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Purpose of the Graduate Student Handbook:

The major purpose of the Graduate Student Handbook is to describe the
requirements for the Master of Education in Education of Exceptional
Persons, to identify the requirements for Pennsylvania Certification in
Special Education and to explain the academic policies of this department
and the university.
Students are responsible for knowing the program, degree, and
certification requirements. In addition to the descriptions in this
handbook, students should be familiar with Graduate School Catalog.
(http://www.iup.edu/graduate/ps/index.htm) The Source - Indiana
University of Pennsylvania Handbook, the Schedule of classes, (found on
URSA- http://www.iup.edu/ursa) and the EDEX graduate program website
(http://www.iup.edu/special-ed.)

Additional questions should be directed to the Coordinator of the Graduate
Program, Dr. Janice Baker.
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PART 1
GENERAL INFORMATION
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GENERAL INFORMATION
Requirements
1. An applicant must have a bachelors degree and teacher certification from a regionally
accredited college or university and current teacher certification.
2. The Graduate School requires the applicant's cumulative undergraduate grade point
average must be at least a 3.0
3. Graduate Record Examination (GRE) is not required for the Special Education
graduate program.
4. A 300-word goal statement will be required with your application.
Procedures
1. Each applicant must file a completed application form. All application forms are
contained in the application packet received from the Graduate School or at the IUP
website.
2. The application should be accompanied by official transcripts from each
undergraduate and graduate institution attended, regardless of whether or not a degree
was earned. If the degree was earned at IUP, the applicant must submit a request to
the Registrar's Office to forward official transcripts to the Graduate School.
3. At least two letters of recommendation are required for each applicant. These letters
must be from individuals familiar with the applicant's academic abilities (someone
who has taught the applicant in a college level classroom experience) or from an
individual who is familiar with the applicant's professional skills.
4. A non-refundable application fee must accompany the application. The application
cannot be processed without this fee. Pleases pay by check (indicating your social
security number) and make the check payable to IUP.
Tuition, Fees and Financial Aid
See graduate catalog or call the Graduate School, Stright Hall, for complete and up-todate information. The phone number for the graduate school is 357-2222. and the
website is http://www.iup.edu/graduate/ps/index.htm
Assistantships
IUP offers both half-time assistantships (twenty hours per week of assistantship service)
and quarter-time assistantships (ten hours per week of assistantship service) to full-time
graduate students. Part-time students can also be considered for a quarter-time
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assistantship. The deadline for a fall assistantship is March 15 of the same calendar year.
Applications and further information are available from the Graduate School.

Transfer Credits
Up to twelve credits of graduate work taken within the last five years can be transferred
into the Master’s program. Six credits can be transferred from another IUP graduate
program. All transfer credits must receive approval to be incorporated as part of the
graduate student's EDEX program at IUP. Courses from other universities must have
been completed at a regionally accredited institution. For all transfers, the grade earned
must be a "B" or its equivalent or better.
To request the transfer of credits, the student should complete a form from the Graduate
School with a written request indicating the courses to be considered. Included with the
request should be a catalog course description or course syllabus and an official transcript
showing the earned credits. To be considered official, the transcript must arrive in a
sealed envelope bearing the official seal of the issuing institution. The request is
reviewed in the Graduate School and the academic department. After a decision is
rendered, the Registrar's Office and the student are notified of the transfer decision.
*Students wishing to transfer credits from another institution while enrolled at IUP
should receive advance written authorization for credit acceptance from the Graduate
School and the academic department.
If transfer credits are approved, only the credit, not the grade or accompanying quality
points, will appear on the student's IUP transcript.
*All candidates must complete their program's final six credits of graduate work in
courses offered by IUP.
Advisement
Students are required to meet with their advisors before they may obtain the PIN number
needed for scheduling. Education of Exceptional Persons graduate advisors schedule
evening advisement sessions for part-time students.
Praxis Exam
The Praxis specialty area testing in Special Education (Special Education – Education of
Exceptional Students 20353) is required for all graduate students who will be certified in
Pennsylvania. Students who do not have elementary education certification will also need
to take Fundamental Subjects: Content Knowledge (30511). Contact the Office of Career
Services at 302 Pratt Hall (357-2235) for additional information. Note: Students must
pass Praxis 1 exams before starting graduate courses.
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Pennsylvania Certification in Special Education
In order to be recommended for teaching certification in Pennsylvania, a graduate student
must complete all requirements as outlined in the section on Certification Only Courses
in Part 2 of the handbook. The requirements include internships and pre-practicum field
experiences. Students must obtain Pennsylvania and federal clearances to complete the
pre-practicum and internship requirements. The student must also fill out an application
for certification and submit to the Teacher Education Office. Each student is responsible
for obtaining the form online or from the Teacher Education Office.
All advanced programs leading to a certificate issued by the Pennsylvania Department of
Education require that candidates present Pennsylvania Criminal Record (Act 34) and
Child Abuse Clearances (Act 151) as well as Act 114 (FBI Fingerprinting Record) prior
to any placement in a school setting or intermediate unit. Candidates for these programs
should be aware that some districts or intermediate units may not accept placements if
any criminal record is reflected on these background checks. Candidates with a criminal
record, even summary offenses are asked to disclose this history to their program upon
entry to the program to facilitate placement. Some serious offenses, typically involving
child welfare, preclude state certification. Copies of candidate clearances must be on file
with your program as well as in the Teacher Education Office prior to beginning any
school or intermediate unit placement.
When all certification coursework has been completed students should turn in the form
located in Part 3 titled “Completion of Certification Requirements” to the Graduate
Coordinator prior to applying for graduation.

Comprehensive Exam
A comprehensive exam must be passed by all students obtaining a Master’s degree. The
procedures are explained in Part 5 of the handbook.

Graduation
Early in their final semester, students must file an application for graduation. Forms are
available in the Graduate School or on the graduate school website
(http://www.iup.edu/graduate/ps/index.htm)..
Applications must be filed by the deadlines shown on the Graduate School Calendar (see
the Graduate School Catalog, a copy of which is located on the Graduate school website).
If all requirements have been met, the degree will be awarded at the next established
diploma-award date.
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Graduate Student Assembly
Each IUP department offering a graduate program is required to establish a graduate
studies committee and is urged, but not required, to form an association for its graduate
students. On a university wide basis, the Graduate Student Assembly (GSA) is the
graduate students' organization. GSA is composed of two representatives (frequently an
alternate) elected by the full-time and part-time graduate students of the department.
GSA serves graduate students of the department. GSA serves graduate students through
voting representation on the Graduate Committee and the University Senate, by making
recommendations about graduate student affairs to the Graduate Committee and/or the
Graduate School dean and by working through university channels to improve the social,
intellectual, and cultural life of graduate students.
Time Limitations
Program credits earned at IUP or accepted by transfer are applicable to IUP master's
degree over a period not to exceed five years from the date of their earning unless the
period is extended through student petition approved by the student's department and the
Graduate School dean.
Student Rights and Responsibilities
Upon admission to the Graduate School, students assume responsibility for knowing
program requirements and following departmental advising requirements when selecting
and registering for courses. Students are also responsible for knowing the procedures for
paying fees, processing class drop-adds and withdrawals, and applying for and meeting
all requirements for graduation. Conversely, students have the right to expect that
program requirements will be made clear, that course requirements-including grading
criteria and procedures-will be made known early in a course, and that course grades will
represent the instructor's professional and objective evaluation of performance. Students
have the right to instruction that encourages the free and open discussion of ideas and that
respects reasonable student needs and aspirations. Students share with instructors the
responsibility for creating a classroom atmosphere that encourages maximum learning
and exhibits a more intense scholarly zeal than that expected in undergraduate studies.
See the Graduate School Catalog for additional information.
(http://www.iup.edu/graduate/ps/index.htm)

Commonly Asked Questions
1. What is involved in a Special Education Assistantship?
As a special education graduate assistant, you work with department faculty on
special projects and research, grade course requirements, proctor exams, attend
workshops and locate and review professional literature. Each faculty member
decides what s/he will want the assistant to focus on.
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2. How early must I apply for an assistantship to be considered?
The applications for assistantships are due by March 15 at the Graduate School Office
(but it may take a few months prior to that deadline to assemble all of the required
documents). NO LATE APPLICATIONS will be accepted.
3. For what length of time are assistantships awarded?
Assistantships are awarded for one year- the fall, spring and summer semesters.
During the summer semester tuition only is available; no stipends are paid during the
summer.
4. What costs will I have as a graduate assistant?
A graduate assistantship pays for tuition for fall, spring, and summer semesters and a
monthly stipend from September to May only. All academic fees are the
responsibility of the student.
5. I have taught in a classroom. Can this experience count toward my Practicum
requirements?
Speak with your advisor regarding any possible applications of your previous
experience to the Graduate requirements. The program requires that students
demonstrate/document professional knowledge and skills under university
supervision.
6. What housing options are available for graduate students?
The graduate student has a number of options available for housing. The Campus
Towers offer one bedroom furnished apartments for two people. McCarthy Hall has
general housing for upper class and graduate students. For graduate students with
families, unfurnished apartments are available in nearby apartment complexes.
Contact the Office of Housing and Residence Life, the Graduate School, or Graduate
Students' Association for more information.
7. How many faculty members are there?
There are eight faculty members:
Dr. Janice Baker
Dr. Anne Cramer
Dr. Joseph Domaracki
Dr. Dianne Raeke Ferrell
Dr. Susan Glor-Scheib
Dr. Becky Knickelbein
Dr. Joann Migyanka
Dr. Nancy Yost
For more information on each faculty member see Faculty Biographies or check
faculty websites.
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FACULTY BIOGRAPHIES
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Faculty Biographies

Janice Baker - – Dr. Baker received her Ph. D. in special education specializing in mild
disabilities and a minor in research methodology in 1990 at the University of Pittsburgh.
Dr. Baker’s research interests include effective practices for educating students with
emotional disturbance and learning disabilities, especially methods of teaching reading
and social skills to students with disabilities. She has also studied inclusion for students
with learning disabilities, examining the factors necessary to implement inclusive
services successfully. Dr. Baker teaches courses in methods of teaching reading and
content area subjects and characteristics of students with emotional and behavioral
disorders.
Anne Mong Cramer - Dr. Cramer received her Ph.D. in special education in 2011,
her M. Ed. in special education 2007, and her BS in elementary education in
1992, from The Pennsylvania State University. Dr. Cramer's researchinterests include
effective literacy interventions for students with emotional behavioral disorders, with a
special interest in the academic and social implications of peer mediated instructional
support. She is certified in elementary and special education and has taught in public
schools and private psychiatric hospital settings. Dr. Cramer teaches typical and atypical
child development, classroom management, methods of teaching reading to persons with
disabilities, methods of teaching language arts to individuals with disabilities and is the
coordinator for Pre student teaching 1.
Joseph Domaracki - Dr. Domaracki received his Ph.D. in Special Education specializing
in severe disabilities and a minor in research methodology in 1988 at the University of
Pittsburgh. He received his Master of Education degree specializing in severe disabilities
in 1983 at the University of Pittsburgh. He is an Associate Professor and current Chair of
the Special Education and Clinical Services Department. He teaches undergraduate
courses on persons with mental retardation or developmental disabilities, persons with
physical or multiple disabilities and methods and curriculum for students who have
severe or profound disabilities. The graduate courses he teaches are assessment and
vocational preparation and transition for youth with disabilities.
Dianne Raeke Ferrell - Dr. Ferrell received her Ph.D. in Special Education with a minor
in Educational Research from the University of Pittsburgh in 1990 and her M.S. degree in
Language Science in 1978 from the University of Texas Health Science Center/Speech
Hearing Institute. She is an Associate Professor, and has coordinated partnerships
associated with the Direct Instruction Project at IUP. She teaches a broad range of
undergraduate and graduate courses including typical and atypical growth and
development and emotional and behavioral disorders. Her graduate course offerings are
advanced instructional design, assessment, and research in education.
Susan Glor-Scheib - Dr. Glor-Scheib received her Ph.D. specializing in Educational and
Developmental Psychology in 1991 from the University of Pittsburgh. She received her
Master of Education specializing in Special Education in 1975 from the University of
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Pittsburgh. Dr. Glor-Scheib's research at Pitt focused on school restructuring and dropout
prevention and children's help-seeking and perception. Now her current interests are
include collaboration and inclusive practices, instructional methods for students with
learning disabilities and university-school-parent partnerships to create enhanced field
placements for preservice-level educators. She is an Associate Professor, Coordinator of
the Education of Exceptional Persons Program, and the Faculty Advisor for Student
Council for Exceptional Children.
Becky Knickelbein - Dr. Knickelbein received her Ed.D. in Special Education,
specializing in Severe Disabilities in 1998 at the University of Pittsburgh. She is a
nationally certified school psychologist and director of Alternatives: Student Learning
Center, a licensed Educational Testing and Remedial Center in Indiana. Dr. Knickelbein
is an associate professor, and graduate coordinator in the Special Education and Clinical
Services Department, teaching undergraduate and graduated courses regarding typical
and atypical development, exceptional population, and addressing the needs of students
with learning disabilities and traumatic brain injuries. Her research interests include
assessment and intervention for students with special needs, data-based decision making,
early intervention, inclusion and program evaluation.
Joann Migyanka – Dr. Migyanka received her D.Ed at Indiana University of PA. Dr.
Migyanka has been a Learning Support, Life Skills Support and Autistic Support teacher
and has taught special education classes from preschool through middle school. She holds
certification in early childhood education, special education and curriculum and
instruction supervision. She has presented nationally and has conducted workshops on
Autism and inclusive education. She has been nationally recognized for her work with
children with autism spectrum disorders. She is a co-owner of Classroom and Curriculum
Management, Inc., a consulting firm working with parents and school districts in the area
of Autism Spectrum Disorders. Her areas of scholarly interest and research include
Autism Spectrum Disorders, Applied Behavior Analysis, and inclusionary programs and
practices for special needs children.
Nancy Yost – Dr. Yost received her Ph.D from Pennsylvania State University in 1998.
Her degree is in Curriculum and Instruction with focus on early childhood and emergent
literacy. As a part of her Masters degree from Emporia State University in 1990, Dr.
Yost received certification in Early Childhood Handicap. Dr. Yost joined the IUP faculty
in 1991 and the Special Education Program in 2003. She has research interest in
educational technology, early childhood instructional technology, portfolios, and
emergent literacy. In addition to being an Associate Professor in the Education of
Exceptional Persons Program, Dr. Yost coordinates the portfolio assistance center for the
College of Education and Educational Technology.
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PART 2
GRADUATE PROGRAM COURSES

NOTE: Due to recent changes in the graduate course numbering system, the
courses listed contain new numbers. Please check the IUP catalog, URSA, or
your advisor if you have questions.
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GRADUATE CURRICULUM
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IUP- Department of Special Education and Clinical Services
Division for the Education of Exceptional Persons
Certification and M.Ed. *
CERTIFICATION COURSES (15 SH MINIMUM)
EDEX 569** Emotional/Behaviors Disorders
Brain Injury/Learning Disabilities
EDEX 578 ** Mental Retardation/Dev Disabilities
Physical/Multiple Disabilities
EDEX 752
Assessment
EDEX 754
Advanced Instructional Design
EDEX 785
Practicum/Internship (severe)

SH Offered (Tentative)
3
F, S
3
3
3
3

F, S
F only
Sum only
Sum 1 only

ADDITIONAL COURSES REQUIRED FOR M.ED. (18 SH)
EDEX 558
Transition
3
F only
EDEX 755
Collaboration
3
S only
Professional Development Area
Four- 3SH electives OR
Three-3SH electives and thesis (EDEX 795)
12
GSR 615
Elements of Res.
3
36 Certification/M.Ed.
Approved Electives
EDEX 515 Preschool
EDEX 560 Family
3
Sum only
EDEX 753 Research Seminar
3
S only
EDSP 704 Adv. Ed. Psych
3
EDSP 746 Learning & Instruction
3
EDSP 748 Advanced Psych of Adol. Ed.
3
COUN 629 Group-child
3
COUN 639 Group
3
* These are minimum requirements.
** These courses require a minimum of 20 hours observation/ participation in
Special Education classrooms during regular school hours.
ALL STUDENTS NEED TO HAVE A RECENT TB TEST (within the last two
years), CURRENT CLEARANCES (ACT 34 and ACT 151), FBI
FINGERPRINTING AND DOCUMENTATION OF LIABILITY INSURANCE ON
FILE IN THE SPECIAL EDUCATION OFFICE.
------------------------------------------------------------------------
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Masters Only*
SPECIAL EDUCATION COURSES
EDEX 558 Transition
EDEX 752 Assessment
EDEX 753
Research Seminar
EDEX 754 Advanced Instructional Design
EDEX 755 Collaboration
EDEX 560 Family Perspectives
GSR 615
Elements of Res.
EDEX 785 Practicum (severe)
Elective **
Elective or Thesis EDEX 795 **

SH OFFERED (Tentative)
3
F only
3
F only
3
Sp only
3
Sum only
3
Sp only
3
Sum only
3
3
Sum 1 only
3
3
30 Credits

Certification Only *
CERTIFICATION COURSES (15 SH)
EDEX 569*** Emotional/Behaviors Disorders
Brain Injury/Learning Disabilities
EDEX 578 *** Mental Retardation/Dev Disabilities
Physical/Multiple Disabilities
EDEX 752
Assessment
EDEX 754
Advanced Instructional Design
EDEX 785
Practicum/Internship (severe)

SH Offered (Tentative)
3
F, S
3

F, S

3
F only
3
Sum only
3
Sum 1 only
15 Credits

*
These are minimum requirements.
** Approved Electives are listed for M.Ed. only candidates on the following page
*** These courses require a minimum of 20 hours observation/ participation in
Special Education classrooms during regular school hours.
ALL STUDENTS NEED TO HAVE A RECENT TB test (within the last two years),
current clearances (ACT 34 and ACT 151), FBI fingerprinting AND
DOCUMENTATION OF LIABILITY INSURANCE ON FILE IN THE SPECIAL
EDUCATION OFFICE.
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Approved Elective List for Education of Exceptional PersonsM.Ed. only program
(All courses listed are 3 SH)
EDEX 515
EDSP 704
EDSP 717
EDEX 745
EDSP 746
EDSP 747
EDSP 748
COUN 629
COUN 639

Preschool Education for Children with Disabilities
Advanced Educational Psychology
Applied Educational Research
Crisis Intervention
Learning and Instructions
Advances Psychology of Adolescent Education
Advanced Studies in Behavior Problems
Group Procedures (Child)
Group Counseling

or other relevant courses with approval of the program coordinator
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CERTIFICATION ONLY PROGRAM
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EDUCATION OF EXCEPTIONAL PERSONS PROGRAM
PENNSYLVANIA CERTIFICATION PROGRAM
EXCLUDING THE MASTER OF EDUCATION DEGREE IN SPECIAL
EDUCATION
Fifteen (15) Semester Hours Minimum
A graduate certification program enables students who hold a Pennsylvania
Department of Education teaching certificate in another field to obtain special
education certification. Students who enter this program with secondary teacher
certification or with teacher certification in an area other than elementary education
will be required to complete additional coursework in teaching methods, child
development, and any other area of deficiency noted by graduate program faculty.
Matriculation into this program option is limited to students who do not at the time of
their matriculation wish to complete the necessary course work to obtain a Master of
Education degree in special education. Although this program closely parallels the
two M.Ed. programs, it excludes the Master of Education degree.
Because enrollment in graduate-level courses is required by enrollees in the
certification program track, all matriculants must be approved for graduate study by
the Graduate School. At any time during the period of enrollment in this program,
the matriculant --with permission from the Department of Special Education and
Clinical Services and the Graduate School --may elect to change to the program of
study which will result in a Master of Education degree in Special Education, in
accordance with outlined program criteria.
EDEX 569:

EDEX 578:

Education of Persons with Emotional or
Behavioral Disorders, Brain Injury, or Learning
Disabilities
Education of Persons with Mental Retardation,
Development Disabilities, Physical or
Multiple Disabilities

3 sh

3 sh

*Please note: Each of the 500-level courses (dual-level offerings) requires a
field experience, the total of which is designed to approximate the pre-student
teaching field experiences required of undergraduates via EDUC 242: PreStudent Teaching I and EDUC 342: Pre-Student Teaching II.

EDEX 752:
EDEX 754:
EDEX 785:

Assessment of Persons with Disabilities
Advanced Instructional Design in
Special Education
Practicum and Internship
(Severe-Profound Disabilities)
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3 sh
3 sh
3 sh

M. Ed. DEGREE
EDUCATION OF EXCEPTIONAL PERSONS
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EDUCATION OF EXCEPTIONAL PERSONS PROGRAM
MASTER OF EDUCATION DEGREE IN SPECIAL EDUCATION
Thirty (30) Semester Hours Minimum
Matriculation into the M.Ed. program of studies allows graduate students who
hold the Pennsylvania Department of Education Mentally and/or Physically
Handicapped Certificate to pursue advanced studies in the field of special
education. Enrollees admitted to the program may select either a thesis or
non-thesis option. Students who select the thesis option must complete a
minimum total of 30 semester hours, 3 hours which would be through
enrollment in EDEX 795: Thesis. Students who do not elect to write a thesis
will select one additional elective and must complete a minimum total of 30
semester hours of course work according to the outlined program of studies.
All M.Ed. candidates must successfully complete a comprehensive
examination as the terminal experience in their course of studies.
Students who qualify for admission who wish to work professionally with
persons with disabilities in human service areas, but who do not want to
qualify for the Pennsylvania Department of Education Mentally and/or
Physically Handicapped Certificate, may enter the M.Ed. program and follow
this course of study.
Required Courses
EDEX 558:
EDEX 752:
EDEX 753:
EDEX 754:
EDEX 755:
EDEX 560
GRS 615:
EDEX 785:

Vocational Preparation and Transition for
Youth with Disabilities
Assessment of Persons with Disabilities
Research Seminar in Special Education
Advanced Instruction Design in
Special Education
Professional Collaboration and Team
Building for Special Educators
Family Perspectives
Elements of Research
Practicum and Internship (sev)

3sh
3sh
3sh
3sh
3sh
3sh
3sh
3sh

Additional Requirements
Elective
3sh
Elective or Thesis EDEX 795
3sh
Students will select electives only after consultation with his or her
advisor. Required for non-thesis option in addition to two other
elective.
Comprehensive Exam
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M. Ed. DEGREE AND CERTIFICATION
EDUCATION OF EXCEPTIONAL PERSONS
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EDUCATION OF EXCEPTIONAL PERSONS PROGRAM
MASTER OF EDUCATION DEGREE IN SPECIAL EDUCATION
INCLUDING PENNSYLVANIA CERTIFICATION
Thirty-six (36) Semester Hours
This program of studies has been developed for students not holding the Pennsylvania
Department of Education Mentally and/or Physically Handicapped Certificate, but who
would like to obtain certification while working toward a Master of Education degree in
special education. The program of studies parallels the M. Ed. program that was
designed for students already certified in special education. Three hours of practicum and
internship will also be required. Enrollees selecting this program option may choose a
thesis or non-thesis option.
Required Courses – Certification:
EDEX 569:

EDEX 578:

Education of Persons with Emotional or
Behavioral Disorders, Brain Injury, or Learning
Disabilities
Education of Persons with Mental Retardation,
Development Disabilities, Physical or
Multiple Disabilities

3 sh

3 sh

*Please note: Each of the 500-level courses (dual-level offerings) requires a
field experience, the total of which is designed to approximate the pre-student
teaching field experiences required of undergraduates via EDUC 242: PreStudent Teaching I and EDUC 342: Pre-Student Teaching II.

EDEX 752:
EDEX 754:
EDEX 785:

Assessment of Persons with Disabilities
Advanced Instructional Design in
Special Education
Practicum and Internship
(Severe-Profound Disabilities)

3 sh
3 sh
3 sh

All M.Ed. candidates must successfully complete a comprehensive examination as the
terminal experience in their course of studies.
Required Courses - M.Ed.
EDEX 558 Transition
EDEX 755 Collaboration
GSR 615 Elements of Research

3sh
3sh
3sh
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Approved Electives
EDEX 515 Preschool
3sh
EDEX 560 Family Perspectives
3sh
EDEX 753 Research Seminar
3sh
EDSP 704 Advanced Ed. Psychology
3sh
EDSP 746 Learning & Instruction
3sh
EDSP 748 Psychology of Adol. Ed.
3sh
COUN 629 Group-child
3sh
COUN 639 Group
3sh
EDEX 796 Thesis
3sh
Or other relevant courses with approval of the program coordinator
Other Requirements
Comprehensive Exam
Students who enter this program with secondary teacher certification or teacher
certification other than elementary education will be required to demonstrate competency
in teaching methods, child development, and any other area of deficiency noted by the
graduate program faculty
*Please note: Each of the 500-level courses (dual-level offerings)-requires a field
experience, the total of which is designed to approximate the pre-student teaching field
experiences required of undergraduates via EDUC 242: Pre-Student Teaching I and
EDUC 342: Pre-Student Teaching II.
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COURSE DESCRIPTIONS

26

EDEX 515 PRESCHOOL EDUCATION FOR CHILDREN WITH DISABILITES
3 s.h.
Provides information on assessment, intervention strategies, curriculum, and prescriptive
planning for preschool children with disabilities. Serves as a course for departmental
majors who are specifically interested in early childhood education, as an elective for
other interested students in related fields, and as a priority course for Early Childhood
Education majors. Prerequisites for this course include:, EDEX 650 Exceptional Children
and Youth or its equivalent i.e., EDEX 111 or EDEX 300.
EDEX 569 EDUCATION OF PERSONS WITH EMOTIONAL OR BEHAVIORAL
DISORDERS, BRAIN INJURIES, OR LEARNING DISABILITIES
3 s.h.
Focuses on major theoretical positions regarding etiology of emotional and behavioral
disorders/brain injuries/learning disabilities, definition and identification of the
population, and educational approaches. Reviews research in the field, including current
issues, trends, practices, and services. Prerequisites for this course include:, EDEX 650
Exceptional Children and Youth or its equivalent i.e., EDEX 111, 300, 301.
EDEX 578 EDUCATION OF PERSONS WITH MENTAL RETARDATION,
DEVELOPMENTAL DISABILITIES, PHYSICAL OR MULTIPLE
DISABILITIES
3 s.h.
Focuses on major theoretical positions regarding etiology of mental retardation, physical
disabilities, multiple disabilities and developmental disabilities, including autism.
Definition, identification, and educational approaches are discussed. Reviews research in
the field, including current issues, trends, practices, and services. Prerequisites for this
course include: Special education certification, or EDEX 650 Exceptional Children and
Youth or its equivalent i.e., EDEX 111, 300, 301.
EDEX 581

SELECTED TOPICS

EDEX 558 VOCATIONAL PREPARATION AND TRANSITION FOR YOUTH
WITH DISABILITIES
3 s.h.
Designed to develop competencies in the skills necessary to help students with
disabilities make a successful transition from school to eventual employment.
EDEX 650 EXCEPTIONAL CHILDREN AND YOUTH
3 s.h.
Surveys characteristics, definition/identification, and service delivery models for children
and youth with disabilities or who are gifted/talented. Considers state and federal
policies governing special education program service delivery, as well as the legal rights
of individuals with disabilities.
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EDEX 752 ASSESSMENT OF PERSONS WITH DISABILITIES
3 s.h.
Provides students with and understanding of the diagnostic tools and techniques used to
evaluate students with disabilities. Examines formal and informal assessment measures
used in the diagnosis and remediation of educational problems. Emphasizes those skills
expected of a special education teacher as a member of a multi/interdisciplinary team.
EDEX 753 RESEARCH SEMINAR IN SPECIAL EDUCATION
3 s.h.
Provides enrollees with opportunities to focus on current research in special education.
Focus of research may change each term in accordance with preferences of instructor and
students. Emphasizes critical analysis of research, classroom applications of that
research, and implications for future research.
EDEX 754 ADVANCED INSTRUCTIONAL DESIGN IN SPECIAL EDUCATION
3 s.h.
Emphasizes effective instructional approaches appropriate for the education of students
with mild to profound disabilities. Considers educational priorities and effective teaching
practices in developing and evaluating individualized, integrated interventions.
EDEX 755 PROFESSIONAL COLLABORATION AND TEAM BUILDING FOR
SPECIAL EDUCATORS
3 s.h.
Focuses on strategies for collaborating with families, regular and special educators,
paraprofessionals, and other service providers in the school and community.
EDEX 785 PRACTICUM AND INTERNSHIP
3-9 s.h.
Advanced students are offered guided practicum experiences in selected schools, clinics,
or agencies. Internships or supervised student teaching are planned individually.
Students analyze, evaluate, and report on the experience.
EDEX 850

THESIS

3 s.h.
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PART 3
FIELD PLACEMENT
AND REQUIRED FORMS
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GRADUATE PRE-PRACTICUM FIELD EXPERIENCE
PROCEDURES, REQUIREMENTS, AND FORMS
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EDUCATION OF EXCEPTIONAL PERSONS PROGRAM
GRADUATE FIELD EXPERIENCE PROCEDURES

PRE-PRACTICUM CLINICAL EXPERIENCES
A twenty (20) hour observational experience is required in each of the following courses:
EDEX 515, 569, and 578. Students may complete this 20 hour observational experience
in a variety of settings.
The setting options and procedures for registering students with the Office of CollegeSchool Partnerships for these various settings are as follows.
OPTION 1 - A STUDENT'S CURRENT PLACE OF EMPLOYMENT
Any student wishing to complete his/her Pre-Practicum Clinical Experience in
their current place of employment should discuss this option with the course instructor.
If approved by the course instructor, the student should complete the appropriate
Application for Pre-Practicum Assignment Form provided by the instructor. The course
instructor should then compile a list of the student's names and their respective places of
employment and forward this list of the Office of Educational College-School
Partnerships. This process should occur prior the deadline date for submission of preclinical field experiences (EDUC 242/342).
The Office of Educational College-School Partnerships will contact each student's
school district to inform the administration of the student's intent to conduct a PrePracticum Clinical Experience. Additionally, information will be provided regarding the
nature of the experience as well as the name of the faculty supervisor of the experience.
Having selected this option students are free to make arrangements for conducting
the Pre-Practicum Clinical Experience with the appropriate administrator of his or her
place of employment.
OPTION 2 - A PRIVATE SCHOOL OR AGENCY
Any student wishing to complete his/her Pre-Practicum Clinical Experience in a
Private School or Agency should discuss this option with the course instructor. If
approved by the course instructor the student should complete the appropriate
Application for Pre-Practicum Assignment Form provided by the instructor.
The course instructor should then compile a list of the student's names and their
respective Private Schools or Agencies and forward this list to the Office of Educational
College-School Partnerships. This process should occur prior the deadline date for
submission of pre-clinical field experiences (EDUC 242-342).
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The Office of Educational College-School Partnerships will contact each
identified private school or agency to inform the administration of the student's intent to
conduct a Pre-Practicum Clinical Experience. Additionally, information will be provided
regarding the nature of the experience as well as the name of the faculty supervisor of the
experience.
Having selected this option, students are free to make arrangements for
conducting the Pre-Practicum Clinical Experience with the appropriate administrator of
the Private School or Agency of his or her choice place.
OPTION 3 - A PUBLIC SCHOOL PLACEMENT
Any student wishing to complete his/her Pre-Practicum Clinical Experience in a
Public School setting should discuss this option with the course instructor. If approved by
the course instructor the student should complete the appropriate Application for PrePracticum Assignment Form provided by the instructor. All completed forms should be
forwarded to the Program Coordinator of Field Placements for review. The course
instructor should then forward all completed forms to the Office of Educational CollegeSchool Partnerships. This process should occur prior the deadline date for submission of
pre-clinical field experiences (EDUC 242/342).
The Office of Educational College-School Partnerships will then proceed in
processing the Pre-Practicum Assignment Applications in the same manner as all other
Pre-Clinical Field experiences (e.g. EDUC 242 and EDUC 342).
If selecting this option, at no time or under any circumstances may the
student make contact with any personnel at the school of his or her choice without
the expressed consent of the Office of College-School Partnerships.
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Graduate Program - Special Education
REQUIREMENTS FOR PRE-PRACTICUM CLINICAL EXPERIENCES
(EDEX 515, 569 AND 578)
A. Submit daily log containing typed entries of teaching experiences to the university
supervisor in the form of a loose-leaf notebook or a bound folder. Reports will honor
principles of formal English and spelling, and are to be typed in double-spaced
format.
STUDENT CONFIDENTIALITY IS TO BE MAINTAINED AT ALL TIMES.
1. Detailed description of the class
2. Weekly class schedules
3. Journal entry for each school day
a. special activities
b. parent-teacher interactions
c. professional interactions
d. cooperating teacher comments and suggestions
e. observations regarding school policy or procedures
f. nonacademic duties and responsibilities
g. other significant observations
4. Daily lesson plans
a. Objectives
b. Motivational techniques
c. Materials and procedures; modeling and input
d. Check for understanding and guided practice
e. Evaluation
5. Sample forms, worksheets, data sheets
6. Teaching ideas
B. Cooperating teacher will complete the Cooperating Teacher Evaluation Form.
C. Meet with course instructor to discuss completion of requirements at least 2 weeks
prior to the beginning of final examinations during the semester in which the student
is registered for the course.
D. Submit daily logs to the university coordinator prior to the beginning of final
examinations during the semester in which the student is registered for the course.
DOCUMENTATION NEEDED PRIOR TO CLASSROOM
OBSERVATION/PARTICIPATION
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Prior to any observation/participation in special education classrooms (either as part of a
course or for EDEX 785), the student must submit the following to the Graduate Program
Coordinator:
1. TB test results (must have been done within the past year). The TB test may be
obtained through the University Health Center or Department of Public Health.
2. Clearances on the Speech/ Hearing Screening Test. This screening is offered
periodically by the Speech/Hearing Clinic (on the 2nd floor of Davis Hall).
3. Clearance on Act 34 (Criminal Record Check). Form is available in the Student
Teaching Office - 104 Stouffer Hall.
4. Clearance on Act 151 (Child Abuse Check). Form is available in the Student
Teaching Office – 104 Stouffer.
5. FBI Fingerprinting – Fingerprinting can be completed at the ARIN office.
6. Liability insurance – can be obtained from PSEA online. Check with Graduate
Coordinator about other options.
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Graduate Program - Special Education

EDEX _____

APPLICATION FOR A PRE-PRACTICUM ASSIGNMENT
Name: _______________________________________ SS#_____________________
(Last)
(First)
(Middle)
Home Address: _________________________________________________________
(Street)
(City/State)
(Zip Code)
Home Phone: ( ) ____________________________
Campus Phone: _________________
TB Clearance date:____________ Liability insurance type? ____________
Act 34 Clearance date?__________ Speech/ Hearing Clearance on file?___________
Act 151 Clearance date/_________ FBI fingerprinting date? ___________
Program/School District/Agency requested:*___________________________________
Name of the school:_______________________________________________________
County _____________________________ Town/City___________________________
Specify type of classroom:
_____autistic support or life skills (MR/DD) (EDEX 578)
_____ learning support (LD/BI) (EDEX 569)
_____ multi-handicapped support (EDEX 578)
_____ emotional support (EDEX 569)
_____ preschool (EDEX 515)
Name of teacher I would like to work with (if known):**__________________________
I plan to complete this Pre-Student Teaching experience during: (Check One)
_______Fall Semester
_______Spring Semester
_____Summer Semester
_________________________________
(Student's Signature)

_________________________________
(Date)

_________________________________
(Instructor's Signature)

_________________________________
(Date)

It will be the student's responsibility to check with their instructor for the approval
or rejection of the requested pre-practicum assignment.
*= Students should not contact schools or teachers for placements.
**= Instructors may have suggestions for teachers to observe.
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Graduate Program - Special Education

EDEX _____
Please Print Clearly

PRE-PRACTICUM CONTRACT
I have agreed to work with __________________________________________________
(Cooperating Teacher's Name)
at ____________________________ School in the ______________________________
District. The duration of my pre-practicum is from ______________________________
(Date)
to_______________________ .
I will be at the school:
DAYS (Circle)
DATES
(From)
HOURS
(To)

Monday

Tuesday

______

Wednesday

______

________

Thursday
_______

Friday
_____

____

____

_____

_____

____

DAYS (Circle)

Monday

Tuesday

Wednesday

Thursday

Friday

DATES

______

______

_________

________

______

(From)
HOURS
(To)

_____

_____

______

_____

____

_____________________________
(Signature)

___________________________________
(Cooperating Teacher's Signature)

_____________________________
(Print Name)

___________________________________
(Date)

____________________________
After the signatures have been obtained, the original form must be submitted to: the
instructor of the course. A copy should be submitted to: the cooperating teacher.
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Graduate Program - Special Education

EDEX ____
Pre-Practicum Observation/
Participation Experience
Please Print or Type
Page 1

COOPERATING TEACHER EVALUATION
_______________________________
(Student's Name)

___________________________________
(School District)

Assignment from: _______________ to:
(date)

_________________

Major: _________________________

Instructor: _________________________

_______________
(Grade Level)

1. PRACTICED PROFESSIONAL RESPONSIBILITIES IN A SPIRIT OF
COOPERATION
( ) Always
( ) Most of the time
( ) Sometimes
( ) Seldom
2. EXHITBITED ENTHUSIASM FOR, AND A PERSONAL INVOLEMENT IN,
TEACHING
( ) Always
( ) Most of the time
( ) Sometimes
( ) Seldom
3. DEMONSTARTED SENSITIVITY TO THE NEEDS OF STUDENTS
( ) Always
( ) Most of the time
( ) Sometimes
( ) Seldom
4. ESTABLISHED A POSITIVE ENVIRONMENT FOR STUDENT EXPRESSION
( ) Always
( ) Most of the time
( ) Sometimes
( ) Seldom
5. ACCEPTED CRITICISM AND MODIFIED BEHAVIOR ACCORDINGLY
( ) Always
( ) Most of the time
( ) Sometimes
( ) Seldom
6. COOPERATION: Did the student work with the cooperating teacher and other staff
members?
( ) Always
( ) Most of the time
( ) Sometimes
( ) Seldom
7. INITIATIVE: Did the student show initiative or make extra effort to go beyond the
required?
( ) Always
( ) Most of the time
( ) Sometimes
( ) Seldom
8. RELIABILITY: Did the student spend the amount of time contracted for?
( )Yes ( ) No
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Graduate Program - Special Education

EX__________
Pre-Practicum Observation/
Participation Experience
Please Print or Type
Page 2

Please make comments which you feel would be helpful to the pre-practicum student:

__________________________________________
(Cooperating Teacher)

__________________________
(Date)

COMPLETE ONLY IF YOU NEED TO HAVE A DISCUSSION WITH THE
INSTRUCTOR.
If for any reason you would like to discuss this student's potential for teaching with their
academic area instructor, please fill in the following information.
Phone Number: (

) _____________

Best time to call: ___________________

Return to the student for inclusion in final report or send directly to the instructor of the
course.
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Graduate Program - Special Education
GUIDELINES FOR PRE-PRACTICUM CLINICAL EXPERIENCES
Share a copy with Cooperating Teacher
OBSERVATIONS
-

refine observational skills

-

examines and analyze the techniques and strategies that the cooperating
teacher uses effectively for teaching/learning

-

determine the teaching plan of a lesson taught by the cooperating teacher

-

examine how the teacher motivates the students to want to learn

-

examine the techniques that are effective in reducing boredom and
maintaining student interest

-

analyze the various methods that the teacher employs to handle discipline

PARTICIPATION ACTIVITIES
-

experience individual tutoring, small group instruction, and large group
instruction

-

write an applicable lesson plan

-

work with a class or group of students to develop a beginning set of teaching
skills and abilities

-

teach a lesson or demonstrate a specific concept

-

team with a teacher to enrich a lesson

-

contribute items for a test or evaluation instrument

-

develop plans and instructional strategies to be used in a mini lesson

The pre-practicum student and the cooperating teacher should be flexible in planning
activities and establishing working relationships within the suggested experiences and
departmental expectations that are appropriate in meeting individual situations and needs.
Through a close working relationship with a cooperating teacher, students should receive
ideas and techniques that making the transition form student tot teacher.
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PRE-PRACTICUM CLINICAL EXPERIENCES MINIMAL COMPETENCIES
Share a copy with Cooperating Teacher
MINIMAL GENERIC TEACHER EDUCATION COMPETENCIES INCLUDING THE
PERFORMANCE INDICATORS FOR EACH
The pre-practicum student is expected to work toward the development of the following
competencies:
Competency 1: PRACTICES PROFESSIONAL RESPONSIBILITY IN A SPIRIT OF
COOPERATION
The pre-practicum graduate student:
P.I.s: is prompt for the beginning of school, all meetings, classes, etc.
Is willing to assume responsibilities such as taking attendance, arranging desks and
chairs, duplicating material, etc., and is timely in completion of the tasks.
Helps with record keeping when appropriate.
Dressed appropriately - is neat, clean and well-groomed at all times.
Is respectful to, and converses easily with; other faculty members, administrators
and pupils.
Competency 2: EXHIBIT ENTHUSIASM FOR, AND A PERSONAL
INVOLVEMENT IN, TEACHING
The pre-practicum graduate student:
P.I.s: recognizes achievements by pupils and gives positive reinforcement when
appropriate.
Shows an interest in the pupils' work and is energetic and enthusiastic.
Has a pleasant voice which projects well in a classroom.
Displays a sense of humor.
Volunteers to attend, and help with, extra-curricular activities when appropriate.
Competency 3: DEMONSTRATES SENSITIVITY TO THE NEEDS OF PUPILS
The pre-practicum graduate student:
P.I.s: shows concern for pupil's problems and is sincere and tactful during discussions
with pupils.
Speaks positively about pupils to faculty members and other students - avoids
gossip and derogatory remarks.
Gives the impression that he/she has a good self-concept.
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Shows understanding and sensitivity toward the diversity which exists in the
school.
Competency 4: ESTABLISHES A POSITIVE ENVIRONMENT FOR PUPIL
EXPRESSION
The pre-practicum graduate student:
P. I. s: demonstrates good self-control in seemingly difficult times.
Demonstrates mature judgment when dealing with diverse situations.
Makes attractive bulletin boards and/or other teaching aids pertinent
to the subject (s) being discussed.
Competency 5:
ACCORDINGLY

ACCEPTS CRITICISM AND MODIFIES BEHAVIOR

The pre-practicum graduate student:
P. I. s: asks for suggestions to improve in the performance of assigned tasks.
Follows through with suggestions when given.
Is receptive to constructive criticism.
Competency 6:

TUTORIAL WORK WITH ONE PUPIL OR SMALL GROUP

The pre-practicum graduate student:
P. I. s: motivates pupils to undertake experiences suited to their abilities.
Adapts tutorial strategies, when needed.
Explanations are appropriate to skill development accomplishment.
Communicates effectively using standard English.
Avoids use of stereotyping or derogatory language or behavior.
Competency 7:

CLASSROOM INSTRUCTION OR DEMONSTRATION SPECIFIC CONCEPT

The pre-practicum graduate student:
P. I. s: writes an appropriate lesson plan.
Clarifies the objectives for the pupils.
Adapts strategies to the need of the pupil(s).
Avoids mechanical presentations.
Motivates students.
Communicates effectively using standard English.
Avoids repetitious colloquialisms.
Exhibits sufficient subject matter knowledge.
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Competency 8:
ASSIGNMENTS

INDIVIDUAL ASSISTANCE TO PUPILS DURING CLASS

The pre-practicum graduate student:
P. I. s: volunteers to assist pupils.
Uses good judgment when working with a pupil (s).
Communicates effectively using standard English.
Completes assignment in a quiet, professional manner.
Competency 9:

CLASSROOM MANAGEMENT STRATEGIES

The pre-practicum graduate student:
P. I. s: uses positive reinforcement techniques such as praise, non-verbal clues,
and encouragement.
Avoids meaningless or inappropriate threats.
Presents a model for desirable behavior.
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GUIDELINES FOR OBSERVING IN
CLASSROOM ENVIRONMENTS
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Guidelines for Observing in Classroom Environments
The following outline is intended to help you organize your observations into five general
areas, a) the physical setting, b) the materials and equipment used, c) the organization of
instruction, d) teacher behaviors, and e) student behaviors. A final section has been
added for you to write your reactions to your observations.

I. Setting
A. room size, room location, lighting/ventilation, sound level:

B. furniture, room arrangement, wall displays, bulletin boards, learning
centers:

C. overall atmosphere, classroom "climate"

II. Material, equipment
A. text books, workbooks, library books, journals, computers, manipulatives:

B. specialized equipment:

III. Organization of Instruction
A.
use of whole group, small group, and/or individualized instruction
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B.

total number of students

C.

age/grade level of students

D.

staffing (number of teachers, educational assistants, volunteers, peer
tutors):

E.

nature of curriculum (general education curriculum, modified general
education curriculum, alternative curriculum):

IV. Teacher Behaviors
A.
questioning strategies:

B.

adaptations/accommodations of material or instruction (materials
adapted to student's needs, adjustment in pace, guided practice):

C.

reinforcement (verbal, physical, formal system):
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V. Student Activities
A.
on-task behavior (engaged in instructional activities, i.e., reading,
writing, discussion, etc.)

B.

off-task or inappropriate behavior

VI. Overall Impressions
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GUIDELINES AND SEQUENCE OF ACTIVITIES
FOR EDEX 785 PRACTICUM/INTERNSHIPS
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PRACTICUM AND INTERNSHIP EXPERIENCES
All students in the Education of Exceptional Persons program (e.g. M. Ed., M. Ed. and
Certification or Certification only) must complete either three (3) hours of Practicum and
Internship
As with the Pre-Clinical Field Experiences there are a variety of options that students
may select based upon the students certification status and their program of studies.
Graduate students must have completed at least nine (9) semester hours in the EDEX
curriculum prior to requesting a practicum / internship placement. Additionally, the
Graduate Coordinator reserves the right to limit the number of placements being
conducted in any given semester. The options available to students are as follows:
OPTION 1 - Masters of Education Program
Students in this program are already certified in Special Education and are
required to enroll for three credits of Practicum and/or Internship (EDEX 785). The
minimum requirement for completion of this experience is 200 hours. This experience
does not need to be completed in the seven week-five days a week format. It may be
completed flexibly as long as the 200-hour minimum is met. Additionally, the nature of
this Practicum/Internship Experience can be flexible depending upon the student's
employment status. The following scenarios are possible for the successful completion
of Practicum requirements in the M. Ed. Option.
Option 1a - PRACTICUM/INTERNSHIP AT CURRENT JOB SITE EMPLOYED STUDENT
Any student wishing to complete his/her Practicum/Internship Experience in their
current place of employment should discuss this option with their graduate advisor the
semester before they wish to complete the practicum experience. If approved by their
advisor the student should complete the appropriate Application for Practicum/Internship
Assignment Form provided by his/her advisor. All Application for Practicum/Internship
Assignment Forms should be completed one semester in advance and forwarded to the
Program Coordinator of Field Placements. The Program Coordinator will then forward
all completed forms to the Office of Educational College School Partnerships.
The Office of Educational College-School Partnerships will contact each student's
school district to inform administration of the student's intent to conduct a
Practicum/Internship Experience at their current job site. Additionally, information will
be provided regarding the nature of the experience as well as the name of the faculty
supervisor of the experience.
Having selected this option students are free to make arrangements for conducting
the Practicum/Internship Experience with the appropriate administrator of his or her place
of employment. Dates for the conduct of the Practicum / Internship experience must
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coincide with the dates of the first and second quarter student teaching assignments for
the semester in which the experience will be completed.
Option 1b -PRACTICUM/INTERNSHIP IN PUBLIC SCHOOL OR AGENCY UNEMPLOYED STUDENT
Any student wishing to complete his/her Practicum/Internship Experience in a
Public / Private School or Agency setting should discuss this option with their graduate
advisor the semester before they wish to complete the practicum experience. If approved
by their advisor the student should complete the appropriate Application for
Practicum/Internship Assignment Form provided by their advisor. All Applications for
Practicum/Internship Assignment Forms should be completed one semester in advance
and forwarded to the Program Coordinator of Field Placements. The Program
Coordinator will then forward all completed forms to the Office of Educational CollegeSchool Partnerships.
The Office of Educational College-School Partnerships will make the appropriate
contacts to inform School Agency administration of the student’s intent to conduct a
Practicum/Internship Experience. Additionally, information will be provided regarding
the nature of the experience as well as the name of the faculty supervisor of the
experience.
If selecting an Agency, students are free to make arrangements for conducting the
Practicum/Internship Experience with appropriate administrator.
If selecting a Public or Private School at no time or under any circumstances
may the student make contact with any personnel in the school of his or her choice
without the expressed consent of the Office of Educational College-School Partnerships.
All placements of this nature are to be handled as a Student Teaching Placement.
Option 1c - SPECIAL PROJECT
If selecting a special project, the student must submit a 2-3 page proposal to the
Graduate Coordinator with the Application for Practicum/Internship Assignment Form.
The project must be approved by the Coordinator and the faculty assigned to supervise
the 785 practicum.
OPTION 2 - M.ED. with Certification or Certification Only
Students in these programs are not certified in Special Education and are required
to enroll for three (3) credits of Practicum and/or Internship (EDEX 785). There is a
requirement for a severe disability experience. This is a three-credit experience. The
following application procedures apply to the certification options.
Any student wishing to complete his/her Practicum/Internship Experience in a
Public/Private School setting should discuss this option with their graduate advisor the
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semester before they wish to complete the practicum experience. If approved by their
advisor the student should complete the appropriate Application for Practicum/Internship
Assignment Form provided by their advisor. All Applications for Practicum/Internship
Assignment Forms should be completed one semester in advance and forwarded to the
Program Coordinator of Field Placements. The Program Coordinator will then forward
all completed forms to the Office of Educational College School Partnerships.
The Office of College-School Partnerships will then proceed in processing the
Practicum/Internship Assignment Applications in the same manner as all other Student
Teaching Experiences (e.g. EDEX 421 and EDEX 441).
At no time or under any circumstances may the student make contact with
any personnel in the school of his or her choice. All placements of this nature are to
be handled as a Student Teaching Placement.
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Indiana University of Pennsylvania
Department of Special Education and Clinical Services
Education of Exceptional Persons
Sequence of Activities for Practicum/Internship in the Schools
____________________________________
Student Teacher

______________________________
Faculty Supervisor/Clinical Instructor

____________________________________
Cooperating Teacher/Clinical Instructor

______________________________
School/Program

The following activities should be completed by the intern during this assignment. This
list is not necessarily complete. Additional activities can be added by the cooperating
teacher and/or faculty supervisor depending on the site and the intern. The sequence and
pacing serve only as a guide. We request that students have the opportunity to participate
in parent and IEP meetings, faculty meetings, IEP development, student assessment, and
time to become familiar with classroom materials.
Week 1: Orientation to Placement
_____1. Become acquainted with site
a. tour facility
b. review all services
c. review all school procedures (e.g., fire drills, emergencies)-locate latex gloves
_____2. Keep a daily log of the following
a. routines and daily schedule
b. materials
c. student behaviors
d. cooperating teacher's methods of instruction and behavior management
techniques
e. interactions-student-student, teacher-student
f. assessment procedures
g. recordkeeping
This portion of the log is to be turned into the Faculty Supervisor at the end of the first
week. The log is to be kept daily for the entire internship.
_____3. Carry out instructional activities designated by the cooperating teacher. These
may include 1:1 and small group instruction using teacher's plans; as well as providing
assistance during classroom routines, such as arrival, departure, and transitions. Data
collection is not required.
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Week 2: Assistance in Instruction
_____1. With cooperating teacher, select one small group ("target" group) with whom
you will work on a specific skill area for the entire practicum. You should begin
observation and informal assessment with this group ASAP. Recordkeeping should
include anecdotal notes and some form of charting of the target skills. Follow procedures
most congruent with your cooperating teacher's data collecting system.
_____2. Provide guided practice for one group lesson (small group or entire class) using
teacher's plan, or planning in collaboration with the cooperating teacher.
_____3. Select an individual student. Carry out instruction for the student (1:1). Prepare
the lessons in collaboration with the cooperating teacher.
NOTE: Throughout the internship, write a lesson plan for every lesson you teach (1:1,
small group, entire class). All lesson plans should be kept together in a binder and turned
in to the faculty supervisor at the end of the internship. Be sure to include a
recordkeeping (e.g., evaluation, error monitoring systems) method for each lesson. A
minimum of 5 (five) lessons must be on the Long form included with this packet.
_____4. Target an individual child, small group, or entire class for a formal behavior
management plan. Plan format is included with this packet.
_____5. Observe students in other classes, activities, and services (e.g., speech, OT)
when possible. Accompany students into general education settings when possible.
Week 3: Assuming Instructional Responsibilities
_____1. Continue to carry out class routines, recordkeeping, monitoring, and
instructional activities from previous week, as well as other assignments of cooperating
teacher.
_____2. Conduct a formal assessment (standardized test) with a minimum of one
student. Summarize results and design two IEP goals and three objectives from the
assessment.
_____3. Conduct informal assessment in: Elementary classes-math, reading, written
language
Secondary classes-three subject areas
Severe placement-three IEP goal areas
_____4. With direction from cooperating teacher, plan daily lessons for one small group.
Lessons should be based on student IEP objectives, but you may incorporate you ideas, as
approved by the cooperating teacher and faculty supervisor. Begin to implement plans.
Remember to integrate behavior management strategies and academic instruction.
Maintain records of student responses. Use this data to direct daily planning.
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Week 4 and 5: Increasing Instructional Responsibilities
_____1. Continue activities from previous weeks. Continue to refine all management
and teaching procedures. Keep record of all activities and copies of data together.
_____2. Use the formal and informal assessment information as the basis for instruction
plans. Begin to implement with "target" student or group.
_____3. Implement formal behavior management plan.
_____4. With direction from cooperating teacher, plan daily lessons for one small group.
Lessons should be based on student IEP objectives and your assessment data, but you
may incorporate you ideas, as approved by the cooperating teacher and faculty
supervisor. Begin to implement plans. Remember to integrate behavior management
strategies and academic instruction. Maintain records of student responses. Use this data
to direct daily planning.
Week 6: Maintaining and Refining Instructional and Behavior Management
Techniques/Procedures
_____1. Continue activities from previous weeks. Continue to refine all management and
teaching procedures. Keep record of all activities and copies of data together.
_____2. Plan for full instructional responsibilities for a minimum of a half a day, each
day, for the final week of the practicum. More responsibility may be undertaken as
negotiated between cooperating teacher, student teacher, and supervisor.
Week 7: Full Instructional Responsibilities
____1. Continue activities from previous weeks. Continue to refine all management and
teaching procedures. Keep record of all activities and copies of data together.
_____2. Implement classroom procedures for independent, small group, and whole class
activities to demonstrate the ability to teach and manage more than one activity at a time.
_____3. Organize all internship materials for supervisor-Turn in at the end of the
internship. No final grade will be given until all materials are available.
_____4. Return all borrowed materials to cooperating teacher.
_____5. Turn in Portfolio to university supervisor at final appointment. (Contact
university supervisor to schedule time.)
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Indiana University of Pennsylvania
Graduate Program-Education of Exceptional Persons
Lesson Plan Format
PREPARATION FOR TEACHING
1. Curriculum Domain:
2. Related IEP Goal:
3. Short-term Behavioral/Performance Objective:
**All goals and objectives contained in the lesson plan should be aligned to the related
standards
4. Stage(s) of Learning (e.g., acquisition, fluency):
5. Lesson Plan Objective:
6. Description of Activity/Lesson Format (e.g., cooperative learning, guided practice):
7. Instructional Materials:
INSTRUCTIONAL PROCEDURES
1. Definition of Concept (if applicable; e.g., "solar system", "fractions", "root words"):
2. Introductory Statement:
3. Outline the verbal instructions, modeling, questions, or other strategies used in this
lesson. Identify expected student responses on alternating lines.
4. Closing Statements/Review/Preparation for next lesson:
5. Reinforcement to be used (e.g., what type, how frequent, when)
6. Specific Correction Procedures (e.g., how will errors be corrected, alternate
procedures for teaching if students do not understand initial lesson).
EVALUATION OF THE LESSON
1. Evaluation of Student Learning
2. Evaluation of and Reflection on Teaching (e.g., techniques, planning)-minimum of
300 words:
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BEHAVIOR MANAGEMENT PROGRAM FORMAT
Program Designer/Implementer:
Designed For:
General Description Of Problem Behavior(s):
1. Behavior Targeted For This Program:
A. Time(s) of Occurrence?
B. Does Behavior Occur Consistently in Presence of Specific Person or
Activity?
C. Is Behavior Related to Difficulty or Undesirability of Task?
Statement of Behavior to Be Decreased (in Observable Terms):
Statement of Behavior(s) to Be Increased (in Observable Terms):
Behavioral Objective (A-B-C-D):
What Function Does This Behavior Serve?
What Behaviors Will You Attempt to Increase to Replace the Function Currently Served
by This Targeted Behavior?
What Strategy Will Be Used? (e.g., DRO, DRA, DRI)
What Reinforcement Will Be Used?
1. How Do You Know This Is Reinforcing?
2. What is Your Contingency Plan if This Reinforcement Does Not Work?
Baseline Procedures:
Treatment Procedure:

ATTACH DATA SHEET(S) AND GRAPH(S)

Type of Data and Form of Measurement:
How Often Will Data Be Analyzed?
Generalization Plan:
Maintenance Plan:
---------------------------------------------
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After Behavior Management Plan Has Been Implemented:
1. Evaluate the Plan
A. What Would You Do Differently and Why? (Specific Problems And
Solutions)
B. Was the Plan Implementation Worthwhile?
C. How Can You Make This Process More Efficient?
2. Identify and Describe Your Major Difficulty with this Type of Intense
Behavior Management.
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APPLICATION FOR EDEX 785 PRACTICUM/INTERNSHIPS
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Application for EDEX 785-Practicum Internship***
5-Week Full Time Field Placement
Date____________________
SS#____________________
Please Print or Type
1. Name: ______________________________________________________________
Last
First
Middle
2. Present Certification (type and date issued in PA):
_______________________________________________________________
3. Are you presently employed as a teacher?____________ Grade/Level______________
4. If so, what school/district?________________________________________________
5. Practicum Preference
Elementary-Primary_______ or Intermediate________ Secondary Level_______
6. Practicum Assignment requested for:
Fall________ Spring______ Summer I(ESY Program Only)_______ Year___________
7. District/School/Program Preference:
1. _________________________
2. _________________________
3. _________________________

8. Date Issued (required to enter schools)
Act 33/151 _____________________
Act 34 _________________________
Sp/Hrg Test_______TB test_________
FBI __________Liability __________

9. Reason for
preference:_______________________________________________________________
________________________________________________________________________
10. Permanent Address:____________________________________________________
_______________________________________________________________________
11. Phone: Work____________________

Home________________________

12. Special Circumstances for Faculty Consideration:_____________________________
________________________________________________________________________
________________________________________________________________________
_________________________________
Student Signature
Date

____________________________________
Faculty Advisor Signature
Date

***Applications are due October 31st for the Spring Placements; March 31st for Summer
Placements.
Return application to Dr. Becky Knickelbein in 224 Davis
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COMPLETION OF CERTIFICATION REQUIREMENTS FORM
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Completion of Certification Requirements
IUP Department of Special Education & Clinical Services
Education of Exceptional Persons

Name_______________________________ Banner # __________________________
Act 34 ________________ TB Test____________________S/H__________________
Act 114 FBI____________________
Planned Date for Certification ________________
Course

Completion date

Grade__________

EDEX 569 ED/BD/TBI

_______________

______________

EDEX 578 MR/DD/PD/MD

_______________

______________

EDEX 752 Assessment

_______________

______________

EDEX 754 Adv. Instr Design

_______________

______________

EDEX 785 Practicum (sev)

_______________

______________

Additional courses required:
___________________________

_______________

______________

___________________________

_______________

______________

___________________________

_______________

______________

Praxis Exam

_______________

_____________

Benchmark Project

________________

_____________

Other Requirements:

Advisors Signature ______________________________________
Student Signature ________________________________________
Teacher Ed office notified:_________________(date)
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PART 4
GRADUATE PROGRAM OUTCOMES
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GRADUATE PROGRAM OBJECTIVES
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GRADUATE PROGRAM OBJECTIVES
EDUCATION OF EXCEPTIONAL PERSONS
1. The students will demonstrate knowledge and understanding of terminology and
definitions inherent to special education services, and the processes associated with
the identification of children and youth with disabilities. In addition, students will
demonstrate skills in making screening, eligibility, placement, and de-certification
decisions.
2. The students will demonstrate knowledge and understanding of the characteristics of
children and youth with disabilities, their educational and emotional needs,
motivational and learning needs, and vocational and career development needs. The
students will apply this knowledge and understanding in the development of
individualized educational programs, behavior management plans, and individualized
transition plans.
3. The students will demonstrate knowledge of the history of litigation and federal and
state legislation related to special education services,, service delivery options,
program development in public and private institutions, and options for dispute
settlement. The students will demonstrate competency in discussing and debating
these issues.
4. The students will demonstrate knowledge and understanding of the research and
theoretical orientations regarding etiologies of disabilities which affect children and
youth.
5. The students will demonstrate knowledge and understanding of current issues and
trends related to interventions, teaching professionalism, and ethical behavior. The
students will demonstrate competency in translating this research into practice.
6. The students will demonstrate knowledge and understanding of the relevance of
cultural and linguistic diversity in the identification and service delivery among
children and youth with disabilities.
7. The students will demonstrate knowledge and understanding of appropriate
educational programming in a range of service delivery and program intervention
options including, but not limited to the following: instructional support, itinerant,
resource room, self-contained, collaborative consultation, and transition models. The
students will demonstrate competency in determining appropriate program options
and acquiring additional resources, as needed, for children and youth with disabilities.
8. The students will demonstrate knowledge and understanding of collaborative
processes for teaming with parents; and school, community, and agency
professionals. Students will demonstrate competencies in collaborative teaming and
decision making.
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9. The students will demonstrate knowledge, understanding, and skills in the use of
computer hardware and software, assistive technology, alternative programming, and
other current technology designed to enhance learning outcomes.
10. The students will demonstrate knowledge, understanding and competency in the
selection, use, and/or construction of formal and informal assessment tools and
strategies in relation to making instructional decisions for children and youth with
disabilities.
11. The students will demonstrate knowledge, understanding, and skills related to
teaming communication, and problem-solving processes.
12. The students will demonstrate critical reasoning and thinking skills as they selfevaluate and manage their knowledge and competency levels throughout their
graduate program experiences.
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GRADUATE PROGRAM EXIT OUTCOMES
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KNOWLEDGE BASE/PROGRAM OUTCOMES
GRADUATE PROGRAM
EDUCATION OF EXCEPTIONAL PERSONS PROGRAM
DEPARTMENT OF SPECIAL EDUCATION AND CLINICAL SERVICES
LEARNER
EXIT OUTCOME #1
Implements an appropriate curriculum geared to meet the individual needs of the
student with mental and physical disabilities within the classroom.
KNOWLEDGE BASE OUTCOMES
1.

Students will demonstrate knowledge and understanding of terminology and
definitions inherent to special education services, and the processes associated
with the identification of children and youth with disabilities. In addition,
students will demonstrate skills in making screening, eligibility, placement, and
de-certification decisions.

2.

Students will demonstrate knowledge and understanding of the characteristics of
children and youth with disabilities, their educational and emotional needs. The
students will apply this knowledge and understanding in the development of
individualized educational programs, behavior management plans, and
individualized transition plans.

3.

Students will demonstrate knowledge of the history of litigation and federal and
state legislation related to special education services, service delivery options,
program development in public and private institutions, and options for dispute
settlement. Students will demonstrate competency in discussing and debating
these issues.

4.

Students will demonstrate knowledge, understanding, and competence in the
selection, use, and/or construction of formal and informal assessment tools and
strategies in relation to making instructional decisions for children and youth with
disabilities.

PERFORMANCE INDICATORS
-

Establishes attainable goals for all students within parameters set by the IEP.

-

Develops and uses short-range objectives that are consistent with the goals.

-

Adapts materials and methods to the needs of the students.

-

Continuously evaluates students' outcomes which inform future programming.
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GRADUATE PROGRAM EXPERIENCES
EDEX 588, EDEX 754, EDEX 755, EDEX 569, EDEX 578
Practicum and Internship EDEX 785
ASSESSMENT PROCEDURES
-

Completion of course requirements/assignments.

-

Successful completion of course quizzes and examinations.

-

Satisfactory observation summaries during field and student teaching
experiences.

EXIT OUTCOME #2
Demonstrates adaptability, flexibility, and initiative in meeting the changing
needs of students with mental and/ or physical disabilities in the learning
environment.
KNOWLEDGE BASE OUTCOMES
1. Students will demonstrate knowledge and understanding of the characteristics of
children and youth with disabilities, their educational and emotional needs,
motivational and learning needs, and vocational and career development needs. The
students will apply this knowledge and understanding in the development of
individualized educational programs, behavior management plans, and individualized
transition plans.
2. Students will demonstrate knowledge and understanding of the research and
theoretical orientations regarding etiologies of disabilities which affect children and
youth.
3. Students will demonstrate and understanding of current issues and trends related to
interventions, teaching professionalism, and ethical behavior. Students will
demonstrate competence in translating this research into practice.
4. Students will demonstrate knowledge and understanding of the relevance of cultural
and linguistic diversity in the identification and service delivery among children and
youth with disabilities.
5. Students will demonstrate knowledge and understanding of appropriate educational
programming in a range of service delivery and program intervention options
including, but not limited to the following: instructional support, itinerant, resource
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room, self-contained, collaborative consultation, and transition models. Students will
demonstrate competency in determining appropriate program options and acquiring
additional resources, as needed, for children and youth with disabilities.
PERFORMANCE INDICATORS
-

Is adaptable in crisis situations.
Is adaptable in the use of material and equipment
Is adaptable to changes in schedules, group size, the presence of visitors.
Is flexible in lesson delivery.
Is flexible in identifying and meeting the needs of the students.
Is flexible in long range goals.
Shows initiative in preparing instructional bulletin boards, learning centers,
activity centers.
Shows initiative in taking on additional classroom-related responsibility and
professional growth.
Shows initiative in school-based extracurricular and co-curricular activities.

GRADUATE PROGRAM EXPERIENCES
EDEX 588, EDEX 752, EDEX 753, EDEX 754, EDEX 755, EDEX 569, EDEX 578
Practicum and Internship EDEX 785
ASSESSMENT PROCEDURES
-

Completion of course requirements/assignments.
Successful completion of course quizzes and examinations.
Satisfactory observation summaries during field and student teaching
experiences.

CONTENT
EXIT OUTCOME #3
Uses positive behavior management techniques and applies reinforcement
principles appropriately.
KNOWLEDGE BASE OUTCOMES
1. Students will demonstrate knowledge and understanding of the characteristics of
children and youth with disabilities, their educational and emotional needs,
motivational and learning needs, and vocational and career development needs. The
students will apply this knowledge and understanding in the development of
individualized educational programs, behavior management plans, and individualized
transition plans.
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2. Students will demonstrate knowledge and understanding of collaborative processes
for teaming with parents; and school, community, and agency professionals. Students
will demonstrate competencies in collaborative teaming and decision making.
3.

Students will demonstrate knowledge, understanding, and competence in the
selection, use, and/or construction of formal and informal assessment tools and
strategies in relation to making instructional decisions for children and youth with
disabilities.

4. Students will demonstrate knowledge, understanding, and skills related to teaming,
communication, and problem-solving processes.
PERFORMANCE INDICATIORS
-

Reinforces positive behavior appropriately; i.e., use of social reinforcement,
tangible rewards.
Keeps adequate records when using formal behavior modification.
Uses various types of behavior modification techniques.
Is systematic in applying reinforcement strategies.
Uses techniques that suggest effective group management skills; i.e., Positions
oneself in such a manner as to be able to observe entire class.
Uses various techniques in classroom behavior control, such as eye contact,
voice modification, and proximity.
Provides motivation by teaching in an interesting way; i.e., making learning
fun and exciting.
Changes types of tasks or activities frequently enough to avoid boredom.

GRADUATE PROGRAM EXPERIENCES
EDEX 588, EDEX 754, EDEX 755, EDEX 569, EDEX 578 and EDSP 748
Practicum and Internship EDEX 785
ASSESSMENT PROCEDURES
-

Completion of course requirements/assignments.
Successful completion of course quizzes and examinations.
Satisfactory observation summaries during field and student teaching
experiences.

EXIT OUTCOME #4

Assessing and profiles pupils strengths and limitations in ways that they can be utilized
for instructional planning.
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KNOWLEDGE BASE OUTCOMES
1. Students will demonstrate knowledge and understanding of the relevance of cultural
and linguistic diversity in the identification and service delivery among children and
youth with disabilities.
2. Students will demonstrate knowledge and understanding of appropriate educational
programming in a range of service delivery and program intervention options
including, but not limited to the following: instructional support, itinerant, resource
room, self-contained, collaborative consultation, and transition models. Students will
demonstrate competency in determining appropriate program options and acquiring
additional resources, as needed, for children and youth with disabilities.
3. Students will demonstrate knowledge and understanding of collaborative processes
for teaming with parents; and school, community, and agency professionals. Students
will demonstrate competencies in collaborative teaming and decision making.
4. Students will demonstrate knowledge, understanding, and skills in the use of
computer hardware and software, assistive technology, alternative programming, and
other current technology designed to enhance learning outcomes.
5. Students will demonstrate knowledge, understanding, and competence in the
selection, use, and/or construction of formal and informal assessment tools and
strategies in relation to making instructional decisions for children and youth with
disabilities.
PERFORMANCE INDICATORS
-

Utilizes individual case history information appropriately.
Utilizes appropriate formal assessment tools (group & individual).
Utilizes appropriate informal assessment tools in an ongoing way, as an
integral part of the instructional process.
Uses appropriate charts and graphs to profile student learning outcomes.

GRADUATE PROGRAM EXPERIENCES
EDEX 588, EDEX 752, EDEX 754, EDEX 755, EDEX 569, EDEX 578
Practicum and Internship EDEX 785
ASSESSMENT PROCEDURES
-

Completion of course requirements/assignments.
Successful completion of course quizzes and examinations.
Satisfactory observation summaries during field and student teaching
experience.
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COMPETENCE
EXIT OUTCOME #5
Practices diagnostic prescriptive instructional procedures.
KNOWLEDGE BASE OUTCOMES
1. Students will demonstrate knowledge and understanding of terminology and
definitions inherent to special education services, and the processes associated with the
identification of children and youth with disabilities. In addition, students will
demonstrate skills in making screening, eligibility, placement, and decertification
decisions.
2. Students will demonstrate knowledge and understanding of the characteristics of
children and youth with disabilities, their educational and emotional needs, motivational
and learning needs, and vocational and career development needs. The students will
apply this knowledge and understanding in the development of individualized educational
programs, behavior management plans, and individualized transition plans.
3. Students will demonstrate knowledge and understanding of the relevance of cultural
and linguistic diversity in the identification and service delivery among children and
youth with disabilities.
4. Students will demonstrate knowledge and understanding of appropriate educational
programming in a range of service delivery and program intervention options including,
but not limited to the following: instructional support, itinerant, resource room, selfcontained, collaborative consultation, and transition models. Students will demonstrate
competency in determining appropriate program options and acquiring additional
resources, as needed, for children and youth with disabilities.
5. Students will demonstrate knowledge and understanding of collaborative processes for
teaming with parents; and school, community, and agency professionals. Students will
demonstrate competencies in collaborative teaming and decision making.
6. Students will demonstrate knowledge, understanding, and skills in the use of computer
hardware and software, assistive technology, alternative programming, and other current
technology designed to enhance learning outcomes.
7. Students will demonstrate knowledge, understanding, and competence in the selection,
use, and/or construction of formal and informal assessment tools and strategies in relation
to making instructional decisions for children and youth with disabilities.
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PERFORMANCE INDICATORS
-

Utilizes available diagnostic information for short and long range plans for
teaching.
Plans specific lessons for individual students.
Sets attainable goals for students.
Considers individual differences in determining beginning levels of tasks.
Demonstrates the ability to analyze a task to reduce it to its component parts
and to sequence.
Recognizes and manipulates the variables in the learning task.
Matches teaching techniques and student learning style.

GRADUATE PROGRAM EXPERIENCES
EDEX 588, EDEX 752, EDEX 754, EDEX 755, EDEX 569, EDEX 578
Practicum and Internship EDEX 785
ASSESSMENT PROCEDURES
-

Completion of course requirements/assignments.

-

Successful completion of course quizzes and examinations.

-

Satisfactory observation summaries during field and student teaching
experiences.

EXIT OUTCOME #6
Uses and adapts special equipment and materials used by and/or with specific students
with mental and/or physical disabilities.
KNOWLEDGE BASE OUTCOMES
7. Students will demonstrate knowledge and understanding of appropriate educational
programming in a range of service delivery and program intervention potions including,
but not limited to the following: instructional support, itinerant, resource room, selfcontained, collaborative consultation, and transition models. Students will demonstrate
competency in determining appropriate program potions and acquiring additional
resources, as needed, for children and youth with disabilities.
8. Students will demonstrate knowledge and understanding of collaborative processes
for teaming with parents; and school, community, and agency professionals. Students
will demonstrate competencies in collaborative teaming and decision making.
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9. Students will demonstrate knowledge, understanding and skills in the use of computer
hardware and software, assistive technology, alternative programming, and other
current technology designed to enhance learning outcomes.
PERFORMANCE INDICATORS
-

Adapts equipment for properly positioning students.

-

Design and/or adapts instructional materials to individualized needs of
children.

-

Is concerned about and attempts to fit furniture to the child.

-

Encourages students to manipulate materials and special equipment
independently.

GRADUATE PROGRAM EXPERIECES
EDEX 588, EDEX 752, EDEX 754, EDEX 569, EDEX 578
Practicum and Internship EDEX 785
ASSEMENT PROCEDURES
-

Completion of course requirements/assignments.

-

Successful completion of course quizzes and examinations.

-

Satisfactory observation summaries during field and student teaching
experiences.

EXIT OUTCOME #7
Plans for and effectively uses paraprofessionals.
KNOWLEDGE BASE OUTCOMES
7. Students will demonstrate knowledge and understanding of appropriate educational
programming in a range of service delivery and program intervention potions including,
but not limited to the following: instructional support, itinerant, resource room, selfcontained, collaborative consultation, and transition models. Students will demonstrate
competency in determining appropriate program potions and acquiring additional
resources, as needed, for children and youth with disabilities.
8. Students will demonstrate knowledge and understanding of collaborative processes for
teaming with parents; and school, community, and agency professionals. Students will
demonstrate competencies in collaborative teaming and decision making.

73

11. Students will demonstrate knowledge, understanding and skills in the use of computer
hardware and software, assistive technology, alternative programming, and other current
technology designed to enhance learning outcomes.
PERFORMANCE INDICATORS
-

Works cooperatively with paraprofessionals.

-

Includes paraprofessional one of the classroom team.

-

Gives adequate directions, assistance, and supervision to the paraprofessional.

-

Assigns tasks to the paraprofessional that are within his/her job description.

GRADUATE PROGRAM EXPERIECES
EDEX 588, EDEX 752, EDEX 754, EDEX 569, EDEX 578
Practicum and Internship EDEX 785
ASSEMENT PROCEDURES
-

Completion of course requirements/assignments.

-

Successful completion of course quizzes and examinations.

-

Satisfactory observation summaries during field and student teaching
experiences.

COLLABORATION
EXIT OUTCOME # 8
Demonstrate knowledge of communication and collaborative partnerships.
KNOWLEDGE BASE OUTCOMES
6. Students will demonstrate knowledge and understanding of the relevance of cultural
and linguistic diversity in the identification and service delivery among children and
youth with disabilities.
7. Students will demonstrate knowledge and understanding of appropriate educational
programming in a range of service delivery and program intervention potions including,
but not limited to the following: instructional support, itinerant, resource room, selfcontained, collaborative consultation, and transition models. Students will demonstrate
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competency in determining appropriate program options and acquiring additional
resources, as needed, for children and youth with disabilities.
8. Students will demonstrate knowledge and understanding of collaborative processes for
teaming with parents; and school, community, and agency professionals. Students will
demonstrate competencies in collaborative teaming and decision making.
11. Students will demonstrate knowledge, understanding and skills in the use of computer
hardware and software, assistive technology, alternative programming, and other current
technology designed to enhance learning outcomes.
PERFORMANCE INDICATORS
-

Communicates and collaborates effectively with students, parents, school, and
community personnel.

-

Develops student programs collaboratively with other team members.

-

Adheres to ethical practice in communicating to others about individuals with
exceptional learning needs.

GRADUATE PROGRAM EXPERIECES
EDEX 588, EDEX 752, EDEX 754, EDEX 569, EDEX 578
Practicum and Internship EDEX 785
ASSEMENT PROCEDURES
-

Completion of course requirements/assignments.

-

Successful completion of course quizzes and examinations.

-

Satisfactory observation summaries during field and student teaching
experiences.

EXIT OUTCOME #9
Engages in collaborative teamwork.
KNOWLEDGE BASE OUTCOMES
6.Students will demonstrate knowledge and understanding of the relevance of cultural
and linguistic diversity in the identification and service delivery among children and
youth with disabilities.
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7. Students will demonstrate knowledge and understanding of appropriate educational
programming in a range of service delivery and program intervention potions including,
but not limited to the following: instructional support, itinerant, resource room, selfcontained, collaborative consultation, and transition models. Students will demonstrate
competency in determining appropriate program options and acquiring additional
resources, as needed, for children and youth with disabilities.
8. Students will demonstrate knowledge and understanding of collaborative processes for
teaming with parents; and school, community, and agency professionals. Students will
demonstrate competencies in collaborative teaming and decision making.
11. Students will demonstrate knowledge, understanding and skills in the use of computer
hardware and software, assistive technology, alternative programming, and other current
technology designed to enhance learning outcomes.
PERFORMANCE INDICATORS
-

Collaborates with other school personnel for inclusion of students into various
learning environments.

-

Communicates and collaborates with other school personnel about
characteristics and needs of specific students.

-

Uses collaborative strategies in working with students, parents, and local
school and community personnel in various learning environments.

GRADUATE PROGRAM EXPERIECES
EDEX 588, EDEX 752, EDEX 754, EDEX 569, EDEX 578
Practicum and Internship EDEX 785
ASSESSMENT PROCEDURES
-

Completion of course requirements/assignments.

-

Successful completion of course quizzes and examinations.

-

Observation during field and student teaching experiences

COMMITMENT
EXIT OUTCOME #10
Demonstrates knowledge and application of professionalism and ethical practices.
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KNOWLEDGE BASE OUTCOMES
1. Students will demonstrate knowledge and understanding of terminology and
definitions inherent to special education services, and the processes associated with
the identification of children and youth with disabilities. In addition, students will
demonstrate skills in making screening, eligibility, placement, and decertification
decisions.
2.Students will demonstrate knowledge and understanding of the characteristics of
children and youth with disabilities, their educational and emotional needs, motivational
and learning needs, and vocational and career development needs. The students will
apply this knowledge and understanding in the development of individualized educational
programs, behavior management plans, and individualized transition plans.
3.Students will demonstrate knowledge of the history of litigation and federal and state
legislation related to special education services, service delivery options, program
development in public and private institutions, and options for dispute settlement.
Students will demonstrate competency in discussing and debating these issues.
4.Students will demonstrate knowledge and understanding of the research and theoretical
orientations regarding etiologies of disabilities which affect children and youth.
5.Students will demonstrate knowledge and understanding of current issues and trends
related to interventions, teaching professionalism, and ethical behavior. Students will
demonstrate competence in translating this research into practice.
6. Students will demonstrate knowledge and understanding of the relevance of cultural
and linguistic diversity in the identification and service delivery among children and
youth with disabilities.
7. Students will demonstrate knowledge, understanding, and skills related to teaming,
communication, and problem-solving processes.
PERFORMANCE INDICATORS
-

Practices within the CEC Code of Ethics and other standards of
professionalism.

-

Demonstrates positive regard for the gender, culture, religion, and sexuality of
the student.

-

Exercises objective professional judgment in the practice of the profession.

-

Promotes and maintains a high level of competence and integrity in the
practice of the profession.
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GRADUATE PROGRAM EXPERIENCES
EDEX 588, EDEX 752, EDEX 754, EDEX 569, EDEX 578
Practicum and Internship EDEX 785
ASSEMENT PROCEDURES
-

Completion of course requirements/assignments.

-

Successful completion of course quizzes and examinations.

-

Observation during field and student teaching experiences
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PART 5
COMPREHENSIVE EXAMINATION
AND GRADUATE STUDENT BENCHMARK PROJECT

79

Comprehensive Examination

Comprehensive examinations assess general competence and knowledge with
regard to seven critical areas of special education (i.e., general disability awareness,
inclusive practices, assessment, transition, research, instructional design, and
collaboration). The Program for Education of Exceptional Persons conducts written
comprehensive examinations as an independent quality check of student progress. The
process for completion and grading is described in this section of the handbook.
Completion of Comprehensive Examinations
Eligibility. To be eligible to take the comprehensive examinations, a student
should be within the last 12 credits of the program. The graduate student must notify the
Coordinator of the Graduate Program three weeks before the examination date that he/she
will take the examination and if he/she needs access to a computer.
Preparation. The list of potential questions for the examination will be distributed
at the study session each semester. For each examination, the Graduate Coordinator will
select one question in each of seven critical areas of special education (i.e. general
disability awareness, inclusive practices, assessment, transition, research, instructional
design, and collaboration). Because the exam may include any of the 7 questions,
students are expected to research and prepare in all areas. Students are encouraged to
develop study cohorts, but each student must prepare his/her own individual response for
each question. In addition, no outside materials (e.g., computer disks, books, journal
articles, outlines) may be brought into the exam room, except for a reference list of
supporting journal articles.
Review session. A review session will be offered in the Fall and the Spring
semesters. The purpose of the review session is to clarify procedures for the examination
and to emphasize points for writing successful responses. Specific dates, times, and
locations will be announced before the beginning of each semester. Participation in the
review session is mandatory for first time examinees.
Timelines. Examination dates are scheduled in October/November and March
each school year. Specific dates and locations will be announced at the beginning of each
semester. Passing scores must be submitted by the Department to the Graduate School
before the end of the semester in which the student intends to graduate. Consequently, all
students are responsible to plan for the examination so that all questions are completed in
a timely fashion.
Examination procedures. The examination period extends from 9:00 am until
12:00 pm on the scheduled date. Students should arrive at the test location 15 minutes
prior to the beginning of the examination. Students may not bring food to the computer
lab.
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Each student will be directed to answer two questions during this period. Before
each examination period, questions are randomly selected from different areas. Students
may choose to answer the examination questions using word processing or paper and pen.
Students are expected to retake any question for which they did not receive a
passing grade. (See following section on scoring procedure for details.) Retakes of the
examination are only available in subsequent semesters (e.g., if you take the exam in
October and do not pass all questions, you will retake the exam in March). If a student
does not pass a question during the retake examination, an individual, remedial takehome examination will be assigned. If the student is not successful with the remedial
examination, he or she will not meet the requirements for a Master’s degree.
Writing tips. Clear communication is the most important goal of professional
writing. You can communicate clearly by presenting ideas in an orderly manner and by
expressing oneself precisely. We strongly recommend that you state the purpose of the
answer and use an advanced organizer to outline your response in the first or second
paragraph. You should also provide introduction and conclusions sections. The
introduction should set the stage for your answer, using relevant literature. In the
conclusions, you should restate your main points.
Comprehensive examinations involve application of material that has been
established as best practice. Your job is to organize, integrate and apply this material to
answer the question. Be careful to answer the entire question, to use current information,
and to organize your ideas so that it is easy for the reader to follow. We expect you to cite
professional literature for all questions.
Grading of Comprehensive Examinations
Scoring procedure. Three faculty members are selected to determine whether
responses are satisfactory. Questions may be scored as HIGH PASS, PASS, and FAIL. If
faculty disagree about the score for the examination, the two scores in agreement will be
used to determine the success of the student on the examination question. The grading is
a blind review process. This means that the instructors do not know the student’s identity
while grading papers.
The score is based on professional writing and content (see attached scoring
sheet). Professional writing pertains to the strength of the introduction, a specific outline
of subtopics, use of transitions, and effective conclusions. Content pertains to the
selection of relevant evidence, the use of effective examples to develop general
statements, use of professional literature to support main points, accuracy of information,
and coherence of ideas.
If a student fails one or both questions, he/she must retake the comprehensive
examination during the following semester. If a student fails one area, he or she will
complete one question during the retake examination in the same areas as the initial
examination. If a student both questions, they must retake the entire examination.
Timeline. Faculty members have two weeks from the time they receive the
answers to read and evaluate the examinations. Every attempt will be made to ensure that
students will receive a letter with their results within three weeks of the testing date.
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STUDENT NUMBER __________________________
READER _______________________
TOPIC __________________________

Master’s Comprehensive Examination
Education of Exceptional Persons Program

Strong
Answer

Fairly
Strong

Somewhat
Strong

Weak

Professional Writing
Purpose clear

4

3

2

1

Clear introduction

4

3

2

1

Coherent organization

4

3

2

1

Effective conclusions

4

3

2

1

Grammatically correct

4

3

2

1

Adequate APA format

4

3

2

1

Content
Complete answer

4

3

2

1

Specific examples

4

3

2

1

Relevant evidence

4

3

2

1

Accurate information

4

3

2

1

Adequate citations

4

3

2

1

GRADE (circle one):

HIGH PASS

PASS

FAIL

Comments:
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
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PART 6
PROGRAM FOUNDATIONS

83

EDUCATION OF EXCEPTIONAL PERSONS PROGRAM PHILOSOPHY

84

Underlying Philosophy
Division of the Education of Exceptional Persons
The Division for the Education of Exceptional Persons (referred to throughout
these documents as EDEX) in the Department of Special Education and Clinical Services
of Indiana University of Pennsylvania bases its programmatic decisions on a professional
philosophy that is eclectic in nature.
Believing that the goal of special education is to provide more effective and
integrated educational opportunities for all persons with disabilities, to help those
students to learn more academically, to develop more appropriate social and
communication skills, the program faculty subscribe to a variety of professional
viewpoints.
The background experiences of the faculty are varied, contributing to the
eclecticism reflected in the philosophy of the program. For example, the realization that
the study of how individuals learn has been explained from many different perspectives
has led the faculty to accept behavioral theory as well as cognitive viewpoints.
Regardless of the theory of endorsement considered in relation to any part of the
program, the faculty makes every effort to help students bridge the gaps between
psychologically-based research in more laboratory-type settings to the application of
learning principles for the classroom and community.
The program faculty subscribe strongly to a philosophy of normalization,
believing that all persons with disabilities are entitled to educational opportunities
designed to make their lives as must like normal as possible. Students who matriculate in
the division learn early in their program of studies that the principles of least restrictive
environment, which ensures that students with disabilities be provided access to
opportunities for socialization and for academic experiences in the mainstream, are
general guides of influence in their program.
The EDEX program is focused on the learned, taught and guided by a faculty who
are committed to the preparation of quality teachers and who are competent in the
knowledge and practices of their respective fields. Dedicated to their own
professionalism, sensitivity to the needs of others, adaptability, communications, and
critical thinking. The student body is recognized as a group that brings high potential,
life experiences, knowledge, and commitment to the training program. In collaboration
with each other and with professionals outside the University, the faculty presents content
to the learned through a process that leads to the development of content knowledge,
skills, appropriate attitudes, and values within the learner.
Furthermore, the EDEX faculty believe that the education of learners with special
needs may best be viewed as a shared responsibility of all educators. Consequently, the
faculty are committed to the proposition that special educators alike should be taught
throughout their careers to accommodate the diverse needs and wide-ranging abilities of
students likely to be included in their classrooms.
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In harmony with the normalization theme, the unifying concept around which the
curriculum is coherently constructed, is the desire of the program faculty to make
learning to teach in the program a series of constructivist principles of learning (Brooks
& Brooks, 1999). Consequently, one of the sub focuses of the program pertains to
fostering conceptual understanding of the various subject areas.
The EDEX program faculty believe that the education of learners with special
needs may best be viewed as a shared responsibility of all educators (Sands, Kosleski, &
French, 2000). Consequently, the EDEX program was designed to provide its students
with the knowledge, understanding, and skills to teach in all types of settings for children
and youth with exceptionalities, in accordance with the certifications area labeled
“Special Education (N-12)” by the Pennsylvania Department of Education, and going
further by reinforcing concepts of Universal Design by meeting the needs of all students
regardless of existence of label (Bowe, 2000).
In attempt to define and codify the basic body of research-based knowledge that
serves as the foundation of its program, the program faculty have reached to a variety of
professional viewpoints. Thus, the importance of helping to establish and maintain a
healthy self- image for every person with exceptionality is a concept stressed throughout
the EDEX program.
Recent work in cognitive psychology suggests that the ways teachers link main
ideas influences how students subsequently construct knowledge in that domain (Hogan
& Pressley, 1997). Although not stated necessarily as a consideration in teacher
education, Hogan and Pressley’s work related to the feeling of the program faculty that
agreements on what will be make explicit, on how particular explanations will be offered
to pre-service and in-service students, on what contexts and examples are utilized, all
have the power to contribute to raised expectations and consciousness regarding what it
means to teach inclusively. Furthermore, the program faculty is of the opinion that such
linkages are not likely to happen without the intention of their being make visible to
teacher education students. Intentions pertaining to those linkages seem particularly
important for undergraduate students who as adults have never encountered pupils in
classrooms, for the faculty wished to ensure that their students are able eventually to
apply as the result of divergent and convergent thinking that concepts promotes in the
program to even the most difficult classes that their students might encounter in
professional settings someday.
Included in the professional philosophy of the program faculty is the belief that
the technology of today and tomorrow is a necessary part of any curriculum in regular
and special education. Supporting that stance is the writing of Prensky (2001) who
argues that technology has become an integral part of life for these “digital natives”, a
population growing up since the inception of the internet, cell phones, e-mail, video
games and other forms of technology. These types of students, be they regular or special
education must be taught differently in order to ensure optimal learning and to enhance
development of better self-images through experiences, real and virtual, with such things
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as communication, art, music, independence, problem solving, and organizational skills. .
Thus, students in the EDEX program are shown throughout their program that computers
are not just word processors but are technological advantages that can do much to ensure
access and a more level playing field for individuals with disabilities.
Bowe, F. G. (2000) Universal Design in Education: Teaching nontraditional students.
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CEC Code of Ethics
We declare the following principles to be the Code of Ethics for educators of exceptional
persons. Members of the special education profession are responsible for upholding and
advancing these principles. Members of The Council for Exceptional Children agree to
judge by them in accordance with the spirit and provisions of this Code.
I.

Special education professionals are committed to developing the highest
educational and quality of life potential of exceptional individuals.

II.

Special education professionals promote and maintain a high level of
competence and integrity in practicing their profession.

III.

Special education professionals engage in professional activities which benefit
exceptional individuals, their families, other colleagues, students, or research
subjects.

IV.

Special education professionals strive to advance their knowledge and skills
regarding the education on exceptional individuals.

V.

Special education professionals strive to advance their knowledge and skills
regarding the education of exceptional individuals.

VI.

Special education professionals work within the standards and policies of their
profession.

VII.

Special education professionals seek to uphold and improve where necessary
the laws, regulations, and policies governing the delivery of special education
and related services and the practice of their profession.

VIII.

Special education professionals do not condone or participate in unethical or
illegal acts, nor violate professional standards adopted by the Delegate
Assembly of CEC.

The Council for Exceptional Children. (1993). CEC Policy Manual, Section Three,
part 2 (p. 4). Reston, VA: Author.
Originally adopted by the Delegate Assembly of The Council for Exceptional Children in
April 1983.
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STUDENTS RIGHTS UNDER THE FAMILY EDUCATIONAL RIGHTS AND
PRIVACY ACT
The Family Educational Rights and Privacy Act (FERPA) affords students certain rights
with respect to their education records. They follow:
1. The right to inspect and review the student's education records within 45 days of
the day the University receives a request for access. Students should submit to the
registrar, college dean, department chair or other appropriate official, written
requests that identify the records they wish to inspect. The university official will
arrange for access and notify the student of the time and place where the records
may be inspected. If the records are not maintained by the official to whom the
request was submitted, that official will advise the student to whom to direct the
request.
2. The right to request amendment of the student's education records that he/she
believes are inaccurate or misleading. Students may ask the University to amend a
record that they believe is inaccurate or misleading. They should submit such
requests in writing to the appropriate university official. The written request must
clearly identify the part of the record the student wants changed and must specify
why it is inaccurate or misleading. If the University decides not to amend the
record as requested, the student will be notified by a university official of the
decision and advise the student of his/her right to a hearing regarding the
requested amendment. Additional information regarding hearing procedures will
be provided to the student when notified of the right to a hearing.
3. The right to consent to disclosures of personally identifiable information
contained in the student's education records, except to the extent that FERPA
authorizes disclosure without consent. One exception which permits disclosure
without consent is to school officials with legitimate educational interests. A
school official is a person employed by the university in an administrative,
supervisory, academic or research, or support staff position (including law
enforcement unit personnel and health staff); a person whom the university has
contracted (such as an attorney, auditor or collection agent) a person serving on
the Board of Trustees; a student serving on an official committee, such as a
disciplinary or grievance committee, or assisting another school official in
performing his or her tasks. A school official has a legitimate educational interest
if the official needs to review an education record in order to fulfill his/her
professional responsibility.
4. The right to file a complaint with the U.S. Department of Education concerning
alleged failures by Indiana University of Pennsylvania to comply with the
requirements of FERPA. The name and address of the office that administers
FERPA follows:
Family Policy Compliance Office
U.S. Department of Education
400 Maryland Avenue, SW
Washington, DC 20201
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