
[image: image1.png]


[image: image8.png]





















































March 4, 2008
























 

































 Volume III, Issue 2
[image: image5.wmf]
Department of Developmental Studies

       



www.iup.edu/devstudies


        









Indiana, PA 15705
[image: image6.wmf]














[image: image7.wmf]  Marching Forth …
     










 to the end of Spring Term!

Peer Educators Share:







    “What Has Worked for Me”
Peer Educators: Each of you provided a strategy that has been successful this term. Read each other’s descriptions and consider which one(s) you want to incorporate in your sessions before the end of Spring Term.
Getting Started
Before students come, I write on the board: “Welcome to Biology tutoring. Please fill out a contact sheet, get out all materials, & have a specific question ready. Thank you!” This ensures that students fill out contact sheets and that new students know what to do.

~ Jess Richards (Biol Walk-In)
Assessing What Students Know

At the beginning of a session, I give a quiz consisting of 2-3 questions about what we did last time. Before students leave, I give a 1-question quiz to make sure they understand what we did during the SI. Personally, with this group, I like worksheets because everyone works at a different pace. 


~ Nicole Morozowich (Chem 102 SI)
When I give students worksheets I have them take fifteen minutes to work without using their notes and books.  To see what they got out of class.      







 ~ Emily Reichard (Cell Biol SI)
I make a worksheet that covers a general overview of the material, and then I distribute the worksheets and use them as quizzes. The worksheets serve to assess what the students know or do not know – it highlights the areas that I should focus on during my session.    




~ Maggie Connolly (Biol 104)
Remembering Names
When going over answers for worksheets, I go around the room and call on each student. Students tell me their name before they answer. The next time I call on them, I use their names so that I can remember everyone’s names.

~ Julie Loftus (Nurs 214 SI)

I have all my students tell me an adjective that reminds them of themselves and begins with the first letter of their name. For example: “Jello John.”      ~ Nicole Morozowich (Chem Walk-In & SI)


Maximizing Student Learning
I use a combination of activities with the students. I provide them with:
· Worksheets to take & use as study guides.

· Sample NCLEX questions to practice applying information they learned in class.

· Practice NCLEX exams to use as pretests before their lecture exams.   

~ Rachel Zepp (Nurs 336 SI)
We start the session by discussing questions on the worksheet using students’ notes & information they already know. Discussing does help students remember the information later.









  ~ Anita Bejarano (Chem 101 SI)
· I use a CD-ROM containing videos of different parts of physiology, such as muscle contraction & action potentials. Because it is animated & explains each step completely, it helps students understand content.

· At the beginning & throughout the session, I make connections between what they are learning now & what they learned in previous chapters.    




    ~ Amanda Cooper (Biol 151)
Julie & I provide different types of worksheets for our sessions. One day we do open-ended questions; another day we do multiple choice questions since nursing tests always have multiple choice questions. Also, we each bring a separate pre-test so students will have more questions & study materials.
~ Ashley Pope (Nurs 214 SI)
· I have the students do a worksheet for the first 15 or 20 minutes. We spend the rest of the time going over the questions, and I ask them additional relevant questions.
· On the post-exam review sheets, students wrote that they prefer more discussion time in the session. I tell them to come to my sessions with questions about what they want clarified.

· Sometimes they do worksheets in preparation for the next session.     ~ Matt Barnes (Biol 241)
To facilitate discussion, students work in pairs for the first half an hour on a worksheet. The second half is spent on open discussion. I really like the interaction students have with each other and me – especially when I notice a light bulb going on above their heads and I see they are really understanding the material!  
~ Jackie Herbert (Biol 105)
Encouraging Critical Thinking

When my student’s ask questions, I help them answer the question by telling them to ask someone else. If they still cannot get it, I give them some hints to help. I love to re-direct.

~ Nicole Morozowich (Chem 102 SI)

Students bring their books and notes, and we have a great study session.

· First, students explain what they understand about a particular topic.
· Then I encourage them to add details to the discussion that they have from their notes. Many times a student will say – “Oh yeah, I had no idea what the teacher was talking about so I didn’t write it in my notes.”
By encouraging discussion and posing higher level questions, the missed details or misunderstandings of a topic are talked about among the students.

~ Jackie Herbert (Biol 105)

When students ask me questions, I ask a “broken version” of the question back at them. This encourages students to actually think about what they are asking.         (see article( )
~ Amanda Shock (Chem 102 SI)
Facilitating Cooperative Learning

I group students together who are working on the same subject – Chem 101, Chem 102, Chem 112 (lab or class). Each student gets out their questions. As a group, students work on answering each other’s questions. If someone knows what to do, they explain it to the others while I help a different group. If the explanation was not enough, then I will add information.     

~ Nicole Morozowich (Chem Walk-In)
I like to use mini-quizzes throughout my sessions and in between tests to assess how well they are retaining information. Students like this because it lets them know what they need to study. Also, it gets them used to multiple choice questions.

~ Katie Bixler (Biol 150, Anatomy SI)
Contact person:

Dr. Sally Lipsky, sal@iup.edu
Coordinator of Peer Assistance
Indiana University of Pennsylvania
March 10-14:  Spring Recess!!

March 26-27:  Peer Observers will attend staff meetings and report on Cool Things We’ve Observed!
Peer Assistance Schedule Updates:


Codependency and Tutoring:
Some Thoughts 15 Years Later (Part II)
by Karin Winnard
This article will talk specifically about the benefits of students correcting their own mistakes. 

My preference, especially in the learning assistance venue, is to view mistakes as opportunities for gaining valuable and necessary information. When mistakes are viewed as stepping stones towards reaching success, the tutoring experience truly becomes a learning forum. Let’s look at how students can increase their self-confidence by working with a tutor who encourages them to view their mistakes as stepping stones.

When students ask their tutors, “Where/How do I start this problem?” tutors should start by saying, “How do you think you should start this problem?” The rationale behind this response is that every time students answer tutors’ questions or challenges, the tutors are provided with information which will help them assess the student’s learning curve and decide which tutoring strategies to use next. As tutees practice solving problems and answering questions correctly, their understanding of course concepts increases, and their self-confidence will improve. 

Tutors who encourage their tutees to explain why or how they arrived at their answers, are really enabling their students to develop critical thinking and problem-solving skills, especially when the answer given is incorrect. When tutees are provided with a safe setting in which to make mistakes and correct those mistakes, they will develop stronger problem-solving abilities and self-esteem. Learning from mistakes involves the act of falling (making the mistake) and knowing how to get back up after falling (identifying and correcting the mistake). While, indeed, it takes longer to correct a “mistake” than it does to arrive at the proper answer initially, the skill sets that are developed as a result of back-tracking, questioning, reviewing, and thinking differently are all beneficial to the learner. 

Some of the best tutoring I have observed occurs when a tutor uses the same tone of voice to ask the question, “Why did you choose this step?” to a tutee who is correctly responding as when the tutee was incorrectly responding. Remember that the goal of any tutor is to assist his or her tutee in developing and practicing skills that he or she will use prior to and after graduation. 

Tutoring provides both tutees and tutors with the opportunity to develop creative thinking and decision making skills necessary to turn mistakes and challenges into opportunities/victories. Only when the opportunity is truly taken, can learning be truly achieved.

From: CRLA NewsNotes, Vol. XXXII, March 2008.
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