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PartII.

NEW SYLLABUS OF RECORD

L

IL.

CATALOG DESCRIPTION
PSYC 310 Developmental Psychology 3c-0l-3cr
Prerequisite: PSYC 101

A comprehensive study of all factors that contribute to human development from
conception through death, particularly as they relate to psychological
development of the individual. May receive credit towards the Psychology major
or minor for only one of PSYC 310, 311, or 315.

COURSE OUTCOMES
Students completing this course will be able to:

Objective 1:

Compare and contrast the major developmental changes that occur from
conception through death.

Expected Student Learning Outcomes 1 and 2:

Informed and Empowered Learners

Rationale:

Examinations will require students to understand the physical, cognitive, and
socioemotional changes that occur during the following developmental periods:
Prenatal; infancy; early, middle, and late childhood; adolescence; and early,
middle and late adulthood. Assignments will require students to apply
developmental concepts and changes to their own experiences, while recognizing
the reciprocal and integrative nature that exists between themselves and the
different domains of behavior.

Objective 2:

Compare and contrast the various theories of human development across the life
span.

Expected Student Learning Outcomes 1 and 2:

Informed and Empowered Learners

Rationale:

Course content is designed to show students the contributions of biological,
psychological, and sociocultural factors that contribute to developmental growth
and decline across the life span as conceptualized by major theorists in the field.
Class discussions and assignments will require students to use their knowledge of
developmental theory to explain factors underlying various courses of
development.

Objective 3:

Interpret how empiricism contributes to the scientific understanding of human
development across the life span.

Expected Student Learning Outcomes 1 and 2:

Informed and Empowered Learners

Rationale:



III.

Various studies, both classic and recent, will be discussed throughout the course
to demonstrate how diverse research methods have shaped both our theoretic
foundations and understanding of human development. Basic knowledge of
developmental research designs and ethical guidelines will be required in order
for students to understand class discussions. Assignments will also require
students to interpret, critically analyze, and apply results from various research
studies to their own or another person’s development.

Objective 4:

Illustrate the ways in which historical, cultural and societal factors influence the
conceptualization of human development from a multidisciplinary perspective.
Expected Student Learning Qutcomes 1 and 3:

Informed and Responsible Learners

Rationale:

Through readings and class discussions, students will learn to recognize ways in
which developmental outcomes are similar or different across gender, cultural,
and ethnic groups with an emphasis on historical and generational influences.
Through these readings and discussion, students will recognize multidisciplinary
contributions to the understanding of human development. Students will
demonstrate this knowledge on examinations and assignments.

COURSE OUTLINE / TIME SCHEDULE

A. Theoretical Issues (Objectives #2, #3, #4) 5 hours
1. Developmental Terminology
2. Biological Theories
3. Psychological Theories
4. Sociocultural Theories

B. Research Methodology (Objectives #2, #3) 5 hours
1. Experimental Research Designs
2. Correlational Research Designs
3. Developmental Research Designs
4. Data Collection Techniques
5. Ethical Considerations

C. Prenatal Development (Objectives #1, #2, #3, #4) 5 hours
1. Biological Foundations
2. Prenatal Stages
3. Stages of Childbirth

D. Infant Development (Objectives #1, #2, #3, #4) 7 hours
1. Physical Development
2. Cognitive Development
3. Socioemotional Development

E. Child Development (Objectives #1, #2, #3, #4) 7 hours
1. Physical Development
2. Cognitive Development
3. Socioemotional Development



F. Adolescent Development (Objectives #1, #2, #3, #4) 5 hours
1. Physical Development
2. Cognitive Development
3. Socioemotional Development

G. Adult Development (Objectives #1, #2, #3, #4) 4 hours
1. Physical Development
2. Cognitive Development
3. Socioemotional Development

This syllabus covers 38 hours leaving 4 hours for testing and/or review. The final
is an additional 2 hours.

IV. EVALUATION METHODS

Criteria used in assessing the competency of the student will vary depending upon
the instructor, but generally includes examinations, projects, writing assignments,
and class participation.

More specifically, the following guidelines are recommended:

50% Tests (tests and final)

40% Varied assignments (e.g., observations of developmental patterns,
computer-simulated childrearing, etc.)

10% Participation: verbal participation per class and/or performance on
in-class assignments

V. EXAMPLE GRADING SCALE

90 — 100% A
80 - 89% B
70 - 79% C
60 - 69% D

0- 59% F

V1. UNDERGRADUATE COURSE ATTENDANCE POLICY

The course attendance policy is consistent with the University policy.

VIiI. REQUIRED TEXT

Instructors choose their own text and sample readings. However, the following
books are representative of books chosen.

Santrock, J. W. (2012). Essentials of Life-span Development. New York, NY:
McGraw Hill.

SUPPLEMENTAL READING:



Freiberg, K. L. (Ed.). (2012). Annual editions: Human development. New York:
McGraw-Hill.

Walls, J. (2006). The glass castle: A memoir. NY, NY: Scribner.

VIII. SPECIAL RESOURCE REQUIREMENTS

None.
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SAMPLE ASSIGNMENT & GRADING RUBRIC

Parenting Paper Guidelines and Grading Rubric

Purpose: The purpose of this paper is to require students to understand and synthesize
various developmental concepts, theories, and research findings in order to apply them
to raising a child in a particular developmental period.

Instructions: This is a group project, and it is expected that all members of the group
equally contribute to this paper. Your paper should be divided by the three major
domains of development: physical development, cognitive development, and
socioemotional development using APA headings and be about 8-10 pages in length.
Your group has been assigned a developmental period to research. Utilizing information
from the two course textbooks as well as at least five recent additional peer-reviewed
journal articles, write an APA paper that highlights research findings that could be used
by parents to facilitate the healthy development of their child. It is recognized that there
are individual differences and that there is no manual that informs people how to parent
their children. However, think critically about the research that exists, and pretend you
are providing empirically-based advice to a parent of a child in your assigned
developmental period. Support all statements with research. For instance, if | were
assigned to the prenatal period, | would state that it would be important to take a
prenatal vitamin. Then | would need to explain why | should take a prenatal vitamin for
my developing baby using references to support this piece of advice. The support
should not be opinion- or anecdotally-based statements; all support should be research-
based evidence. In addition to discussing behaviors of which one should engage to
foster healthy child development, behaviors to be avoided may also be mentioned. The
citations within the document as well as on the reference page should be written in APA
format. Use the following link to assist you:
http://owl.english.purdue.edu/owl/resource/560/01/




Parenting Paper Grading Rubric

Criteria Description Points
Content Provide research-based parenting advice that
addresses physical, cognitive, and socioemotional /160
domains of development
(20 pts for
each domain)
References Must cite the two textbooks and at least five recent
peer-reviewed journal articles (published within last 10
years). You must cite within your document as well as 15
have a Reference page, all of which should be in APA
format.
Writing % of a point will be deducted for each unique writing
Quality error. Each group member should edit the paper. The /10
‘ : Writing Center can help as well (you can also obtain
extra credit by going there).
Paper 12-pt Arial Font, 1-in margins around page, double-
Format spaced, 8-10 pages excluding the reference page. 5
G’roup

Contribution

The anonymous ratings provided by each of your group

members will be averaged together.

/10
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PSYC 310 Developmental Psychology

Overview of changes from original syllabus of record

1.

The course objectives were aligned with the Expected Undergraduate Student
Learning Outcomes as part of Liberal Studies Elective Revisions. This course is
designated as Scientific Literacy because a substantial portion of the course is
dedicated to teaching students how to create knowledge about the factors that
contribute to human development using the scientific method (see the course
outline on page 3). These scientific skills are necessary for students to examine
how empiricism contributes to our understanding of human development
(Objective 3). Information presented to students in lecture is based on empirical
research findings and class activities, assignments and exams require students to
interpret research findings and draw conclusions based on a critical evaluation of
the research (see sample assignment). Much of the research conducted in
developmental psychology is done with the goal of applying the findings to the
real world, and lecture examples, class assignments, and exams require students to
investigate the relevance of these findings for their own lives (see sample
assignment).

The course description has been changed to remove “A survey course directed at
students not planning to take PSYC 311 or 312” because it is inaccurate in terms
of the intended audience of PSYC 310. Students can receive credit in the major
and minor for both PSYC 310 and 312.

An objective in original SOR has been deleted.

An additional supplemental reading was assigned that addresses Responsible
Learners

An example of a class assignment is included that addresses Responsible
Learners.
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Old Syllabus of Record
PSYC 310: Developmental Psychology
Syllabus of Record
Course Description
3c-01-3cr

Prerequisite: PSYC 101

A comprehensive study of all factors that contribute to human development from
conception to death, particularly as they relate to psychological development of
individuals. A survey course directed at students not planning to take PSYC 311

or 312. May receive credit towards the Psychology major or minor for only one
of PSYC 310, 311, or 315.

Course Outcomes

Students completing this course will be able to:

1. demonstrate an understanding of the major changes that people experience
throughout the life span in varied domains of behavior (e.g., social
development, cognitive development, language development, self-concept
development) and of the factors that affect human development,

2. analyze human behavior from the perspective of the major theories of
developmental psychology, including theories about how development
happens and theories about developmental sequences,

3. demonstrate an understanding of developmental psychology as a scientific
enterprise,

4. demonstrate an understanding of the cultural diversity of human development,

5. apply developmental concepts in understanding themselves and others.

Basic Course Outline

In this course, the development of infants, children, adolescents and adults will be
discussed with a grounding in developmental theory and methodology. Readings may
include a core textbook and supplemental articles. Because this course is a liberal studies
course, students are also required to read and report on an additional text. Varied forms
of assessment are used, including exams, written assignments, class participation and/or
oral presentations. This course is typically structured chronologically, but it may also be
structured topically. The following outline is typical for a chronological approach.

Theoretical Foundations
Developmental Research Methods
Prenatal Development
Infancy

Early Childhood

Middle and Late Childhood
Adolescence

Emerging Adulthood

Early Adulthood

Middle Adulthood

Late Adulthood
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Answers to Liberal Studies Questions

Within the department, there is an undergraduate curriculum committee that discusses
various liberal studies requirements. The developmental psychologists who teach
these sections interact regularly and discuss course-related issues such as topics
covered, assignments used, and opportunities for class activities. Furthermore, a
Reflective Practice Teaching Circle for Psychology continues to meet to discuss
various instruction practices used in liberal studies elective courses.

Recognizing the influence of history, gender, race, and culture on behavior is an
integral component to understanding and explaining development across the life span,
which is why learning objective #4 is used. Each developmental period covers the
effects of social forces on development, which emphasizes gender, race, and culture,
as well as socio-historical factors. The textbooks and articles used for this course
explicitly discuss similarities and differences between men and women, various races
and ethnicities, and cultures, keeping generational differences and time of
measurement in mind. Various cross-cultural studies are also discussed throughout
the semester. Students complete assignments that require them to consider how their
own sex, race, and culture have shaped who they are. Lastly, individuals with special
needs are discussed, including, but not limited to, autism, Down’s syndrome, learning
disabilities, and inclusion in the classroom.

The supplemental reading is selected to ensure coverage on current topics within each
developmental period. An emphasis is placed on the multidisciplinary nature of
developmental psychology, and the readings are discussed as such so that students
gather an understanding of the reciprocal and integrative nature of biological,
psychological, and sociocultural forces on development. The readings are discussed
in class, there are exam questions related to these readings, and students complete
assignments that require an understanding of the supplemental reading to be
successful.

This course is required for or taken by a variety of majors, so students are taught the
basics of human development from a multidisciplinary perspective. Important
psychological and developmental theories are briefly introduced, and only a basic
understanding of research methodology is needed to understand material covered in
the course, which gives students a taste of the essentials within the field of
psychology as opposed to setting the foundation for further study in psychology.
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Part II1. Letters of Support

Because these changes do not affect any departments and/or their programs, it was deemed unnecessary to
provide letters of support from other academic units.



