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1. New Syllabus of Record

L Catalog Description
FDED 440 Orientation to Teaching in Urban Centers 2¢-01-2cr

Provides an understanding of urban learners and their unique learning needs and
conditions. Emphasizes understanding the origin of attitudes and values and how these
affect the relationships which exist between students and teachers. Special attention
given to practical application of theoretical information to problems of urban education.

I1. Course Outcomes

Outcome 1: Is aware of the human diversity within and between urban settings and is able to take
local socio-cultural realities into consideration as an important part of developing teaching
strategies and learning environments that do not lower standards or expectations. (INTASC #2,
3,5,6,7,PDE IIA, IID; NAEYC 5)

Outcome 2: Has developed an informed, research-based perspective regarding racial, ethnic,
social class, gender, and linguistic diversity and is capable and comfortable in discussing these
aspects of identity in positive, growth-enhancing ways with students and colleagues. (INTASC
#3,5, 6; PDE IIA, IIIC; NAEYC 6)

Outcome 3: Understands the importance for teachers to have strong relationships with parents
and the wider community and understands the ways in which to develop these relationships.
(INTASC # 3, 6, 10; PDE IIIC, IIID; NAEYC 2)

Outcome 4: Understands the qualities and factors that contribute to excellence and equity in
urban schools through exposure to successful urban teachers and successful urban school
programs. (INTASC # 7; PDE IIA, IID; NAEYC 7)



Student Outcomes Matrix

COE-ET Course NAEYC INTASC PDE Course
Conceptual Objectives Standards Standards | Competencies | Assessment
Framework

Instruction, 1 2,3,5 IIAIID Lit Circle
Classroom reports, Mid-
Environment, term exam,
Planning and Book Review
Preparation Assignment
Professionalism
Instruction, 2 3,5,6 ITALIIC Lit Circle
Classroom reports, Mid-
Environment, term exam,
Professionalism Book Review
Assignment
Instruction, 3 3,6,10 HIC,IIID Lit Circle
Classroom reports, Mid-
Environment, term exam,
Professionalism Book Review
Assignment
Instruction, 4 7 ITA Lit Circle
Classroom reports, Mid-
Environment, term exam,
Planning and Book Review
Preparation, Assignment
Professionalism

II1. Detailed Course Outline

Week 1

Week 2

Week 3

Week 4

Week 5

Introductions of ourselves and the course; What do we
mean by “urban”?; Discussion of assignments and expectations;

The historical development of segregated inner-cities;
Institutional racism.

Resistance strategies. Collective and individual identity. “Folk” theories of
education and success

The hidden curriculum of urban schools. Qualities of successful urban
teachers. Cultural bridging and Learning styles.

Reform trends in urban schools. NCLB and its impact.




Week 6 Mid term exam

Week 7 Best practices in adapting to learning styles; Differentiated learning;
Human Relations approaches.

Week 8 Defining resiliency and exploring ways to develop it. Critical approaches.

Week 9 Examples of cultural bridging, human relations approaches, and critical
approaches in the readings.

Week 10 Video, “The Color of Fear”, followed by discussion.

Week 11 Strategies for effective teaching in urban settings. Qualities of star urban
teachers compiled from research.

Week 12 Teacher education for urban teaching. Successful urban schools. What are
the factors that make them successful?

Week 13 Video on growing up in Camden, NJ. Discussion.

Week 14 Book review presentations and discussions. Course wrap-up.

Final activity during final exam week

IV. Evaluation Methods

Participation 50 pts

Attendance is mandatory and will be monitored. Excessive unexcused absences will negatively
affect your grade. The attendance policy will follow that outlined in the undergraduate
handbook.

This course is discussion-oriented. The quality of your contributions will be based upon your
demonstrated knowledge of the readings and the concepts that have been introduced. You are
expected to demonstrate in-depth knowledge of these during the discussions and in-class, small
group projects. Individual contributions to group work will be closely monitored. Structured
roles will be assigned for each group assignment and the completion of each assigned role will
be noted by the instructor. Professionalism in demeanor and dispositions is always expected.
Since this course covers many issues that are contentious in our society, all interactions must
remain respectful and all students are expected to be open to the views of others. In ten of the



class sessions there will be the opportunity to earn 5 points which will count as your participation
grade.

Literature Circle discussions 50 pts

Student teams will be assigned readings from the course reader. They will prepare to lead
discussion of the readings by selecting key points for discussion and developing questions. These
questions should encourage critical thinking/higher order thinking. In addition, each team will
locate a web-based resource that has clear connections to the reading and share this resource with
the class. Prior to the discussions, the student team will distribute a word-processed copy of
discussion points and questions to the class.

Criteria for Evaluation:
Evidence of knowledge of the content of the reading
Quality and relevance of the key points and questions
Ability to generate discussion that engages the group
Quality and relevance of web-based resource

Mid-term exam 100 pts

The mid-term examination is an essay exam. The responses for the essay questions will be based
on information from the course reader, course text, and an outside interview. Interview
questions will be developed in class and the interview project will be further explained. There
will be four essay questions from which you will choose two to which to respond. Your
responses should be typed and in APA format.

Criteria for evaluation:
Clarity of response: well-organized and understandable
Depth of thought: goes beyond repetition of readings and notes
Accuracy: responds fully to what has been asked
Linkage/support: includes relevant references and is linked to your
future teaching career

Book Review Presentation 100 pts
This assignment is the Key Assessment for this course.

Student teams will participate in a book review by reading and responding to an ancillary text
that they will select from a range of choices presented by the instructor. During one of the first
class sessions, the instructor will describe various books and give students time to preview them.
Students will purchase the book and bring it to subsequent class sessions. For each of the
remaining class sessions the group will meet to discuss the previous week's reading and to set
goals for the next week. All group members will record their responses to readings in a log
which will serve as a springboard for discussion. The ultimate goal is to engage you in scholarly
discussions based upon the reading that makes connections between the reading, other course



material, and your future as a teacher. The culminating activity will be a 15-20 minute panel
presentation by group members that highlights the major points of the book and provides a
critique that addresses the book's applications in contemporary urban schools and classrooms.

Criteria for evaluation:

Active participation in discussion group
Scholarly response to reading in the log
Content of panel presentation
Presentation skills in panel presentation

Total 300 pts
V. Grading Scale
Grading Scale: A: 90-100% B: 80-89% C: 70-79% D: 60-69% F< 60%
VI: Attendance Policy
The attendance policy will follow that outlined in the undergraduate handbook.
VII: Required Readings
1. Tatum, B.D. (1997). Why are all the black kids sitting together in the cafeteria? and other
conversations about race. New York: Basic Books. (Available in the Co-op Store).
2. Reader on Urban Education available at Copies Now
3. A book to be chosen from a list provided by the instructor. This is the book to be used for
your book presentations.
VIII. Special Resource Requirements
None
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