Accounting Core Hours 15
Business Core Courses
BLAWB18 Business Law 3
FIN_ml finencial Management 3
Total Business Core Hours 6
Elective Courses
Nine hours of electives from the MBA program L]
Totel MSA Pregram 30
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corrections to ensure a continuous level of quality.
In addition, the standards for accounting accredi-
tation require that accounting faculty demonstrate

AV (PW"M )profcssional interaction and relevant practical cxpe-

ricnce. These two requirements are cspecially criti-
cal to keep faculty current with changes in the
accounting profcssion. For example, a faculty intem-
ship experience may do more to convince faculty of
the need for reform than anything that may be said
by other professors.

Other processes should also be in place for con-
tinuous improvement. For cxample, employcr and
student advisory groups may scrve as a source of
valuable external information on what is relevant in
an cxisting curriculum. Reviews of syllabi and sur-
veys by faculty can help keep cducators awarce of
the teaching methods used and the content taught
in the program, Intellectual contributions on curricu-
lar and pedagogical issues can help keep faculty cur-
rent in those areas where that type of scholarship is
consistent with the program’s mission.

Processes that monitor the instructional resources
uscd in a program may help identify whether physi-
cal resources arc inadequate to support skill-
building assignments. For example, if classreoms are
not designed for tcam or group work, this may have
to be corrected to facilitate reform that includes an
emphasis on skill building.

Following Procossos for Reform

An accounting department considering the type of
change recommended in Charting the Course may
overcome these obstacles by taking certain steps.
The first thing to do is to review the accounting lit-
erature and positions of the various accounting onga-
nizations. It is difficult to rely on external calls for
reform unless you are familiar with them. While
some ambiguity may exist in the varicus positions of
accounting organizations, SOMc CONSISTCNCY CXists as
well. For example, there has been concemn among
accounting practitioners about the number and qual-
ity of accounting students for nearly a decade. This
is not a new phcnomenon brought about solcly
because of the 150-hour requirement,

Scveral schools that received AECC grants adopt-
cd a “user approach” in their principles of account-
ing courses. Given that today’s technology can
perform the “debits and credits,” accountants now
are morc involved in using the accounting informa-
tion than creating it. Thercfore, by giving potential
accounting majors the impression that accounting is
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Teble2 Alternative Accounting Program—Tracks

Business Core
ACCT201 Uses of Accaunting Information | 3
ACCT202 Uses of Accounting Information Il 3

Accounting Courses in Business Core 8

Accounting Core

ACCT203 Introductory Accounting Lab

ACCT303 Imermediate Accounting

ACCT315 Cost Accounting |

ACCT412 Intreduction to Federal Texation

ACCT#13 Accounting Information Systems

ACCTH15 Auditing Theory and Practice
Accounting Core Yotal Hours___ 16

W W W W W

Accounting Program Tracks
{Btudants must complete one of the thres tracks that follow)

FAnance Track
FIN343 Intemational Finance 3
FIN3S1 Financial Institutions 3
FIN433 Principles of Investments 3
FIN481 Finencial Management 3
Finance Track Total Hours 12

Irformation Systems Track
CiS357 Data Communicaticns 3
Cis375 Systems Analysis and Design 3
CIS377 Database Cencepts 3
CIS454 Managing Information Technology 3
_nformation Systems Track Totel Hours 12

- —————
@s;semam Accounting Track)
. i nagement 3

DfWMons Management 3
ACCT416 Advanced Cost Accounting ACCT VYL ¥
AC(_:!'MB Special Topics gtioml]” 3

Management Accounting Track 12
Totz) Undergraduste Accounting ProgramHowrs____ 34

more about journal entries than decision making,
accounting programs just contribute to the recruic-
ment problem.

Another step in the process is to review account-
ing programs at other institutions. The Internet
makes it possible to study other accounting pro-

MSA grogram

Accounting Core Courses
ACCTS01 Management Accounting 3
ACCT602 Seminar In Financial Accounting 3
ACCT603 Seminar in Taxation 3
ACCT804 Seminar in Accounting information Systems 3
ACCTS05 Seminar in Auditing 3
Total Accounting Core Hours_

Business Care Courses
BLAWS18 Businass Lew
FING0V Financial Managsment 3

Total Business Core Hours

Elective Courses
Nina hours of slectives from the MBA program 9

Total MSA Program ___

I8

grams in a relatively fast and efficient way. For
example, publicutions like the US News Online rank-
ings of business schuols make it casy to review other
programs because it is so easy to contact any of the
hundreds of univensitics listed and linked on this
type of online publication. In some cascs, individual
faculty web pages may be accessible to provide very
specific information on individual courses, Student
workers may be used to find and bookmark web
pages for later study by accounting faculty.

While a review of other institutions may not help
build a casc that reform is nccessary, it is possible to
find many programs that follow the traditional mod-
cl. It can also serve as a tool for developing proposed
modcls for discussion with the stakeholders of your
institution. However, it will probably be necessary
to look at accounting programs that received AECC
grants and other lcading institutions to see programs
that have adopted ncw models.

Obtaining Sufficlent Buy-in from Stakeholdors
It is probably best o discuss Charting the Course with
your cmployer advisory buards and accounting facul-
ty. In this way, you can obtain initial feedback on
whether the type of change described in the report
is actually being expericnced by those accounting
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pracutioners closest o your program. At this point, a
decision should be made about bringing students
into the process.

The PowerPoint presentagion by the authors of
Charting the Course is o good velicle with which o
starta discussion of the relevant issucs, If the
emplover advisory hoard (and 3 significane number
of your accounting Frculny ) suppons the concept of
redesigning the accounting program o broaden the
curriculum, then it is tme o develop madels fur
further discussion,

Creating Models of Proposecd Programs

The models should be designed so that the under-
sraduate programs (and gradue programs, if applic-
able) will prepare accounting, graduates for their
careers. Several maodels should be developed o
ensure the bestapproach is identified for your spe-
cific institution. For example, providing gradugces
with i broader education can he accomplished in the
undergraduate program or in the graduate program
(or buth programs). Uhe traditiona program thae
your department is offering is the defuule madel, Tc
typically involves g very specialized program at the
undergraduare level and allows students w become
exposed o broader topics a the graduate level inan
MBA or MISA program Gassuming chat students pur-
suea grwduare degree). An example ol a aaditional
Prrogram s provided in "lable 1, p. 22,

A second modcel might include some combination
of management accounting, finance, or information
systems “tracks™ in the undergraduaie accounting,
program. In this type of program, scudents will only
he exposed o cermain specialized wopies (such as
Business Law, ‘Taxes 1, and Advanced Accounting)
I they tke them as electives or as part ol a graduate
Drogram. An example of this madel i provided in
Table 2, p. 23.

The advancage wo this model is that it provides
students with a fundumencal base of accounting
knowledge but allows them fexibility 1o “special-
ize™ in other arcas of interest. For example, a stu-
dent who eventually wants o sit for the CNIA
examination could wke the “nEmagement account-
g™ ek, Another student who eventually wants 1o
sitfor the CEM examination could ke the
“imnce™ track.

One additional consideracon is the AACSE
tecounting seereditation standards and how the
fimance and information systems faculty will impace
the adherence t the decounung acereditation s -
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dards. However, this issuc is only relevant to those
programs seeking AACSRB accounting acereditation,
Furthermore, the issue may nat be a concern if the
finance and information systems faculty teaching in
the accounting program can demonstrie tha they

meet the accounting standards.

A third model could include selected courses in
accounting, linance, and information SYStems as part
ol @ required accounting program for al| undereradu-
Ate accounting scudents. This model could be strue-
tred in numeroys combinations, depending on the
emphasis of the various topics offered. "Ihese mod-
els are merely illustrative of die issues involved, but
the actual model thay your department designs will
be based on the resources and mission of your spe-
cific institation,

Getting Stakeholder Feedback as to the
Best Program

You should discuss the models that you develop
with the saikeholders of your program. As men-
tioned previously, these “stakcholders™ would nor-
mally include empioyers, students, and faculy,
Emplover and stndent accounting advisory groups



are good groups with whom to consult, “Flis step s
necessary w ensure that you can properly assess (he
needs of these important constituencies. 1t also pro-
vides you an opportunity to choose the arnay of
courses that will best serve these importan LS,
In sitwations where some faculey members are vocal-
Iy against redesigning the curriculum, these faculry
may try o build support among employers o ry to
block any movement to reform the prograims. Final-
ly, one additional consideration is that the broader
the audience that has contributed to the model, the
more credibility the ultinate decisions will com-
mand with other facnlry.,

Convincing Other Faculty to Support the
New Program

After the deparement has worked out @ maodel that
has support among employers and acceprance
among student groups and accounting faculry, it is
time to discuss the model with other faculty, As we
said, faculty members are often the most difficult
group to convinee, Assuming that the department
chouses a program where linance and information
systems faculey are needed o teach various courses,
you must consider Freulty resources,

[tis typically not feasible to hire finance and svs-
tems faculey for the accounting program and depuit-
ment For example, if the program is going 1o need
four finunce courses, four information systems cours-
es, and two management courses, there is no practi-
cal way wo hire new faculty o weach all those courses.
Iuthermore, other departments are not likely o
transfer their best faculty to vour department.

At some schools, it may be possible t reorganize
depariments so that acconnting, finance, and sys-
tems are in the same departiment or educational
unit. "I'his may or may not be possible at vour
school. "Therefore, accounting departments are usu-
ally going to have to make use of existing courses
taught by instructors from other departments.

Gerting the finance and information systems fac-
ulty to support this new accounting program when it
goes through the school curriculum committee Gl
through the school ol business voting, process) is cru-
cial to the program’s success. However, reforming an
accounting program to include more finance and
information systems courses could result in an
unusual situation. “T'he accounting department will
be asking other depariments o allow accounting
students to enlarge their courses, and these other
departments can greet this situation in cither a posi-
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tive or ncgative manner. §t really depends on
whether the faculty members teaching thosc courses
want to make the case to the administration of the
need for additional faculty in their departments.

In addition, the accounting dcpartment may lose
student hours and possibly have less of a need for
new faculty positions. In a world where “bigger is
better,” this may be another obstacle in convincing
accounting faculty to support the ncw program. It
may be necessary to convince other faculty that the
adoption of thc new accounting program is to their
advantage and then convince the accounting faculty
that this new program is the best for future account-
ing students. Equally important is the need to con-
vince accounting faculty that this will create an
accounting undergraduate program designed to sur-
vive and prosper for decades. It amounts to uying to
find a “win-win" situation for all faculty membcrs.
Most of all, this situation requircs accounting faculty
with strong leadership skills and a willingness to put
their students’ needs above their own.

Tue CHALLENGE TO REFORM

Getting the accounting faculty to support 8 broader
cducation for accounting students will be the great-
est challenge. Table 3, p. 24, provides scveral rea-
sons why faculty may be resistant to change.

Just as sailors must have thought that they could
not really be sailors without learning every type of
wind, wave, sail, and knot, accounting cducators
find it hard to believe that someonc can be an
accountant without learning every debit, credit, and
financial accounting pronouncement. It may not be
surprising, then, that the types of processes the
AACSB promotes (to ensurc continuous improve-
ments) are the same tools needed to educute
accounting faculty that this cype of change is really
necessary. For example, AACSB promotes student
and employer advisor groups, faculty profcssional
interaction, and faculty professional development.
In addition, there are numerous other processes that
can facilitate the accounting program rcform process.
*fable 4, p. 25, provides an overview of the various
steps in this process.

In order to convince faculty that accounting stu-
dents need a broader undergraduate cducation,
accounting faculty need the interaction with stake-
holders that the AACSB processcs cncourage. The
more faculty that sec and hear the changes that are
taking place in the accounting profession, the more
likely they will be willing to sec that changes in
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accounting programs are incvitable. Once they sce
that change is here, the issuc will shift from
“whether to change” to “how to change their
accounting programs in order to survive.” ®
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