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Consider each of the following separately and place an X next to each to
indicate that the information is complete. PLEASE NUMBER ALL PAGES!!!
X A. PURPOSE, RESEARCH VARIABLES, AND POPULATION
Purpose of the study-State concisely and realistically what the study is intended
to accomplish.
The purpose of the proposed study is to obtain information regarding the role of the
school psychologist in transition planning, the perceived importance of the school
psychologist in transition planning, and the degree to which the school psychologist is
invited to participate in transition planning. The study will also investigate the impact
of congruent philosophies and perceptions by transition coordinators and school
psychologists from the same district upon the role and involvement of the school
psychologist in transition planning. Finally, the proposed study will investigate whether
transition coordinators and school psychologists in Pennsylvania identify similar
barriers to the involvement of the school psychologist in transition planning. The
responses of the school psychologists will be compared to the responses from Staab’s
(1996) national survey of school psychologists regarding their role in transition
planning.
Background-Briefly state the background of the study, including some relevant
references and identify the main questions the current study is intended to
address.
Special Education in the United States was formally born with the passing of PL
94-142 in 1975 by President Gerald Ford. This law, also referred to as “The
Education of All Handicapped Children Act“(EHA), essentially mandated free
appropriate public education (FAPE) for all children and youth with disabilities.
This included special education and related services and called for such services
and intervention to be written into an Individualized Education Program (IEP).
In 1976, the Vocational Education Act Amendments (PL 94-482) were passed,
which required that students with disabilities be provided with vocational
education services and required that such services be coordinated with a
student’s IEP. Since these laws were passed, a series of subsequent laws and
acts have been passed by congress regarding the education of students with
disabilities. In 1990, PL 94-142 was renamed “The Individuals with Disabilities
Education Act” (IDEA)(PL 101-476) and amended to include a mandate for
transition services and planning for all students with disabilities, ages 16 and
older (or at age 14 or younger when determined to be appropriate for the
individual). IDEA required that transition services be included in a student’s IEP
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and that an Individualized Transition Plan (ITP) be written for each student who
was at least 16 years old. IDEA required that each ITP would be based upon a
students needs, should take into account preferences and interests, should
include the development of employment and other adult living objectives,
instruction, and community experiences, unless the IEP team could justify
reasons for not providing such services. This new law was outcome-based in that
it promoted movement from school to post-school activities, including postsecondary education, vocational training, integrated and supported employment,
continuing and adult education, adult services, independent living, and
community participation. In 1997, IDEA was re-authorized by Congress (PL
105-17), and amended to include, by age 14, transition activities and goals,
including the secondary education course offerings that facilitate achieving postschool transition goals. For the first time, IDEA ’97 also specified that the aim of
a free appropriate public education is to ultimately prepare students with
disabilities for employment and independent living. This, according to deFur
(1999), implies that transition planning should be in the forethought of all special
education services.
Transition planning typically utilizes a team approach. According to deFur
(1999), however, teams engaged in transition planning often discuss what
services a system has to offer and decisions about services often reflect the
system’s needs, not the student’s. deFur (1999) recommends that transition
planning should involve a process of “discernment.” In such a process, data are
gathered, questions are asked, and options are explored. No solutions are
offered. Discernment requires reflection and relating options to the dreams of the
student. Collaboration is believed to foster a discernment process of transition
planning. The first step in the discernment process generally involves data
gathering or assessment. This may involve assessing a student’s skills as well as
the environment in which the student lives and/or operates (Sitlington, Neubert,
Begun, Lombard, & Leconte, 1996). The next step is to explore options
regarding transition and to assess the student’s environment and match it with
the student data. Then, decisions may be made regarding training and
preparation needs for the student. Finally, the decisions are made, followed, and
revised as necessary.
Ideally, various individuals associated with the student or who work within the
system in which the student operates would be included in this process, including
the school psychologist. In such a way, IEP/ITP teams could utilize the varied
and specific expertise multiple members of a team could contribute when
planning a student’s transition. National data, however, suggest that
interdisciplinary representation on transition planning teams declines as students
enter into secondary education (USDOE, 1995). Furthermore, few IEP/ITP
teams utilize interdisciplinary participation in the transition planning process
(Virginia Department of Education, 1997). In a 1997 Virginia survey, school
psychologists were noted to rarely participate in transition planning meetings of
students with disabilities (N=1695; 4% participated, 1% attended), but, if they
did, were more likely to be involved in meetings of students with emotional
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disabilities (N=191; 13% participated, 1% attended) or other health impairments
(ADHD) (N=87; 8% participated, 6% attended).
The mandate for provision of transition planning is clear as outlined in the IDEA.
Unclear, however, is who is to deliver transition services and who is to
coordinate such services. According to Clark (1999), the general interpretation
by educational administrators is that transition planning is the responsibility of
special education teachers. In most states, though, there is no requirement for
certification or specialized training in transition coordination/transition
specialization. Clark (1999) states that it is “too much to ask of untrained
transition specialists to perform all the tasks they are currently asked to
perform.” Therefore, it is important to take an interdisciplinary approach to
transition coordination, but to make sure there is collaboration among, and
inclusion of, multiple disciplines.
Several researchers have noted that transition planning should not be the sole
responsibility of one person (Everson, 1990; Neubert, Danehey, & Gradel,
1992). In fact, it has been suggested that the transition planning process should
begin with the formation of a team representing various professional disciplines
(Wehman, Moon, Everson, Marchant, & Walker, 1988), including educators,
language clinicians, occupational and physical therapists, school psychologists,
adult services providers, funding agencies, parents (Renzaglia, 1988; deFur &
Patton, 1999), and students (Wehman, 1992; deFur & Patton, 1999).
Although it may be commonly accepted that those professionals participating on
a transition planning team possess many and varied skills (Taymans & deFur,
1994), no one individual should be expected to possess every skill required for a
successful transition plan. In transition planning, each member of the team acts
as a representative of his or her agency or discipline. Together, teams with
varied representation have been shown to better address needs of individuals
(Krieg, Brown, & Ballard, 1995).
Currently, a variety of educational professionals assume the responsibility of
developing and implementing transition programs. Although no agreement
currently exists with regard to who should assume this major responsibility, a
number of “transition specialist” or “vocational specialist” training programs are
in existence. Frequently, however, school districts are using special education
teachers, who may or may not have additional training in transition, to develop
and implement transition programs (Repetto, White, & Snauwaert, 1990).
Consequently, many administrators and teachers do not understand transition
and, thus, do not develop cooperative approaches (Repetto et al., 1990).
Unfortunately, this often results in a lack of participation in transition planning
by several educational disciplines (deFur, 1999), including the school
psychologist (deFur, 1999; Levinson & Murphy, 1999; Staab, 1996; Hicks,
1994; Jackson, 1990). While school psychologists typically are members of
teams responsible for the initial identification of special education services, their
involvement typically is not included in the transition planning process (deFur,
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1999; Levinson & Murphy, 1999; Staab, 1996; Hicks, 1994; Jackson, 1990), or
is limited to the area of assessment (Staab, 1996).
School psychologists, by the nature of their training may provide a wide array of
services (National Association of School Psychologists [NASP], 1992).
Comprehensive school psychological services, as stated in NASP’s publication,
The Standards for the Provision of School Psychological Services (NASP,
1992), include: consultation, psychological and psychoeducational assessment,
direct services, supervision, research, and program planning and evaluation.
Included within the areas of consultation, assessment, and direct service are
specific references to vocational assessment and interventions:
4.3.1.3 “School psychologists provide skill enhancement activities
(such as …vocational development) to school personnel, parents, and
others in the community, regarding issues of human learning,
development, and behavior.”
4.3.2.2 “Psychological and psychoeducational assessments include
evaluation, as appropriate, of the areas of…career and vocational
development, aptitude, and interests.”
4.3.3.2 “School psychologists design direct service programs to
enhance…vocational development.”
Due to their training in learning and behavior theory, as well as their extensive
background knowledge in assessment, school psychologists could play a vital
role in transition planning (Levinson, 1993, 1995a; Levinson & McKee, 1990).
This might include assessment of achievement, personality, adaptive behavior,
social skills, aptitudes, and interests. Use of such data is helpful in determining
or predicting job satisfaction, job performance, and potential to pursue postsecondary school performance (Levinson & Murphy, 1999).
Most school psychologists have an understanding of learning and behavior
theory that could benefit educators, rehabilitation counselors, job coaches,
employers, parents, and students. School psychologists might be able to consult
regarding conditions under which optimum learning and performance might
occur and might be able to assist in the development and implementation of
behavior management programs, if necessary (Levinson & Murphy, 1999).
School psychologists may also act as liaisons between parents, schools,
community agencies, transition planning teams, employers, and post-secondary
institutions. Through direct services school psychologists may assist students in
developing social and behavior management skills required for a successful
transition. In addition, school psychologists may assist families, through familyschool collaboration, by providing parent-training or short-term family
counseling to enlist parent support for, and involvement in, transition plans.
Any transition planning process must be carefully and frequently reviewed for
effectiveness. The school psychologist’s skills in program planning and
evaluation can be helpful here, as well. School psychologist’s understanding of
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research and evaluation may allow for assisting in evaluating program
effectiveness. Relatedly, school psychologists may assist in developing
interventions to improve program effectiveness.
School psychology is a profession that is in need of direction regarding its role and
responsibility in transition planning. In a survey of secondary school psychologists and
directors of special education in Washington, Jackson (1990) found that school
psychologists were infrequently involved in the transition planning process. The results
of this survey suggested that both groups believed that school psychologists should be
knowledgeable of transition planning and that their services should be utilized as part of
a transition planning team. In addition, the survey revealed that school psychologists
need direction on how to use and include their skills as part of a transition planning
team. The majority of transition literature describes a team as a key element of a
successful transition planning process (Benz & Halpern, 1987; Wehman, 1990; Heal et.
al., 1989). The IDEA regulations clearly state that a team approach is required when
making decisions regarding educational programming for students with disabilities. Few
studies in the literature, though, include reference to the school psychologist as a
participant in this planning team (Dunn, 1996). When the school psychologist is
mentioned, it is typically in relation to evaluation and interpretation of test results
(Aune & Johnson, 1992). Morgan, Moore, McSweyn, & Salzberg (1992) found that,
while school psychologists in several western and southwestern states were included in
transition planning 64% of the time, only 5% were actually responsible for coordinating
transition planning. Several studies have provided some tentative suggestions regarding
the school psychologist’s limited involvement in transition planning (Shepard &
Hohensil, 1983; Levinson, 1988; Levinson, 1990; Staab, 1996). Generally, these studies
have suggested role restrictions, lack of or limited training, time constraints, and
caseloads as barriers. Existing research studies have not discussed the role of the
transition coordinator or person’s responsible for coordinating transition planning and
the limited involvement of the school psychologist in transition planning. Furthermore,
existing studies have not compared the perceptions and practices of transition
coordinators and school psychologists within the same school district.
Characteristics of the Subject Population-The following information should be
provided:
a. Age Range-What is the age range and why was it chosen?
It is expected that the age range of respondents will be adults between the ages of 22
and 65. The reason for this range is this is the typical age range of employees in school
districts and Intermediate Units in Pennsylvania.
b. Sex-What is the sex of the subjects? If there is a restriction, provide the
rationale.
Males and females – there is no restriction to gender.
c. Number-What is the estimated number of subjects?
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In order to investigate the role of school psychologists and the frequency of their
involvement in transition planning in Pennsylvania, a questionnaire will be sent to
each of Pennsylvania’s 570 current transition coordinators and to a school
psychologist who works in the same district. (total # of subjects = 1140)
d. Inclusion Criteria-What are the specific inclusion criteria?
1. Transition coordinators who work in a Pennsylvania school district or
Intermediate Unit.
2. School psychologists who work in a Pennsylvania school district or
Intermediate Unit.
e. Exclusion Criteria-What are the specific exclusion criteria? Clear rationale
should be provided for the exclusion of any particular population group,
unless the title of the study reflects the restricted population range.
Only school psychologists and transition coordinators from Pennsylvania will be
surveyed.
f. Vulnerable Subjects-If vulnerable subjects will be included (children,
pregnant women, fetuses, prisoners, mentally disabled persons), provide
justification of the need to use these subjects in research.
No vulnerable subjects will be included.
X B. METHODS AND PROCEDURES
Method of Subject Selection-Describe the study's method(s) of identification and
recruitment of prospective subjects. Provide a copy of any planned
advertisements.
The list of transition coordinators will be obtained from Dr. Ken Deitman,
President of the Pennsylvania Transition Council.
Currently, there are approximately 950 school psychologists in Pennsylvania
(Pennsylvania Department of Education [PDE], 1999). A list of names and school
addresses of Pennsylvania’s school psychologists will be obtained from the
Pennsylvania Department of Education.
Study Site-State the location(s) where the study will be conducted. Include letters
of approval to conduct the study from all non-IUP sites.
The study is a survey so each respondent will select a location to complete the
questionnaire.
Methods and Procedures Applied to Human Subjects-Describe in detail the study
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design and all procedures (sequentially) to be applied to subjects. Attach copies
of any instruments to be used, such as surveys, rating scales, or questionnaires.
The study is descriptive in its design, as the data will be collected through a
questionnaire survey.
Each transition coordinator and school psychologist will be sent a questionnaire
via U.S. Postal Service. The purpose of the questionnaire will be to investigate
issues related to the involvement of the school psychologist in transition planning
and the role the transition coordinator plays in the school psychologist’s
involvement in the transition planning process.
The questionnaire will include demographic questions, questions related to the
transition coordinator’s perceived versus their actual use of the school
psychologist in transition planning. No identifying information will be included
on the questionnaires in order to ensure confidentiality, however, each will be
assigned a number to aid in follow-up contact with non-respondents. Multiple
mailing labels will be generated, with each label having an ID code. If a survey
is returned after the first mailing, their labels from the additional lists will be
destroyed. With this, confidentiality will be maintained.
Part 1 of the questionnaire will ask respondents about transition in the school
district in which they work. It will include questions about the percentage of
time spent on transition-related activities, the number of school psychologists in
the district, the number of years spent coordinating transition, and their belief
regarding the extent to which the skills of the school psychologist are used in
transition planning.
Part 2 of the questionnaire will ask the respondent to rate the importance of the
school psychologist in transition related activities, as well as their actual use of
the school psychologist in the listed activities. The transition related activities
will be divided into four major areas, as outlined in the NASP Standards for the
Provision of School Psychological Services (1992). These areas will be:
Consultation, Assessment, Direct Services, and Program Planning/Evaluation.
Respondents will use a Likert scale to rate how important they view the
involvement of the school psychologist in transition related activities and the
school psychologists’ current level of participation in these activities. Space will
be provided for respondents to list activities not included on the questionnaire.
Part 3 will ask the respondents how well prepared they believe they are to
coordinate transition, what type of training they have had related to
transition/transition coordination, their academic degree, their years of
experience in education, their perceived role of the school psychologist in their
district, the number of cases assigned to them for transition coordination each
year, their age, their gender, and their activity in the local transition council.
Part 4 will include questions about the demographics of the school district in
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which they work. Questions will relate to the population of the district, the
estimated minority population of the district, and the setting of the district.
Questions will also be included related to whether they perceive any barriers
exist which prevent the school psychologists’ involvement in transition related
activities.
The packets including the questionnaires will be mailed out on or after November
10, 2000. Each packet will include a cover letter, a questionnaire, a stamped,
self-addressed return envelope, a packet of tea, and a mint. Each respondent will
be given the option of receiving a copy of the results, if interested, and informed
that individual responses would be held in strict confidence. Each questionnaire
will be assigned a numeric code that will be utilized only to assist in following up
on non-respondents.
A follow-up post card will be mailed to each respondent 14 days after the mailing
of the questionnaire packet. This post card will thank respondents who have
completed and returned the questionnaire and serve as a reminder to those who
have not. Non-respondents will be reminded that participation is strictly
voluntary.
A second follow-up contact will be made 30 days after the mailing of the packet
to those respondents who have not responded. A personalized letter will be
mailed to each of these respondents. Non-respondents will be reminded that
participation is strictly voluntary.
A second mailing will be made to a random sampling of 10% of the respondents
in order to determine test-retest reliability.
In accordance with federal regulations, all data will be maintained for 3 years from the
date of project completion.
X C. RISKS/BENEFITS
Potential Risks-Identify the potential risks of the study. Specify the types and
levels of risk.
There are no known risks to participants in this study.
Protection Against Risks-For all studies involving greater than minimal
risk, specify the procedures for preventing or minimizing any potential
risks.
There are no known risks to participants in this study. All individual responses
will be grouped and only group data will be analyzed.
Potential Benefits-Describe any potential non-monetary benefits of the
study, both for subjects and for society in general.
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Participants will assist in gathering information about school psychologists’
involvement in transition planning within the Commonwealth of Pennsylvania.
They will also assist in helping to learn whether transition coordinators believe it
is important for school psychologists to be involved in transition planning. This
may further benefit students with disabilities as they prepare to leave school and
enter into a life of independence.
Compensation for Participation-Describe any monetary or other forms of
compensation which will be provided to subjects, and any conditions which
must be fulfilled to receive compensation.
No compensation will be provided to participants.
Alternatives to Participation-Describe any alternatives to participation in
the study which might be advantageous to the subject. If the subjects are
to receive academic credit for research participation, describe the
alternatives available to earn equivalent academic credit.
Not applicable.
Information Withheld-Identify the nature of any information to be
purposely withheld from subjects, and provide justification for the nondisclosure.
Not applicable.
Debriefing-Describe the procedure for post-study debriefing of subjects.
Not applicable.
X D.

CONFIDENTIALITY
Describe explicitly how confidentiality of data will be maintained. If any
information with subject identifiers will be released, specify the recipients.
Include a statement that all data will be retained for at least three years in
compliance with federal regulations.
Multiple mailing lists with labels will be generated, with each participant assigned a
numeric ID code. Each questionnaire will be assigned a numeric code to
correspond with each participant’s mailing label. The ID code will be utilized only
to assist in following up on non-respondents. If a survey is returned following the
first mailing, all remaining mailing labels will be destroyed in order to maintain
confidentiality and anonymity. All individual responses will be held in strict
confidence. No individual responses will be reported. All individual responses
will be combined and only group results will be analyzed and reported.
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In accordance with federal regulations, data will be maintained confidentially for 3
years from completion of the project.
Group results will be published in Dissertation Abstracts.
X E.

COPY OF CONSENT FORM. See attached Essentials of Informed
Consent and Informed Consent Form. Please note that an informed
consent form addresses five critical points: 1) subject participation in the
study is voluntary (provide a description of the procedure to be used if
choosing not to participate); 2) a statement of the subject's right to
withdraw at any time and a clear description of the procedures for
withdrawal from the study without penalty; 3) subjects are informed of the
level of risk (from 'no known risk' through the level appropriate to the
study) and the means of protecting the subjects from known risks or
minimizing the risk; 4) confidentiality is ensured; and 5) the means by
which confidentiality is to be ensured is elucidated. While it is not
mandatory that an Informed Consent Form is identical to the example, the
five points listed above are critical elements of any form an investigator
may develop. It is important to include sufficient specific information
regarding the purpose and nature of your study to ensure that subjects are
fully informed. A copy of the Informed Consent Form should be given to
each subject who participates in the study. Please note: the IRB will not
accept "blanket waivers" of the right to privacy. Subjects (or their legal
agents must sign a consent form for each research study.)
Mailed surveys ordinarily receive expedited reviews and do not need
consent forms except when one of the following conditions prevail: 1) the
person's name or other identifier is known to the researcher; or 2) the
content of the survey puts the respondent at risk for emotional, physical, or
other types of distress. If an informed consent form is not required, the
researcher should use a cover letter to potential
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subjects which addresses all the elements of informed consent previously
described. Please include a copy of this cover letter with your protocol.
6. Protected Populations and Sensitive Subjects: If any Human Subjects from the
following list would be involved in the proposed activity, place an X next to the
category.
minors
fetuses
test subjects for
abortuses
incarcerated
new drugs or clinical devices
educationally or economically disadvantaged persons

pregnant women
illegal behavior
mentally disabled

7. Nature of Risk. In your judgment, does your research involve more than minimal
risk? "Minimal risk" means that the risk of harm anticipated in the proposed
research is not more likely than those risks encountered in daily life, or during
routine physical or psychological examinations/tests.
Yes

XX

No

8. In your judgment, does your research fall under one of the six exempt categories?
(List of Exempt Categories attached.) If you believe it does, indicate the number of
the category under which you are claiming an exemption.
Not Applicable.
9. Does your project fall under one of the categories eligible for expedited review? (List
of Expedited Review Categories attached.) If you believe it does, indicate the
number of the category under which you are claiming expedited review.
I believe category #2 applies as the participants will be surveyed and no behavioral
manipulation or stress will occur.
10. Additions to or changes in procedures involving human subjects as well as any
problems connected with the use of human subjects once the project has begun must
be brought to the attention of the IRB.
I agree to provide whatever surveillance is necessary to ensure that the rights and
welfare of the human subjects are properly protected. I understand that I cannot
initiate any contact with human subjects before I have received approval/or
complied with all contingencies made in connection with the approval. I understand
that as the principal investigator I am ultimately responsible for the welfare and
protection of human subjects and will carry out the project as approved.

Signature of Principal Investigator/Program Director

Date
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11. Approval by Faculty Sponsor (required for all students):
I affirm the accuracy of this application, and I accept the responsibility for the
conduct of this research and supervision of human subjects as required by law. THE
PROPOSED PROJECT HAS BEEN APPROVED BY THE
THESIS/DISSERTATION COMMITTEE.

Signature

Date
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FOR COMMITTEE USE ONLY

DEPARTMENT COMMITTEE RECOMMENDATION:
This project:
poses minimal risk.
poses greater than minimal risk.
is Exempt from Continuing Review.
requires Expedited Review.
requires full IRBPHS Review.

Signature

Date

IRBPHS:
Approved to Proceed

Signature

Disapproved

Date
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Survey:

THE ROLE OF THE SCHOOL PSYCHOLOGIST IN TRANSITION PLANNNING: A SURVEY OF
TRANSITION COORDINATORS AND SCHOOL PSYCHOLOGISTS IN PENNSYLVANIA

This survey asks transition coordinators and school psychologists from the same district to identify current practices
in transition activities related to secondary students who are provided with special education services. The survey also
investigates actual versus desired involvement of school psychologists in the transition planning process.

Thank you for your time and help!
David Lillenstein
Doctoral Candidate
Educational & School Psychology
Stouffer Hall
Indiana University of Pennsylvania
Indiana, PA 15705
(724) 357-2316
wastintime@panetwork.com

NOTE: Survey adapted from a survey by Staab (1996), circulated nationally to school psychologists.
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THE ROLE OF THE SCHOOL PSYCHOLOGIST IN TRANSITION PLANNNING: A SURVEY OF
TRANSITION COORDINATORS AND SCHOOL PSYCHOLOGISTS IN PENNSYLVANIA
Part I – This section asks about transition planning in your district. For the purposes of this study, the following
definition of “transition planning” will be used:
Transition planning – a process designed to aid individuals receiving special education services as they move
from student status to assume adult roles in the community. These adult roles include: employment,
participating in post secondary education, maintaining a home, being appropriately involved in the
community, and experiencing satisfactory personal and social relationships (Halpern, 1994). Aiding
individuals includes activities such as: individual assessment, individualized transition planning, appropriate
curriculum and instructional programming, coordination of in-school related services, coordinating nonschool agency linkages, and facilitating community participation.
Halpern, A.S. (1994). The transition of youth with disabilities to adult life: A position statement of the Division on Career
Development and Transition, The Council for Exceptional Children. Career Development for Exceptional Children, 17(2), 115-124.

1a.

Who in your district/IU is designated to coordinate transition-related services? (Circle one)
1.
2.
3.
4.
5.
6.
7.
8.

1b.

1.
2.
3.
4.
5.
6.
7.
1c.

Transition coordinator/work study coordinator/school-to-career coordinator, etc.
School psychologist
Director/Supervisor/Coordinator/Administrator of Special Education
A secondary special education teacher
A secondary building administrator such as Principle/Assistant Principal
Secondary guidance counselor
Not known
Other (please list _______________________________ )
For how many years has the designated person been assigned the responsibility of coordinating transitionrelated activities? (Circle one)
20 or more years
15 - 19 years
10 – 14 years
5 – 9 years
2 – 4 years
1 year or less
Not sure
Does the job description for school psychologist(s) in your district/IU include any transition-related
requirements? (Circle one)

1. Yes
2. No
3. Not sure
1d.

To what extent do you think the skills of school psychologists are utilized in transition planning for
secondary students in your district/IU? (Circle one)

1. Over-utilized
2. Appropriately utilized
3. Under-utilized

1e.

What percentage of your time is spent on transition-related activities? (Circle one)
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1.
2.
3.
4.
5.
1f.

75 – 100%
50 – 74%
25 – 49%
1 – 24%
0%
How many school psychologist(s) are employed in your district/IU?

1.
2.
3.
4.
5.
1g.

5 or more
4
3
2
1
Which professionals are routinely involved in transition planning in your district/IU? (Circle ALL that
apply)
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
21.
22.

Transition Coordinator/School-to-Career Coordinator
Secondary Special Education Teacher
Secondary Guidance Counselor
School Psychologist
Building Administrator (Principal/Asst. Principal)
Special Education Supervisor/Coordinator/Administrator
School Nurse
School Social Worker
Home-School Visitor
Speech and Language Clinician
Occupational Therapist
Physical Therapist
Vision Specialist
Hearing Specialist
Mobility Specialist
Assistive Technology Representative
Vocational Evaluator
Careers & Diversified Occupations (CDO) Coordinator
School-based Probation Officer
Work site supervisor
Agency Representative (MH/MR, OVR, etc.)
Other: _______________________________________________________

Part II – This section is for you to provide information regarding how important you believe it is for a school
psychologist to be involved in certain transition-related activities and the current involvement of a school
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psychologist in the listed activities.
*** PLEASE COMPLETE THE RATING REGARDING IMPORTANCE OF A SCHOOL PSYCHOLOGIST’S
PERFORMANCE OF A TASK, EVEN IF IT IS NOT CURRENT PRACTICE ***
Please use the following scale:
How important is it for a school
psychologist to …?
1 = Definitely should not
2 = Probably should not
3 = Probably should
4 = Definitely should

How often does a school
psychologist currently …?
1 = Never
2 = Occasionally
3 = Frequently
4 = Regularly/routinely

How important is it
for a school
psychologist to…?
1

2

3

4

1

2

3

4

1

2

3

4

1

2

3

4

1

2

3

4

1

2

3

4

1

2

3

4

1
1

2
2

3
3

4
4

1
1

2
2

3
3

4
4

1

2

3

4

1

2

3

4

1 = Definitely should not
2 = Probably should not
3 = Probably should

How often does a
school psychologist
currently …?
A. CONSULTATION
1. Provide in-service(s) for school personnel on the use of assessment
data for transition planning.
2. Provide in-service(s) for school personnel on transition issues ---- legal
aspects, best practices, essential components (of transition).
3. Help to develop behavior plans to assist students on a job site or in
community settings.
4. Consult with other professionals on how to provide activities to promote selfadvocacy/self-determination.
5. Provide parent workshops/training in transition planning to help parents
understand their role(s) and legal rights.
6. Coordinate referrals between school and post-school agencies (community,
residential, social services, educational, etc.).
7. Coordinate evaluations/assessments of students with other agencies to avoid
duplication of services.
8. Participate in local (Intermediate Unit) Transition Council.
9. Provide training for parents to develop skills to serve as advocates for their
sons/daughters.
10. Serve as resource to families on transition issues.
11. Provide in-service to school personnel, parents, and community members
regarding issues of human learning, development, and behavior.
12. Provide in-service to school personnel regarding conditions under which
optimum learning and performance might occur.
13. Serve as group facilitator to increase cooperation and coordination of
services and help to overcome resistance to intervention implementation.
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1 = Never
2 = Occasionally
3 = Frequently
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4 = Definitely should

4 = Regularly/routinely

How important is it
for a school
psychologist to…?

How often does a
school psychologist
currently …?
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B. PSYCHOLOGICAL & PSYCHO-EDUCATIONAL ASSESSMENT
1. Coordinate comprehensive transition evaluation for secondary stuents
(strengths/needs in vocational area, social/interpersonal competence, problem
solving/decision making, academic, life skills/personal management,
leisure/recreational areas, support needs and accommodations).
2. Provide recommendations for post-high school needs and goals based on
evaluation/assessment results.
3. Review student records to assist in gathering information for transition
planning.
4. Interview students regarding interests and preferences for future planning.
5. Explain test results to students so that they understand their strengths/needs
and modifications necessary for successful transition planning and
programming.
6. Complete state mandated re-evaluations to help meet transition planning
needs (including interest/aptitude, achievement/performance, behavior).
7. Conduct Functional Behavior Assessment (FBA) of students whose behavior
interferes with their learning or the learning of others.
8. Conduct personality assessment of student in order to assess the
appropriateness of specific occupations for individual students.
9. Conduct assessment of ability to assist in determining the degree to which an
individual may attain success in a given vocational setting.
10. Conduct assessment of social skills/adaptive behavior to identify areas that
need to be targeted for intervention prior to a job or residential placement.
C. DIRECT SERVICES
1. Provide information to students to help them understand transition
planning, their role(s), and legal rights.
2. Attend IEP meetings at secondary level where transition planning is
discussed.
3. Provide student workshops/training to promote self-determination/selfadvocacy skills.
4. Provide student workshops/training on interpersonal/social skills.
5. Provide student workshops/training on career decision-making.
6. Identify students who are “at risk” and initiate transition planning.
7. Be involved in decisions regarding appropriate placement(s) and support of
students in curricular areas.
8. Provide short-term counseling to families in order to enlist their support for
and involvement in transition planning.
9. Conduct in-service workshops on the use of assessment data in transition
planning, adolescent psychology, and learning theory.
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1 = Definitely should not
2 = Probably should not
3 = Probably should
4 = Definitely should

1 = Never
2 = Occasionally
3 = Frequently
4 = Regularly/routinely

How important is it
for a school

How often does a
school psychologist
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psychologist to…?
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currently …?
D. PROGRAM PLANNING & EVALUATION
1. Evaluate curricular models that support the needs of students for transition
planning.
2. Develop transition manual and checklist to assist parents and students to
identify type and quality of options.
3. Serve on curriculum committee to aid in development of curriculum that will
address transition needs of students.
4. Develop social skills training program for students.
5. Develop time line for completion of transition activities – vocational
interests, aptitude, career exploration with job experiences, individual
vocational assessments, etc.
6. Determine effectiveness of various programs designed to promote
acquisition of skills required for transition planning.
7. Develop orientation program for incoming secondary students to familiarize
them with curricular options.
8. Monitor district’s compliance with state and federal regulations regarding
transition planning (notification procedures, participation in meetings, content
of the IEP, and agency responsibility)
9. Conduct formal needs assessment in transition area.
10. Conduct longitudinal study to determine long-term effect of transition
plans.
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E. OTHER
1. Other:

1

2

3

4

2. Other:

1

2

3

4

Part III – This section asks about yourself, training and experience, perceived role for school psychologists, and personal
activities related to transition.
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3a.

What is your gender? (circle one)
1.
2.

Male
Female

3b.

What is your age? __________

3c.

What is your primary professional role? (circle one)
1.
2.
3.

3d.

What is your most advanced level of training? (circle one)
1.
2.
3.
4.
5.
6.
7.

3e.

Not prepared
Have some information, but need more
Adequately prepared
Well prepared

How well prepared are you to coordinate transition planning? (circle one)
1.
2.
3.
4.
5.

3h.

Less than 1 year
1 to 3 years
4 to 6 years
7 to 10 years
11 to 15 years
More than 15 years

How well prepared are you to complete activities included in transition planning?(circle one)
1.
2.
3.
4.

3g.

Bachelor’s degree
Bachelor’s plus credits
Master’s degree
Master’s degree plus credits
Ed.S./6th year specialist degree
Doctorate
Other: __________________

How many years have you worked in education? (circle one)
1.
2.
3.
4.
5.
6.

3f.

School psychologist
Transition Coordinator/person assigned to coordinate transition
Other: __________________

I do not coordinate transition planning
Not prepared
Slightly prepared
Adequately prepared
Well prepared

What type of training have you had related to transition/transition planning?(circle ALL that apply)
1.
2.
3.
4.

Undergraduate courses specific to transition
Undergraduate course that included information on transition
Graduate courses specific to transition
Graduate course that included information on transition
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5.
6.
7.
8.
9.
10.
11.
12.
13.
3i.

What is the perceived PRIMARY role of the school psychologist in your district?(circle one)
1.
2.
3.

3j.

Not important
Somewhat important
Important
Very important

How many transition cases are assigned to you each year? (circle one)
1.
2.
3.
4.
5.
6.

3l.

Consultant
Diagnostician
Other: ____________________________

How important is it for school psychologists to be involved in transition planning in your district? (circle one)
1.
2.
3.
4.

3k.

Graduate program in “Transition”
In-service(s) from the local Intermediate Unit
In-service(s) from the school district
Workshops/seminars, initiated on your own
Outside coursework or reading, initiated on your own
On-the-job training
Collaborative work experience with transition coordinator/secondary special education teachers
None
Other: __________________________________________________________

None
1 to 5
6 to 10
10 to 20
20 to 40
more than 40

Are you a member of the local Intermediate Unit Transition Council?
1.
2.
3.

Yes
No
What’s that?

Part IV – This section asks for additional demographic information and perceived barriers that inhibit the involvement of school
psychologists in transition planning in your district.
4a.

What is the population of your district? (circle one)
1.
2.
3.

0 to 1000 students
1001 to 2000 students
2001 to 3000 students
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4.
5.
6.
7.
8.
4b.

What is the primary setting of your district/IU? (circle one)
1.
2.
3.

4c.

0%
1 to 5 %
6 to 10 %
11 to 20 %
20 to 50 %
More than 50 %

Are there barriers in your district/IU that inhibit the school psychologist’s involvement in transition planning?
1.
2.

4f.

Poor
Middle class
Upper middle class
Wealthy

What is your estimate of the minority (Black/Hispanic/Asian) enrollment in your district/IU? (circle one)
1.
2.
3.
4.
5.
6.

4e.

Urban
Suburban
Rural

How would you classify the overall population of your district/IU? (circle one)
1.
2.
3.
4.

4d.

3000 to 5000 students
5001 to 9000 students
9001 to 15000 students
More than 15000 students
I work for an Intermediate Unit

Yes
No

Please identify your perceived barriers to the school psychologist’s involvement in transition planning. (circle ALL
that apply)
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.

No barriers
School psychologist’s job description does not include transition planning
School psychologist in not interested
School psychologist is not trained in area of transition
School psychologist’s caseload of non-transition students is high
School psychologist is trying to keep up with current referrals for special education (i.e., “referral backlog”)
Little involvement of the school psychologist at the secondary level
Number of buildings served by the school psychologist
District role of school psychologist does not include transition planning
The school psychologist is not invited to participate in transition planning
Lack of awareness that school psychologist could contribute to transition planning
Other: ________________________________________________________________
________________________________________________________________

COMMENTS:
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Thank you very much for taking the time to complete this survey. Your contribution to this
study is greatly appreciated. Please return the completed survey in the enclosed, stamped
envelope.
David Lillenstein
Doctoral Candidate
Educational & School Psychology
Stouffer Hall
Indiana University of Pennsylvania
Indiana, PA 15705
(724) 357-2316
wastintime@panetwork.com
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Cover letter
Informed Consent Form
November 10, 2000
To Whom It May Concern:
The Individuals with Disabilities Education Act (IDEA) mandates transition planning for secondary students who are
provided special education services. We are interested in learning about school psychologists’ involvement in transition
planning within the Commonwealth of Pennsylvania. We are also interested in learning whether transition coordinators
believe it is important for school psychologists to be involved in transition planning. Both groups of professionals are
being asked to rate the actual involvement of school psychologists within their district/intermediate unit in transition
planning as well as their beliefs regarding the importance of the involvement of school psychologists with certain
transition activities.
Indiana University of Pennsylvania supports the practice of protection of human subjects participating in research. This
project has been approved by the Indiana University of Pennsylvania Institutional Review Board for the Protection of
Human Subjects(Phone:724/357-2223). There are no known risks or discomforts associated with this research. Please
be aware that even if you agree to participate in this survey study, you are free to withdraw at any time and you may do
so without penalty. Although your participation is solicited, it is strictly voluntary. The enclosed survey should take
about 20 minutes to complete. The survey has an identification number for mailing purposes only. This number is used
to simply verify returned surveys and to assist with follow-up on unreturned surveys. Your name will never be placed on
a survey and your name will not in any way be associated with any of the findings. All information obtained will be kept
confidential and incorporated into group data. Please complete and return the survey in the enclosed, stamped envelope
by November XX, 2000. Your return of a completed survey implies consent.
If you have any questions or require additional information, please feel free to contact either of us as listed below.
If you choose not to participate, please return the incomplete survey in the enclosed envelope.
We appreciate your time and cooperation and look forward to receiving your completed survey.
Sincerely,

David J. Lillenstein, Doctoral Candidate
Indiana University of Pennsylvania (IUP)
Educational & School Psychology
246 Stouffer Hall
Indiana, PA 15705
(724) 357-2316
wastintime@panetwork.com

Dr. Ed Levinson,Professor
Indiana University of Pennsylvania
Educational & School Psychology
246 Stouffer Hall
Indiana, PA 15705
(724) 357-3786
emlevins@grove.iup.edu

Follow-up Post Card (14 Day)
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November 24, 2000

Approximately two weeks ago you should have received a survey seeking your input on the role of school psychologists
in transition planning in the Commonwealth of Pennsylvania. The survey was sent to a school psychologist and transition
coordinator in each school district in Pennsylvania.
If you have already completed and returned the survey, thank you. If not, please do so today. Your input is critical.
Although your participation is solicited, it is strictly voluntary.
If by some chance you did not receive the survey, or it was misplaced, please call me at (724) 357-2316 or email me at
wastintime@panetwork.com and I will immediately mail you another survey.
Sincerely,

David J. Lillenstein
Doctoral Candidate
Indiana University of PA
Educational & School Psychology
Stouffer Hall
Indiana, PA 15705
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Follow-up Letter (30 day)

Name of non-responding respondent
Street Address
Town, State Zip

December 10, 2000
Dear Colleague,
Approximately four weeks ago, you should have received a survey seeking your opinion on the role of the school
psychologist in transition planning in the Commonwealth of Pennsylvania. As of today, I have not received your
completed survey. I would very much appreciate your feedback in the results.
The purpose of the study is to: (1) determine the actual role of school psychologists in transition planning in PA, (2)
determine the desired role of the school psychologist in transition planning activities, and (3) determine the barriers to
school psychologist involvement in transition planning in PA.
Your input is critical. Although your participation is solicited, it is strictly voluntary. Please consider returning the
survey as soon as possible.
Please contact me at (724) 357-2316 or at wastintime@panetwork.com if you have misplaced your copy so I may mail a
new copy to you.
Thank you for your help!
Sincerely,

David J. Lillenstein
Doctoral Candidate
Indiana University of PA
Educational & School Psychology
Stouffer Hall
Indiana, PA 15705

