. Received

FEB 1 2012
Liberal Studies

Curriculum Proposal Cover Sheet

Received

FEB 21 2012 1

Liberal Studies

}_gg_}th‘};e bn[i)y Proposal No: | UWUCC Use Only Proposal No: / /-6, 4, 3
ion-Date: /) /.. ? ion-Date: i i :
. !_3 P-4 1/7// 3 . UWUCC Action-Date: 4?? ~3) i Senate Action Date: /-]PP - S/Q0/ 1B~
Curriculum Proposal Cover Sheet - University-Wide Undergraduate Curriculum Committee
Contact Person(s) Email Address
Dr. Susan Welsh sbwelsh@iup.edu
Proposing Department/Unit Phone
English Depariment 724-357-2261

Check all appropriate lines and complete all information. Use a separate cover sheet for each course proposal and/or program proposal.

1. Course Proposals (check all that apply)

Current course prefix, number and full title: ENGL 202 Research Writing

Proposed course prefix, number and full title, if changing: ENGL 202 Composition Il

~ New Course Course Prefix Change Course Deletion

& Course Revision X__ Course Number and/or(Tille Change X Catalog Description Change

2. Liberal Studies Course Designations, as appropriate
This course is also proposed as a Liberal Studies Course (please mark the appropriate categories below)

X__ Learning Skills Knowledge Area Global and Multicultural Awareness

Liberal Studies Elective (please mark the designation(s) that applies — must meet at least one)

Writing Intensive (include W cover sheet)

Glabal Citizenship Information Literacy Oral Communication

Quantitative Reasoning Scientific Literacy Technological Literacy

3. Other Designations, as appropriate

Honors College Course Other: (e.g. Women's Studies, Pan African)

4. Program Proposals

Catalog Description Change Program Revision Program Title Change New Track
New Degree Program New Minor Program Liberal Studies Requirement Changes Other
Current program name:

Proposed program name, if chanaing:

5. Approvals Signature

Date

137/ 72

Department Curriculum Committee Chair(s) n[)/] : /4&%4//14_ %/ Z é//,(/
Department Chairperson(s) 7Q_;\ W;

(/51 /12

College Curriculum Committee Chair P //\ ; % . /Z‘/‘é 5, //: /! 5
College Dean WZ 2 / 12
Director of Liberal Studies (as needed) W// Pl //;‘//—72( &é}// Jil="

Director of Honors College (as needed)

Provost (as needed)

Additional signature (with title) as appropriate

UWUCC Co-Chairs é’}@(;ﬂzw {JM
L N b v

3o//2




ENGL 202 Composition II

Overview of changes from syllabus of record approved in 1989 — updating to new
curriculum*

Course Description

The course description now clearly identifies ENGL202 Composition II as a bridge course in
students’ writing development. ENGL202 continues the learning begun in ENGL101
Composition I by extending students’ abilities to incorporate others’ texts with their own and by
fully immersing them in inquiry. Likewise the general approach to inquiry/research in ENGL202
prepares students to develop as writers within their own professional disciplines; this would occur
through writing they will do in their majors courses.

Objectives: The ENGL202 course objectives have changed to explicitly focus on:

e The challenges of electronic resources and field resources such as artifacts and interviews
in addition to print resources. Students focus, too, on establishing credibility of the
various resources they might tap in conducting research.

e Collaboration with peers to respond to and critique drafts.

e Reflective thinking in regard to reading and writing processes and to rhetorical
effectiveness.

Other changes:
e Updated bibliography
e Provision for assessment

*See Appendix A for the old syllabus of record.



SYLLABUS OF RECORD ENGL202 English Composition I1
I. Catalog Description

ENGL202 English Composition Il 3 credits

3 lecture hours

0 Iab hours

(3¢-001-3cr)
Prerequisite: ENGL 101 and sophomore standing

Serves as a bridge between Composition I and students’ professional writing. Students develop
rhetorical skills for informed inquiry. The course develops the following abilities: writing, critical
reading, revising, citing and documenting, speaking and listening, and reflecting.

Prerequisites: ENGL 101 and sophomore standing.

I1. Course Outcomes and Assessment of Course Outcomes (keyed to Expected
Undergraduate Student Learning Outcomes):

Qutcome 1:

Access relevant print and electronic resources, artifacts, or human resources; read, evaluate and
select resources; manage and sustain an inquiry project.

Expected Student Learning Outcome 2:

Empowered Learners

Rationale:

Students are expected to identify an inquiry topic for research, explore and investigate
background knowledge, select and evaluate source relevance. These assignments tap the
Empowered Learner outcomes of ease with textual, visual and electronically-mediated literacies,
as well as problem-solving and critical thinking to determine relevance and useful applications of
materials. Information literacy is developed as students search for sources. Assignments include
such things as formulating search terms, preparing a working bibliography, and writing a research
proposal.

Qutcome 2:

Critique own and others’ essay drafts.

Expected Student Learning Outcome 2:

Empowered Learners

Rationale:

Students apply problem-solving and critical thinking to develop their own drafts. They work
toward effective written communication while doing so. In work with peers, they develop
effective oral and written communication abilities in order to offer useful critique. They employ
abilities to analyze and to synthesize in their self-critiques and in their communications with peers
about possible revisions.

Qutcome 3:

Compose a focused and cohesive synthesis essay.
Expected Student Learning Outcome 2:
Empowered Learners

Rationale:




To complete a researched essay students reanalyze and reinterpret their drafting in light of peer
and teacher feedback. They focus more on effective communication, problem-solving to resolve
issues of content and presentation in the draft, critical thinking to evaluate the ideas they are
presenting. Finally, students synthesize materials into a coherent whole.

Outcome 4:
Use a body of knowledge inside written work: paraphrase, quote, summarize,
explain/interpret/comment, cite, and document (MLA or APA).

Expected Student Learning Qutcome 3:
Responsible Learners

Rationale:

Students practice intellectual honesty through properly paraphrasing, summarizing, or otherwise
interpreting researched materials in their own texts. They document appropriately within the text
and in a bibliography using APA or MLA style.

Qutcome 3:
Reflect upon their reading processes, writing processes and rhetorical effectiveness.

Expected Student Learning Outcome 2:
Empowered Learners

Rationale:
In a reflective essay students discuss their own abilities to synthesize information and ideas within
the researched essay they have completed.

II1. Course Outline
Required course content:
Writing, critical reading, revising, speaking and listening, and reflecting.

The outline below represents one instructor’s selected texts and assignments. Other instructors of
ENGL202 would follow a similar format, but substitute their own similar selected texts and
assignments. This syllabus represents one implementation of course objectives using one whole
work as a common reading and asking students to complete two short essays along with
preliminary materials. One longer essay might also be an instructor’s choice.

Texts referenced in the outline:

Douglass, Frederick. Narrative of the Life of Frederick Douglass, an American Slave. Ed. David
W. Blight, 2™ ed. Boston: Bedford/St. Martin’s, 2003.

Palmquist, Michael. The Bedford Researcher, 3 ed. Boston: Bedford/St. Martin’s, 2009.

List of Written Products
e Multiple sequenced assignments building toward a fully developed persuasive research

essay
e Research notes and responses
e Proposal and/or outline
¢ Bibliography, possibly annotated
e Draft(s)



e Peer response to drafts
¢ Finished copy of an essay, including bibliography

Unit 1 Weeks 1-3: Beginning the Research Journey

In this unit, students share a common reading (either a whole text or an anthology of essays) in
order to begin their first research project.

Readings: Students read Frederick Douglass’s Narrative of the Life of Frederick Douglass, An
American Slave, and chapters from The Bedford Researcher on exploring topics and getting
started (ch. 1-3), forming a research question and working thesis (ch. 3), and finding/beginning
to work with sources (ch. 4, 8, 9-10, 19).

Discussion topics: Large-group discussion on the common nonfiction reading, in-class group
workshops on research questions and working thesis statements.

Speaking: Students work in small groups to revise their research question, working thesis, and
research proposal, providing written and spoken feedback to one another.

Writing Activities: Through brainstorming, freewriting, and small-group discussion activities,
students construct a research question and working thesis statement, and they turn in a formal
proposal describing their first research project.

Assessment: Instructor assesses progress on the research question and working thesis and grades
the first written document, the research proposal.

Unit2 Weeks 4-6: Gathering and Using Sources.

In this unit, students learn how to find books and articles using the library resources, how to cite
in-text and how to create a Works Cited page. They create their first research draft, which leads
to the first major research project. IUP Instructional Librarians are available to provide course
support through a workshop conducted at the Library on using Library resources, tailored to the
specific interests of the class and instructor’s specific objectives. In addition, students learn and
discuss how to evaluate and critique sources for their own use. The ITUP Writing Center is
available to offer a workshop on evaluating web sources.

Readings: From The Bedford Researcher, students read chapters on gathering and evaluating
information (ch. 5-6), integrating sources (ch. 15), avoiding plagiarism (ch. 7), and drafting (ch.
14).

Discussion topics: Large-group discussion on finding sources and plagiarism, small-group
workshops on drafts, critique of sources.

Speaking: Students work in small groups to workshop drafts. To help refine their topics and
explore ideas and information, students give informal mini-presentations to one another in small
groups on their preliminary research findings.

Writing Activities: Students keep a running “research journal” of notes and responses to their
research findings. Students formally evaluate a peer-reviewed article following criteria
established and discussed in class. Students create a working bibliography and their first and
final drafts of the first research project.

Assessment: Instructor assesses the working bibliography (preliminary Works Cited), research
journals, and article critique, as well as the final research project.

Unit3 Weeks 7-9: Researching in Students’ Area of Interest.
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Students now have the second half of the semester to pursue their own writing topics, which may
be related to their disciplines. They follow a process similar to the first research process, but
focus more intensely on identifying current, credible, authoritative sources from the library
databases and other sources. Again, the [UP Instructional Librarians and the Writing Center
assist with this process.

Readings: Review of several chapters from The Bedford Researcher: 3 (forming a research
question and working thesis), 4-6 (finding and evaluating sources, taking notes), 8-10 (searching
for further information), 19 (documenting source material), 15 (integrating sources). Students
read chapter 13, which deals with outlining.

Discussion topics: In focus groups, students work together to develop their new topics through
discussion of in-class journal responses to research findings, and they workshop their new
research questions and working thesis statements.

Speaking: Students work in small groups to refine and pursue their research questions, working
thesis, and working bibliography.

Writing Activities: Students develop early material for the second project, including a new
research question, new working thesis, proposal #2, working bibliography #2

Assessment: Instructor assesses progress on research question and working thesis as evidenced
in the research journal; instructor assesses proposal #2 and working bibliography #2.

Unit4 Weeks 10-12: Using Sources and Outlining.

Students review the concepts of in-text citations and Works Cited pages. They learn to organize
their ideas using an outline. They create an in-class bookless draft. This retelling and summary of
their materials without looking back at those materials for specific citations permits students to
practice using their own ‘writing voices’ as part of research writing. Students also think about
critical reading and note taking associated with their sources.

Readings: Students read The Bedford Researcher chapter 16, on developing a style. They also
read their sources they collect for research project #2.

Discussion topics: Students work in small groups to discuss, refine, and elaborate their outlines,
integrating new research findings and their own commentary and analysis as they begin to
develop a synthesis of their material.

Speaking: Students do one-minute presentations on their topics in small groups and to the whole
class, focusing on their accomplishments to date and their current questions that need further
research.

Writing Activities: Students create an outline and an in-class bookless draft. Students work in
class on solving problems related to in-text citations, references or works cited lists, and
transitions to and from summarized, quoted and paraphrased material.

Assessment: Instructor assesses outline, research journals, and early drafts.

Unit 5 Weeks 13-14: Finishing the Research Journey and Reflecting.

Students meet with their instructor to work on final drafts, focusing on developing an argument,
point by point, which is a synthesis statement of research on their topic and which incorporates
their own analysis of the topic. They use in-class time for peer workshops on thesis,
organization, and clarity. They finalize their research projects with attention to overall
effectiveness, clarity, and completeness, and construct a portfolio with a reflective cover letter to
assess their process and progress throughout the semester.

Readings: Students read their sources and other students’ drafts.



Discussion topics: Students work in small groups to review, critique, and design revision plans
for drafts.

Speaking: Students meet individually with instructor to work on drafts, focusing on
organization, clarity, and purpose.

Writing Activities: Students create rough drafts and a final research paper. They review
samples of reflective cover letters to prepare for portfolio submission at the final exam.

Final Exam: At the designated final exam students submit a portfolio demonstrating reflection
on semester work as per LSE guidelines. Students will submit the portfolio and reflect on their
learning in discussion during the final exam period. The portfolio and participation in discussion
is 20% of the course grade.

The LSE portfolio includes these elements:

e an important document from the research process (selected for reasons each student
determines and explains in his or her reflective cover letter),

e adraft of a research essay and a selection of feedback received (the basis for discussion
in the cover letter of student’s own writing and revision process),

e the final copy of the research essay (the basis for student’s own identification and
discussion of rhetorical features of the research essay and of citation and documentation
practices),

¢ areflective cover letter/introduction to the student’s portfolio.

Department-wide Assessment: At the end of the semester the English Department will collect
random samples of the portfolios students create for the final exam. No names of students or
teachers will appear on the random samples. They will be rated by two independent faculty
raters, and the results of the rating will be reported to the English Department and the College of
Humanities and Social Sciences. | will share the criteria for this assessment with students as
they prepare their final portfolio.

IV. Evaluation Methods
Instructors will develop their own evaluation plans. Here is one possibility:

Students’ work will be assessed in each of the five units above, with all written materials
submitted in a portfolio for that unit. Within each unit portfolio, students’ written and verbal
work will be evaluated in terms of rhetorical effectiveness in these areas: audience, purpose,
organization, coherence, development, voice and clarity, citation and documentation practices (as
relevant). The percentages of the overall grade awarded for each unit will increase as the semester
progresses, to account for the increasing rhetorical complexity that develops through the
coursework.

Students will choose their best materials from their five portfolios for their final portfolio
(final exam), presenting this final portfolio as a polished collection, with a reflective cover letter
describing the work within it, a table of contents, and any appropriate electronic appendices.

Unit I: 10% of overall grade
Unit II: 10% of overall grade
Unit III: 15% of overall grade
Unit IV: 20% of overall grade
Unit V: 20 % of overall grade



Final Portfolio: 20% of overall grade

Participation: 5% of overall grade
Individual faculty will handle participation points differently. In this section, some
participation points are integrated into the unit portfolios, particularly when unit work
includes oral presentations and reading or writing responses produced for or during peer
workshops. This 5% participation grade rates overall participation as determined by timely
completion of assignments and contribution to workshop goals (small group note takers—a
rotating role—prepare, submit workshop logs):
5%  Consistently completes assignments on time, contributes to workshop goals.
4%  Frequently completes assignments on time, contributes to workshop goals.
2-3% Sporadically completes assignments on time, contributes to workshop goals.
1%  Rarely completes assignments on time, contributes to workshop goals.

V. Grading Scale
Grading Scale: A: >90% B: 80-89% C:70-79%  D:60-69%  F:<60%

V1. Attendance Policy
Students are strongly encouraged to attend class. Individual faculty members may develop
their own policies that comply with the university attendance policy.

VII. Required textbooks
Douglass, Frederick. Narrative of the Life of Frederick Douglass, an American Slave. Ed. David
W. Blight, 2™ ed. Boston: Bedford/St. Martin’s, 2003.

Palmquist, Michael. The Bedford Researcher, 3", ed. Boston: Bedford/St. Martin’s, 2009.

VIl.a Supplemental books and readings
Texts for ENGL202 could include, but are not limited to these handbooks and nonfiction
readings:

Ballenger, Bruce. The Curious Researcher: A Guide 1o Writing Research Papers. 6" ed. New
York: Longman. 2009. Print.

Douglass, Frederick. Narrative of the Life of Frederick Douglass. Ed. David. W. Blight, 2" ed. Boston:
Bedford/St. Martin’s, 2003. Print

Graff, Gerald. They Say/I say: The Moves that Matter in Academic Writing. NY: W. W. Norton,
2005. Print.

Hacker, Diana. A Pocket Style Manual, 5™ ed. Boston: Bedford/St. Martin’s, 2009. Print.

Mathieu, Paula, George Grattan, Tim Lindgren, and Staci Shultz, eds. Writing Places. New
York: Pearson Longman, 2006. Print.

Palmquist, Michael. The Bedford Researcher, 3" ed. Boston: Bedford/St. Martin’s, 2009. Print.
Satrapi, Marjane. The Complete Persepolis. New York: Pantheon Books. 2003. Print.

VIII. Special Resource Requirements



None
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